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Abstract

ReadingfluencyisacriticalcomponentinEnglishlanguagelearning.Itishowever

neglectedinrecentyearsinview ofthedearthofrecentliteratureonreading.The

presentstudyseekstoinvestigatecriticalissuesofreadingfluencyamongESLadult

learnersinNigeria.50respondentswereselectedoutof110ESLlearnersfrom

GeneralStudiesProgrammeofAbubakarTatariAliPolytechnicBauchi.Datawere

collected through questionnaireand Read Aloud Test.Thefindingsrevealthat

majorityoftherespondentsarenotexposedtoEnglishphonemerecognitionthat

wouldguidethem topronouncewordsappropriatelyandfurtherreadfluently.They

arealsoscaredofpoorjudgmentfrom colleagues,poorfoundationandnegative

perceptiontowardsreading.Thestudysuggestforexposuretherapytoameliorate

thesituation.

Introduction

Fluentreaderscanreadtextwithspeed,accuracy,andproperexpression.Fluency

depends upon well-developed word recognition skills,butsuch skills do not

inevitablyleadtofluency.Itisgenerallyacknowledgedthatfluencyisacritical

componentofskilled reading.Nevertheless,itisoften neglected in classroom

instruction.Thatneglecthasstartedtogivewayasresearchandtheoryhavere-

conceptualizedthisaspectofreading,andempiricalstudieshaveexaminedthe

efficacyofspecificapproachestoteachingfluency.

Thereiscommonagreementthatfluencydevelopsfrom readingpractice.What

researchershavenotyetagreeduponiswhatform suchpracticeshouldtaketobe

mosteffective.Forexample,oneapproachistohavestudentsreadpassagesorally

withguidanceadfeedback.Programsinthiscategoryincluderepeatedreading,

neurologicalimpress,pairedreading,staredreading,andassistedreading,tonote

themostpopularprocedures.

Another,lessexplicit,butwidelyusedapproach,istoencouragestudentstoread

extensivelyontheirownorwithminimalguidanceandfeedback.Programsinthis

categoryincludealleffortstoincreasetheamountsofindependentorrecreational
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reading including sustained silentreading (SSR),Drop Everything and Read,

AcceleratedReader(AR),andvariousincentiveprograms.Oftentheseapproaches

havenoformalname,buttaketheform ofrequirementsthatstudentsengagein

unsupervisedindependentreadingatschoolorhome.Thisexaminedtheevidence

concerning the effectiveness of both guided oralreading procedures and

approachesthatencouragestudentstoreadmore.

Collegeinstructors,eventhosewhoteachdevelopmentalreadingcourses,often

assumethattheirstudentshavealreadymasteredbasicreadingskillssuchas

phonics,wordrecognition,andfluency(Dietrich,1994).However,manyofthese

studentsexhibitinsufficientwordrecognition,limitedphonicsskills,andlaborious

readingrateswhetherornottheyhavereadingdisabilities(Bell&Perfetti,1994;

Martino&Hoffman,2002;Sabatini,1997).Comparedtogoodcollegereaders,these

studentsreadmoreslowly,decodelessaccurately,andmakemoreoralreading

errorsthataffectmoreslowly,decodelessaccurately,andmakemoreoralreading

errorsthataffecttextmeaning(Bell&Perfetti,1994;Sabatini,2002;Vukovic,Wilson,

&Nash,2004;Warde,2005).

Whiledevelopmentalreadingcoursestypicallyteachcomprehensionstrategiesand

vocabulary,manystudentsstillneedexplicitinstructionandpracticeindeveloping

skillsinphonics,word recognition,and fluency(Dietrich,1994).However,such

instructionisrarelyincorporatedintothecollegeclassroom (Dietrich,1994).This

briefprovidesanoverview ofresearchstudiesdescribingthedifficultiesfacedby

manystruggling collegereaders,aswellasstudiesthatidentifystrategiesfor

improvingpoorreaders’decodingandfluency.

“Readingteacherswhoworkwithstudentsatanyagelevelshouldnotassumethat

theirstudents have an adequate knowledge ofphonologicalstructures and

orthographic patterns orthattheyhave outgrown theirneed forthis type of

instruction”–Kitz&Tarver(1989,p.204)

LiteratureReview

Comparedtoskilledreaders,poorcollegereadersmakemoreoralreadingerrors
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thataffectthemeaningofthetext(Bell&Perfetti,1994);Dietrich,1994);Martino&

Hoffman,2002;Minus,1992;Sabatii,2002;Vukovic,Wilson,&Nash,2004;Warde,

2005).The relationship between word-levelskills and comprehensions clear;

studentswho eithermisread orskip unfamiliarwordsareatriskoffailing to

accuratelycomprehendatext.Analyzingtheoralreadingmiscuesof40university

studentswhohadfailedamandatorystatereadingtest,Warde(2005)foundthat

studentswhohadlearningdisabilities(LD)mademanymorereadingerrorsthan

studentswithoutLD(27errorsper00-700wordsforLDstudentscomparedto3

errorsfornon-LD students).Moreimportantly,theerrorsthatLD studentsmade

weremorelikelytochangetheentiremeaningofthetext.Suchword-leveltroubles

areatthecenterofmanydevelopmentalcollegestudents’readingproblems.Ina

studyof30communitycollegestudentsenrolledindevelopmentalreadingclasses,

mostofwhom werenativeEnglishspeakers,Dietrich(1994)foundthatthestudents’

averageword-analysisskill(i.e.theabilityto decodeunfamiliarwords)wasat

approximatelya5th-gradeequivalent,whiletheiraveragesight-wordrecognition(i.e.

recollectionofworldsorwordpartsfrom memory)wasatan8th-gradelevel.In

addition,90%ofthestudentsinthissampleexhibitedmoderatetosevereproblems

withphonicsskills.

Similarly,inastudyof81studentsincommunitycollegedevelopmentalreading

classesanduniversities,Minus(1992)foundthatdevelopmentalreadingstudents

possessed significantlylowerword-recognitionand decoding abilitiesthantheir

universitypeers.Whileallbutoneoftheuniversitystudentsscoredaboutthe12th-

gradelevelonawordrecognitiontest,thescoresofcommunitycollegestudents

rangedfrom 5th – gradetoabove– 12th – gradelevels.Whenpresentedwith

nonsensewords–atechniquedesignedtorevealanindividual’sabilitytodecode

unfamiliarwords–thecommunitycollegestudentswereabletoreadone-syllable

nonsensewordsnearlyaswellastheirhigher-achievinguniversitycounterparts.But

theirability to read polysyllabic nonsense words (such as uncabeness and

sanwizable)wassignificantlylower(Chall& Curtis,1990).Theresearchclearly

suggeststhatphonicsandworddecodingproblemsposesignificantchallengesfor

manystrugglingcollegereadersandthattheseproblemsaffecttheircomprehension

skills.
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Theabilitytosimplydecodeandrecognizewordsisnotenough.Readersmustalso

beabletoexecutetheseprocessesrapidlyinordertodevotesufficientmental

energytothetaskofcomprehension(Sabatini,1997).Afterrepeatedexposureand

withappropriatedecodingskills,wordsandwordpartsarestoredinareader’s

memoryasvisualorthographicimages.Thisallowsreaderstobypassthedecoding

stagetoquicklyretrievewordsfrom memory.Forskilledreaders,thisprocesstakes

placewithin20milisecondsofencounteringmostwords(Ashby,2006,ascitedin

Strucker,2008).Thisautomaticityallowsreaderstoconcentrateoncomprehension

(Perfetti,1985;Stanovich,1986).Incontrast,slow andlaboriousreadersfacetwo

majorobstaclestocomprehension.First,theymustdedicatemorementaleffort

towarddecoding,leavinglimitedcognitiveresourcesformeaning-making(Apel&

Swank,1999;Adams,1994;Perfetti,1985).Second,slow readingtaxesshort-term

memory,makingitismoredifficulttoretainthelongandcomplicatedsentences

oftenfoundincollegetexts(Strucker,2008).

Inlightofthetypicalcollegestudent’sworkload,thischoppyandhesitantstyleof

readingposesapracticalchallengeforthepoorreader.A part-timestudentcan

expect80pagesofreadingperweekforonecourse(Wardem 2005),whilefull-time

studentsareassignedanaverageof20pagesoftextbookandoutsidereadingper

week(Nist&Diehl,1994).Thisworkloadissubstantialevenfortheaveragecollege

freshmenreading263wordsperminute(Carver,1990),butmayproveoverwhelming

forstudentswithparticularlyslowreadingrates.Someresearchindicatesthatpoor

readersareabletotackleonly133to156wordsperminute,laggingtheaverage

collegefreshman’srateby100wordsperminute(Elkind,Black&Murray,1996;

Sabatini,2002).

Theliteratureregardingdecodingandfluencystrategiesforcollegestudentsis

limited, though some researchers have noted some potentially beneficial

pedagogicalpractices.Thestrategiesthatfollowhaveallbeenfield-testedincollege

classes. In addition to identifying potentialstrategies forsupporting college

students’decoding and fluency development,researchers have also noted

approachesthatappeartobelesssuccessful.

IndependentWork:In astudyof18 communitycollegestudentsenrolled in a
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developmentalreadingcourse,Kuehner(1999)foundthatstudentswhocompleted

18hoursofindependentstudyinareadinglabdidnotshow gainsinreading

comprehensionorreadingrate.Participantsinthisstudyreadindependentlyfrom

texts,answered a seriesofcomprehension questions,and recorded theirown

readingrates.TheyalsousedUltimateReader,asoftwareprogram forincreasing

readingrates.TheresultsofthisstudywerereplicatedbyfindingsoftheNational

ReadingPanel(2000),whichfoundthatself-sustainedsilentreadingdidnotseem to

impactstudents’readingrates.Kuehner(1999)concludedthatareadingprogram,

whethertext-orcomputer-based,thatrequires students to read passages and

answerquestions independently does notbenefitstudents,as measured by

standardizedtests.Thesefindingssupporttheargumentthatinstructionmatters.

Texts with Cue Boundaries:-Research suggests that students with fluency

challenges have difficulties identifying meaningful“chunks”oftexts,such a

distinguishingdependentphrasesfrom independentclauses,andthattheystruggle

withidentifyingappropriatepausepointsinasentences(Chall,1983).Inanattempt

toaddressthesechallenges,42developmentalreadingstudentsinonestudywere

assignedtoreadeitherunmarkedtextsortextsinwhichslashmarkswereusedto

indicate“cueboundaries”demarcatingappropriatepausepoints(Rasinski,1984).

Resultsshowednodifferencesbetweenthetwogroupsoncomprehensionpost-

tests,butsignificantlyslowerreadingratesforthegroupthatreceivedtextswith

explicitlycued phrase boundaries (Rasinski,1984).Rasinksiproposed thatthe

obtrusivenessoftheseboundariesmayhaveinterferedwithcomprehension.Inlater

workwithadolescentreaders,Rasinskiandcolleagues(2005)foundthatrepeated

readingandchoralreadingaretwostrategiesthatbetterhelptodevelopfluency.

SpeedReadingInstructionandSoftware:-Whilestudentsmaybetrainedtoread

rapidlybylimitingtheamountoftimetheyfixateonindividualwords,research

suggeststhatthereisatrade-off.Increasedreadingratesoftencomeattheexpense

ofdecreasesinaccuracyandcomprehension(Just&Carpenter,1984).Twostudies

on the use of speed-reading software with community college students in

developmentalreading classes showed no significantdifferences in post-test

readingratesbetweenstudentswhoreadonpaperandthosewhousedspeed

readingpackages(Kuehner,1999;Wepner,Feeley,&Wilde,1989).Eyemovement
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researchmayhelpexplainthesefindings.Whileitwasoncecommonlyacceptedthat

sloweyemovementscausedreadingdifficulties,researchersnowknowthatitisthe

difficultyofatextthatdeterminesareader’seyemovementpatterns(Stanovich,

1986).Whilereadingsoftwareprogramshaveclearlyinvolvedoverthepastdecade,

instructorsinterestedinusingsuchtechnologyshouldcarefullyresearchproducts

and monitorstudentprogress to ensure thatsoftware programs are helping

studentsachievetheirreadinggoals.

Recentresearch,however,hassuggestedthattheissueofreadingfluencygoes

beyond the primarygrades.Ourown work among struggling elementary-grade

students(grades1-5)refereedforTitleIsupplementaryreadinginstruction(TitleIis

aU.S.federallyfundedprogram foratriskstudents)bytheirregularclassroom

teacherfoundthatthelackofreadingfluencyappearedtobetheareaofgreatest

impairmentinreading(Rasinski&Padak,1998).Pinnelletal.(1995)studyofthe

relationship between oralreading fluency and fourth graders’silentreading

comprehensionfoundthatnearlyhalfofthe1,000+sampleoffourth-gradestudents

hadnotyetachievedaminimallevelofreadingfluency.

One hypothesized explanation for the connection between fluency and

comprehensioncomesfrom LBergeandSamauel’s(1974)theoryofautomaticityin

reading.Accordingtothistheory,readerswhohavenotyetachievedautomaticityin

wordrecognition(fluency)mustapplyasignificantamountoftheirfinitecognitive

energiestoconsciouslydecodethewordstheyencounterwhilereading.Cognitive

attentionorenergythatmustbeappliedtothelow-leveldecodingtaskofreadingis

cognitiveenergythatistakenawayfrom themoreimportanttaskofcomprehending

thetext.Hence,comprehensionisnegativelyaffectedbyareader’slackoffluency.

Ourworkinauniversityreadingclinicindicatesthatdifficultiesinreadingfluencyare

manifestedinthemajorityofstudentsingrades2through8whoarereferredfor

reading difficulties.Although theprimaryreason forreferralmayostensiblybe

difficultiesinreadingcomprehension(especiallyamongintermediateandmiddle-

gradestudents),wealsofindthatalackoffluencyaccompaniesthedifficultiesin

comprehension.Ourclinicalintervention program providesworkin fluencyand

comprehension,andforthemostpart,studentsmakesignificantgainsinbotharea.
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FluencybeyondtheElementaryGrades

Althoughfluencyisgenerallythoughtofasanelementarygradeissue,wewondered

iffluencycouldbestillbeanissueinthereadingdifficultiesexperiencedbylarge

numbersofstudentsbeyondtheelementarygrades.Inparticular,middleandhigh

schoolstudentsfrom urbanareasappeartoexperiencemoredifficultyinreading

thanstudentsfrom nonurbanareas(e.g.,NationalCenterforEducationalStatistics,

n.d.).Couldonesourceoftheirdifficultiesinreadingstem from alackofreading

fluency?

Toanswerthisquestion,weassessedthedecodingaccuracyadfluencylevelsofa

largegroupofninth-gradestudentsattheendoftheschoolyear.Inthisstudy,

fluencywasdefined asstudents’reading rate.Although reading ratedoesnot

capturethefullmeaningoffluency,itisconsideredausefulandvalidmeasureof

fluency(Rasinsk,2004).Theninthgradersinthisschool,whichispartofamoderate

-sizedurbandistrictintheU.S.Midwest,havegenerallyperformedpoorlyonthe

statehighschoolgraduationtests-aseriesoftestsacrossimportantcontentareas

inwhichstudentsreadadrespondtotextpassagesthatreflectthevariouscontent

domains.Ononedayduringthelastweekoftheschoolyear(June,2003)wevisited

thehighschoolatwhichhalfotheschooldistrict’sfreshmenwereenrolled.We

selectedthelastweekoftheschoolyeartoensurethatthereadingsampleswe

obtainedreflectedthemostadvancedlevelsofreadingexhibitedbystudentsduring

theyear.Duringtheday,wetested303studentsusingaone-minutereadingprobe,

alsoknownasCurriculum-BasedMeasurement(CBM)inreadingorOralReading

Fluency(ORF)Assessment(Deno,1985;Deno,Mirkin,&Chiang,1982;Maston,1989;

Rasinski,2004).Workingindividuallywithoneofus,studentsreadaninth-gradelevel

passage,takenfrom theSecondaryandCollegeReadingInventory(Johns,1990),for

oneminute.Althoughwerecognizedthatthepassagemayhavebeenatafrustration

levelforsomestudents,usinggrade-levelmaterialsistheconventionforCBM/ORF

assessments(Rasinski).Studentswereaskedtoreadorallyintheirnormalvoices

andweretoldthattheywouldbeaskedtoretellwhattheyhadreadattheendofthe

reading.Duringthereadingwemarkedanyuncorrectederrorsstudentsmadeduring

theone-minuteperiod.Wealsoaskedthem todoaquickretellofwhattheyhadread.

Theprimarypurposefortheretellingwastoensurethatstudentsreadinanormal
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manner-toreadforunderstandingratherthanspeed.

Thehighschoolatwhichweworkedwasdividedintoindividual“houses”inorderto

providestudentswithasmaller,moreintimatelearningenvironment.Studentswere

randomlyassignedatthebeginningoftheschoolyeartooneofthehouses.We

positionedourselvesateachhousetothatreadingsamplesofstudentsfrom all

segmentsoftheschoolcouldbetaken.Teacherswhowerewillingtoallow their

studentstoleaveclassforperiodsoflessthanfiveminutesprovideduswith

studentstoassess.Wewereassuredbytheteachersandadministratorsinthe

schoolthatthestudentswetestedwerearepresentativesampleofallofthe

studentsintheschool.

From theone-minutereading wewereableto determineeach student’sword-

recognitionlevel,asmeasuredbypercentageofwordsreadcorrectly,andreading

fluency,asdeterminedbynumberofwardsandcorrectlyinthetimeperiod.Wewere

also able to obtain students’performance scores on the state high school

graduationtest-asilentreadingcomprehensiontestacrossallmajorsubjectareas

thattheyhadtakenearlier.Thehighschoolgraduationtestconsistsofaseriesof

passagesreadsilently,andeachpassageisfollowedbyasetofcomprehension

questions.Thetestisgivenintheninthgrade,andstudentsarerequiredtopassitin

ordertoqualifyforahighschooldiploma.Basedonourreadingassessment,we

foundthattheend-of-theyearninthgradersinthisurbanschoolreadwithan

averageword-recognitionaccuracyrateof97.4%(Standarddeviation=2.8%)correct

andareadingfluencyrateof136.4(standarddeviation=33.2)wordscorrectper

minute,nowjustwhatdothesescoresmean?Forwordrecognition,itappearsthat

thestudentswereabletodecodewordsquiteaccurately.

Normally,a95%word-recognitionaccuracylevelisconsideredtobeaninstructional

level.Thus,thestudentsinoursampledisplayed,onaverage,strongproficiencyin

wordrecognition.

PurposeoftheAssessment

Thepurposeofthisassessmentistoreview methodsthatproduceproductive

resultsforESLreaders.Thesepracticalstrategieshaveproventohavepositive
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resultsinclassroom settings.

AsecondgradeESLreadingclasswasinsmallgroupsoffivetosixchildren.One

groupwaswiththeteacher,thenextgroupwasworkingonaskillforthedayattheir

seatsandthethirdgroupwasinsmallergroupsoftwosincentersfocusingyeton

anotherreading skills.Theytookapproximately40 minutesineachgroup.the

groupswereflexiblygrouped.Eachgrouphadanamethatrelatedtoastoryelement

–onecalled,‘MainIdea’,anothercalled,Character’,andthethirdcalled,‘Setting’.

Sincethechildrenhearthetermsallyearlong,thenlaterintheyearwhentheyare

doingaplay,orwhenwritingbegins,thestudentshavealreadyestablishedthata

storyiscomposedusingalloftheseelements.

SuccessfulStrategiesandWaystoConnectwithStudents

Strategieslearnedfrom 21yearsofteachingandpracticing,experimenting,being

consistent,anddiscoveringwaystoconnecttothestudent’severydayapplication

haveproventobesuccessful.Goalsforeachstudentsbytheendoftheyeararefor

him/hernotonlytocomprehendwhattheyreadbuttoreadfluentlyover(60+)words

aminutefasterthanwhenhe/shefirstwalkedintotheroom.

Thegoalisforstudentstounderstandthevocabularyfrom thefirstdayofreading

eachnew story,notonlythecorrectpronunciationbutalsothetruemeaningofit.

Twopartsofthewordsareprintedonasentencestrip.Thefirstpartisthewordto

berecognized.Thesecondpartisthemeaning.Aftermuchdiscussionoftheword

andthesyllables,short,longvowel,blends,usingitinasentence,etc.thenthe

studentsareasked,“whichmeaningdoyouthinkthewordis?this,accordingtothe

research,aretheareasofthereadingprocesswherelearners’fluencyisdiagnosed

“(letter,syllable,word,phrase,sentence,and/orparagraph reading)leads to

increasesinreadingachievementforbeginningreaders”(p4)in“Research-Based

Principles for Adult Basic Education Reading Instruction”,NationalFluency

GovernmentPartnershipforReadingfrom 2007.Afterthisprocess,thestorybegins

witheachchildtakingaturnreadingthepassageonepageatatime.Theteacher

asksrelevant,comprehensivequestionsaseachpageisread.

Theseconddaythestudentsmaytaketurnsandaskeachothercomprehension
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questions,dependingonthepassagelength.Alongwiththis,thestudentsmaybe

askedquestionsusingagraphicorganizertoconveytheplot,characteranalysis,

storyelements,etc.toenablethem tocomprehendthestory.

Thethirddaythestoryisreadagain,thistimeinpairedreadingusingstand-upfolder

dividerssoasnottomakeitacompetitionforeachpair.Duringthereading,the

partnermayhelptheonewhoisreading,andtheteacherlistenstodifferentgroups.

Aftertheyfinishreading,thestudentshavesmallhand-heldcardstoaskeachother

manyquestions.Theycomefrom theReadingAcademyforsecondgrade.Theyare

questionssuchas:Whatdidyoulikemostaboutthestory?Whatnewwordsdidyou

learn?Whatwasthemainideaofthestory?,etc.Aftertakingupthedividersand

smallcardsthereshouldbemuchdiscussiononthesummaryofthestory.Theyare

asked,“Ifyourmom asksyou,‘whatdidyoureadtodayinclass?’shewouldgeta

verygoodideaofthecharacters,setting,plot,’alittledetail,andmainideaofthe

storyyoujustread.Whenthey“talk”itout,theteacherwritesitonasmallwhite

board,astheytellherwhattookplace.

Theteachergiveseachchildasmallhand-heldcardforthem tosee,asitisstrategy

fortellingthesummary.Itreads(onthecard):someone…wanted…..so…..but….then…..

thisgivesaskeletontothethingsneededtoconnecttheimportanthappeningsto

thestory.Bythemiddleoftheschoolyear,theyarewritingfullsentencesofthe

summaryontheirown.

Thefourthday,thestudentsreadthestoryandlistentoanaccompanyingtape.They

listentothetapethefirsttimearoundintheirsmallgroup,andthesecondtimethey

readone-on-onewiththetapereader.Iftheybegintobebehindthepaceofthe

personreading,thetapemaybestoppedandtheyaretodoitoveragainaswellas

followalongwiththeirfingertogettheireyesmovingfasteralongthepage.Indoing

this,theygetaccustomedtothecorrectfluencyweekafterweekalongwiththe

correctinflectionofthevoices.Thestudentsmighttovowelconnectionworkintheir

reading journals.This mightbe blends,sound a likes,prefixes,rootwords,

comparisonsofsoundsetc.Astheweeksgobethestudentshavebeguntobeon

theirwaytobetterfluency.
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TheassessmentreferstotheK-6.Research:“theNRPreviewofresearchrelatedon

phonicsinstructionfoundthatchildren’sreadingfluencyimproveswhentheyare

taughtdecoding using systematic approaches to phonics instruction”(p65)in

“Research-BasedPrinciplesforAdultBasicEducationReadingInstruction”,National

FluencyGovernmentPartnershipforReading.

Bythefifthday,theyarethroughwiththeirstory,andtheywilldoaholisticapproach

from thereadingtowriting.Thestudentsmightwritepoemsonfallleavesthatthey

havejustreadinthestorybookaboutHenryandMudge.Theywritefallpoemswith

theiruse ofdescriptive words aboutthe brilliant,colourfulfallleaves,using

adjectives,nouns,vividverbs,andprepositionalphrases.Perhapstheyreadabouta

park,sotheywillcreativelywriteaboutthedaytheywenttoapark.Sincetheyare

learningaboutthecompassroseinsocialstudies,notonlywilltheydrawtheirvery

ownparkusingN-S-E-W andakeymapshowingwhereeverythingisbuttheywill

writeanarrativeaboutalltheactivitiestheydidusingdescriptivewordsintheir

stories.Theyhavewordstheycan“grabonto”thattheyhavebeenbrainstormed,

wordstheyhaveseen,smelled,heard,(usingonomatopoeiawords),felt,etc.their

storieshavesettings,characters,places(whichbringsinpropernouns),thingsthey

didwithemphasisontheirfeelings,etc.Thenextapproachwouldbeinwriting

narrativesusingquotes.Thiswaytheywillhavesomecommunicationgoingon

using“said”words.Itisencouragedforthem tousethe“said”wordsonlyonceand

chooseanyothersynonymsofthesaidwords(ofabout50)thatarehangingona

posterboardallyearlong.GoingrightalongwithwhatSuzanneReidsaidinthebook

-BookBridgesforESLStudents.“….provideopportunitiesforstudentstopractice.

English-pushthem gentlytospeak,read,copy,write,ask,respond,answer,compare,

contrastandevencomplain”(p6)BookBridgesforESLstudents2002-2004.

Anotherimportantstrategyishomework,whichisgiventothem onceaweekallyear

long.Take-Home-Readersthatgoalongwiththestoryreadduringtheweek.Itisnot

thesamestory,butthekeepwordsarethesame.Itiscopiedoffforthem each

Monday,andtheyaretogridthetimeittookthem toreaditonMondayofeachweek.

Alongwiththis,theparentistosignoffeachtimetheyreadeveryday.Thefirsttime

onMondaytheyhavetotimeit,andthenthelasttimeonThursdaytheyhavetotime

it.EachdaythestudentistoreadtwentyminutesofselectedTake-Homereaders.
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Theycanreadotherbooksonthesideiftheysodesiresuchaslibrarybooks,books

theyhaveathomeetc.however,themainpurposeinthisexerciseisforthem to

competeagainstthemselves.Thishastobeemphasized,asittakesthepressureoff

winningorlosing.TheteacherthenfollowsupbylookingatthegrideveryFridayand

congratulatingthem fortryingorimproving.Theywillhaveabout36smallTake-

Home-Readersforthesummertoread,too!Theyaretokeepthereadersinavery

specialplacesotheycanhavethesebooksfortheirveryownandreadthem again

andagainwhenevertheywant.

Intheresearched-basedprinciplesforAdultBasicEducationReadingInstructionthe

authoremphasizefluency:“therepeatedreadingofpassagesoftext,wordsfrom

textandothertextunits”areallused.“Severalstudieshaveusedrepeatedreadingto

improvestudentfluency.Studentsreadthesametextseveraltimesuntiltheyare

abletoreaditrapidlyandaccurately”(p7)“Research-BasedPrinciplesforAdultBasic

Education Reading Instruction”,NationalFluency GovernmentPartnership for

Reading.Theresearchfrom K-12levelfoundthat“proceduresthathavestudents

readingpassagesorallymultipletimeswhilereceivingguidanceorfeedbackfrom

peers,parents,orteachersareeffectiveinimprovingavarietyofreadingskills”.In

thesamestatementitteachersareeffectiveinimprovingavarietyofreadingskills”.

Inthesamestatementitreads:Manyprocedures,suchasrepeatedreading(with

andwithoutfeedback).Pairedreading,sharedreading,andcollaborativeorassisted

oralreading,seem to be effective”.This research states:the NRP review of

proceduressuchasSustainedSilentReadingandothersthatencouragestudentsto

readmore(andthusperhapsdeveloptheirreadingfluency)doesnotfindthatthese

approaches are effective in improving students’reading”(p8)“Research-Based

Principles for Adult Basic Education Reading Instruction” National Fluency

GovernmentPartnershipforReading.

Onemorethingthatisaddedthroughouttheyeartothefluencyis“Reader’stheater”

Theteacherfirstreadsittoeachreadinggrouptogetthefeel,mainidea,energy,

voiceofdifferentcharacters,andvisualizestheplayitself.Thenextdaytheplayis

readtogether,andthethirddaytheychoosewhichcharactertheywanttoread.Two

orthreestudentscanbechosenforthesamecharacter.Theimportantpartofthisis

tohavethem getintotheplaywheretheydon’tfeeltheleastbitintimidated,andthey
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feelcomfortable.Later,theyreadthewholeplaytothemselves,practicepeerreading,

andeventuallytheyallreadasonebiggroup.Theplaystartstotakethem.the

charactersarechosenfortheparts,thecuesarelearned,projectionofvoiceis-

practices,thecharacter’semotionsarerehearsed,Thesettingorseeneisset,the

makeupiscreated,costumedarepreparedifneeded,thestudentsmemorizethe

play,andfinallyitistimefortheperformance.Allinall,ittakesalittleovertwo

weekstoperfect.Sometimestheywillevencreateaplaybillwiththesummary,

character’snames,andalittleaboutthedirector.Theparentsareinvitedaswellas

grandparents,aunts,anduncles.Attimestheywillinviteprincipals,teachers,and

studentsofdifferentclassestobetheaudience.

Asanextensionoftheplay,forexample,JohnnyAppleased,theclasscanwritein

letterformattoadistantrelativeofhisandaskquestionstheymightstillhave

concerningthecharacter,writewhattheylikedabouthim orwhattheylearned.They

haveextendedtheplaybygeneratingtheconceptofatimelineusingthemain

eventsofJohn’slife.Theelaborationofhislifeisgiveninfulldetailsoftheir

readingsandbringsforthrichwritings.ThisgoesrightalongwithSuzanneReid’s

bookasshehassaid,“…timelineofmaneventsthatledupto (anexample)

AmericanRevolutiongivingfulldetailsbythereadings–thentakeupwhattheysay

andclarifybyusingpictures”-givingtimeforspeechandwriteasmuchaspossible

(p9)SuzanneE.Reid’sBookBridgesforESLStudents2002-2004.

Attheendoftheschoolyear,astoryistakeneitherfrom socialstudies,areading

book,andthestudentsoriginatetheirownplayfrom thereadings.Theyheartheend

fornarrator,thesoundeffectsusingonomatopoeiawords,thecharactersandwhat

theyshouldsay,thepropsforasettingorscene,theclothing,etc.Thiswaytheycan

dosomethingthatisbothfunandcreative,inthepursuitofreadingfluencyoverthe

summer,withtheirfriendsandrelatives.

PhasesofDevelopmentinLearningtoReadbyAdults

Oneofthegreatmysteriesconfrontingliteracyresearchersishow maturereaders

areabletoreadwrittenmaterialssorapidlyandfluentlyyetwithfullcomprehension

(Adams,1990;Barron,1986;Chall,1983;Perfetti,1998;RaynerandPollatsek,1989).

Acapabilitythathasprovencentralinexplainingthisfeatistheabilitytoreadsingle
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wordsrapidlyandautomaticallybysight(LaBergeandSamuels,1974).Readersare

abletolookatawordandimmediatelyrecognizeitsmeaningwithoutexpendingany

effortdecodingtheword.Moreover,sightofthewordtriggersrecognitiondespite

readers’intentiontoignoretheword(GuttentagandHaith,1978).Amajortaskfor

researchershasbeentoexplainhowbeginnersacquiretheabilitytorecognizesight

wordsrapidlyandautomatically.

Thereareotherwaysthatwordsmightberead,buttheseareusedmainlyforwords

notknownbysight(Ehri,1991,1994).Decodingorphonologicalrecodingrefersto

theprocessoftransforminggraphemesintophonemesandblendingthephonemes

intopronunciations.Readingbyanalogyreferstotheprocessofusingknownsight

wordstoreadunknownwordsthatshareletters,forexample,readingBLIGHTby

analogytoNIGHT(Cunningham,1976;GoswamiandBryant,1990;Marshetal.,

1981).Readingbypredictingreferstotheprocessofgeneratingeducatedguesses

aboutwordsbasedoncontextcuesorinitiallettersorboth(Goodman,1976).

Althoughtheseothermeansofreadingwordsareavailabletoreaders,sightwords

readingisinvokedthemostbecausethisprocessisfastandautomatic.

Itisimportanttodispelwordsarereadbysight.Itisnottruethatonlyirregularly

spelled wordsareread bysight.Ratherallwords,eveneasilydecoded words,

becomesightwordsoncetheyhavebeenreadseveraltimes.Also,itisnottruethat

sightwordsreadingreferstotheflashcardmethodofteachingstudentstoread

words.Sightwordreadingrefersnottoamethodofteachingreadingbuttothe

processofreading wordsbyaccessing them in memory(Ehri,1992).Another

misconceptionisthatsightwordslearninginvolvesmemorizingtheshapesofwords

orothervisualfeaturesandhasnothingtodowithletter-soundcorrespondences.

Thisisnottrue.Theresearchwehaveconductedovertheyears.

PhasesofSightWordDevelopment

Revealsthatmatureformsofsightwordleaningarealphabeticandphonologicalat

root(Ehri,1978,1980,1984,1987,1992).

Basically,sightwordsarewordsthatreadershavereadaccuratelyseveraltimes.

Readersrecognizethewordsbyrememberinghow theywerereadpreviously.The
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term ‘sight’indicatesthatsightofthewordtriggersthatwordinmemory,including

information aboutitsspelling,pronunciation and meaning.How to explain this

capabilityisnoteasy.anadequateaccountmustexplainhow readersareableto

lookatspecificprintedwordstheyhavereadbeforeandimmediatelylocatetheir

pronunciationsandmeaningsinmemorywhilebypassingthousandsofotherwords,

includingthosewithverysimilarspellingsormeanings(Ehri,1992).Moreover,an

adequateexplanationmustcoverhowreadersareabletostoreandremembernew

wordseasilyafterveryfewencountersreadingthewords(Ehri,1980;Reitsma,1983).

Thekindofprocessthoughttobeattheheartofsightwordsleaningisaconnection-

formingprocess.Connectionsareformedthatlinkthewrittenformsofwordsto

theirpronunciationsandmeanings.Thisinformationisstoredinthereader’sword

memorybankorlexicon.

Instudyingthecourseofdevelopmentofsightwordlearning,wehavefoundthat

differenttypesofconnectionspredominateatdifferentpointsindevelopment(Ehri,

1991,1994).Sightwordslearningbeginsasanon-alphabeticprocessinvolving

memoryforconnectionsbetween lettersin written wordsand soundsin their

pronunciations.Atfirstconnectionsarepartial,linkingthemostsalientlettersto

sounds.Whenreadersacquirefullknowledgeofthealphabeticsystem,complete

connectionscanbeformedbetweengraphemesinspellingsandphonemesinthe

pronunciationofwords.Assightwordsaccumulateinmemoryinfullyanalyzed

forms,letterpatternsrecurringindifferentwordsbecomeconsolidatedintomulti-

letterunitssymbolizingphonologicalblends.Alphabeticconnectionslinkingallof

thelettersinspellingstotheirpronunciationsenablematurereaderstorepresent

thousands of words uniquely in their mentallexicons and to locate the

pronunciationsandmeaningsofthesewordsaccuratelyandautomaticallyupon

seeingthem inprint(Ehri,1980,1984,1987,1992;Perfetti,1992).

TocapturethechangesthatoccurinthedevelopmentofsightwordsreadingIhave

distinguishedfourphasescharacterizedbytheinvolvementofthealphabeticsystem.

Thissystem representstheregularitiesthatunderliethewrittenformsofEnglish

wordsandthatalllearnersmustinternalizeinordertobuildafullyfunctioningsight

vocabulary.Theterm ‘alphabetic’indicatesnotsimplythatwordsconsistofletters

butthatthelettersfunctionassymbolsforphonemesandphonemeblendsinthe
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words.Thefourphasesare:pre-alphabetic,partialalphabetic,fullalphabetic,and

consolidatedalphabetic.Eachphaseislabeledtoreflectthepre-dominanttypeof

connectionthatlinksthewrittenformsofsighwordstotheirpronunciationsand

meaningsinmemory.

Youmaybemorefamiliarwithothertermsreferringtothefirstandfourthphases,

basedonFrith’sstagetheory(1985):logographicratherthanpre-alphabetic,and

orthographic ratherthan consolidated alphabetic.Severalreasons necessitated

replacingFrith’slabels.AnumberofresearchersincludingPhilipGoughandConnie

Juel(personalCommunication)considertheterm ‘logographic’tobemisleading

becausebeginnersinthefirstphasedonotreadwordslikematurereadersof

logographicorthographiessuchasChinese.Whereasbeginnersrememberselected

visualcuestoreadsightwords,truelogographicreadersremembersightwordsas

analyzed Gestalts.The term ‘Orthographic’is replaced because a variety of

meaningshavebeenimposedonitbyresearchers,hencerenderingtheterm too

generalandambiguous.Myterm ismorepreciseandmakesexplicitthefactthat

processingcontinuestobealphabeticbutinvolvesconsolidatinglettersintolarger

unitsincontrasttopreviousphases.

ObjectivesoftheStudy

- ToassesstheareaofdifficultiesfacedbyESLAdultlearnersinreading

Englishlanguagetext.

- IdentifythelevelofproficiencyofESLlearnersinreadingEnglishlanguage.

- ToanalyseESLlearnersperceptiononreadingEnglishtext.

Methodology

The study adopted descriptive survey research design which according to

Creswell(2012)isaprocedureofdescribingaparticularphenomenon.Atotalof50

ESLlearnerswereselectedoutof110studentsfrom GeneralStudiesofAbubakar

TatariAliPolytechnicBauchiwhowereundertakingEnglishCommunicationSkills.

Thisfigurerepresents40%andaccordingtoCreswell(2012)whenthepopulationis

notlarge40%couldbeselectedtorepresentthewhole.QuestionnaireandReading

Aloud processwereused asaresearch instrumentsto elicitthedata.Itwas

designedbasedontheobjectivesofthestudyandadministeredtotherespondents.
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Thedatacollectedwereanalyzedusingsimplepercentageandfrequency.

DataAnalysis

Table1DifficultiesfacedbylearnersinreadingEnglishtext.

Responses Frequency Percentage

Fearofmistakes 10 20%

Fearofaudience 16 32%

Poorfoundation 20 40%

LackofConfidence 4 8%

Total 50 100%

TherearefourdifficultiesfacedbytherespondentsinreadingEnglish.Thetable

above shows that40% are faced with the challenge ofpoorfoundation,32%

indicatesfearofcolleaguestolaughatthem,20% areafraidofmakingmistakes

while5%denoteslackofconfidence.

Table2DifficultiesfacedbylearnersinlearningEnglish.

Responses Frequency Percentage

Inabilitytopronouncecertainwork 20 40%

Lackofunderstandingofnewwords 16 32%

Difficultiesincomprehendingnewwords 14 28%

Total 50 100%

Thetableaboveindicatesthat20% oftherespondentswhorepresent40% have

difficultiesinpronouncingcertainwordsespeciallythosewithsilentletterssuchas:

debtcombandplumber32% indicateslackofunderstandingofnew wordswhile

14%finditdifficulttocomprehendnewwords.
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Table3LevelofProficiencyofLearnersinReading.

Responses Frequency Percentage

Fluent 13 22%

Notfluent 47 78%

Total 50 100%

Itisclearinthetableabovethatonly13frequencyrepresenting22% arefluent

whereas47frequencyrepresenting78%arenot.Thiscanbeattributedtothepoor

foundationandfearofnegativejudgmentfrom colleaguesasindicatedintable1.

Table4LevelofPerceptionofLearnersinReading.

Responses Frequency Percentage

Goodperception 25 50%

Notconcerned 11 22%

Difficult 14 23%

Total 50 100%

Thetableaboverevealsthat25% oftherespondentshavegoodperceptionon

reading.22%arenotconcernedwhile23%perceiveditasadifficulttask.

Conclusion

ThepaperhasrevealedanumberofproblemsfacedbyESLlearnersinreadingand

learningEnglishlanguage.TheproblemscanbesummarizedtoLackofexposure

therapywhichhasbeenidentifiedasamajorfactormilitatingagainstthesmooth

readingfluencyandlearningEnglishoftherespondents.Itisthereforesuggested

thatthereistheneedforteacherstodevicemeansthroughexercisesthatwould

exposethestudentsreading fluency.Theexercisesshould focusfrom English

phonemesrecognitionthatwouldexposethestudentsontheappropriatewaysof
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wordspronunciation.Thiswillgoalongwayinimprovingstudentsreadingfluencyin

particularandEnglishlanguagelearningingeneral.
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