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Abstract

The study explored parental participation in Early Childhood Dpweent (ECD) in Rundu Circuit. The study
aimed to comprehend the Situation of Early Childhood Developmedaimibia, variables that impede parent
participation in ECD centres, and the obstacles parents confiobédoming involved in ECD centres.
Furthermore, the study employed Bronfenbrenner's Bio-Ecologistdmytheoryto examine the link between
home and school. The study adopted a qualitative literaryndsapproach that analysed parental involvement
in education in Rundu Circuit. Semi-structured interviewsh wite parents were conducted at ECD schools
within the Rundu circuit. The data were interpreted using tatitent and thematic analysis. The study findings
highlighted that parents do not understand the importance of ECD progsafwidence from the study shows
that lack of time, lack of interest, lack of educatipoverty, and unemployment hinder parent involvement in
ECD centres. The study recommends that parents mustdbecithvin ECD despite life's challenges.

Keywords. Parental involvement, Early Childhood Developmentegiver, stakeholders
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1. Introduction

Parental involvement in the education of their childsenot a novel concept. Parents' involvement iscadr
term that refers to parents' involvement throughout theagidnal process (Munje & Mncube, 2018; Stevenson
& Baker, 1987). More precisely, it refetg parental expectations and views about academic achietjemsen
well as parental behavioust home and schootp enhance children's educational performance (Epstein, 2001).
Mawere et.al. (2015), stress the issfigoarents participating in their children's education dtiext back to the
eighteenth century. Given the foregoing, it is safelaincthat parental involvement is criticedr academic
achievemenin any child.In some partf Namibia during the colonial period, parents were involveschool
governance and even they were involved in the selecfideachers (Watson et.al.,, 2012). Thus, it is still
happening in Namibia that parents are considered key menubesociety,as they shape their children's
education. Education transformation sought to establistraaligen that embraces rather than rejects parental
engagement (Chavez, 2016, as cited in the Ministry of EducatiorCulture,1993). While some parents try to
be involvedin their children's academic education, howetleeir involvement varies accorditig the school's

atmosphere and culture. As a result, some parents @acaurange of challenges throughout the procedure.

Nicola et.al. (2016) underscore that investing in childram result in progressive outcomes for a better future
nation. Given that each individual's foundation is l&icbtighout their early childhood stages, this is an ideal
time to initiate programs aimed at eradicating poverty, ldpugy social consciousness, and educating children
(Bartolome et.al., 2017). Parent involvement is oneaampr to investing in children while gaining the support
of all memberf society. A healthy home-school relationship is caitinot only for children's early childhood
results but also for their long-term well-being. Sami, Sapungan and Sapungan (2014) emphasize that
parents' dedication to their children's learning processte&s good opportunities for children to succeed indutur
roles in society. Consequently, when parents areedygtinvolved in their children's education, the school may

readily implement modifications and improvemdatshe benefitof the children.

Furthermore, before Namibia's independence in 1990, the addebecolonial government (the former South
African administration) prohibited parents from papatingin their children's academic development (Chavez,
2016,ascitedin MEC, 1993). Namibian education reform addressed the adorigoned issue by referring
Article 20 of the Namibian Constitution, which guarantees all childhenrightto education (Bartolome et.al.,
2017). Parental involvement has long been recogrisactritical componentf early childhood educatiors

such, Namibian schools need assistan@zhieving these goals, including parental and caregivetvement.

Jeynes (2005) states that parenting is a concept that afféldien’s academic success. For example, the notion
of parental engagement has not always been obvious asisteon for some Namibian parents. Indeed, it is

preferable to comprehend parents' complex character amagtibefral patterns in connection to their children's

academic performance. Certain teachers intuitively thiirgk parental participation is the answer many

educational problemsas children's experiences are inextricably linked to their
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families. Given the critical role that parental invatwvent plays in their children's academic achieventaig
study soughtto determine the elements that impact parental involvermerducation, particularlyn the
Rundu circuit.

2. Theoretical framework

The paper's core term, which serves as a theoretical hoff¢he study, is Bronfenbrenner's 1977 Ecological
system theory, which has been defined by deep thinkerg asl#tionship between home and school (Nikiforou
et al., 2013). This paper employed Bronfenbrenner's Bio-gicalbsystem theory to examine the link between
home and school. The value of this theory lies inyitghesis of numerous methodologies; interdisciplinary,
multicultural, and multidirectionaih nature;to comprehend the developing child (Rilley et al., 2007). As per
this theory, environmental systems influence how parant other stakeholders participate in, interact with,
and support children's education. Additionally, societal aftdral influence how people behave and thifka

result, children's behavious influenced by their environment, as defined by Bronfemie€gs ecological

system, and the interactions that exist witlhi(Bartolomeet al., 2017).

Rilley et al. (2007) assert that Bronfenbrenner's ecologgalems theory views child development as a
complex system of relationships affected by multiplelgef the surrounding environment, from immediate
family and school settings. This theory looks at ddéhidevelopment within the contextf the system of
relationships that form part of the environment. Tuwlogical theory underscores the nded working
partnerships between early childhood programs, the patextsserve, and the children of the social structure
that need to grow (Nikiforou et al., 2013). The values efabmmunity influence social conditions and in turn,
be influenced by teachers or childierfamilies, Therefore, factors affecting parentalblmgment shoulde

approached from the ecological theory perspective.
3. Literature review
3.1 The Stuation of Early Childhood Development in Namibia

The rapid growth of Early Childhood Development (ECD) etlanain Africa can be attributed to the Child
Rights Convention's ratification and adoption on 20 Novem889, the World Conference on Education for
All (Shepherd, 2006), the Millennium Development Goatsl the African Charter on the Rights and Welfafre
the Child (Akinrotimi & Olowe, 2016). For example, the Dakaitléinium Development Goal No. 1 focuses
on the promotion of vulnerable children's early Lifevelopment (Penn, 2004). UNICEF has prioritized early
childhood development and committedto advancing improvementia the physical environment, curriculum

reform, and caregiver and teacher competence (UNICEF, 2008).

However, ECD programs have helped urban, more easily stoieegpeople more than poor and rural
communitiesin several African countries (Swet al., 2015). Nevertheless, some African countries, incldi
South Africa and Kenya, have made concerted efforts threat to neglected populations (UNICEF, 2008).

According to Atmore et al. (2012), the Namibian government has recognized the
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importance of expanding access to ECD and improvingytiadity of programs and services, particularly for

disadvantaged children.

Furthermore, Beery and Magntorn (2021) indicate that Earlyd@bdld Development (ECDh Namibia is
still in its development, with centres frequently operatisgor-profit enterprises. As a result, many ECDsfall
short of minimum standards in terms of nutrition, healtfetgaand parental and community support for active
learning. The knowledge and understanding of holistic developare still in their infancy, leaving out critical

component®f care, development, and educatfon children.

The NDP 4 asserts that when Namibia invests substgntiallearly childhood development, returns on
investments will improve, and suggests that leadership and governasfceECD be transferred from the
Ministry of Gender Equality and Child Welfare (MGECW) te thlinistry of Education (MoE) (NDP 4, 2012).
However, the shift has not occurred to the NDP recommiemdagince it is premature to focus on it while the
Ministry of Education, Arts, and Culture continues tddbttie pre-primary phase. Rather than that, the gabent
Ministries are now concentrating their efforts on enfranpter-ministerial and cross-sectoral collabanatio
facilitate the implementation of an integrated approactatty childhood development (Zere, et. Al.,2010).

Historically, missionaries initiated and developed ECD iamibia (National Integrated Early Childhood
Development) (NIECD, 2007). Since then, faith-based organizatimn-governmental organizations, and the
carporate sector have collaborated with the governmentosterf an environment conducive to the
implementation of ECD and Care programs and servicaselker, the majority of ECD and Care services were
reserved for the wealthy, as a result, the majoritshilidren were excluded. The Dakar Conference, which calls
on governments$o guarantee that education targets and idengfieshildren, has significantly boosted access to
and patrticipation in primary school and ECD (UNESCO,2008dutition, ECD hasisento prominenceon the
Dakar Conference's policy agenda, particularly pre-primaryaguc As a resulbf the Dakar Conference
Declarations, African states, including Namibia, hpnieritized ECD (NIECD, 2007).

Moreover, a growing amount of research indicates that timngegh early childhood development (ECD) in
Namibia can be a wise social and economic investnkémiever, worldwide investment in early childhood
development remains low, and Namibia is no exceptionowiicg to NIED (2007), the primary cause for
sustained low investment in ECD is the lack of basicthearvices, which were previously viewed as the duty
of parents. Moyo et al., (2012) concur that the rewards of E@&stments are frequently either lorgm or

not readily apparent in the short term. This means that difficult to assign benefits to ECD, evédor
individuals who directly benefit, which encourages govemntsito prioritize initiatives with more tangible, if
frequently smaller, societal benefits. It is vital,this setting, that politicians and funders recognize arebaiss
the enormous potential of ECD investment. To this emyteam Namibia commission8INA Economicgo
evaluate the cost of inaction associated with Narsibgustained low investmernih early childhood

developmenin comparisorio the costs of extending such investment (UNICEF, 2018).
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ECD is primarily sponsored in Namibia by the commerciatase parents, and communities. According to
DNA Economics (2019), ECD service availability in Namilgastill quite low; there are currently 2 961
registered ECD centres in Namibia, each serving an avefa children. The inability of many parents to
afford and pay fees magnifies the coulstigCD centres issues, both in terms of expanding services and
increasing the quality of current centres. ECD was identifiedha sub-area of most policy relevarine

Namibiain light of the aforementioned concerns.

3.2 ECD policy documents

The National Conferenaen Early Childhood Protection and Development (ECPD), condumtetie Ministry

of Education and Culture with support from UNICEF in May 1992, tvedirst step toward the development of
Namibia's ECD policy (UNICEF, 2018). The meeting includedesgntatives from a variety of government
and non-government organizations, as well as preschabtiés and others. The Conference considered what
modifications were necessary to boost existing ECPDranag, as well as what criteria and norms should be
established for childcare centres and preschoolsyelisas personnel credentials. covered howto engage
parents and the community. The rofevarious government agencies and mechanisms for coordihatimeen
government, NGOs, churches, and the private secteoveldsas training, curriculum, and material requirements,
were explored. Akinrotimi and Olowe (2016) affirm unequivocaligttearly childhood educators with the
necessary training and credentials deliver better deveogably appropriate, nurturing, and responsive

education and carfer young children.

Additionally, the draft policy was vigorously contested,atdy by non-governmental organizations (NGOs)
with a long history of providing ECD programs in Namibiadaproviding training and support to ECD
institutions and staff (UNICEF, 2018). The NGOs organisednformal ECD Forum, which met numerous
times to deliberate on the policy. One of their primeopcerns was ensuring that standards did not exclude
thosein greatest need— remote, under-resourced ECD clinics. Effective ECD pnogr are those that are
measured against comprehensive regulations that reghdanditions and provisions that contribute to the
provision of effective services. According to Sun et(2015), effective government policies must be context-
sensitive. As a result, several countries, including ilEmnhave established ECD policies to operationalize an
control ECD processes and activities. These reguiathould consider the unique requirements of all young
children, including those who are disabled. Natior@DEpolicies, according to UNICEF (2018), often include a
policy statement outlining the vision, goals, and esakititiatives, as well as a description of instibuathl
structures. For example, in Namibia, the ECD policy guigslicover concerns sualchildren's needs terms

of holistic development, child protection, and childtced programming, among others (Koech & Njenga,
2006).

The Government of the Republic of Namibia publicized trst flational Early Childhood Development Policy
in 1996 (National Integrated Early Childhood Developmentcio{NIECD), 2007). ECD programmes in
Namibia are IECD because it includes all aspects of refmlsl development holistically including cognitive,

social, emotional and physical development and pareticipation. The policy
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reflects the Governmeistcommitment to ensuring of sound and healthy developafi¢né nation's children.

The Namibian ECD policy and provision in Namibia Poltgcuments in Namibia highlight ECD provision as
a national priority, as articulated through the Nationavdb@pment Plan (NDP5). Implementation of ECD
serviceds guided by the Integrated Early Childhood Development (IECD) framkewo

The IECD framework aims to ensure that all ECD servawescomprehensively delivered in a manner that
covers all aspects which affect childhood development éhahealth and nutritional, educational and social
security outcomes).o enhance the coordination management and develoghB@D servicesn Namibia, the
IECD framework allocates roles and responsibilitiesthe key ministries involvedn the developmenbf
children (Goldenmaret al. 2019).

3.3 Challengesto parent’s involvement

Parentsinvolvement in ECD seems to be a challenge. Harris andidda (2012) observe that Early childhood
programs are aiding parents and families with daily edoraltiand social issues affecting them and their
children. However, immersion parents suffer the sameeros as parents in mainstream schools and may face
practical and logistical challenges in becoming more ireahl For example, parents and schools ban
separated by political and social forces within theetggcithese include time pressures, childcare issues and
rival commitments. While schools and ECD centres cotlatie with parents and families to build programs that
assist them and their children in reaching their futeptial, being a single parent, having additional childre
and working outside the home might present some unique challéfkson & Remillard, 2005). Moreover,
Hannawayet al. (2019) identify three significant impediments to parental involveinehanges in family

structures, obstacles faced by parentstduelackof empowerment, and challenges experiertpetbachers.

Firstly, parents are not always aware of their pateetponsibilities and their role in engaging their ateifd
with home-based school activities. They strudglsatisfy the needsf their children and themselves as a result
of challenging circumstances that are frequently beyonil doatrol. The school and home environments
should complement one another, and the interactiameleet parents and teachers/caregiver providers should be
one of equality of power distribution rather than asymmadtrgower distribution (Greenman et.al, 2008;
Hannawayet al. (2019). Secondly, parents experience problems in becamdng involved as some ECD
centres do not provide sufficient opportunities for paremizarticipate. As such parents feel unwelcome at the
ECD centre or school, thus they are not empowered enoutfiretauthority to change this (Hannaway et al.
(2019). Additionally, parents are not adequately educated orolseiated issues such as basic educational
principles, and it seems that teachers do not providgppartunity for parents to receive information in non-
technical language at some centres. Harris and Morrison (20d@¢ #hat parents believe that academics have
no bearing on what they knoas they are unsure hoto assist with household duties and may lack formal

education
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themselves. Some parents appear to assume that theghpay fees, they cannot be expected to assist their
children with school-related activities.

Gordon and Browne (2016) argue that the school climateqadraly unwelcoming to parents due to parental
views of intimidation by ECD teachers. They may balid¢iveir contributions and views are unimportant, and
teachers may be judgmental of their parenting abilideiditionally, there is a vacuum of parent-support
programs designed to increase parental involvementresult, parents claim they lack the time necestary
participatein their child's schoobr ECD centre.

lastly, teachers experience- some challenges in suppoetiegtpl involvement, as Gordon and Browg616)
assert that teachers are overburdened and parents exgrecof them than educators can manage. They feel
frightened by their parents, particularly those with adedrdegrees. Additionally, teachers are sceptical of how
to engage parents in ways other than through typicalitadi such as fundraising, school board members,
parent evenings, and volunteer watkhe centre (Harris & Morrison, 2012). Parents, childrad,the program

are all part of the process, hence one has to witkamyone who wants to be successful. On other hand, the
parent contact is a time-consuming task and teachiers fefel burdened with the load. Due to parents' retecenc
to disclose, caregivers may be ignorant of parents whexperiencing particular social or economic issues. In
addition, extended families often do not fill the gapsdaredor young children, because urbanization separates
nuclear and extenddemilies and because adult members are also often workiagg\\2015).

4. Methodology

A study is a qualitative approach encased in a phenomeoaldgierpretive framework with the literary
analysis of parental involvement in ECD. The signifi@éaotthis approach is in its capacity to provide extensive
textual descriptions of the paper's central concerns, laasva the way it delivers information about ECD in the
Rundu circuit. Semi-structured interviews with the parevese conducted at ECD schools within the Rundu
circuit. Twenty parents were interviewed faoeface within the Rundu Circuit as part of a sample whiels w
purposively chosen for the interviews. Equally, the papgri@yad both document and content analysis. From

the interpretation and analysis, findings were extractéatto discussions and conclusions.

5. Findings and analysis

This section presents a discussion of the findingsibet generated from the qualitative part of this study.
5.1 Parent’s under standing of ECD

Participants overwhelmingly agreed that when parentgiaotved in the education of their children, it benefits
the learners, the school, and the parents. Thenfysddbtained show that parents understand ECD programmes
as it provides socialisation benefits. In additiorself-confidence and self-esteem growth, they emphasised
development of skills, creativity, language, feeding anttitram, and safety for their children. Some parents
added that ECD programmes keep young childférthe street. These

WWw.ijrp.org



Oiva S. Nauyoma/ International Journal of Research Publications (1JRP.ORG) @ JJ RP.ORG

ISSN: 2708-3578 (Online)

96

responses demonstrated that parents possess ECD knowledgeeh this information muste supported by
an understanding of what ECD programmes entail. Thisnbecavident when the combined responsés
parents revealed:

" Children enjoy it when their parents are involved. Wherr th@ients come to the centre, children are
extremely proud of their parents. A child can take piid¢he fact that his father fixed adif the
desks. The children of all parents who volunteer at schoobiapHowever, the majority of parents
do not comprehend ECD programmes. Some parents send their ciildsehool without knowing

what's happening or what the classroom looks like. "

It is evident from the preceding quotation that parents deaoroprehend the ECD programmes. Moreover, this
suggests that parents send off their childrethe ECD centre, claiming that all responsibility shawadst with

the carers. Thus, they send their children there toalbed for while they are at work and are not resplentib
their education. In addition, children are not the sourcdeaif difficulties, therefore focusing solely on them
may not solve their problems. The family is the mignit that provides everyday shelter for the children.

Therefore, if parents do not support ECD programmes, tlileirave little to no effect.

The findings from interviews suggest that parents shouldddeded in ECD programmes and activities. They
can support and assist teachers with various chores, suubnesvork, supply and contribute materials and
equipment, and be present for children. The study alsaley some parents contribute through volunteexing
the centre, participatingh fundraising, and assisting with the cefdreemodelling and construction. Some
parents feel that they support centres by paying schoobkfekgontributing to school development funds as a
result, they believe that they are unable to perfotrafahe duties expected of the teachers. However, thgy ma

only help by attending parent meetings and making advice.
5.2 Parents’ involvement in education activities

The study shows that some parents find it challengingarticipate in educational activities, primarily to their
low levels of education. These findings corroborate withotgqume et al. (2011), who discovered that
uneducated parents can feel inadequate to the task ofibeotged in their children's education. In addition,
Baker (2014) further highlighted that parents' reluctance ticipate is typically due to their lack of skills or
knowledge. The study found that some parents are unableetct gepblems their children encounter, while
others have inadequate knowledge of parenting skills, chidthga and child development. Some caregivers
alluded that:

“Some parents are uneducated and do not know how to assisthitdzien; they bring their children
here to the ECD or the library, and when they return home, thepidknow what to do with them.
Occasionally, parents are reluctant to join becauseldvkyknowledge. Parents should feel free to
engage, should contact us if they need assistance, and shoiglel mohbarrassed or humiliated about

their lack of education because they may be of great ass@stanc
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The aforementioned quotation illustrates that the mgjafitECD parents are illiterate and struggle to assist
their children with their education. They are unemployed @alidnt on government payments for social
assistance. As a result, some parents cannot affordytehkeir children's necessities, which can inhibitrthei
participation at the ECD centre. In light of the aforeruer@d comments and what has been covered thus far, it
is evident that the absence of basic needs presendblamp for parents and impedes their participaio&BCD

centres.
5.3 Improving parental involvement in ECD programmes

The studys findings suggest that there is a néeduild and strengthen a harmonious interaction between
school and home for parents to comprehend their ehiklrcommunity and home lifdn addition, Edu
caregivers should be knowledgeable about parents' educati@slfgotheir children, family and community
values and conventions, and so be able to demongimte children are educated in their homes and
communities. The study further revealed that some pasapi®orted the sentiment that, as the first educators,
parents should serve on the ECD committee, attend plagraredt meetings, and engage in ECD programmes.
However, some Edu caregivers reiterated that parents sbrandgtheir children on time and aid in guiding them
in the right direction. Some parents retaliated that #reyparticipating in ECD programmes by directing and

caring for their children, assisting with schoolwork, anavjgling supporto centres.

The results indicate that some parents are enthusistiot their participation in ECD programmes and
activities; nevertheless, their awareness of pargadlcipation in ECD programmes is limited. As a result,
parents should be educated on alternative ways they mightipetei such as resource persansncome-
generating enterprises. Through parental involvementhnizangill be familiar with ECD programmesso
expanding their ECD knowledge and supporting overall growtith parental involvement, ECD programmes

can positively impact children and Rundu Cirdniggeneral. Thiss evident when Eds carers revealed that:

” The children cherish it when their parents are coming to sctiwf will approach me and say, "My
mother is coming to do tuck today;" it makes them feel so apacid this demonstrates that their
parents care about their education. | hope the parents coutiegeg on the children's faces because
their mothers have finally arrived. The child's prideuses them to develop and grow well. When
parents attend a school or become active in their childréntatgon, they may also observe changes

in their childrer’.

The aforementioned quotation argues that parental involveisghe keyto their children's successs a
result, the ECD programrie involvement of parents can enhance parent-childioetitips and allow older

siblingsto attend school without cariffgr younger siblings.
6. Conclusions and Recommendations

The paper focused on parent involvement in ECD in the RundwitC During the colonial period in part

regionsof Namibia, parents were involved school governance and the appointm&nECD teachers.
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Rundu Circuit is not exempted. The &tis primary concern was the lack of parental involvement in ECD
programme activities in Rundu Circuit. Early childhoodelegment has become a policy priority in Namibia
since it offers a wide rang® social and economic benefits to improve learningaags. Children learn and
develop in a variety of settings, including ECD centresartbme with their families. Parents have a vital role
to play in a variety of circumstances. It has been detrated that parental engageméanttheir children's

educationis animportant variable that favours their education.

The findings indicate that parents understand what ECbetsause it gives socialisation benefits to their
children, but they do not comprehend what ECD prograsncoenprise. Lack of parent involvement in ECD
centres is a concern because this hurts a ’shiégducation. Parent involvement in ECD centres must be
prioritised and taken seriously. Furthermore, the studytinfys show parents require a healthy relationship
between school and home to understand their childremisnanity and home life. Edu carers should know
parents' educational aspirations for their children, famaild community values and norms, and how children

are educateth their homes and communities.

The study recommends that parents nbeshvolvedin ECD despite life's challenges. Edu carers and parents
should create parental participation programmes thatibehéfiren and the community.

These include fundraising days, fun walks, and cleasgimampaigns. There shoudd educational initiatives

to inform parentf the significanceof ECD programmes for them and the community. These
recommendations are basaalthe findingsof this study and include techniques and ideagcreasing

parental participatiomm ECD centres. Increasing parental participaiioBECD centres will ultimately help

children and the whole community.
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