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Abstract

This study aims to determine thecher’s competencies in teaching home economics and its relation
to the extent of 21st century acquired skills of students. The intent of the study is to analyze the teacher’s
competence in teaching home economics in terms of classroom manggguidenice skills, professional
skills, delivery of the lesson in home economicsd also determinghe correlation to acquired 21st century
skills of Students in terms of critical thinking skillproblem solving skills, creative thinking skills
communication skills and collaborative skillShe study was focused on the grade 7 students of Victoria
District, the academic year 2022-2023. The study will use 1Bcpethool teachers teaching Home Economics
and 150 public school students as the respondents who aptedethrough a stratified random sampling
technique.

Level of teacher’s competencies in terms of classroom managemerguidance skills, professional
skills, delivery of the lesson were remarked as to High as evaluate@ bggpondents. This means further that
the respondents manifested that the teachers possess high leleslsadom management skills which aids to
students learningyuiding abilities that assist learners in receiving advice on toolandle issues that could
interfere with their academic performangeossess high levels of professional competencies that, when
connected to the curriculum materials they utilize, promote instruetnd student learningssists students in
engaging and promoting active involvement in clésilitionally, the correlation to acquired 21st century skills
of Students in terms of critical thinking skills, probleoiving skills, creative thinking skillscommunication
skills and collaborative skills is also remarked High. Furtherribis implies that respondents believe they
have strong critical thinking skills, which enable them to réftecand comprehend their points of vidvave
strong problem-solving abilities, allowing them to takéidtive and consider actions and consequences to lead
their decisions along their learning journéyave strong creative thinking skills, which allows them to freely
explore and learn new things from one another as they conqueemmbbring their innovative ideas to
fruition, and push their boundariebave great communication abilities, which allows them to be more
participatory in classrooms and lead to improved clarity in wtaeding the material being taughaive strong
collaborative talents, which allows them to improve the way yeam collaborates and solves problems. This
reaults in more innovation, more efficient processes, greater succedsgteardcommunication.

Based on the study it is revealed the relationship between the level of teacher’s competencies in terms
of classroom management skills, guidance skills, profession, lad delivery of the lesson to the extent of
21st century skills in terms of critical thinking skills, plem solving skills, creative thinking skills,
communication skills and collaborative skillghis indicates further that teachers’ good classroom management
skills aids students’ acquisition of the mentioned 21st century skills that would lead them to be competent
students as well. However, a not significant relationship of the teachers’ competence in terms of guidance skills,
professional skills and delivery of the lesson may imply thete are other factors that may be considered that
can be in relation to the acquisition of the 21st centurysskill

In light of the conclusion drawn from the findings, the followregommendations are hereby given,
Teachers ensure learning involves more than just memorization antoretdduring each lesson, teachers
should encourage pupils to be creative. Teachers should impletisticentury curricula, which can
incorporate real-world experiences, authentic learning, media literabyrmation and communication
technologies, and knowledge, thinking, and innovativetasilinto the academic courses.

Keywords: Tacher’s competencies; 21st century; Home Economics; classroom management; guidance; priofdskiema
of the lesson; critical thinking; problem solving; creative thinking; communication; ccaltbmr
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Main text

The nation's development is heavily reliant on educatioe. dffectiveness of schooling will also depend on the
school's teachers' performances. Growing as a teacher quality is viewedrasiah reform to enhance student
performance. This is what defines a competent teacher who can devstopeBfuryskills and improve students’
learning. Educating young children can be a difficult assignrfenteachers because it strongly requires the strong
competences needed to develop the necessary knowledge and aoilies the students listed on the curriculum. The
development is required by Republic Act 10533, often knowhhesEnhanced Basic Education Act mandates that the
program must satisfy the demand for qualified teachers and school officials’ accomplishment and make sure it has a top-
notch educational system.

Today’s time is involved in shaping the future since the lifestyle choices people make in everyday life hdae-
reaching impact on both a local and global level. Societies spechbnging rapidly and coming generations will face
multiple societal and environmental challenges such as climatgeahglobalization, poverty and economic inequalities.
Today’s educational institutions need to prepare the future generation for the challenges of a constantly changing society
and somehow capitalize on the novel pedagogical potential dhldigtion. Recently, many countries have pursued
school reforms that emphasize 21st century skills or competenciemnibagsize creative knowledge work in a digital
society. The future of Home Economics (HE) is a recurrent topiceitdeh profession and the future development of the
discipline has been addressed by various researchers.

In this study we consider the term 21st century competencies asnhrella concept of desired skills and
competencies for a person to survive in a future society (Binklal,e2012). The emphasis is on higher level thinking
skills (creative thinking, problem solving and critical thimf), communication and collaboration skills as well as tobls
digital technology and digital literacy skills. Moreover, the framek of an ever-changing world with both global and
local citizenship demands certain life skills and intrapersonpbnsibilities are seen as prerequisites for the future. Th
terms competencies and skills have been used interchangeably taréefacording to Wang (2019), competency is an
integration of knowledge, skills, attitudes and valuesdhatrequired for citizens to patrticipate fully in society in thet21
century (Voogt & Roblin, 2012).

Hence, the researcher wants to deternataehers’ competencies in teaching Home Economics to the acquisition of
21st century skills has varied reasons to consider and imalepth analysis to shade drifts and issues. There are several
definitions for the concept of 21st century competencies that e recommended by diverse organizations. These
have been widely adapted and included in national curricuteity western countries.

Statement of the Problem
1. What is the level of teachercompetencies with regards to:
1.1 classroom management;
1.2 guidance skills;

1.3 professional skills; and,
1.4 delivery of the lesson?
2. What is the extent of 21st Century skills in terms of:
2.1 critical thinking skills;
2.2 problem solving skills;
2.3 creative thinking skills;
2.4 communication skillsand
2.5 collaborative skills?
3. Do teacher’s competencies have significant relationship to students’ acquisition of 21st Century skills in Home
Economics?

Hypothesis
Teacher’s competencies have no significant relationship to students’ acquisition of 21st Century skills in Home
Economics.
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Research Design

The study utilized the descriptive research design. This mésiglso frequently used within mixed-method
studies where qualitative data can explain quantitative fisdingexplanatory studies, be used for questionnaire
development in exploratory studies and validate and corrobonaiads in convergent studies (Doyle et al., 2016). Using
descriptive research in this manner can help to make the findirigteofention studies more meaningful. It often uses
visual aids such as graphs and charts to aid the reader irstamdéng the data distribution. Because the human mind
cannot extract the full import of a large mass of raw data, descripditistiss is very important in reducing the data to
manageable form. When in-depth, narrative descriptions of small @aurob cases are involved. Researchers use
description as a tool to organize data into patterns that emergey damalysis. Those patterns aid the mind in
comprehending a qualitative study and its implications (Kenug McLellan, 2017).

Descriptive research holds a valuable place within education becacsatiast to laboratory experiments, the
human nature of educational research is critical to the result. Echalatiovironments and experiences inherently contain
many extraneous variables that cannot be controlled in a realtgiticn which often call for careful observation of
specific life situations and can require the collection of data from a large numipsopfe spread throughout a wide
geographic region. The descriptive component is critical to ednehttesearch because educational events cannot be
reduced to a controlled laboratory environment. The tydeguestions generated in educational research require
descriptions that help to explain the data and direct emgugesitriptions for educational events.

This method was used in the study to gather, organize, analydgresent the level of competency of TLE
teachers. Gap analysis was used to determine the gaps between tbeecoi@p of TLE teachers and the acceptable
competency levels.

Statistical Treatment of Data

The statistical treatment of data is used to compute, analyzéntengret the data given by the respondents.
After administering the questionnaire, the responses of the seleatttets from schools of Victoria Sub-office/District
were tallied, analyzed and interpreted.

Level of teacher’s competencies in terms of classroom managemerguidance skills, professional skills
delivery of the lesson of selected teachers at schools toriddistrict were determine with the use of weighted mean
and standard deviation.

On the other hand, the variables including critical thinkiritisskroblem solving skills, creative thinking skills,
communication skills and collaborative skills had weighted medrstandard deviations as statistical treatment. Lastly,
in determining the significant relationship between the teathemshing competencies and Acquired 21st Century skills
of Students. Minitab 14 was usedcomputing the data gathered and treated them statistically using Pearson’s Moment of
Correlation Coefficient (Pearson’s R). The computed p-values were compared to the level of significance at 0.05 to
determine the significant relationship between tedsheimpetence and students acquired 21st century skills in Home
Economics.

Tables

Table 1. Level of Teacher’s Competencies with regards to Classroom Management Skills

STATEMENT Mean SD Remarks
My teacher...
starts and end the class on time 3.94 0.98 Agree
maintain an active and disciplined classroom atmosphere 3.75 0.86 Agree
Ieer;;ﬁreer that the classroom is conducive and safe for every 4.47 0.89 Strongly Agree
always the classroom activities and progress 4.36 0.85 Strongly Agree

uphold learning environments that foster fairness and respt

4.32 0.76 Strongly Agree
the teacher gy Ag
Grand Mean 4.17 Agree
I nter pretation High
Legend:
Scale Range Remarks Interpretation
5 4.20-5.00 Strongly Agree Very High
4 3.40-4.19 Agree High
3 2.60 —3.39 Moderately Agree Moderately High
2 1.80-2.59 Disagree Low
1 1.00 - 1.79 Strongly Disagree Very Low
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Table 1 presented the level of teacher’s competencies in terms of classroom management skills. The
respondents strongly agreed that the teachers ensure that theoofaissconducive and safe for every learner,
it yielded the highest (M=4.47, SD=0.89). However, they agrkatl the teachers maintain an active and
disciplined classroom atmosphere, it received the lowest (M=3.75).86)=

Overall, level of teacher’s competencies in terms of classroom management skills gained the grand
mean of 4.17 and was interpreted High as evaluated by the respenthis means further that the respondents
manifested that the teachers possess high level of classroom mantsjdltsenhich aids to students learning.

Table 2. Level of Teacher’s Competencies with regards to Guidance Skills

STATEMENT M ean SD Remarks

My teacher...
organize rapport that will develop camaraderie and

S 4.31 0.72 Strongly Agree
socialization among my learners
show concern for my learners who faces personal probler 4.18 0.90 Agree
give considerations to my students when needed 4.26 0.85 Strongly Agree
treat and solve issues in the classroom fairly 3.93 1.12 Agree
providesappropriate coaching that are responsive to learner’s 4.16 0.82 Agree
personal circumstances
Grand Mean 4.17 Agree
Interpretation High

Table 2 presented the level of teacher’s competencies in terms of guidance skills. The respondents
strongly agreed that the teachers organize rapport that will degatopraderie and socialization among my
learners, it reached the highest (M=4.31, SD=0.72). However, tlregdaghat the teachers treat and solve
issues in the classroom fairly, it acquired the lowest (M=358851.12).

Overall, level of teacher’s competencies in terms of guidance skills gained the grand mean of 4.17 and
was interpreted High as evaluated by the respondents. Tthierfimdicates that the respondents claimed that
teachers have high levels of guiding abilities that assishérs in receiving advice on how to handle issues that
could interfere with their academic performance.

Table 3. Level of Teacher’s Competencies with regards to Professional Skills

STATEMENT Mean SD Remarks
My teacher...
Exhibit resilience in facing difficult circumstances 3.67 1.05 Agree
accept suggestions and criticism 3.63 0.90 Agree
Uphqld positive and practices teaching behavior for teachidg al 296 133 Moderately
learning process Agree
can handle personal problems over my teacbarger 4.29 0.89 Strongly Agree
have good diction and pronunciation when teaching the class 4.56 0.70 Strongly Agree
Grand Mean 3.82 Agree
Interpretation High

Table 3presented the level of teacher’s competencies in terms of professional skills. The respondents
strongly agreed that teachers have good diction and prorionaigten teaching the classreached the highest
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(M=4.56, SD=0.70). However, they agreed that the teachers uphold paaitil/practices teaching behavior for
teaching and learning process, it acquired the lowest @873D=133).

Overall, level of teacher’s competencies in terms of professional skills gained the grand mean of 3.82
and was interpreted High as evaluated by the respondentdufthisr indicates that the respondents claimed
that teachers have high levels of professisnain terms of showing resilience and handling personal prablem
over teaching career.

Table 4. Level of Teacher’s Competencies with regards to Delivery of the L esson

STATEMENT Mean SD Remarks
My teacher...
use teaching approach that is suited for my learners 4.38 0.87 Strongly Agree
utilize mu_ltlmedla and technology to facilitate teachin 4.95 0.75 Strongly Agree
and learning process
fgcnlltate teaching and qurnlng process that supports 393 121 Agree
timely and relevant teaching materials
use mix classroom teaching with outbound teaching 3.61 1.02 Agree
Iensure that students understand and have mastery ¢ 4.43 0.74 Strongly Agree
esson

Grand Mean 4.12 Agree

I nter pretation High

Table 4 presented the level afadher’s competencies in terms of delivery of the lesson. The
respondents strongly agreed that the teachers ensure that studiersgand and have mastery of the lesion,
reated the highest (M=4.43, SD3@). However, they agreed that the teachers t use mix classroom teaching
with outbound teaching, it acquired the low@dt3.616, SD=1.0p

Overall, level of ¢acher’s competencies in terms of delivery of the lesson gathedgrand mean of
4.12 and was interpreted High as evaluated by the respondenss.alBbi suggests that respondents believe
teachers offer lessons at a high level, which assists studeatgaging and promoting active involvement in
class.

Extent of 21st Century Skills

Table 5. Extent of 21st Century Skillsin termsof Critical Thinking Skills

STATEMENT Mean SD Remarks
As astudent I...
am open minded about the topics in home economi 3.91 1.00 Agree
have a deep understanding about the lessons. 3.71 0.80 Agree
am obse_rvant with the appropriate technics in home 437 0.90 Strongly Agree
economics
used hlg_her order thinking skills in studying home 4.7 0.85 Strongly Agree
economics.
acquire knowledge based on facts and evidences. 4.25 0.77 Strongly Agree

Grand Mean 4.10 Agree

I nter pretation High
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Table 5 presented the Extent of 21st Century Skills in tefn@itical Thinking Skills. The respondents
strongly agreed that thegre observant with the appropriate technics in home economics, it ceduhdighest
(M=4.37, SD=090). However, they agreed that they have a deep understandingtladdegsons., it acquired the
lowest(M=3.71, SD=080).

Overall, level of ¢acher’s competencies in terms of Critical Thinking skills gained the djnaxean 6
4.10 and was interpreted High as evaluated by the respondergsl3dimeans that respondents believe they have
high critical skills abilities, allowing them tee able to think critically are varied and include observationlyaisa
interpretation, reflection, evaluation, inference, explanation, probtdvng, and decision making.

Table 6. Extent of 21st Century Skillsin termsof Problem-Solving Skills

STATEMENT Mean SD Remarks
As astudent I...
always analyze the questions and problems. 4.23 0.73 Strongly Agree
have a strong-decision-making skills. 4.13 0.81 Agree
always have a reflection to their works. 421 0.82 Strongly Agree
think of the best possible solution. 3.88 0.99 Agree
tries to complete the task systematically. 411 0.72 Agree

Grand Mean 411 Agree

I nterpretation High

Table 6 presented the Extent of 21st Century Skills in tesfn$roblem-solving Skills. The
respondents strongly agreed that they always analyze the quesitbpsoblems, it reached the high@dt4.23
SD=073). However, they agreed that they think of the best possigian, it acquired the lowegM=3.88,
SD=.99.

Overall, level of ¢acher’s competencies in terms of Problem-solving skills gained the gresaoh of 411
and was interpreted High as evaluated by the respondents.alBloi means that respondents believe they have
strong problem-solving abilities, allowing them to takéiative and consider actions and consequences to lead
their decisions along their learning journey.

Table 7. Extent of 21st Century Skillsin termsof Creative Thinking Skills

STATEMENT Mean SD Remarks
As astudent I...
do their outputs constructively. 3.51 0.97 Agree
works and performance are unique. 3.69 0.78 Agree
are risk takers in doing their outputs. 3.08 1.34 Moderately Agree
develop innovative projects. 4.35 0.79 Strongly Agree
have the ability to ideate and create. 4.49 0.71 Strongly Agree
Grand Mean 3.83 Agree
Interpretation High

Table 7 presented the Extent of 21st Century Skills in terinsreative thinking Skills. The respondents
strongly agreed that they have the ability to ideate and creatached the highe@¥1=4.49, SD=071). However,
they moderately agreed that they are risk takers in doing theintsutt acquired the lowe@t1=3.08, SD=1.3%
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Overall, level of ¢acher’s competencies in terms of creative thinking skills gained thadgmean of 3.83 and
was interpreted High as evaluated by the respondents. Thimdisates that respondents believe they have strong
creative thinking skills, which allows them to freely explore Brain new things from one another as they conquer
problems, bring their innovative ideas to fruition, and phsir boundaries.

Table 8. Extent of 21st Century Skillsin termsof Communication Skills

STATEMENT Mean SD Remarks
As astudent I...
have good communication with the teacher. 4.29 0.91 Strongly Agree
can ask and give reflections to the topic. 4.27 0.77 Strongly Agree
communicates with his/her classmates. 3.83 1.17 Agree
can express his/her own ideas regarding the topic. 3.52 1.07 Agree
can raise concerns and queries with her teacher. 4.35 0.72 Strongly Agree
Grand Mean 4.05 Agree
Interpretation High

Table 8 presented the Extent of 21st Century Skills in terms of camoation Skills. The respondents strongly
agreed that they can raise concerns and queries with her teacher, it reacthéghést(M=4.35, SD=072).
However, they moderately agreed that they can express his/hedeagmregarding the topic, it acquired the lowest
(M=3.52, SD=1.0Y.

Overall, level of ¢acher’s competencies in terms of communication skills gained the grand mea@5o0&dd
was interpreted High as evaluated by the respondents. Thiswdgests that respondents believe they have great
communication abilities, which allows them to be more particigdtoclassrooms and lead to improved clarity in
understanding the material being taught.

Table 9. Extent of 21st Century Skillsin termsof Collaborative Skills

STATEMENT Mean SD Remarks
As astudent I...
can work with his/her classmates 4.23 0.82 Strongly Agree
can share his ideas with his/her classmates 4.10 0.82 Agree
know how to take the opinions of others. 4.18 0.98 Agree
actively participates in the group projects 4.02 0.96 Agree
can teach his/her peers regarding the lesson. 4.16 0.79 Agree

Grand Mean 4.14 Agree

I nterpretation High

Table 9 presented the Extent of 21st Century Skills in tefllaborative skills. The respondents strongly
agreed that they can work with his/her classmates, it reachadtrest(M=4.23, SD=082). However, they agreed
that they are actively participates in the group projects, ilisedjthe lowes(M=4.02, SD=.9%.

Overall, level of ¢acher’s competencies in terms of collaborative skills gained the graah of 414 and was
interpreted High as evaluated by the respondents. This afgdesnthat respondents believe they have strong
collaborative talents, which allows them to improve the way yeamt collaborates and solves problems. This
results in more innovation, more efficient processes, greater succebgtt@natommunication.

WWw.ijrp.org



Mabeth R. Escobar / International Journal of Research Publications (1JRP.ORG) @ JJRP 'ORG

ISSN: 2708-3578 (Online)

103

Table 1. Significant Relationship between Teacher’s Competence and Student’s Acquired 21st
Century skillsin Home Economics

Degr ee of

Variables r-value Corrdation p-value Analysis
Critical Thinking Skills 0.175 Negligible 0.032 Significant
Classroom Problgm So]ving Skil[s 0.168 Negl@g?ble 0.040 Sign?ﬁcant
Management Creative Thlr_]klng S_kllls 0.159 Negligible 0.050 S!gn!f!cant
Communication Skills 0.202 Weak 0.013 Significant
Collaborative Skills 0.391 Weak 0.000 Significant
Critical Thinking Skills 0.068 Negligible 0.407 Not Significant
Problem Solving Skills 0.006 Negligible 0.944 Not Significant
Guidance Skills Creative Thinking Skills 0.032 Negligible 0.694 Not Significant
Communication Skills 0.015 Negligible 0.854 Not Significant
Collaborative Skills 0.073 Negligible 0.373 Not Significant
Critical Thinking Skills 0.126 Negligible 0.125 Not Significant
Problem Solving Skills 0.065 Negligible 0.432 Not Significant
Professional Skills Creative Thinking Skills 0.012 Negligible 0.694 Not Significant
Communication Skills 0.069 Negligible 0.403 Not Significant
Collaborative Skills 0.002 Negligible 0.982 Not Significant
Critical Thinking Skills 0.114 Negligible 0.166 Not Significant
Delivery of the Problgm So]viqg SkiII_s 0.029 Neglig!ble 0.725 Not S!gn!f@cant
Lesson Creative Thinking Skills 0.023 Negligible 0.776 Not Significant
Communication Skills 0.017 Negligible 0.832 Not Significant
Collaborative Skls 0.008 Negligible 0.926 Not Significant
Range Degree of Correlation
0.81-1.00 Very Strong
0.61-0.80 Strong
0.41-0.60 Moderate
0.21-0.40 Weak
0.00 - 0.20 Negligible

Table 1revealed the relationship between the level of teacher’s competencies in terms of classroom
management skills, guidance skills, professional skills afidety of the lesson to the extent of 21st century skills in
terms of critical thinking skills, problem solving skills, ciigatthinking skills, communication skills and
collaborative skills.

It can be seen that only teacher’s competencies in terms of classroom management skills convey a
negligible to weak yet significant relationship to exten2ddt century skills as indicated by the obtained r-values
ranging from (0.159) to (0.391) and p-values (0.000) to (0.86@®h was lower than the 0.05 level of significance
that supports the result of the analysis.

This indicates further that teachers’ good classroom management skills aids students’ acquisition of the
mentioned 21st century skills that would lead them to be etenpstudents as well.

However, a not significant relationship of the teasheompetence in terms of guidance skills,
professional skills and delivery of the lesson may implyttiete are other factors that may be considered that can
be in relation to the acquisition of the 21st century skills.

Findingsand Summary

Level of teacher’s competencies in terms of classroom managememjuidance skills, professional skills
delivery of the lesson were remarked as to High as evaluated byedpendents. This means further that the
respondents manifested that the teachers possess high levesadatasnanagement skills which aids to students
learning guiding abilities that assist learners in receiving advicéh@m to handle issues that could interfere with
their academic performangeossess high levels of professional competencies that, eaneected to the curriculum
materials they utilize, promote instruction and student legsrssists students in engaging and promoting active
involvement in classAdditionally, the correlation to acquired 21st century skills of Studentserms of critical
thinking skills, problem solving skills, creative thinkisgills, communication skills and collaborative skills is also
remarked High. Furthermarghis implies that respondents believe they have strong critigaing skills, which
emable them to reflect on and comprehend their points of uiewe strong problem-solving abilities, allowing them
to take initiative and consider actions and consequencesddhes decisions along their learning journéwve
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strong creative thinking skills, which allows them to freelplere and learn new things from one another as they
conquer problems, bring their innovative ideas to fruition, amshpgheir boundariedhave great communication
abilities, which allows them to be more participatory in classrcamislead to improved clarity in understanding the
material being taughthave strong collaborative talents, which allows them toréwg the way your team
collaborates and solves problems. This results in more innovatiore efficient processes, greater success, and
better communication.

Conclusion

In the light of the findings of the study, the following carsions were given:
Based on the study it is revealed the relationship betviiedavel of teacher’s competencies in terms of classroom
management skills, guidance skills, professional skills @&fidedy of the lesson to the extent of 21st century skills in
terms of critical thinking skills, problem solving skills, cigatthinking skills, communication skills and
collaborative skills.

This indicates further that teachers’ good classroom management skills aids students’ acquisition of the
mentioned 21st century skills that would lead them to be etenpstudents as well. However, a not significant
relationship of the teachers’ competence in terms of guidance skills, professional skills andeaglof the lesson
may imply that there are other factors that may be considered that caretsion to the acquisition of the 21st
century skills.
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