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Abstract

The utilization of self-learning modules is a great help fguilpuwdue to their enhanced quality as a learning material that
will support teachers in the classes. This research study iratestithe extent of the utilization of SLMs in the transition
period from MDL to facde-face and the pupils’ academic performance in the First Quarter of S.Y.2022-2023.1t was
conducted among twelvd?) Public Elementary Schools of West Il Distrintthe DepEd Division of Cagayan de Oro
City with a total of one hundred (100) respondents. Theysiadd a descriptive correlational method, and the survay dat
is analyzed through mean, standard deviation and Pearson r corrdlag@tudy showed that the SLMs in the transition
period in terms of activating previously learned material were Yigfilized. The pupils have Very Satisfactory academic
performance for the First Quarter. In the utilization of SLMs, the variabigaging with new material, provingi&s
competence and application in the real world, have a significant relationship to the pupils’ academic performance. It is
recommended that teachers need to consider the use of new material or thi 8hjMeve the delivery of lessons and
instruction, assessment of learning, support mechanism, and gleegibof learning resources in creating a productive
learning environment in the classroom. Also, pupils sholddys be encouraged to completely commit to learning,
answering, and doing different tasks when using the SLMs to furtipeove their academic performance.

Keywords:Academic Performance, Self-Learning Modules, TransitionodgUtilization.

1. Introduction

Education is the source through which humanity adjtesitss needs. Therefore, humanity cannot
advance without education. Learning has a significant effect on pupils' lives. Teaghense of the most
valuable tools in this process for delivering excellent knowledge. Pupils gain information abeotlththey
live in through education. Additionally, learning is a lifelong endeavor; the moment they give up learning is
the moment they end up dying.

The DepEd officially kicks off the School Year (SY) 2022-2023, the empty halls and corridors o
public schools nationwide will once again be occupied with pupils after two academic years aitiedot f
face classes. For the first time in the previous two years, public schauds #oe nation will accept all pupils
for faceto-face classes. The DepEd has established a three-month transition period for hogmpytrivate
schools in recognition of the need to prepare the schools, teachers, and pupils for the reantrofductilass
learning (Malipot, 2022). It really shows how important it is that learners are equipped with the right
knowledge and skills, and their learning never stops.

Furthermore, it is not hard to see the reason behind the fervent calls of organizationsiddepers
schools to implement fade-face classes, considering the decreased number of COVID-19 cases and the big
rollout of vaccination efforts. A World Bank policy note cited that school closure can lead to ldassings
well as adverse effects on pupitsirrent and future welfare. The UNICEF echoes this stance, enumerating in
a 2021 articlehe consequences of research displaying that children’s experiences in the classroom are good
predictors of their future social, emotional, and educational outcomes (Bisnar, 2022).

Moreover, learning has a significant effect on pupils' lives. For learning talyeeffective, each
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learner must receive individualized attention, guidance, and overall effort. Though thereldrefa
adjustments for the teachers and learners in the comeback implementation toffé@eeclasses, if the
teachers have a great teaching strategy, nothing is impossible. Also, using self-leerthings could be a
blessing for pupils due to their enriched features and can be used as instructional materidissgorise
Teachers provide learners with the SLMs, which serve as an assessment todk forchederstanding and
provide immediate and appropriate feedback. And pupils develop their capacity for independent thought and
learn to take ownership of their actions. The pupils feel good when they receive intrinsic r&varcsance

to develop a strong work ethic is provided by self-learning modules. If the teaching methods used to motivate
and support the pupils in achieving the desired learning outcomes are ineffective, even the best-d#signed s
learning modules with the most clearly defined learning outcomes may fail. (Ortega, 2019).

Thus, the usage of Self-Learning Modules (SLMs) are centered on the Mesiti#skearning
Competencies which include pre-test, discussion, and a sequence of evaluation/assessment tasks. Also
DepEd invested in it, and it should be utilizedsupport teachers in their lessons and to improve the pupils’
performance. The aim of this study is to investigate the extent of the utilization of SLMspéistlacademic
performance during the transition period from MDL to FaeEace classes in the First Quarter, specifically
in West Il District Public Elementary Schools of Cagayan de Oro City.

This study was anchored on DepEd Order No.18, s. 2020 which establishes the guidelines that will
enable DepEd to provide learning resources, the release, utilization, and liquidation of support funds for
printing and delivering self-learning modules. Schools use their regular Maintenance and@ghating
Expenses (MOOE) allocations for printing and delivery of self-learning modules whijlct to pertinent
procurement, accounting, auditing rules and regulation. sdcwhceptual framework for educational scheme
at the modular level to help the trams of learning (Van Rensburg et al., 2015). Learners can bridge the
theory-practice gap by applying the material they have learned in class.

Moreover, this conceptual framework is used as the basis for learning transfer at thar heoeul
has developed. It is based on a systemic model of transferring the learning that has been adopted and modified
on existing learning theories, positive alignment, and the components of successful learning opportunities.
Two guiding principles of the final conceptual framework are the importance of a learning outcome and
creating a community of learners. The four steps are: (1) activating previouslgdeaaterial; (2) engaging
with new material; (3proving one’s competence; and (4) application in the real world. Using a module to
teach is intended to promote active learning, advance rational thought, and strengthen problerskdtdving
compared to the conventional method of using a textbook. It enables the lecturer to carry smeassasks
in the lecture hall.

In addition, when new information is incorporated into preexisting mental schemas, knowledge
construction takes place. During instruction, events that stir internalization in working memory aat activ
pertinent prior knowledge in long-term memory can support knowledge construction. In reality, many
teachers simply dive into new lessons without first assessing the pupils' prior knowledge. rireermi
whether the pupils have any relevant experience is therefore crucial. It is necessasfl tance modify
existing schemas in order to incorporate new information.

Further, the engagement phase is pupils-centered and outcome-focused because deep learning is
promoted when pupils are actively engaged to make sense of the information by seeking integratiom betwe
content and task$upils demonstrate engagement when they discuss information, think about it, or use and
apply the information to solve real-life problems or challenges. Because personalnegedee necessary
for improved functioning within one's professional environment, the facilitator should consider tims whe
designing engaging learning activities. For instance, when pupils see and hear, learning bappens
Engagement should occur in all learning domains. Pupils should be given opportunities to observe and
practice performing certain skills correctly. Pupils should be given a chance to tateondat they have
learned after the engagement phase.

At a competent level, pupils have a broader understanding of the situation and can make more
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intuitive decisions. Educators should, however, recognize that this involvement is still partledrttieg

cycle and pupils also learn through thefherefore, when pupils are not skilled in what they need to do
specific incompetency should be identified, and strategies implemented that give the student the opportunity
to deliberately practice becoming competent in those identified areas.

Therefore, it is important to consider how to assist pupils in the classroom during theosdicati
design phase in order to improve the transfer of learning and enable real-world appligsitigrreal-world
examples and tackling real-world problems in the SLMs that are present in different adarities applied
to the learners, and it can make learning more meaningful to them. And it can helgsptkent in
gaining knowledge about important issues. They also become more aware of the choices they could make in
society.

2. Methodology

This research study was a descriptive-correlational method was designed to gather information about the
present existing conditions needed in the chosen field of study. It is a type of researchwiesaa
researcher seeks to understand the relationships between naturally occurring variables witithenelta

aims to determine how two or more variables are related (Katzukov, 2020).

This study employed a descriptive-correlational research design to measure the utiizagtfn
learning modules regarding activating previously learned material, engaging with new [atesi@ one’s
competence andpplication in the real world and academic performance of the pupils. The resasmedea
self-made questionnaire that engaged a quantitative method to analyze the data. And examined & there is
significant relationship between the utilization of SLMs and academic performance mfptite during the
transition period in the First Quarter of S.Y. 2022-2023.

The survey data was analyzed with the following statistical treatments: First, the weiglateand
standard deviation were used to determine the assessment of the utilization of SLMsainsttien period
and pupils’ academic performance. Second, the use of SLMs during the transition period and pupils' academic
performance were compared using the Pearson r Correlation Coefficient to see if theresigiificant
difference.

3. Resaults and Discussion

Problem 1: What is the extent of utilization of SLMs in the transition period in terms of :
1.1 Activating Previously Learned Material;
1.2 Engaging with New Material;
1.3 Proving One’s Competence; and
1.4 Application in the Real World?

Table 1 on the previous page shows the summary results of the Utilization oE8eifrg Modules
in the Transition Period with an Overall mean of 4.13 (SD=0.30) described as @fterteapreted as Highly
Utilized. It implies that the respondents highly utilized SLMs in their class and helped the plgzits tmore
and had better opportunities to interact with the teacher during this transition period while do@uifia s
task to achieve the learning goal of different learning asdas, SLMs are provided by DepEd to support the
learning of each pupil instead of using books in the classroom, teachers can usasdiMstitute to other
learning materials.

Tablel
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Summary of Results of the Utilization of Self-Learning Modules in the TransitiandPer

Utilization of Self-Learning Modulesin the

Transition Period Mean  SD Description Interpretation

Activating Previously Learned Material 4,15 0.29 Often Highly Utilized
Engaging with New Material 411 0.31 Often Highly Utilized
Proving One’s Competence 4.12 0.31 Often Highly Utilized
Application in the Real World 414 029 Often Highly Utilized
Overall 4.13 0.30 Often Highly Utilized

Note: 4.21-5.00 Extremely Utilized; 3.41-4.20 Highly Utilized; 2.61-3.40 Moderately Utilized; 1.81-2.60 Slightly Utilif¥¥1.80 Not
Utilized

In the same table, the variable, activating previously learned material , got the highestf Md&n
with SD=0.29, which is described as Often and interpreted as Highly Utilizedeans that teachers highly
utilized SLMs during the review part of the lesson before proceeding to the new lesstrer3esually let
pupils learn better when they first activate what they already learned antedabgudoundational information
in the previous material that they will require to access upcoming ksson

According to Aquino (2020), self-learning modules improved achievement and helped the pupils
remember the content for a longer period of tiBecause of modules, pupils' knowledge has been adjusted to
fit their level and meet teachers' expectations. In additéachdrs’ help pupils learn by drawing on their prior
knowledge this is because learning connects new knowledge or ideas to what they currentiyhkisow.
activating their prior knowledge in the previously learned material means obtaining from pupils what they
already know and building up the initial knowledge that they need in order to access upcomitg mate
(Ferlazzo & Hull, 2018).

However, the variable in the previous table, engaging with new matgoiathe lowest Man of
4.11 with SD=0.31, which is describad Often and interpreted as Highly Utilized. It means that though it is
the lowest but SLMs is still highly utilized by the teachers in the classroom because o#ctigitigs that
engaged pupils to the new material and let them interact with the other pupils that will help them easily
process their own learning to understand the new lesson. Teachers always prepare andpupiisdte
engage in the new lesson so that pupils can easily comprehend and understand the new lesson.

In the study, Burton (2019) cited that learning is likely to be most effective when ppilsly
engage with the content in a new material through discussion with others, critical thinking, and self-reflective
knowledge of their own learning processes. Furthermore, the teacher guides the pupils inrtoeclakere
they complete some of the tasks and activities as the pupils find themselves independent and engage with it.
In such an envimment, teachers ’experiences are demonstrated until they explain the new material in which
pupils' also learn new information (Tosheva, 2021).

Problem 2: What is the pupils’ academic performance in the First Quarter of S.Y. 2022-2023?

Table 2 on the next pagshows frequency and percentage distribution of pupils’ academic
performance in the First Quarter of S.Y. 2022-2023 with an overall mean of 87.62 dessribedya
Satisfactory It means that majority (90%) of the pupils have a performance from .8Ba&9data implies that
the pupils were able to answer and comply the standards of SLMs utilized by their telacingr¢he lessons
and activities inside the classroom. Also, it shows that the pupils performed well in their actasiiesand
exercises found in the SLM because teachers have clearly discussed the lesgaiditiethally, it was clear
that the pupils had learned the subjects and understood their contents by utilizing then 8ieMidassroom
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during this transition periodJnlike in the past years of the pandemic, pupils still have good grades, but they
did not learn anything in the modules because usually parents or other people answer the 8idvis st
to comply and complete the modules.

-Ilz—?b(;(:l?ezncy and Percentage Disirion of Pupils’ Academic Performance in the First Quarter of S.Y. 2022-2023
Range Frequency Per centage

90-100 10 10%

85-89 90 90%

80-84 0 0.00

7579 0 0.00

Below 75 0 0.00
Overall 87.62 Very Satisfactory

Note: 90-100 Outstanding; 85-89 Very Satisfactory; 80-84 Satisfactory; 75-79 Fairly Satisfactory; #eDid Not Meet Expectation

According to Benitoet al. (2022), the academic performance of Grade 3 pupils was improved
through the use of self-learning modulébe researcher confirmed the findings with a previously conducted
study on developing a module for mathematics learning methodologies that had successfully raised pupil
performance. They could utilize the modules to augment their concept learning because they weranetliable
authentic.

In addition, the study by Ramos et al. (2021) demonstrated that the self-learning modules were
effective in helping pupils in improving their academic performance in different leaanéas, and it is
appropriate for the pupil's vocabulary level and performance. It means that pupils who baeaga
vocabulary are able to express themselves accurately, learn lessons and concepts moréeajaicldyto
persuade and express themselves clearly, and feel more secure in all of their mdgect a

Problem No. 3: Is there a significant relationship between the extent of utilization of SLMwsils’
academic performance.

Table 3 on the next page, presents the correlation analysis between the utiliz&efledrning
modules and pupils’ academic performance during the transition periothe result of the analysis presented
that utilization of SLMs in the #&msition period was significant to the pupils’ academic performance as
indicated in the computed r=0.29 (P=0.003) for engaging with new material, r=G:8DQ@R) for proving
one’s competence, and r=0.37 (P=0.000) for application in the real world. This indicates that the null
hypothesis was rejected since the p-value was lesser than the set level at 0.05. This meangtiifatahe s
relationslip between the utilization of SLMs and pupils’ academic performance during the transition period is
highly significant. It implies that teachers utilized the SLMs in the transition period from MB2Rpwhich
guides the pupils to know and explore more or to be able to do something in their activities and tasks intended
for them with the help of their teachers inside the classroom that will easily understand certain and improved
their academic performance.

Table 3
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Relationship of Utilization of Self-Learning Modules aPwpils’ Academic Performance during the
Transition Period

Utilization of Self-Learning Pupils Academic Performance
Modulesin the Transition Period .

r P Interpretation
Actlva_tlng Previously Learned 0.20 0.051 Not Significant
Material
Engaging with New Material 0.29 0.003 Significant
Proving One’s Competence 0.32 0.001 Significant
Application in the Real World 0.37 0.000 Significant

Note: r = Pearson r correlation; P = probability value; Significance level of 0.05.

Hence, there is a significant relationship between engaging withmaewial and pupils’ academic
performance because pupils who used self-learning modules improved their engagement, independence, and
participation while theyvere learning in the classroom. According to Nigar (2017), learning materials make
the teaching and learning process engaging since they affect the pupils' senses whietl ergpesceive
various objects. In addition, learning materials are the variety of instructional resourdes¢hats employ
to help pupils meet their learning goals and objectives, which are appropriate to the needs of the pupils
havea better approach to learning and engaging with new information (Lewis, 2018).

Moreover, there is a significant relationship betweeivipg one’s competence and pupils’ academic
performance because self-learning modules allow pupils to continue learning while increasing their
motivation, boosting their interest and confidence to make them competitive inside the classroom. &s Ryan
Deci (2020) cited that the ability of pupils to express and enhance their skills and knoinldagelassroom
setting depends on their competence, which is essential for motivation, achievement, and personal growth.
Also due to the learning module's detailed explanation of the objectives, the activities that must be completed,
and other topics, the pupils are aware of what must be done. Pupils are able to study intigpenaden
together, and converse with one another (Syed et al., 2017).

Hence, there is a significant relationship between application in the real world and academic
performance of the pupils because the learning modules emphasized the importance of being learder-centere
and allowing pupils to apply their newfound knowledge and skills to real-life situafibaseachers’ use of
SLMs will promote learning and perform different tasks based on their pupils' life experidecerding to
Chantarasombat (2020), the individual or group exercises in the self-learning modules emphasized
authenticity and circumstances from everyday life so that pupils could practice theirirskillseal-life
setting. In addition, the activities that are problem-based simulate real-world instrustiens pupils
concentrate on solutions and meanings (Bowen, 2020).

However, from the previous table ,the variablectivating previously learned material with the
computed r=0.20 (P=0.051) .It shows that null hypothesis that there is no significant relationship in the
academic performance of the pupils when activating previously learned materialggedctedenotes that
utilization of SLMsin terms of activating previously learned material did not directly influenced the pupils’
academic performance. Chew and Cerbin (2021) stated that pupils are better equippediftthka have
enough and accurate prior information from the previously learned lesson. It means teachecsease
pupils’ ability to learn by class preparation and gaining access to their schemata before the start of class
sessions or new learning modules.

4, Conclusions and Recommendations
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Based on the findings of the study, conclusion were drawn:

1. Teachers highly utilized the SLMs in the transition period from modular distance learréiog-to f
to-face classes.

2. It was clear that the pupils had learned the subjects and understood their contents which were
discussed by the teachers, and the pupils performed well in their activities, taskgewmnigks found in the
SLMs that are being utilized by their teachers during the discussion.

3. Activating Previously Learnedaterial was not significantly related to Pupils’ Academic
Performance except to engagith new material, proving one’s competence and application in the real world
because teachers help pupils learn by drawing on their prior knowledge so that learning amewects
knowledge or ideas to what they currently know.

The researcher makes the following recommendations based on thefgtdiygs:

1. Teachers need to consider the use of new material or self-learning modules to itherove
delivery of lessons and instruction, assessment of learning, support mechanism, and devefdpareirg
resources in creating a productive learning environment in the classroom.

2. Pupils should always be encouraged to commit complételgarning, answering, and doing
different tasks when using the SLMs to further improve their academic performance.

3. Teachers should have training and seminars on how to develop new teaching material and
maximize SLMs as supplementary matexial
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