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Abstract

This study explored the phenomenon of Senior High Satodents in modular distance learning. Specifically, it erathi
their lived experiences amidst the pandentieir struggles, triumphs, and how they coped withetlobsllenges. Fade-

face interview was done with 20 Senior High School studergarding their experiences in modular distance learning.
Using Colaizzi’s method, findings revealed four major themes: two sides of the coin, uphill battle, get by and get owl, a
hopeful heartsalong with 19 core ideas and 126 significant statementscdimeersational partners' lived experiences in
modular distance learning provided some implications: gdtiatdifferent factors caused problems for the students which
could affect their academic performantieere were alsoeseral factors that were influencing their experiencehvivere
within the students’ control and of the faculty; self-determination and perception had been proven toHiedrance to truly
show the students maximum performgnbeyshould also have to balance work and family, to maneagge and to make
personal commitment; instructors also should work tobliskapresence in the absence of physical compreseinck,to
build intellective relationships with students, and work teatg a sense of community; and there should be aadzal
between students’ and faculty’s factors that influence their experiences. As a result, it is recommended trsatidents and
instructors should re-consider themselves to acceptyiisof approach in learning amidst pandemic such that tloeydsh
also allot enough time and effort to achieve one’s goal.

Keyterms: Lived Experiences; Senior High School studentsiular Distance Learning; Physical and
Emotional Conditions; Mental Health; Psychosocial Support

Chapter 1
Introduction

The Corona Virus Disease (COVID-19) may have closed therolams but had not halted education. Around the
world, most countries have temporarily closed educatiorséitutions to contain the spread of the virus knosenC@®VID-

19 and reduce infections (Tria, 2020). Because of this, Moduséarize Learning (MDL) became one of the varied modes
to deliver education and ensure learning continuity. Howet/e€ould have run smoothly, as learners and teachees ha
encountered many challenges (Dangle & Sumaoang, 2020). leremknological study of De Leon (2022), a public
school student said, ". . . May oras na hindi ko mairttendiang aming aralin na kailangan ko ang gabay ng aking guro at
ng aking magulang at minsan ay nahihirapan akong sagutan ang mga tandimng saodule”. ("There are times when |

do not understand our lesson that | need my teacher and paugdsce, and sometimes, | have a hard time answering
the questions in my modules.")

A qualitative study on students' experiences during the paodewealed that with the remote methods of
learning, they missed social aspects of learning on carmgush in a way would somehow mitigate some feelings of
isolation and reportedly result in higher levels of engagemmantivation, enjoyment and satisfaction with instruction
(Nguyen et al.).

In the United States, Australia, and Asia, modular learnsimge of the most widespread and recognized teaching-
learning techniques. It effectively promotes reflectearhing rather than focusing on marks or grades (Sejpal, 2013).

Strauss (2020) & Smalley (2020) agreed that the top issue ésinlgahe most suitable class mode for a student is
how accessible this mode can be for the learner. They elédbhat the internet connection is a significant barrier to
accessing the online learning modality redirecting thertheir second option, which is the modular learning modeghwhi
also has flaws due to the quantity and late distribuifdhese materials to the learners.

In the Philippines, printed modular distance learning is sitely used by the Department of Education (DepEd)
as one of the Alternative Delivery Modes (ADM). Thougmed modular distance learning gained skepticism, Guido
(2014) concluded that it is effective for the knowledge adaptafi&Gcience and Engineering students.
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DepEd Regional Director Alan Farnazo said that for gt fime in history, classes were done as if theme we
classes because children were at home and the teactust of them were at home too for the distancaileg (Sarmiento,
2020). In the implementation of Modular Distance Learning in &@aiflang National High School (BNHS) and Baguio City
National High School (BCNHS), the main challenges that endeirgdude a lack of school funding in the production and
delivery of modules;
students struggle with self-studying, and parents' lack ofvledge to academically guide their children (Dangle &
Sumaoang, 2020).

Moreover, phenomenological studies on MDL generated theha include poor reading comprehension levels,
insufficiency of learning materials, relaxed routine daithedule, lack of communication to support parents and tsache
constant interaction, and lack of motivation for horrechéng (Caslib & Decano, 2021) and the real-time feedback fro
teachers cannot be experienced by learners, thus affdetings$ychosocial learning (Martin, Ventayin, & Morales, 2021).

As to the personal experience of modular distance learnimingBmph, 2021), the student stated: "I had a difficult
time with modular remote learning because | am not accustonteid tgpe of schooling. . . | struggle to understand some
of the lessons written in the modules. | am struggling very hacduse there is no teacher to assist us and provide
guidance so that we can understand the lessons.gasily

Because of the various feedback about MDL, the reseacohducted an in-depth analysis of how Senior High
School students thrive during the roller coaster year af ddeication by investigating what happened and how theydcope
with their struggles.

Statement of the Problem

This study was intended to explore the lived experiences mibrSEigh School students on modular distan
learning amidst the COVID-19 pandemic.

Specifically, the study sought to answer the following tjoes:

1. What are the lived experiences of Senior High Sclstaients in modular distance learning amidst the
pandemic?

2. How do the Senior High School students cope with theiexped challenges?

3. What insights can the Senior High School students skeag@ading modular distance learning amidst the
pandemic?

Significance of the Study

The findings of this study may benefit the following:

Senior High School Students. The study's findings may serve as a guide as they can tggolgxact coping
mechanisms whenever they encounter similar experiendeg aoiodular distance learning.

Teachers. The study's findings may be used to evaluate their stud#ntgtion and what appropriate actions may
be implemented.

Parents. The findings of the study may serve as a basis togttren their support to the learners since they are the
ones who have withessed their triumphs and struggles dugsg times.

Administrators. The findings of this study may serve as relevant datdetermine the success of modular
distance learning. Moreover, the results indicate thd teeonsider supporting the students more and strengthtmair
links with the stakeholders.

Educational Institutions. The study's results may help schools improve programs aitiepakelated to modular
distance learning.

Future Researchers. The findings of this study can be a reference as éixplore areas relevant to the study
conducted.

Limitation and Delimitation of the Study

This qualitative phenomenological study explored the lesgaeriences, struggles, and challenges the Senior High
School students faced in the new normal. Their experiearaow they coped served as the primary data of thdy,stu
wherein the context of the results are within the io@sf of the area. Only twenty (20) Senior High School stisdieom the
municipality of Midsayap who had modular distance learninggwhosen as the conversational partners of the study.

Related Literature
Modular Distance Learning

Education plays a vital role in shaping the lives ofdshts. In the process, teachers are one of the essenti
instruments in delivering quality learning. However, due toetimergence of COVID-19 in the Philippines, many changes
happened in the educational landscape. One of these is theofrindiuction that was implemented by the Department of
Education, which adopted alternatives to faméace teaching and learning. Many education systems maeftedties
online to allow instruction to continue despite schooketes (Organization for Economic Cooperation and Development
[OECD], 2020).

The shift of the teaching-learning delivery in schdolsnodular distance learning (MDL) made education more
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challenging. That is why DepEd leaders are constantly
finding avenues to solve the problems and capacitatingtdagihers and school heads to become more effectivednlar
distance learning (Bagood, 2020).

The concept of "module," according to Sejpal (20i8)trictly linked to the idea of a flexible languagi@riculum, which should provide all
those concerned with education framework to establistr and realistic language learning objectivesaddition, Alelaimat and Ghoneem (2012)dsai
that module contains specific objectives, experieand, certain teaching activities carried unit sequameklogical completion to help the learner achieve
the goals and develop sufficiency based on the speself-learning. As a
result, the module method focuses on the learner,heltcomes the center of activities in achieving thieaitves of the teaching process. This approach
makes the teaching materials more understandabteaises the learner's mental activities, strengthetisation, consolidates self-satisfaction, and kelp
keep what they learned.

The role of the concept module is to provide stislevith the opportunity to gain exposure and expegewith a threshold concept by
engaging with it from multiple perspectives, therdiaving a more incredible opportunity to recognize implicit threshold nature of the associated
concept (Parker & McGills, 2012). Modules include s&tsion motivation and assessment that serve as pleterguide for the desired competencies for
teachers and students. In addition, Sejpal (2013nerated some advantages of the module concept. Tiesde, among others, the establishment of a
system of assessment other than marks or gradesstisgysg the modules in their
working environment, and users can study withoutuding the typical duties and responsibilities. Blwver, modules are flexible and can be
implemented by various patterns such that they easdministered in a single-use small or large group.

Furthermore, besides economical, it enables thedearto control their learning and accept greatguarsbility for learning. However, modules are
appropriate only for mature students, and it demamdstsclassrooms. Estrada (2021) emphasized that modidenot substitutes for teachers.

With MDL, teachers monitor the learners' progressugh home visits following social distancing protiscand feedback mechanisms and guide those
who need special attention (Manlangit et al., 202@fording to the Department of Education (DepEd, 20@&)ents and guardians perform various roles
in MDL. They served as module-ator, bundy-clock, arttbme innovator. As a module-ator, they are the tmget and submit the printed Self-Learning
Modules (SLMs) from and to schools or barangay hallfeteginning and end of the week, depending oragineement between the parents and the
school. As a bundy-clock, they checked their chid!sedule or workweek plan. Because of the numberlgésis or activities to be done, they must see
that it is being followed accordingly to avoid crammguior delays in submission, which may affect the &hiferformance. Lastly, as home innovators,
they provided their children with a productive leaienvironment to help them focus more on learningaust be a well-lighted and well-ventilated
space in the house, with little or no distraction.

Moreover, the use of modules encouraged indeperstiedy. Another benefit of using modules for instructi® the acquisition of better self-
study or learning skills among
students as they learn the concepts presentee imtidule. They developed a sense of responsibilisccomplishing the tasks provided in the module.
With little or no assistance from others, the leasn@rogress independently. They are learning hoedam which way of empowerment. Some other
advantages of MDL include more choices and
self-pacing for students, more variety and flexipifior teachers and staff, and increased adaptabilitystructional materials (Nardo, 2017).

However, Malipot (2020) stressed that teachers atstheir problems on modular distance learning (MDL).rAsst parents are not certified
educators, this modality puts pressure on the parespecially in the case of an asynchronous legranvironment. Even educators know there are
struggles when teaching their kids, especially ifythave children with different grade levels with differereeds of learning assistance brought by
modular learning (DepEd, 2020).

However, even then, International Institute for Eational Planning (2020) argued that individualizestrinction in modular distance learning
has been helpful in remote areas where internetsads limited. Learners used self-learning modirg®int or digital format accompanied by teachers'
home visits, especially for learners that needed reatiedi or assistance. Some learners reached theiheeavia e-mail, telephone, text, or instant
messaging. Based on the study conducted by Ambay@0)2modular instruction is seen as more operatithdneaching-learning method as equated to
usual teaching approaches as students learn irsthidi, thus increasing the student-centered apprwelearning.

However, implementing modular instruction fosteredows challenges for teachers, students, and palgkesvise, the study by Dangle and
Sumaoang (2020) showed that the significant chalketiggg emerged were a lack of school funding in tioelyction and delivery of modules, students'
struggle with self-studying, and parents' lack odktedge to academically guide their children.

Experiences of Studentsin Modular Distance Learning

Canonizado (2021) said that schools began to traimfsai@ modular distance learning. They were orientetti¢ir vital role as home learning
facilitators during the pandemic. However, they oftake this role as an additional workload and chakebecause they need more patience and the
ability to teach their children lessons. Consedyetite series of orientations enabled the parenitg#t¢onalize their new position for their children. Oret
other hand, schools orient the learners to undergtadhanges that are taking place in the new eidncaystem. For the entire period of modular
distance learning, their home would act as theipghwhere their teachers are their parents or oldénggwho have the capacity and ability to clarify
the substance of the lessons. Modules, learningitgcsheets, and other additional materials wereegivl hese learning packages were distributed and
retrieved every Friday. They were given one week tdqgoer all the learning tasks in their learning guides.

The modular approach generally promised learnereced; flexible, accessible, simple, and cost-efficie modalities to save a lot on
transportation and accommodation (Ambayon, 2020).n@rother side, parents or guardians face various
dilemmas in assisting their children: 1) if parentsguardians are full-time workers, 2) Elementary amghHschool undergraduates, 3) low-income
workers, 4) jobless due to the pandemic, and 5) pacergsardians cannot afford to buy loads to access tissthers whenever they have queries. The
threat to the safety and well-being of the learneid amily members at home becomes everybody's conlteshall facilitate the learning experience
must be done at the convenience of their homes wlbileg some learning tasks (Ibyatova et al., 2018)th& agency moderates prevailing conditions, all
concerned are reminded to return or release withduhfaiModule Key Answers with the corrected submditteodules to help the parents, guardians, and
facilitators monitor the learner's progress (DepEddion Memorandum No. 265, 2021, in support to Defder No. 001 s. 2021).

The qualitative analysis of Duran & Sumagang's (2@22)y among STEM students revealed that a more jgrevadjustment to a new setup,
poor internet connection, power interruption, lack atiration, lack of presence of teachers, and legrhoss, their households while trying to finish their
modules. The students described MDL as challengimgrwhelming, and unideal since self-learning is nklereover, the study by Santillan & Labaria
(2021) among college students found a positive paarepf the use of modular learning as they have gesena tool for developing their curiosity which
helps improve their learning and understanding. Tdleg considered the modules to increase their kn@eleslich as widening their understanding and
vocabulary and becoming more creative for havingiedto google search, read blogs and news iteneepBak, and YouTube social media in general
for their academic needs social relations. Lastly, th
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study revealed satisfactory academic performance astadgnts using modular learning during the pandemic

Challenges of Studentsin MDL

The World Health Organization (2020) & Morin et al. (2020)negi that the COVID-19 pandemic and the
imposed social confinement had produced significant seieggety, and worries about health and the fear of beifegted,
jobs, and financial problems, and uncertainty about tiherd. Worry, anxiety, and uncertainty are common indobiil.
They include feelings that are sometimes close taetbgperienced by adults, such as a fear of death, a féeiofamily
losing, or what it means to undergo medical
assistance. Suppose schools are closed as part ddargdeserventions. In that case, children will neger have the sense
of structure and excitement that the environment proviaestheey now have fewer chances to be with their peergaind
the social support that is important for good mental health.

The COVID-19 pandemic brought global problems in busirersgronment, government, health, technology, and
education. Most countries and the Philippine government Hasedcall educational institutions to control the agref the
disease that directly impacted the students, educatoracaddmic institutions as it brought sudden shifts frapthysial
classroom to virtual learning that disrupted many teacraidearners (Chandra, 2020). There is growing evidencththat
pandemic and the actions taken to control the virus teweed severe economic and social effects (UNICEF, 2020).

According to Walker (2021), the pandemic profoundly influenceddckystems. The closure pushed the
administrators to go online, traditional fatteface classes to flexible learning modalities, and learaelisted themselves
in these new learning modalities. These shifts from-fadace to flexible learning modes became a tremendouaaes
burdening administrators, teachers, parents, and leaSiergarly, Branquinho et al. (2022) enumerated factors that sta
out, namely biological aspects such as headaches andenpasak; psychological aspects in the form of symptoms of
depression, anxiety, loneliness, longer screen tinteame substance use; and social aspect that tended to
increase family conflicts and disagreements, lossgrfificant life moments, contacts, and social skiflk et al., 2010).

Along with this, Elmer and Ellis et al. (2020) stipuththat during the pandemic, the level of learners' negative
psychological states like anxiety, stress, boredom, iteess, and other depressive symptoms were worsened caohtpare
pre-COVID time. COVID-19 stresses were related to lons$irmnd depression, especially for adolescents who spend
more time on social media. Beyond COVID-19 stress, stadexperienced the luxury of time connecting to their friends
physically, which helped them cope with their deyday issues in life. During the pandemic, the learnersmection
between friends and families has been strained, whighyssome experienced physical, social, and psychologgaés.

The thematic analysis of the study of Eric et al. (2082¢aled that aside from the complexity of Science topics,
the conduct of experiments and their materialization anditineliability scores of the learners also add toptablems
encountered by Science teachers. The general percepsdhatahe learning modality was complex.

Coping M echanisms

The key to reducing stress is giving students a feelirapfrol over their education, information about what to
expect, and feedback regarding what can be done to impneire performance. Stress is inevitable; unfortunatily
produces headaches and neck cricks and causes many haalkimgr including depression, anxiety, heart disease,
and stroke (Clark, 2013). According to Prather (2013), keeping thinggrspective, having fun with hobbies, and enjoying
indulgences in moderation are secrets to stress busters.

Different coping strategies are observed among bothe€hiand international students. Local students mostly
returned to their hometowns as long as local transp@tawailable. In contrast, international students whogved to go
back or not to their own country as long as their gafets ensured, like only traveling somewhere withowrinfng their
responsible teacher. Following this decision, studentsffierelt cities in China faced mental upset and confused teshat
do, as revealed on various social media (Gao et al., 2020).

Moreover, the Chinese students exposed their problems aginigcdifficulties in specific cities like Wuhan.
Coping strategies are also negatively associated with gsycital problems, as stated in recent research, dile tioigh
risk of infection and anxiety among health workers (Zhangl.e 2020). Finally, coping strategies in China during the
COVID-19 outbreak were utilized differently by two differagroups of students. According to a longitudinal study by
Wang et al. (2020), one group of students decided to stay in thetehy and not move anywhere during the epidemic.
This coping strategy was not based on students' conceriioorihemselves; instead, they thought of the safetyttwdrs,
such as their parents and other family members. Angtioep of
students assumed that they were safe, so they decidewirto tee their homes. This is another coping strategy observed
among students studying in China during the pandemic.
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Similarly, Floss and Wang et al. (2020) suggested that keepingdaogtiook and trying to be positive would help
one to flush out the endless overloads of negative oruiesgmg reports, illness numbers, and how it wasasling.
Holding a good outlook is a way of reflecting on somethirag tan make one get through the day. Students who have a
positive outlook are more likely to be resilient in taed of hardship. One should use their maturity perspecticieatage
cognition and reduce their expectations of COVID-19 incidatensity to face and respond to COVID-19 situations
courageously and flexibly.

Interestingly, the World Health Organization (2020) anddpastal. (2020) suggested thattoshould need to
maintain regular routines and worthwhile activitiesassist in the development of new ones in a new envinohiike
regular exercise, cleaning, everyday tasks, singing, draamtgother activities. Maintain daily contact with lovetes va
phone, email, social media, or video conference. Students can liehefiugh messaging systems, the internet, and social
media to avoid the loneliness that could lead to psychmabdssues. Although students recognize that their leisure
preferences may not be enough to combat depression andl rileess, they are seeking other ways to combat th
depressive mentality during COVID-19.

Insights of Studentson MDL

Modular Distance Learning became one of the educatiaradgrbrought about by the pandemic. Panganiban and
Madrigal (2021) investigated the lived experiences of thel&g pupils in answering English-written modules with a
phenomenological approach. Their study disclosed that detivedality, the curriculum content and standards, educational
equipment and resources, the competence of parentsish, @swl the readiness of the learners to read and learn
independently greatly affected quality education in thelitycduring this time of the pandemic. On related accounts,
Capinding (2021) examined the impact of modular distance learninggbrstinool students' motivation, interest/attitude,
anxiety, and achievement in Mathematics. The study fduatdstudents have a very satisfactory rating in Mathematiee
students agree that they were motivated, enthusiastidjaha positive attitude toward Mathematics. Howevey, #yree
that Mathematics caused them anxiety. Based on sex, tladlirematics interest and anxiety differ significantly butehe
was no significant difference in interest/attitude andeaarment.

Similarly, Pastor et al. (2022) investigated the effect oflatar distance learning to the academic performance in
Mathematics of Senior High School during the existenc€®@¥VID-19 pandemic. The result of the study revealed that
students had positive perceptions on using modular distaaceirig approach (MDLA). It had also a positive effect to
students' performance as students performed very satigfaotoMathematics which means they had good quality
performance. However, no significant difference existsheir perceptions when grouped by gender and age which means
the students had the same perceptions.

As a whole, the related literature reviewed providede array of perspectives on the experiences of the students
in modular distance learning. All their experiences, alith the difficulties and challenges they encountened laow
they cope were also tackled thoroughly. With these tidnisleas, the responses from the conversational parooeild
validate the findings and results of the study.

This study was selected because many of the studidh¢hatsearcher had read focused on the stresses ofrteache
and their coping mechanisms while the present study ctvabteth on the students as conversational partners. Margbis
study was conducted during the pandemic when health conditeénesat risk.

Theoretical Lens

This study is anchored on the Distance Education ThegrBorje Holmberg (1995) which regards distance
education as the conversational interaction between thergton one side and the teacher on the other side.eftralc
concepts of his theory are motivation, empathy, nonigootis communication, learner autonomy and interpersonal
communication (Saba, 2014). The study is anchored on tthéheamiry in the sense that the lived experiences dfttltents
during the time of crisis is being tackled which require central concepts as they need motivation, empatfuyother
ceoncepts in order to move on.

This study is also anchored on Transactional Distaneerjtby Michael G. Moore (1994) which describes the
relationship between course design (structure) intera@i@alogue), and respect/awareness of individual learn&stane
for autonomy (self-direction). Essentially, the theanggests that physical and temporal distance between tinerdemd
the teacher gives rise to pedagogical issues that mustdieteteby structure of a course and by the interactitwelen the
learner and the teacher to minimize miscommunicatiomaisdnderstanding (Bornt, 2011). With regards to the study, the
theory is apt as it provides alternatives in pursuindeming process while classroom learning is not plassib
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Chapter 2
M ethods

This chapter contains the methods used in this phermoggcal study, including the research design, sampling
design, role of the researcher, conversational partdats,sources, instrumentation, data gathering proceduegoféace
interview, data analysis, trustworthiness of the stethjical considerations.

Resear ch Design

This study employed a phenomenological qualitative resedesign. Thisqualitative phenomenological research
aims to describe the lived experiences of Senior Higro@cstudents in modular distance learning. In simple terms,
phenomenology can be defined as an approach to reskatdeeks to describe the essence of a phenomenaplosirey
it from the perspective of those who experienced it (Telhezh al., 2015). The phenomenological approach aims to
illuminate the specific to identify phenomena through hbe actors perceive them in a situation. Epistegicédly,
phenomenological approaches are based on a paradigm ohgleksmwledge and subjectivity and emphasize the
importance of personal perspective and interpretation. @heypowerful for understanding subjective experience, gainin
insights into people's motivations and actions, andingutthrough the clutter of takeior-granted assumptions and
conventional wisdom (Lester, 1999).

Sampling Design

This study employed purposive sampling, a non-probabgitgpding that is selected based on the population's
characteristics and the study's objective (Crossman, 202@).the primary choice for the sampling design sina th
conversational partners are purposively selected bas#te®tudy's objectives. The teacher-researcher has cBesér
High School students as conversational partners (CPs).

Role of the Resear cher

In this research, the researcher played as an encodstativaninterpreter, listener, analyzer of data, pravider
of ideas based on the responses of the conversatiotia¢nsarThe researcher also dug deep to get insightsebavamt
lessons in life, particularly concerning the experiencébaSenior High School students on modular distance learning.

The researcher transcribed the data from the recordes awndl translated it into English for a more
straightforward interpretation and analysis. The dalication, organization, and interpretation were anetido the guide
guestions of the study. A thorough discussion of the glatdaded relevant information and accurate answettsetatudy.

Conversational Partners

The participants for this qualitative study were chosaseth on the following criteria: (a) Senior High School
students, (b) students from public secondary schools, (c) SdigjlorSchool students enrolled for the school year 2021
2022, and (d) honor student during Grade 11 last school year2B210 These were the typical characteristics of the
students chosen to participate in the study. Thosehalve undergone online and blended learning were excluded from
reliably achieving the study's objectives. Those whahet to meet the criteria were excluded from the study.

Data Sour ces

The primary data source for the study came from thearel and responses of the Senior High School students
who served as the conversational partners. The réseaobservations of the students also noted that thetirge meant
a lot and provided important hints to validate this studsésilts. The secondary sources were all the journalardictks
related to this study, such as books, data from the inteme:iother related literature.
Instrumentation

The instrument used in the study is a semi-structured iewerguide consisting of three (3) questions. The

following were the arching questions: the lived experiencezeafor High School students, their coping mechanisms with
the challenges experienced and the insights they car ehatheir experiences in modular distance learning amidst the
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pandemic.

When collecting qualitative interview data, the redearderself is the main instrument for data collectibhe
researcher observes, takes notes, talks to people, addctomterviews. Just because we talk to people in éagrijfe,
listen, ask questions, and communicate does not naturallg os a good interviewers (ATLAS, 2020).

The interview guide consisted of a list of questions diskehe CPs during the interview. To develop rapport and
set the mood before the interview, the researcher askadPs how good life is to them and what are theegeblessings
they have received. Their demographic profile was alsert with sheer confidentiality and privacy.

Data Gathering Procedure

Before the study, the researcher sought approval fronfstaduate School Dean to conduct the study and then
from the Schools Division Office of Cotabato, whdne teacher-researcher is employed. After this, a letteonsent has
given to the school heads where the students under modstiancat learning were enrolled. She started conducting the
study when the researcher could secure all these approvals.

Minimum health protocols were observed strictly in getsignificant information for this study. Furthermaiteg
researcher gave the informed consent and assent fothe tconversational partners, letting them read artbrstand
before finally signing them.

The researcher conducted a faedace interview with the full cooperation of the responderding the data
collection procedures such as observations, interyida@iments, and audio-visual materials. Guide questiores gien
to the conversational partners in advance so they qoefshre their responses during the interview. The guiddionuges
were translated into their native dialect so that treeytd express their views and feelings properly and sshcer

To ensure that the transcriptions are correctdyalid reliable, the researcher met the respondentstagasnify
the interview transcripts. Moreover, they were afdorimed that they had the freedom to delete or enhameetsimg in
the interview transcripts; upon securing their approvalréisearcher requested them to affix their signatures.

Face-to-Face Interview

The researcher intentionally informed the conveosati partners about the fatteface interview so they could
provide in-depth responses to the questions. Each intere@wnan hour to sustain the comfort and interest of the APs. A
interviews had recorded with the permission of the CPscofoplete the transcription of the interviews, the asdwer
incorporated notes based on her observations from thebG&y language and gestures following a particular question.
to the date and time of the interview, the CPs' abtailime followed so as not to disturb their activiti€oncerning the
interview venue, the researcher reached each CP in theécte® places, mostly in their schools. Above all, mimn
health protocols were observed in the interview sinegotindemic still exists.

Chapter 3

Results

This chapter presents demographic information aboutptrécipants and the study's significant findings.
Emerging themes, an exhaustive descriptive statement, liig-tevel data analysis summary had presented. This chapte
also includes explanatory information of identificatiorhich was distilled from the comprehensive descriptiymreand
represented the fundamental structure of the pheramm@olaizzi, 1978). Lastly, this chapter presents detailout
validating the study's findings, including the sevendp sif analysis according to the steps outlined in Colai¢d78)
method of descriptive phenomenological analysis.

Profile of the Conver sational Partners
The CPs were all graduating Senior High School studentgeviealed their experiences to understand and assess

their current situation. Matrix 1 presents the profflehe participants in terms of gender, age, strand, amubkc
Matrix 1
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Profile of the Conversational Partners

Code Number Gender Age Strand School
SHS#01_Athena Fenmale 18 HUMSS Dilangalen National High School
SHSH#02_Aphrodite Female 18 HUMSS Dilangalen National High School
SHSHO3 Zeus Male 19 ABM Dilangalen National High School
SHSH04_Artemis Female 17 ABM Dilangalen National High School
SHSHO5 Hestia Female 18 STEM Dilangalen National High School
SHSHO6 Hera Female 18 STEM Dilangalen National High School
SHSHO7_Selene Female 18 STEM Dilangalen National High School
SHS#08_Apollo Male 17 STEM Dilangalen National High School
SHSH#09 Iris Female 18 GAS Arizona High School
SHS#10_Psyche Female 17 GAS Arizona High School
SHS#11_Nemesis Female 18 GAS Arizona High School
SHS#12_Poseidon Male 18 GAS Arizona High School
SHS#13_Per sephone Female 19 GAS Salunayan High School
SHSH14 Ares Male 17 HUMSS Villarica High School
SHSH15 Demeter Male 17 HUMSS Villarica High School
SHS#16_Hebe Female 18 ABM Villarica High School
SHS#17_Harmonia Female 19 ABM Villarica High School
SHS#18 Daphne Female 18 GAS Kimagango High School
SHS#19 Penelope Female 18 GAS Kimagango High School
SHS#20 Phoebe Female 18 GAS Patindeguen High School

All the conversational partners (CPs) answered the san& geiestions as stated in the interview guide. The
personal interaction with the CPs aided in building rapportiwfistered trust necessary for them to open up theigtie
and experiences.

Categorization of Emergent Themes

After the in-depth interviews, the audio-recorded exchangegrhascribed, translated, and analyzed. A cross-
analysis in comparing the core ideas had utilized inrtfoernation presented. It had adopted after the guide writtétilby
et al. (2005) entitled Consensual Qualitative Research: gitatd. The article suggested that the cross-analysis cowdd ha
been conducted in one of two ways: the primary teamgeaerate the categories as a group, or each member can do so
separately and present the potential types to the graupnf@rgument. Whatever method had used, all primary team
members must agree on the phrasing of the categori¢beapthcement of fundamental ideas within them.

The first classification is General, which means thatcore idea applies to at least 50 percent of the GBsad
mentioned the item in their response during the intervidext is Typical, meaning 26 to 49 percent of the CRs$ thai
article. Lastly, the Variant applies to less than 25%efGPs.

In categorizing the information, the themes are preddntaesearch questions and referred to as central heme
Under the major themes are the core ideas from thensspoof the CPs. Another column was included in the table
showing the frequency of the reactions, which becaméadsis for the categorization.

Themes

126 significant statements and four formulated meanings Wwamed in the thematic analysis. Matrix 2 shows
four significant themes with the core ideas and categmnizdhat emerged from the subjective experiences of the
conversational partners, specifically their lived expegeras graduating students.

Matrix 2

Major Themes, Core Ideas and Categorization

MAJOR THEMES CORE IDEAS CATEGORIZATION

Challenges for independent learning Typical

Two Sides of the Coin Happy and blessed despite pandemic General
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Unpleasant feeling and attitude General
More flexible and accessible modality Variant
Not focused due to distractions and otl General
responsibilities
: Problem with time and internet access Typical

Uphill Batle Pressured due to bulk of modules Typical
Erroneous and not detailed materials Typical
Less teacher interaction General
Self, family and friends as motivation ar General
inspiration
Help from internet and other people General

Get by and Get on Rest and recreational activities Variant
Strong-willed and optimistic character Typical
Helpful routines General
Keeping the faith Variant
Gain better understanding of lessons Typical
Good grades as reward Typical

Hopeful Hearts g yp.
Faceto-face classes Variant
Realizing dreams Variant

The themes that emerged from the in-depth interviewsTave Sides of the Coin, Uphill Battle, Get by and Get ord a
Hopeful Hearts.
Theme 1: Two Sidesof the Coin
Matrix 3 presents the core ideas and categorizatidmedirst major theme Two Sides of the Coin.
Matrix 3
Major Theme 1, Core Ideas and Categorization

MAJOR THEME CORE IDEAS CATEGORIZATION
Two Sides of the Coin  Challenges for independent learning Typical
Happy and blessed despitelgraic General
Unpleasantifegand attitude General
More flexébhnd acceptable modality Variant

Reflected in Matrix 3 are four core ideas consistingwai General, one Typical, and one Variant categories.
Happy and blessed despite the pandemic and Unpleasant feediraftitude are categorized as General, while Challenges
for independent learning is Typical and More flexible and aedd#@tmodality is Variant. These were extracted from the
CPs' responses to their emotional condition, attituibelspendence, and accessibility in the modular distararaing
approach.

Matrix 4
Theme 2, Core Ideas and Categorization
MAJOR THEME CORE IDEAS CATEGORIZATION
Not focused due to distractions and other General
Uphill Battle responsibilities

Problem with time and internet access Typical
Pressured due to bulk of modules Typical
Erroneous and not detailed materials Typical
Less teacher interaction General
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Theme 3: Get By and Get On
Matrix 5 presents the core ideas and categorizatidmedhird major theme Get By and Get On. These are
extracted from the CPs’ responses to their coping mechanisms in facing the challenges under modular distance learning.

Matrix 5
Theme 3, Core ldeas and Categorization
MAJOR THEME CORE IDEAS CATEGORIZATION
Self, family and friends as motivation and General
inspiration
Get By and Get On ]
Help from internet and other people General
Rest and recreational activities Variant
Strong-willed and optimistic character Typical
Helpful routines General
Keeping the faith Variant

There aresix core ideas under thget By and Get On theme, of which three are Generalisofgpical, and two
are Variant. The General core ideas include Selflyamnd friends as motivation and inspiratitrelp from the internet
and other people, and Helpful routines. The sole Typical ideseis a Strong-willed and optimistic character. Lagtg
two Variant core ideas are Rest and recreational aetivand Keeping the faith

The second major theme Uphill Battle comprises figreddeas, of which two had categorized as General and
three as Typical. Identified as General core ideas indiadeébeing focused due to Distractions and Other Responsibiliti
and Less teacher interaction, while the Typical corasdge Problem with Time and Internet Access, Pressure the
Bulk of Modules, and Erroneous and Not Detailed materials.

Theme 4: Hopeful Hearts
Matrix 6 presents the core ideas and categorizatioredbtirth major theme Hopeful Hearts as extracted from the
CPs’ responses to their aspirations and insights.

Matrix 6
Major Theme 4, Core Ideas and Categorization
MAJOR THEMES CORE IDEAS CATEGORIZATION
Gain better understanding of lessons Typical
Good grades as reward Typical
Hopeful Hearts Faceto-face classes Variant
Realizing dreams Variant

Hopeful Hearts comprises four core ideas, with tworgsical and two as Variant categories. Categorized as
Typical core ideas are Gaining a Better Understanding sbbssand Good Grades as a Reward, while Variant core ideas
include Facde-face Classes and Realizing Dreams.

Functional Implications
The findings of this research inquiry provide a whaevwindow into understanding the journey of Senior High

School graduating students on modular distance learning. Theusimmd of this study may provide additional social value
to the students, teachers, and even the institutiorfimrigthe standard of achieving success regarding titality.

The current study encompasses the different socahsis it cohesively benefits and involves the thetfughout

WWw.ijrp.org



DAISY D. BAYANI / International Journal of Research Publications (1JRP.ORG) ‘.\ JJRP .ORG

ISSN: 2708-3578 (Online)

897

the professional community of an individual. Based orfittdings and generated themes from this study, theviiotlg are
the implicatiors:

It is important to note that different factors causebfems for students, which could affect their academic
performance. Several factors that influenced their éxpee were the students and faculty's control. Studemts'ot, sut
as internal factors like self-determination and perceptiat,begn proven to be a hindrance to truly showing thdests'
maximum performance. Students should also have to balande and family, manage time, and make personal
commitments. Instructors also should work to establipheaence in the absence of physical compresence,tovdmkild
intellective relationships with students and work to creadense of community. It is a balance of students arfddhiy's
factors that influence their experiences. With this, stugdendl instructors should re-consider themselves &padais type
of approach in learning amidst the pandemic, and they shouldaidsécenough time and effort to achieve the goal of
learning.

It is also important to unravel students' experiencels mibdular distance learning because doing so can help
reveal effective learning practices and students' peoreptincluding students' satisfaction in the modular disti@aceing
environment. These can provide information about wdregtudents will likely continue to accept modular delivefy o
instruction and factors that will influence their peiesi€e and retention in these courses.
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