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Abstract

This study is about the Digitalized Assessment in Tegcfiiechnology and Livelihood Education to the
Attitudes and Performance of Grade 8 students. The purpotde aftudy was to determine the appropriateness and
acceptabilityof the digitalized assessmeatthe selected Grade 8 students of Pacita Complex NakiigialiSchool.

This sought answeto the following questions. Whais the level of Digitalized Assessment Delivery
characteristics in terms of: clarity of instructioreydl of easiness and difficulties, variety of lesson landuage use?
What is the extent of attitudes of Grade 8 studentartdsvTLE with regards to: punctual, attentiveness, peoficgoal-
oriented and honesty? Does the Digitalized AssessmdiveBehave significant relationshii the attitudeof the Grade
8 students towards TLE? Does the Digitalized AssessmeiveBehave significant effect to the performance chdr 8
studentsn TLE?

The level of the Digitalized Assessment Delivery detgristics in terms of clarity of instructions, e&sis and
difficulties, variety of lessons and language used have imterpreted very acceptable. On the other hand, thegegult
the Extent of Attitudes of Grade 8 students towards TleEaar follows. The extent of attitudes regarding punctuality
proficiency, goal-oriented and honesty have been remarkedelsespondents as always and observed to be at a very
great extent. As to the extent of attitude regarditgntiveness, it has been remarked as oftentimes and abbderse
great extent by the respondents. The degree of easeffinultdiof a digitalized assessment must be determimethe
aim of the assessment and the capacity of students atatie igivel, which has the lowest mean in the delivery of
digitalized assessments. It proves that significamtticriship between the digitalized assessment delivenacteaistics
and attitudes of the students is evident. Majority of thgitadized delivery characteristics do not have significa
relationship on the performance which partially acceghiednull hypothesis. The clarity of instruction, level atimess
and difficulty and language use shows not significantly efféree performancef the Grade 8 Students.

The researcher had reached a conclusion after conductingsiegteasearch. It has been proved that the
Digitalized Assessment in TLE is appropriate and acbéptince the respondents have verified it based on thamebt
and analyzed data. It was also shown that the Digitalizsgegsment Delivery Characteristics and the stidettitude
had a significant relationship. Furthermore, the digitaliassessment's delivery characteristic has a samifibpact on
students' performance.

Keywords: Clarity of instructions; Language use; Levelasiress and difficulties; Variety of lesson; Attentiveness;
Goal-oriented; Honest; Proficient; Punctual;

1. MainText
Introduction

The Philippines is currently in the process of adaptintpeonew normal in education, and educators' constant
innovations and active participation from other stakehsldee the driving forces behind its success.

Technology and Livelihood Education (TLE) is one of the secgridarning competencies that are included in
the K-12 curriculum of the current Philippine Education SystAmthe subject primarily aims to equip students with
necessary skills in different specializations, thegernsquirement for the teachers of the subject area amerits stud ents
towards a teaching-learning process that is experientigiextoalized, and authentic (Javier, 2019).
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The modality of Online Distance Learning (ODis) confronted with its own challenges over the past school
year especially in terms of methodological assessamahtmonitoring of the answers, seeing as there are tiionisafor
instructors to facilitate, observe, and verify the criéititof the answers over the course of the formatime summative
assessment.

In these times of distance learning, it is important thatassessments we create for students require them to
apply their knowledgeao new and novel situations. Performance tasks do that, leyd create engaging multistep
opportunities for students to show what they know. Performitermes are similar, appearing in many traditional exams.
Both require students to perform by applying their thinkingfopmance items are more limited in scope and oftersas
a single standard or skill. These concerns, in particnkgessitate the integration of other effective mearigrofative
assessment that addresses the aforementioned problems.

This research study aims to explore the used of digitazssdssment to the students in the Online Distance
Learning Modality (ODL),as well as its appropriateness and effectivenaéssterms of academic performance and
academic attitudes of tleidents.

Theoretical Framewor k

Learning theories play explicitly or implicitly a majoole in instructional design models upon which the
approaches to teaching by instructors are based; they forfouth@ation for effective instructional models, and provide
frameworks for providing the conditions for, and interpretiolgservationsof teaching and learning. Effective
instructional models are based on learning theories.

Although it is largely known that the conception of format@gsessments and assessment practice in general
are not necessarily directly linked with any particularhéng theory. As cited by Trumbull and Lash (2013) describe
current conceptualizatiors formative assessmerdsbased on the constructivist view of leaning.

The constructivist view of learning is connected to thenitb@ constructivist theory, which is based on the
works of philosopher Jean Piaget who stresses the actévef learners in the educational process. AccordirgetdsSI
Teaching and Resource Center (2015), cognitive constructiv&es shat the concept of knowledge itself is something
that is being actively constructed by students based on dtagje of cognitive development and existing cognitive
structures. As such, the usage of cognitive constructivisenl@arning-teaching theory pursues the assistance of student
in acquiring new information and adding it to existing ktemge, thus providing them with the ability to make the
appropriate changes to their existing intellectual framkvilororder to accommodate the new information that they
gathered (McLeod, 2019).

Usage of the cognitive constructivist theory in assesgsnshares certain characteristics of first-generatio
assessment practice in the sense that it tests aauiaitd understanding of the content and practice of relskaist
(Howell, 2014), but the main difference lies in the actdle of the learner in the second-generation approacedond-
generation cognitive constructivist assessments, acag@rformance is an assumed correlation between tleel gfiex
learner’s completion and his or her acquisition of the conceptise lesson.

Statement of the Problem

The purpose of the current research work was to test thepaiapeness and acceptability of the digitalized
assessmenbn the academic attitudes and performafethe selected studentsn the subjectof Technology and
Livelihood Education (TLE#at Pacita Complex National High School, School Year 2021-2022.

Particularly, the present work sought answvtettse following questions:

1. Whatis the level of Digitalized Assessment Delivery chanasties in terms of:

1.1. clarity of instructions;
1.2. language use;
1.3. levelof easiness and difficulties; and
1.4. varietyof lesson?
2.  Whatis the extenbf attitudes of the Grade 8 students towards TLE with regards
2.1. attentiveness;
2.2. goal-oriented;
2.3. honesty;
2.4. proficient; and
2.5. punctual?
3. Whatis the levelof performancef the Grade 8 students in Tladsa summative test?
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4. Does the Digitalized Assessment Delivery characterfsive a significant relationship on the attitudes of

the Grade 8 students towards TLE?

5. Does the Digitalized Assessment Delivery have a sigmifi effect on the performance of the Grade 8

studentsn TLE as to summative test?
Resear ch M ethodol ogy

This study used experimental methtm gather data and informatioto show the appropriateness and
effectiveness of digitalized assessment to the acadegniormance and academic attitudes of Grade 8 studeR&xita
Complex National High School, School Year 2622022.

As Tanner citedin (2018), experimental resear¢h test hypothesesr generate theoretical explanations
necessitates meticulous attention to all elements, labnsetup to protocol development to experiment executiovadt
therefore rationalized as the most appropriate for the stndgr investigation. The researcher decided to conduct this
study to selected Grade 8 students. The researcher wartetermine the effects of digitalized assessmerftilfith the
objectives and to encourage the possible beneficiaries.

To measure the level of digitalized assessment dglofehe students’ the mean and SD were used. In addition,
the Pearson Product Momeof Correlation was usetb determine the significant relationshigd the digitalized
assessment delivery from the attitudes of the studemisFaTest was used to describe the significant effedhef
digitalized assessment delivery from the performanaatse

To answer the questions that have been stated in the stéteithe problem, the researcher utilized an array of
statistical tools that were deemed appropriate for tesept research. The following statistical treatmesate applied in
the analyses and interpretatioindata

The academic performancoé the students was determined through weighted mean aS&dathdard Deviation
(SD);

On the other handio measure the significant relationship the delivery characteristiosf the digitalized
assessmertd the attitude®f the students towards TLE, the Pearson Product MoméZuroélation was used.

Resultsand Discussions

Table 1. Leve of Digitalized Assessment Delivery in terms of Clarity of I nstructions

I ndicative Statement Mean SD Remark
The instructions are well-defined and etsgdhere. 412 0.59 Agree
The instructions use simple and straightforward languagerthlees 4.02 0.56 Agree
the expected outcome clear.
The instructions are detailédavoid uncertaintyo the student. 4.02 0.56 Agree
The instructions describe the work to be done andthalw it. 4.02 0.60 Agree
The instructions are connectixthe workto be done. 4.07 0.60 Agree

Overall Mean = 4.05
Verbal Interpretation = Very Acceptable

The table shows that the level of digitalized assessd&ivery characteristics in terms of clarity oftingtions
was evaluated very acceptable and denoted by the avesaifl of 4.05.

This further implies that respondents agree that the clafritystructions were realized in the given digitalized
assessment.

The respondents agree that the instructions are well-dedinéceasy to adhere to as it gained the highest
M=4.12, SD=0.59. Similarly, the respondents also agreddtibainstructions use simple and straightforward language
that makes the expected outcome clear, detailed td angeertainty to the student and describe the work to be atahe
how to do it as it bears the M=4.02, SD=0.56 & 0.60.

This explains more that the clarity of instructions, as onaefevels of its delivery characteristics,
conformto the desired principles which was manifested by the nelgpus.
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I ndicative Statement Mean SD Remark
The assessmerig neither too easy nor too difficult for the 4.05 0.54 Agree
students.
The learningf a student cabe measured when the 4.10 0.53 Agree
assessment is easyanswer.
The learningof a student can be measured when the 4.07 0.60 Agree
assessment is difficult to answer.
The difficulty level of an assessment depends its purpose, 4.02 0.56 Agree
the ability of the students and the ajgrade.
The student will be motivatetd answer the assessménthe 4.24 0.58 Strongly
questions are easy. Agree

Overall Mean=4.10
Verbal I nterpretation = Very Acceptable

Table 2 shows that the level of easiness and difficulti¢leotligitalized assessment highly affects the students
as it gained the overall mean 4.10. This means that tidergs taking the digitalized assessments also look thfter

guestiongf it is easyor difficult.

Being the statement with the highest mean (4.24), thendspts strongly agreed that they will be motivated to
answer the assessméithe questions are easy. Supported with the M=4.10, SDab&Balso agreed that the learning
of a student can be measured when the assessment ie aaswer. Being with the lowest mean 4.02, thécditfy level

of anassessment depends on its purpose, the aifititye students and the agfegrade.

The degree to which an item is simple is determined $¥eitel of difficulty or tough for the test-takers in
question. This specifies the difficulty level of the difited assessment in teaching TLE to the attitudes anorparice

of Grade 8 Students.

Table3. Level of Digitalized Assessment Ddlivery in terms of Variety of Lessons

I ndicative Statement Mean SD Remark

The assessment must not only fotusne lesson. 4.24 0.48 Strongly
Agree

The assessment must cover varigtyessonsn line with the course  4.00 0.58 Agree
guide.
Variation of lessons covered Bn assessment let the students 3.98 0.64 Agree
discover new waym which they prefeto learn.
Varietiesof lessons motivate and encouragelents’ learning. 4.05 0.62 Agree
Variety of lessons enables highly able studémexplore methodsf 4.10 0.58 Agree

learningto develop self-awareness the methods and conditions
under which they excalr struggle.

Overall Mean = 4.07
Verbal Interpretation = Very Acceptable
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The table above shows the results of the level of digpth assessment delivery characteristics in terms of
variety of lessons. With the highest mean 4.24, it imgtyoagreed by the respondents that assessment must not only
focus in one lesson. Meaning, the respondents are awaresgeasiments must be made in accordance with the learning
competencies given to them. As it agreed that the vasfeigssons enables highly able students to explore metifiods
learning to develop self-awareness of the methods and amwditinder which they excel or struggle with M=4.10,
SD=0.58.

Even though students are aware of the variation of lesaithsthe lowest mean 3.98, they only agreed that this
variationof lessons covered laynassessment let the students discover new ways it W&y prefeto learn.

Overall, the level of digitalized assessment delivetgrms of variety of lessons high with the mean 4.07.

Focusing orkey concepts and generalizations can ensure that all learners gairrfubwederstandings that
serveasbuilding blocks for meaning and accéssther knowledge whicls the focus of this digitalized assessment.

Table4. Level of Digitalized Assessment Delivery in terms of Language Use

I ndicative Statement Mean SD Remark
The language useés easyto understand. 4.31 0.56 Strongly
Agree
The language used is simple and straightforward. 4.26 0.63 Strongly
Agree
The language usas appropriatén the lesson. 4.24 0.58 Strongly
Agree
The language useslclear and precise. 4.19 0.55 Agree
The language useid statedin a manner that every student ci 4.29 0.55 Strongly
comprehend. Agree

Overall Mean = 4.26
Verbal I nterpretation= Highly Acceptable

Of all the level of digitalized assessment delivery abgaristics, the table 4 which indicates the leveéims of
language have shown most answers which are strongly aayekd respondents. With the overall mean of 4.26, the level
of digitalized assessment deliveryn terms of variety of language usis highly acceptable which means that the
respondents consider how language is use as they answer thlezdtgassessment.

The use of language in the digitalized assessment aids tstudéimeir learning. This also makes the test easier
to comprehend and respond to.

Table5. Extent of Attitudes of Grade 8 Studentstowards TL E with regar dsto Punctuality

I ndicative Statement Mean SD Remark
The student submits the digitalized assessimetime. 4.29 0.55 Always
The student submits the assessnoertime during face  4.29 0.64 Always
to face compared to given digitally.
The student promptly complies and gets higher score  4.26 0.77 Always
digitalized assessments.
The student promptly compliesin faceto-face 4.07 0.64 Oftentimes

assessments and gets higher scores comptoel

digitalized assessments.

The studentdon’t miss any partf the assessments an 4.29 0.71 Always
submit it promptly.

Overall Mean = 4.24

Verbal Interpretation = Very Great Extent

WWw.ijrp.org



Joanna Grace A. Beligon / International Journal of Research Publications (1JRP.ORG) @ IJRP .ORG

ISSN: 2708-3578 (Online)

951

Punctuality is the habit of arriving on time for a talsks extremely important, undervalued, and must be given
the highest priority. It's a halif doing thingsatthe correct mometih a broader sense. (Assignment Point, 2022)

Table 5 shows that the student submits the digitalized assessment on time and don’t miss any part of the
assessments and submit it promptly as it gets the higtesst 4.29. Comparing the digitalized assessment tatdefeee
assessment, students always promptly complies and g tscores in digitalized assessments which gets @s2@,
faceto-face assessment that only gets 4.07.

Overall, the attitudes of Grade 8 students towards TLE meijards to being punctual is observed to a very great
extent which the mean 4.24.

This explains that the respondents are much more punctual anitivering the digitalized assessments
comparedo faceto-face given assessments.

Table 6. Extent of Attitudes of Grade 8 Studentstowards TLE with regar dsto Attentiveness

I ndicative Statement Mean SD Remark
The student enjoyed answering the digitalized  3.95 0.66 82223?2:
assessment. Oftentimes
The student read the questions from the 4.14 0.65 Oftentimes
beginning up to the enaf the assessment. Oftentimes
The student remembers every detilthe 3.71 0.64
digitalized assessment he/she answered.
The studenis more interestedh answering 3.86 0.57
assessment whénis given online.
The student assures that he/she answered all 4.02 0.64

the questions in the digitalized assessment.

Overall Mean =394
Verbal I nterpretation = Great Extent

The table explains the extent of Attitudes of Grade 8estisctowards TLE with regards to Attentiveness. With
the highest gained mean 4.14, the respondents that oftertimstudent read the questions from the beginning up to the
end of the assessment, as they also assure that he/skecahalivof the questions in the digitalized assessbat; also
agreed that oftentimes they enjoyed answering the digithBssessment and more interested in answering assessment
when it is given online. With the lowest mean gained 3.71, the studemembers every detail of the digitalized
assessment he/she answered. The attentiveness of Gladie®s towards TLE with regards to interest is obseive
great extent with the overall mean of 3.94. It imptleat the students give interest in answering digadlizssessment as
they give interest in

Table7. Extent of Attitudes of Grade 8 Studentstowards TL E with regardsto being Proficient

I ndicative Statement Mean SD Remark
The student understands the lessons and andiers 4.19 0.63 Oftentimes
assessment precisely.
The student analyses digitalized assessments much batter t 4.26 0.77 Always
given faceto-face.
The student finds out the correct answer immediatela 4.40 0.63 Oftentimes
digitalized assessment.
Thestudents’ mastery and understandingjthe topicis more 4.31 0.60 Always
assesseit digitalized assessment.
The students’ learning outcomes and also learning process and 4.14 0.68 Oftentimes

strategies are tracénl digitalized assessment.
Overall Mean = 4.26
Verbal Interpretation = Very Great Extent
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In table 7, the respondents answered that the student diwdgsout the correct answer immediately in a
digitalized assessment as it obtained the highest ehd@n With the lowest mean 4.14 and standard deviation 0.68, the
respondents agreed that offiares students’ learning outcomes and also learning process and strategies are traced in
digitalized assessment.

Overall, it is interpreted that attitudes of Grade @lents towards TLE with regards to being proficient is
observedo a very great extent, meaning that the TLE studentdsargeoficientin answering digitalized assessment.

Table 8. Extent of Attitudes of Grade 8 Studentstowards TLE with regardsto Goal Oriented

I ndicative Statement Mean SD Remark
The student wantdo complete all the questions the 4.45 0.67 Always
digitalized assessment.
The student aimgo have a high scorén the digitalized 4.19 0.67 Oftentimes
assessment.
The student determines the wrong answers, missed questic  4.26 0.59 Always
from the retrieval of digitalized assessment.
The student does not submit the digitalized assessment  4.21 0.68 Always
he/shds sureto all of his/her answers.
The student monitors his/her own procesknowledge 4.19 0.55 Oftentimes
building and skill acquisition through the given digitalized
assessment.

Overall Mean = 4.26
Verbal Interpretation = Very Great Extent

The table shows the extent of Attitudes of Grade 8 Studewerds TLE with regards to Goal Oriented. The
respondents answered that student always wants to complbie guestions in the digitalized assessment whi¢htgo
highest mean 4.45 and SD=0.67. They always determines tmg \&@rswers, missed questions from the retrieval of
digitalized assessment and does not submit the digitatizedssment until he/she is sure to all of his/her answers.
Oftentimes, they also agreed that the student aims ®ddigh score in the digitalized assessment and mohitsher
own process of knowledge building and skill acquisition thinothge given digitalized assessment which got the lowest
mean 4.19.

Overall, the attitude of Grade 8 students towards TLih wégards to being goal oriented is observed to a very
great extent and has the grand mean 4.26. It implieshthfthe students are goal-oriented in terms of arnsy their
assessment. The results have shown that the studentsiaogigoted in answering the digitalized assessment.

Table9. Extent of Attitudes of Grade 8 Studentstowards TLE with regardsto Honesty

I ndicative Statement Mean SD Remark
The student answers the digitalized assessment brased f 4.31 0.60 Always
his/her own learning.
The student does not depend from the answers of his/her 4.36 0.58 Always
classmates.
The student prefers to commit mistakes and to have loresc  4.31 0.64 Always

than to copy the answef his/her classmates.

The student does not browse the answer from the internet. 4.31 0.64 Always

The student does not browse the answer from his/her nmates 4,31 0.68 Always
answers based only from his/her knowledge.

Overall Mean = 4.32
Verbal Interpretation = Very Great Extent
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Table 9 explains the extent of attitudes of Grade 8 Studlewtwrds TLE with regards to Honesty. With the
highest mean of 4.36 and standard deviation of 0.58, the respomsti@nigly agree that the students does not depend
from the answers of his/her classmates. Similarly, dfntimes answers the digitalized assessment basechisdner
own learning, prefers to commit mistakes and to haveslowes than to copy the answer of his/her classntes,not
browse the answer from the internet and does not browsantiveer from his/her notes and answers based only from
his/her knowledge with the mean of 4.31.

Overall, the attitude of Grade 8 students towards TLE wégards to being honest is observed to a very great
extent with the overall meanf 4.32. It implies that the students were honest towards answénmgdigitalized
assessments.

Table 10. M ean Perfor mance of Grade 8 Studentsin a 40-ltemSummative Testin TLE

Test n Min Max Sk Mean SD Remark
Score Score
Summative Test 42 13 36 -0.274 24.12 6.616 Moderately
in TLE Satisfactory

Table 10 expresses the level of performance of Grade 8 ®udea 40 Item Summative Test in TLE. The
lowest score from the respondents was 13 and the highgstwih the mean of 24.12 and SD 6.616. This remarks that
the performancef the students is Moderately Satisfactory.

Table 11. Significant Relationship between Digitalized Assessment Ddlivery Characteristics and Attitude of Grade
8 Sudentsin TLE

Digitalized Assessment Attitude
Delivery Characteristics Punctual I nterest Proficient Goal Honest
Oriented
Clarity of Instructions r = 0.504** r=0.288ns r=0.277 r=0.411* r=0.255
Moderate Weak Weak Moderate Weak
p =0.001 p =0.064 p =0.075 p =0.007 p =0.103
Easiness and Difficulties r = 0.524** r=0.188ns r=0.080 r =0.310* r=0.208
Moderate Very Weak  Very Weak Weak Weak
p =0.000 p=0.234 p=0.613 p =0.046 p =0.186
Variety of Lessons r =0.462** r=-.064ns r=0.183 r=0.304 r=-0.074
Moderate Very Weak  Very Weak Weak Very Weak
p = 0.002 p =0.687 p =0.246 p =0.050 p =0.641
Language Use r =0.355*% r =0.364* r=0.176 R =0.261* r=0.205
Weak Weak Very Weak Weak Weak

p=0021* p=0018 p=0.264 p=0.095  p=0.192

Table 11 explains the significant relationship betweerDiggalized Assessment Delivery Characteristics and
Attitudes of the students. With the significance level eguaess than 0.01 level, the correlation coefficiehthe
following is moderate: Between clarity of instructionsl grunctual with the r=0.504&p=0.001; clarity of instructions and
goal-oriented with r=0.411 & p=0.007; varietf/lessons and punctual with r=0.462 & p=0.002.

On the other hand, with the significant level equal of thas: 0.05 level, the correlation coefficient of the
following is weak: Between easiness and difficulties godl-oriented with the r=0.310&p=0.007; language use and
punctual with r=0.355 & p=0.021; language use and interest with r=8.@&0.018; and between language use and goal-
oriented with r=0.261 & p=0.095.

It implies that the following data proves that significegiaitionship between the digitalized assessment dgliver
characteristics and attitudes of the students is evident.
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Table12. Significant Effect of Digitalized Assessment Delivery on the Performance of the Studentsin TLE

Digitalized Assessment Delivery F P Analysis
= Clarity of Instructions 0.328 0.745 Not Significant
= Easiness and Difficulties 0.462 0.462 Not Significant
= Varietyof Lessons 2.743 0.047 Significant
= lLanguage Use 0.775 0.443 Not Significant

The table explains the significant effect between the aigitd assessment delivery characteristics and the
performancef the students by the meanfsthe summative test.

This table shows that majority of the digitalized delivelnaracteristics do not have significant relationship on
the performance which failed to reject the null hypotheRie clarity of instructions, level of easiness anddliffy and
language use shows not significantly affects the perfoceaf the Grade 8 students. This further shows that only the
variety of lesson has significant effect with the F=2.3d48 p=0.047.

It implies that using variety of lessons that coverdhdssessment can affect the performance of the Grade 8
students. There are success criteria and teachingg&#sateeed to be aligned with those assessments in ord#refor
teacheto accurately evaluate the knowledgehe students.

Summary

This study aimed to determine the appropriateness and aloitigpof the Digitalized Assessment in Teaching
TLE to the Attitude and Performanoéthe Selected Grade 8 Students of Pacita Complex NatitbgialSchool.

This sought answeto the following questions. Whais the level of Digitalized Assessment Delivery
characteristics in terms of: clarity of instructioreydl of easiness and difficulties, variety of lesson landuage use?
What is the extent of attitudes of Grade 8 studentarasvTLE with regards to: punctual, attentiveness, peoficgoal-
oriented and honesty? Does the Digitalized AssessmdiveBehave significant relationshito the attitudeof the Grade
8 students towards TLE? Does the Digitalized AssessmeiveBehave significant effect to the performance chd 8
studentsn TLE?

This study utilized the experimental type of research. Questie was the main major tool used and was
divided into two parts. The first part focuses on the Lefahe Digitalized Assessment Delivery Charactearssthen
followed by the Extenof the Attitudes of the Grade 8 Students towards Technalody ivelihood Education.

The foregoing findings of this study are hereby presentetrins of the Level of the Digitalized Assessment
Delivery Characteristics it is as follows: The lew#lthe delivery characteristics in terms of clarityie$tructions,
easiness and difficulties and variety of lessons have teearked by the respondents as agreed and interpreted very
acceptable. Meanwhile, the level of delivery charésties in terms of language use have a remark ofeagnel been
interpreted highly acceptable.

On the other hand, the results of the Extent of AttitudeSrade 8 Students towards TLE are as follows. The
extent of attitudes with regard$o punctuality, proficiency, goal-oriented and honesty have beemarked by the
respondents as always and observed to be at a very xfierat As to the extent of attitude regarding attentivgriebas
been remarkeds oftentimes and observéala great extent by the respondents.

Lastly, it expresses the level of performance of Gra@&u8ents in a 40 ltem Summative Test in Technology
and Livelihood Education. This remarks that the performahtee students is Moderately Satisfactory.

It proves that significant relationship between the digid assessment delivery characteristics and attitdfdes o
the students is evident. Majority of the digitalized deiiveharacteristics do not have significant relationshipthen
performance which partially accepted the null hypothesis.clréy of instruction, level of easiness and difficulty and
language use shows not significantly affects the performafrtbe Grade 8 Students.

It implies that using variety of lesson in the assessnamntaffect the performance of the Grade 8 students.
There are success criteria and variety of teachingegtest needs to be aligned with those assessmentdanfor the
teacheto accurately evaluate the knowledtfehe students.

Conclusion

As the Digitalized Assessmeint Technology and Livelihood Education has been validatedebsegpondents,
basednthe gathered and interpreted détés proven that the Digitalized Assessmisraippropriate and acceptable.

It is therefore concluded that the null hypothesis indicatingttreakis no significant relationship between
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Digitalized Assessment Delivery Characteristic antitute is rejectedAs well as the null hypothesis indicating that
thereis no significant effect of Digitalized Assessment DefivCharacteristicen Performancés partially rejected.

It can be concluded that the following proves that ther@ $gnificant relationship between the digitalized
assessment delivery characteristics and attitudes sfutients whiclis evident.

Therefore, using variety of lessons that covers in #sessment can affect the performance of the Grade 8
students. There are success criteria and teaching sgatezpd to be aligned with those assessments in ordtrefor
teacheto accurately evaluate the knowledgehe students.

Recommendations

Basedonthe conclusions drawn from the study, the following wecemmended:

1. Since it received the lowest mean in the claritynsftriuctions, the instructions in the digitalized must employ
plain and straightforward language that makes the expectednee apparent, must define what to do and how
to accomplish it, and must be detaitecavoid students' uncertainty.

2. The degree of ease and difficulty of a digitalized ss®ent must be determined by the aim of the assessment,
as well as the capacity of students at the grade letith has the lowest mean in the delivery of digitalized
assessments.

3. Aside from Google Form, as recommended by the panelisfuthee researcher can use other platforms as
digitalized assessment. The other platform to be usddtbrse researchers must be easy to access and easy to
use by the students.

4. Since it was found out that there is a significant effeatgusariety of lesson in digitalized assessment, it is
suggested to create engaging activities related tbinibéagy and Livelihood Education subject on which
students can increase their level of performancesaisfactorilyin termsof summative test.

5. Other researchers can use this study to help themrfiamtiadyze and improve the use of digitalized assa#sme
to students using different variables and different resedgsigns.

REFERENCES

Assignment Point (2022). ImportancEPunctuality for Students. Retrieved  from
https://assignmentpoint.com/importarmfepunctuality-for students/.

BarnesC. (2021). 4 ways to ugeoogle Classroom for remote assessment. https://wwaoregnews/coronavirus-
schools-online-learning-4-ways use-google-classroom-reagstessment

Boitshwarelo, B., Reedy, A. K., & Billany,. 2017. Envisioning the uss# online testan assessing twenty-first
century learning: a literature review. Research andieean Technology Enhanced Learning, 12,1-16.

Cagasan, L., Robertson, P., & Luo, R. 2019. Buildéaghers’ capacity to facilitate learning: Formative assessment

in the Philippines. Assessment Curriculum & Technology ResearchCentre. Retrieved
from:http://www.education2030africa.org/images/talent/Five_Asessment_in_Philippines_Helyn.pdf

Corte, E., Masui, C. (2018). Enhancing the Learning Reofay of Students in Higher Education. Belgium.

Delgaty,L. 2019. Transactional Distance Theory: A Critical Vieithe Theoretical and Pedagogical
Underpinningof E-Learning.

Dockree, T., May, T., Rivers, E. (2019). Being goaknted. Retrieved from https://studentsuccess.mcmasteimecg/be
goaloriented/#:~:text=Being%20goal%2Doriented%20means%atade mic%2C%20professional%20and%
20personal%?20lives.

Dolmage (2015). Variety  in Assessments. PB Pressbooks. Retrieved from
https://flexforward.pressbooks.com/chapter/variety

Doucet, A., Netolicky, D., Timmers, K., & Tuscano,J-(2020). Thinking about Pedagogy in an Unfolding Pandemic.
https://issuu.com/educationinternational/docs/2020_research-T@vishg

Education Corner (2022). Metacognitive Strategies in Education. Retrived from
https://www.educationcorner.com/metacognition/

Gorra,V. C., & Bhati,S. 2016.Students’ perceptioron Useof Technology in the Classroom at Higher Education
Institutionsin the Philippines. Asian Journafl Education and e-Learning, 4(3g-103.

GSI Teaching and Resource Center. (2015). Learning: Theorfgesehrch.
https://gsi.berkeley.edu/media/Learning.pdf
GuangulF. M., Suhail A. H., Khalit,M. I., & Khidhir, B. A. 2020. Challengesf remote assessment in higher

WWw.ijrp.org



Joanna Grace A. Beligon / International Journal of Research Publications (1JRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

956

educatiorin the contexbf COVID 19: a case studyf Middle East College. Educational Assessment,
Evaluation and Accountability, 32, 519-535.

Gurung, M. P., Paudel, K., Kad&, 2020. Comparative Analysaf Popular Digital Assessment Tools for Formative
Assessmernn Networking Courses. International Technology, Education, and Development
Conference. 10.21125/inted.2020.0775

Holden,O. L., Norris, M. E., & Kuhimeier, V. A. 2021. Academiatégrityin Online  Assessment: A Research
Review. Frontiersn Education, 6, 639814. 10.3389/feduc.2021.639814

Howell, J. (2014). Teaching and learning: building effectiveagegies. South Melbourne: Oxford University Press.

Javier,E. A. (2019). Technology and Livelihood Education (TLE) and ltstBeatures. DepEd Bataan.

Retrieved from https://www.depedbataan.com/resourcesiiblogy _and_
livelihood_education_(tle)_and_its_best_features.pdf

Joyce P.2018. The Effectiveness Online and Paper-Based Formative
Assessmerin the Learningf Englishasa Second language. PASAA, 55, 126-146. Retrieved from
https:/ffiles.eric.ed.gov/fulltext/EJ1191739.pdf

Kurt, 2020. https://educationaltechnology.net/how-seralign-learning-
objectives-instructional-strategies-and-assessments/

Lynch, M. (2021). What Works for Tracking Student Progliesdnline Learning. The Tech Edvocate.
Retrieved from https://www.thetechedvocate.org/what-wéwksracking-student  progress-online-
learning/

Margarella, E., Stobaugh, R., & Logavi, M. (2021). Engaging Students Online: Stratedg®dEnhance Your
Classroom Community Engagement.https://www.facultyfocagadicles/online education/online-
student-engagement/engaging-students-online  strategiggance-your-classroom-community-with-
googledrawings-google-slides-and-google-docs/

McLeod, S. (2019). Constructivism  as a theory for teaching and learning.
SimplyPsychology. https://www.simplypsychology.org/construstivi
Metcalf (2022). Clarity. Module Three Teacher Tip. Rett from

https://www.montgomeryschoolsmd.org/departments/development/t
ms/diversity/expectations/docs/ClarityTip.pdf

Mobo, F. D., & Sabadd;. O. 2019.An Assessmentf the Effectiveness of E-Learning AMA Olongapo Campus.
Oriental Journabf Computer Science and Technology, 12(3), 99-105. 10.13005/0jcst12.03.04

Ng, S. F., Azlan, M. A. K., KamaA. N. A., & Manion, A. 2020. A quasi experiment on using guided
mobile learning interventions in ESL classrooms: Timee wnd academic performance. Educ Inf
Technol(Dordr), 2020, 1-21. 10.1007/s10639-020-10191-7

Nguyen, H., Stehr, E. M., Eisenreich, H., & An,2018. Using Google Form Inform  Teaching Practices.
Proceedings of the Interdisciplinary @ STEM  Teaching and riegr Conference, 2,
1010.20429/stem.2018.020110

Oates,J. (2017). Assessment: Challenges, Impact, Accountabilityrendt  Future. Retrieved from
https://my.chartered.college/impact_article/assessetaitenges impact-accountability-and-the-future/

Oyinloye and Imenda, 2019. The Impact of Assessment for lregoni
Learning Performance in Life Science .Retrieved from Htgrg.ed.gov/?id=EJ1289621

Paul, J., & Jeffersor. 2019. A Comparative Analysisf Student
Performace in an Online vs. FameFace Environmental Science
https://doi.org/10.3389/fcomp.2019.00007

Statistics How To. 2020. Correlation Coefficientpbtt/www.statisticshowto

.com/probability-and- statistics/correlation analysis/

Sujannah, W. D., Cahyono, B. Y., & Astuti, U. P. 2020.eEffof Blended Learning Using Google Classroom
Writing Ability of EFL Students Across Autonomy Levels.abhing English with Technology,20(2), 82-
97.

Tanner, K. (2018). Research Method& Rdition). Retrieved from https://www.sciencedirect.dmpics/economics-
econometrics-and finance/experimental-research

Tomasik M. J., Berger, S., & Moser, U. 2018nthe Developmertf a Computer- Based Tool for Formative
Student Assessment: Epistemological, Methodological Paadtical Issues. Frontiers in  Psychology,
9, 2245. 10.3389/fpsyg.2018.02245

Toppr (2022). Essay of Honesty for Students and Children. Retrieved from.

WWw.ijrp.org



Joanna Grace A. Beligon / International Journal of Research Publications (1JRP.ORG) @ IJRP .ORG

ISSN: 2708-3578 (Online)

957

https://www.toppr.com/guides/essays/esseyronesty/

Trumbull, E., & LashA. (2013). Understanding Formative Assessment: Insights from  arnlreg Theory and
Measurement Theory. WestEd. Retrieved from: https://@wmested.org/www
static/online_pubs/resource1307.pdf

Tuscano, F. J. (2020). Designing for Feedback: Formative Assessmerits Online Distance
Learning.https://francisjimtuscano.com/2020/04/16/designingeedihack formative-assessmeints-
online-distance-learning/

UNICEF. (2021). Formative Learning Assessment in CostexktContext of Remote Provision Of Educational
Servicedn Latin America and the Caribbean. Retrieved
from:https://www.unicef.org/lac/media/20736/file/Formativeaktning_Ass ment_LAC.pdf

Van Wart, M., Ni, A., Medina, P., Canelon, J., KordrastaM., Zhang, J., & Liu, Y.2020. Integratingudents’
perspectives about online learning: a hierarchy of factorstnational Journal of Educational Technology in
Higher Education, 17, 53. https://doi.org/10.1186/s41239-020-00229-8

Weidlich, J., & Bastiaeng,. J.2018. Technology MattersThe Impacbf Transactional Distancen Satisfactionin
Online Distance Learning. International Review of Reseiar€pen and Distributed Learning, 19(3),
https://doi.org/10.19173/irrodl.v19i3.341

ZachekA. 2020. The History, Evolution, and Trends of Academic Diglsty A Literature Review. The
Nebraska Educator: A Student-Led Journal, 5, 105-120. 10.32873/ned06.

WWw.ijrp.org



