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Abstract

This paper presents global scenario of higher education and tries tohgholwatienges faced and reformation
to be made in higher education in Nepal, in the future as well as see bothsegraleindian societies in a
similar way without discrimination.

Problem Statement: The problem of this study is, "What challenges has higher edncatitem faced and
what reformation is needed for inclusive and equitable societies between N pradiaf?"

Purpose: The purpose of this research paper is to make close links betweenaNédpatlia through higher
education by making inclusive and equitable societies with the roles of civil society.

M ethodology: The methodology of this study is document analysis and intewith some professors.

Design: This is a qualitative study and no numerical data are used here.
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Implications: This research paper has gotdirmdepth implications for the people of Nepal and India which
shows that these two countries have got similar cultures, societies, eligidrcommon ways of dealing to
each other as well as open access to higher education for the peagite ajintries in either sides.

Value: This paper has got great value to make close relation among the gnoeppté living in Nepal and
India and avoid discriminations among them.

Nepal is a country situated in the lap of Himalayas in Asia which lies betwedwdHarge countries; India
and China. Nepal and India are very close neighbours having same catioial,and religious base. There is
open border between these two countries. So, system of one affecer.ahbthhigher education system in
Nepal is also same; of two types; fully funded by governmenpeudte sector. Among seven universities in
Nepal, only two of them are fully funded by government- Aulan University and Mahendra Sanskrit
University. Tribhuvan University is the first university in Nepal dmacg been the root of higher education in
Nepal since 1959. The main exchange of higher education in Nepal is teldtelian systems. But nowAll
of the universities and their colleges are facing the impact of globalizatimre Tare changes in higher
education system at present which have caused global challenges acrossscdunrto global challenges,
there are problems in building inclusive and equitable society, whichder the need between Nepal and
India. Globalization has made this world as a narrow place and there is mdbgttydents, teachers dn
academic group for different purposes all round the world without restrifdroquality education. Due to
globalization, there is flow of people, goods, ideas and knowledge atl the world. There are challenges in
higher education system of Nepal and India in terms of demographigeshsacio-economic role, equity,
access, convergence of higher education, divergence for inclusioly, subjects, quality and relevancy,
technology, brain drain, funding, politics and technology. These are glabalsisn higher education today
which need to be addressed by educational policy makers to build iechrgivequitable society. This paper
shows some relations between higher education and society to be equithlelusive among the people
between India and Nepal.

Key Words: Challenges of Higher Education, Inclusive and Equitable Society, Civil Society, Social
Structure.

Introduction

Today, there is a discourse that we are living in an age of globaliz&fioipalization has sought to bring a
new age before us and we have to welcome it because the changes are ineviablelalmbharata episode
also there is an announcement saying ‘“Naya yugaka kare swagat” or welcome the new age. It has been the
fact that India and Nepal have remained in close relation since ancient times. Intaneigrgaints also used
to go for meditation from each side to a beautiful natural location. Veda, Wyho is supposed to have
written “The great Mahabharata” epic, has gone for meditation in Nepal and in his name there is a cave
known as “Vyas Cave” in Nepal. The tradition of going on a pilgrimage of the people of both countries is still
going on continuously since ancient times keeping close relationship batweeountries, Nepal and India.
Both sides have assisted to improve the life style to each othersta@@d% trade relation of Nepal is with
India. Although there are factories and industries in Nepal, most of thesstablished with Indian support.
Most of the vehicles that we see running in Nepalese roads are from mditar companies. For gas, oil
products such as diesel and petrol, Nepal completely depends on India.MdamsIgo to Nepal for trade
and many Nepalese also go to India similarly.
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There is close relation between people and government regarding educatonNsggalese students also go
to India for education from lower level to higher education. Indiaregowent through Indian Embassy in
Nepal, has managed scholarships also to talent Nepalese students to study in mhmafgy isubjects for
undergraduate, graduate and doctoral programmes. Moreover, the Governnmelia dfak helped to make
many schools and college buildings in Nepal and provided buses and arelutendonation. Mentioning
education in Nepal, Sharma (20@%) has mentioned, “The present English syllabus is similar to the one
British people had applied in Indian schools”. The English education system in Nepal was like that of Indian
model. These days also these two countries are going to make éuiigivation courses similar. In this way in
every aspect these two countries, India and Nepal are in close relationship taheacievelopment or
crisis in one side effects the other side, certainly.

India has helped in the establishment of modern education in NepaldReggduis situation, Sharma (1986:
99-100) has stated that when the first college, known as Tribhuvandeéh College, was established in
(1906) in Kathmandu, Nepal, it was affiliated to Calcutta University and all ruldsregulations were
followed as Calcutta University provided. The textbooks were also applied of Cdlittarsity and the
students had to go to Calcutta to take exam. Afterwards in (1924), thetiaff of Tribhuvan Chandra
College was transferred with Patna University and the teachers were alsmdianto teach in this college.
In this way there was homogeneity in education system betweeralmtlidepal.

The level of School Leaving Certificate (SLC), which is the basic level of educatisralso started with the
help of Indian universities. Sharma (1986: 109) further added as follows:

The School Leaving Certificate Examination Board was also affiliated to Calcuttarkity for 70
years and the affiliation was transferred to Patna University in 19232, when Patna University
opened its exam center in Kathmandu, students did not have to gdidofdn taking exam. The
superintendent from Patna would come to take exam with question papeaster the exams were
over, he would return back to Patna with answer sheets. He wouldpbeak making guest of
government during the time of exam.

These examples show that India and Nepal have got very close relationship sipast thied same will be
continuing in the days to come. So, this research paper tries to seek abdarhogeneity and uniformity in
social structure will be maintained in these countries. There is coming ampajdhousands of people from
both countries daily as there is open border for the people of batltries. Nepal has been as a good market
place for almost all kinds of Indian products. India is also a main plagaddicinal treatment of Nepalese
people. If people become sick, they come to Indian hospitals (in iBil@alcutta, Patna, Delhi, Madras,
Mumbai, Vellore etc.) for treatment.

Objective

Nepal and India are very close neighbours. These two countries have sameftratigion and education.
They have open border system and do not need visa and pasgposistborder from both sides. Most of the
people of India and Nepal have got same pilgrimage. So civil society striguid make equitable and
inclusive society in Nepal and India through higher education. In dmnthe people of both countries will
know that they two sides of a coin. Taking these points into considerdi®mobjective of this research paper
is to make close links between civil societies of Nepal and India througlerhégtucation to develop
inclusive and equitable societies in both countries.
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Social Structure of Nepal and India

The social structure of Nepal is based on the caste system Chaturvarnasideincansisting of four broad
social classes or Varna: Kshatriya, Vaishya, Brahmin and Sudra. The Indian soelstythe same because
both these countries have got same base of religion. Although in batlriesuthere are Hindu, Muslim,
Buddhist and Christian religious followers, the traditional social caste syssith @eep rooted in society on
the norms of culture. In every society, people of different social stratstayieg together. About the term,
“Caste” Subedi (2010: 134) has stated, “The word ‘caste’ is of Portuguese origin and was applied to India by
the Portuguese in the middle of fifteenth century”. There are caste systems in both hilly region and terai
region of Nepal and India. People traditionally were divided into highée easl lower caste. The division of
caste in Nepal and India was previously made according to the groepmépvho used to drink alcohol and
those who did not use to drink alcohol. The Brahmins did not drankalleod were thought to be of higher
caste and they were taken for granted as priests, who worshipped imghestand in the houses of other
people. To worship in the temple of Pashupatinath, previously eRpahnimins were called from India and
same group is still worshipping there.

About caste system (Béteille 1965:46) has written as follows:

Caste may be defined ‘as a small and named group of persons characterized by endogamy, hereditary
membership, and a specific style of life which sometimes includes utsip by tradition of a
particular occupation and usually associated with a more or less distinct rituslistathierarchical
system.

Caste system is a kind of social production existing since ancient timesbk said that when people started
to live in groups, they were engaged in different kinds of woik aecording to work division the caste
system was made.

According to Ghurye (1964: 1), the notion of the caste is fundarmehtased on following concepts:
» Segmental division of society,
* Hierarchy,
* Restriction on feeding and social intercourse,
* Civil and religious disabilities and privileges of the different sections,
* Restriction on marriage, and social intercourse.
* Lack of unrestricted choice of occupation. Similarly Hutton (cited in Leach 1960: 2) argues that
normally caste conforms to the following criteria:
* A caste endogamous.
* There are restrictions on commensality between members of different castes.
* There is hierarchical grading of castes, the best recognized position being that of the Brahmire at th
top.
* The various kinds of contexts, especially those concerned with food, sex and ritual, a member of
‘high’ caste is liable to be ‘polluted’ by either direct or indirect contact with a member ofa ‘low’
caste.
* Castes are very commonly associated with traditional occupations.
* A man’s caste is initially determined by the circumstances of his birth, unless he comes to be
expelled from his caste for some ritual offence (as cited in Subedi, 287):

Ghurye’s view of caste division is related to both Indian and Nepalese societies. Almost in all communities,
there is hierarchy among castes. There are similar types of castes @asphilly regions of India like that in
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Nepal. There are still systems of touchability and untouchability in Nepalelstndian societies although
laws have eliminated these systems. It is difficult to uproot the existdgions. Previously in the past, it
was related to the healthy habits of the people dwelling at different plabeshabits of taking foods
differentiated caste systems. The people who killed animals and ate meat as drelhk alcohol and got
drunk were thought to be of inferior class in society. But today, thigctisn is in problems because the
Brahmins supposed to be of higher caste eat meat of any anirdadsitsika more alcohol than the ones who
used to do in the past. The tradition is that someone born in Brd&amily becomes of higher caste and one
born in lower caste will be of lower rank in social caste gradation system.

Regarding caste in India, Ghurye (1957: 6) has stated as follows:

Everywhere in India there is a definite scheme of social precedence amangsistds, with the
Brahmin as the head of the hierarchy. Only in Southern India thararntizstes "have always
maintained a struggle for a higher place in the social scale than that allothechtby Brahmanical
authority. " . There is no doubt as to the fact that the members gfdaiscaste [Kammalan] dispute
the supremacy of the Brahmins, and that they hold themselvesetgubkin rank with them." John
Fryer, who visited India in 1670, seems to refer to this attitude.ylangnof the linguistic divisions
of India there are as many as two hundred castes which can be groufze$és whose gradation is
largely acknowledged by all. But the order of social' precedence amoagstitvidual castes of any
class cannot be made definite, because not only is there no ungradgémance of such rank but
also the ideas of the people on this point are very nebulous and uncditainfollowing
observations vividly bring out this state of things. "As the soaiety stands . . . the place due to
each community is not easily distinguishable, nor is any common gerdfiprecedence recognized
by the people themselves by which to grade the castes.

Ghurey has supported that in India, there is system of caste digtiomgin many communities in India
whose head in hierarchy of the caste is Brahmin caste. The same systemlepal. There are some
communities in Nepal and India who are leading a very low level of life.§though government provides
some help, it has not been successful. A nomadic tribe from India visits &tepave by killing and eating

birds and wild animals. It has been tried to mention that such typesesf liing in India and Nepal have not
even enrolled in schools and colleges. It is a distant matter to build inclusiveqaitable society through
higher education who have not joined lower level of education.

Guhrye (1957: 34) has further added as follows:

A close study of the names of the various minor units, theaed sub-castes, within the major
groups reveals the fact that the bases of distinction leading to the egciarking off of these
groups were: first, territorial or jurisdictional separateness; second, mixgat ¢hird, occupational
distinction; fourth, some peculiarity in the technique of one and the secoeation; fifth, sectarian
difference; sixth, dissimilarity of customs; and last, adventitiditsumstances, suggesting certain
nicknames.

In the social hierarchy of caste system, there are different factors rafféctirfhe marriage system across
different higher and lower caste has been restricted. If a girl of higher gats married to a boy of lower
caste, her sons and daughters are also taken as of lower caste. The temsteasgsthe products of exclusion
in social and cultural systems. People have different races, surnames amd.cBiégarding different races in
Nepal, Central Bureau of Statistics (2011: 11) has mentioned ‘125 different races and 123 mother languages
in Nepal’. All of them are not developed and civilized equally. The life style among these communities is also
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different.
Accessto Higher Education

There are many castes and races who have not joined schools and collggegghApopulation census
shows increased literacy rates, it has not been applied in real life situatiomwilhée different between the
groups of people who know only to read and write and thosehatie taken formal higher education degrees.
If the percentage of higher education degree holders is taken, the pgeogitithe low.

Regarding educational attainment of Nepalese people, Central Bureau of Statistics (203)1hd® stated
that the number of people who have passed primary level is 39 %; thodmwhpassed classes six to eight
is 20.3 %; those who have passed SLC is 10.2 % and those who hseg glagve SLC level is also 10.2 %;
ard those who have completed non- formal education is 4.2 %. Of the totahop, 65.9 % is found to be
literate in which the male literate percentage is 75.1 % and the female literate percertaty@ois 5

Source: Central Bureau of Statistics (2011:1B2-

The population census of India (2011) has shown the “literacy rate of India as (74.04 %) aged 7 and above.

The literacy rate for males and females works out to 82.14 per cent and 65.46 per cent respectively”. The
census has also mentioned “the highest literacy rate in two states; Kerala 93.91 and Lakshadweep 92.28; the
lowest literacy rate in two stateBihar 63.82 and Arunachal Pradesh 66.95”.

It has been found that more people in urban area are literate than that arearah many remote areas, less
number of people are educated because of the lack of access and Reggéyding access and equity,
Agarwal (2009: 39) has pointed, “Issues of access and equity are central to the higher education debate in
countries around the world. The expansion of higher education awihgrprivate share had obvious impact
upon access and equity”. The terms of access and equity have been complex in higher education sector which

is going to be covered by costly privatization. Due to neoliberal economgatéalu has been pushed in the
business sector. In this sector, India has made more progress thanlNegslbeen found that students in
remote areas have been provided extra assistance to go to schoolkeged,do India. The students in India
have got more facilities than Nepalese students in Nepal. So, here comeisittiod @guitable and inclusive
society through higher education between India and Nepal. Due to state fastlitieg)ts of higher education
in India are better and more satisfied than in Nepal. So, the aim of thisipapenake higher education in
Nepal like that in India to bring homogeneity between these two close neighbou

Challenges of Higher Education

There are different kinds of problems and challenges in higher educatitiough number of higher
education institutions is increased, access and equity are remained almestrsmany countries the reports
of universities mention that the funding for higher education fgmvernment is decreasing but the cost is
increasing. The university graduates need global knowledge to competethwitglobal markets but
government subsidies are less for them. Higher education shouldaode@gvith new vision today in the era
of globalization. Regarding visions for higher educati@haniya (2007: 101) has stated, “It should be
appreciated that the very notion of higher education has changed fimmteklge producing mechanism to
human resource development procedure”. These days’ higher education is not only for getting knowledge but
also for knowledge economy. Higher education needs to be marketizegloftal competition. The
decreasing fund in higher education has created more challenges ér bijfcation sector. Regarding
funding in higher education, University Grants CommissgiXi1 /12 : 29) has stated “total education budget

is 9.6 % of the total budget and the budget allocated for higher educatio® % &f the total national
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budget”. This situation has not been improved in reality. This type of low funding in higher education does
not make investment for teaching technology such as ; computer, projactitimedia power point etc.,
which have been most important in the present scenario of higher education

Regarding financing, Agarwal (2009: 115) has stated as follows:

In framing policies for funding and regulation of higher educations realized that increased
funding would not automatically result in better higher education. TiWwhde the government
support decreases noticeably, performance and accountability expectaimsncreased. The
mechanisms for public funding contain important incentives to achieve higher education’s three main
goals, that is, quality, efficiency and equity. The public institutions &igng to maintain and
enhance competitiveness.

In this way, there are challenges in higher education in terms of funliality, efficiency, equity, relevance
and equivalence. In international scenario, India has improved these siuatid Tribhuvan University and
Kathmandu University are alsmproving their situations but can’t be said same for other universities in
Nepal. Indian universities have attracted many foreign students in thintions but the number of foreign
students in Nepal is very less. To attract foreign students in heghmration institutions, the delivery and
pedagogy system should be of such a high level that the graddidtesse institutions should be able to
compete with the global job markets. Many bright students and aaafksulties are migrating to foreign
countries and they do not return back due to scarcity of facilaresarning better and lead a good life style.
If higher education is not of good quality, there will be no possibéargfioyment to the graduates.

Equitable and Inclusive Society

This is an imagination whether equitable and inclusive society caorimed within a country and between
two countries through higher education. Equitable shows the situdtiogirg fair and impartial. Inclusive
shows the situation of including all the services or items normefigated or required. In this way, these two
terms show really good governance in a country and it will be possible if people’s views and behaviours come

to be homogeneity. If there is harmony between the groupagle and government sector, partiality will be
discarded. Creating an equitable and inclusive society is about creating guston society. If people in all
societies are well educated, they can think of global village, global societyiadrad gtizen, which creates
equitable and inclusive societies across countries.

Mentioning equitable society, Gomes (2008:1) has stated as follows:

Post-secondary education is a key tool that marginalized people ctmiogwove their economic
and social conditions. Creating an institution that provides equal accessdemts from these
communities, and actively supports their success through to graduatioid be an important
contribution to creating an equitable society.

Higher education makes mobility of people as Rad§Z®5) has written “Higher education is seen as a
passport to social mobility in the modern industrial societies. It enhancesogmegts of an individual to
attain social prestige and honour in a society that places emphasis on mlditidachieverants”. If people
are highly educated, they have access of required things in impaatialiwsuch situation mind set will be
globalized and the world can be seen as a single village or society in cazansm
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About inclusive societies, UNESCO (2012: 3) has written as follows:
Education, or the transmission, acquisition, creation and adaptatiomwhaifon, knowledge, skills
and values, is a key lever of sustainable development. This is based om &fisidusive societies
in which all citizens have equitable opportunities to access effective and ré&araitig throughout
life delivered through multiple formal, non-formal and informal settings such, education is
essential to individuals’ development as it is to the development of their families, of the local and
national communities to which they belong, and to the world at large.

Education has got different dimensions including transmissioknofledge, establishment of norms and
values in people for sustainable development, which eventually puskf@sntanclusive societies. In such
situation, people have cultivated the feelings of equality so that conflictiseriimination will be eliminated.
In this way higher education will be helpful to form equitable and inatusocieties within a countries as
well as between countries.

Civil Society
About civil society, Ogawa (2009:7) has introduced as follows:

The concept of civil society experienced an enormous theoretical rebiawify the collapse of
communism in Eastern Europe in the 1980s. Civil society is underamadself-regulating, self-
governing body outside and often in opposition to the state, repredetkeds the nexus of societal
associations expected to generate civility, social cohesion, and morality and as theesifracal
economic relations among individuals engaged in market-exchange activity.

Civil society can be understood to be a political space where voluntgiations deliberately seek to shape
the rules that govern aspects of social life. Civil society organizatémgst formal rules and they seek to
change and impose social constructs or social orders. Civil socieysca@ncompass many sorts of actors,
and it is much wider than the formal world of nongovernmental organizafiM@Os).

Civil society exists wherever and whenever voluntary associations ddimahyry deliberately to shape rules
that govern society. Traditional state-based regulations have proven inadequateetio tgans- world
phenomena. Globalization has also promoted the expansion of civil societytaggiog the diversification of
trans- boundary connections. Widespread dissatisfaction with partgpalitd the actions of public officials
have also contributed to the growth of civil society. Civil society Ehbe capable enough to change the
existing traditional evils and apply the scientific approaches in societies.

United Nations (2008: vii- viii) has mentioned civil society actors as follows:

Civil society actors are individuals who voluntarily engage in formgudlic participation and
action around shared interests, purposes or values that are compatible with tlod tiealdnited

Nations. Civil society actors concerned with the promotion and protedtiomiveersal human rights,
for instance:

. Human rights defenders;
. Human rights organizations (NGOs, associations, victim groups);
. Related issubased organizations; Coalitions and networks (women’s rights, children’s rights,

environmental rights);
. Persons with disabilities and their representative organizations;
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. Community-based groups (indigenous peoples, minorities);

. Faith-based groups (churches, religious groups);

. Unions (trade unions as well as professional associations such as journalist asspdiatio
associations, magistrate associations, student unions);

. Social movements (peace movements, student movements, prordeynmovements);

. Professionals contributing directly to the enjoyment of human rightenghitarian workers,
lawyers, doctors and medical workers);

. Relatives of victims; and

. Public institutions that carry out activities aimed at promoting humansriglkhools, universities,

research bodies).

These civil society actors should be so active that if they control evéeaéty and expenditure in the
production of weapons in each country, they can improve the qudlibyjgher education with increased
access and equity which eventually will direct to the inclusive and equgabiety. If determined honestly,
nothing is impossible. Civil society should follow antiracist educatysiesn.

Regarding antiracist education, Niemonen (2008: 73-75) has written as follows:

Antiracist education emerged as dissatisfaction with, and is distinct frofticuttural education,
which emphasizes cultural awareness as the means to achieve racial h#&mioagist educators
characterize multicultural education as a deracialized discourse that understandserflyially
the processes that create and perpetuate racism. It determines how peoplehretteza which
groups have access to the material rewards of society, and howcsads is negotiated. In the view
of antiracist educators, failure to acknowledge this fact results in distatfednslerstandings and
discriminatory behaviors. Rooted in an autonomous culture, racelbgis aelatively unconstrained
by material factors. It is an ideological practice that creates, and then naturabegsdigtinctions
based on phenotypic or other variations with the intent to establish relatiogpefiority and
inferiority. Racism is a set of institutionally embedded exclusionarytipeacthat create, and then
reproduce, socioeconomic status attainment disparities, including trackingchools and
discrimination in hiring. In practice, some antiracist educators are berigy. @ropose and have
implemented curricular changes, continuing education, and racial awareir@gg) tr

As mentioned by Niemonen, the social system of racism has brought totahiliaton among people in
every country. India and Nepal are also not far from such situatione Bhemany diverse groups of people
which belong to higher castes and lower castes. If caste and racial diatioms are eliminated and
resources of the nation are equally distributed to educate and raise the life stdranple equally among
different groups of people, it is possible to have inclusive and equ#abileties in India and Nepal for which
civil society organizations have to take determined responsibilities.

Conclusion
If good governance is established, equitable and inclusive societies dbdepdissuch societies, government
resources will be distributed equally among the people and no one feelbigbasfand lower strata, where
egalitarianism is experienced.

Regarding such situation, Haralambos with Heald (2003: 24 has stated &s:follo

Men have long dreamed of an egalitarian society, a society in which allereare equal. In such a
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society men will no longer be ranked in terms of prestige. No one willrqyze the satisfaction of
occupying a high social status; no one will suffer the indignityeifig relegated to a position which
commands little respect. No longer will high status evoke difference andatidon or envy and
resentment from those in less worthy position.

If this situation takes place, people will have no differences of beihggbfstatus and low status. There will
be equality in the riches so that no problem of haves and have il@ppear in such types of societies. For
this condition, systems should have strong power of determinatidmsutvéiny trace of corruption.

About social inclusion DESA (2009:3) has defined as follows:
Social inclusion is understood as a process by which efforts are madsute equal opportunities
for all, regardless of their background, so that they can achieirefuliegpotential in life. It is a
multi-dimensional process aimed at creating conditions which enable full &wel jparticipation of
every member of the society in all aspects of life, including civic, saatalnomic, and political
activities, as well as participation in decision making processes.

Almost all societies have suffered from discriminations and inequalitiesvall the world but there are
possibilities of forming equitable and inclusive societies if corruption rgralbled and provided higher
education equally to all the members of societies. There are diverse societieglimMemdia which need
proper motivation to come to the egalitarian thinking. There are so callectdstg of people whose water
taps must not be touched by the so called low caste people. If suthadesnplace, the so called high caste
people beat the people of low caste. If there will be inter-caste love or mdregeen boys and girls, they
have been the subject ©fpulsion from village and community and even get torture. Today’ higher education
has been the subject of making money instead of being related to sowetpcial problems. All NGOs and
INGOs are found for making money for themselves. The supporidea by others for getting relief from
natural disasters has been source to collect fund for political leaders and parties’ members. If employees will
get equal payment in their work, occupation will not be thought as d&f tligss or low class. Being
similarities in people’s religion, same types of societies and cultures, borderless geographical locations and
thousands of people coming in contact each minute, India and Nepal camodddecquitable and inclusive
societies by motivating people through common type of higher educatibathncountries. It means one
should support another as in Vedic Age. This paper wants to sedlthexésting in both countries eliminated
and forwarded towards egalitarian societies.
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