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Abstract

This study wanted to review the implementation of the readiegviemtion program to the comprehension skills
of pupils in Lucban District so that necessary improvementiddmel made to enhance its effectiveness. Specifically, it
envisions assessing the implementation of the Reading Intervétidgnam in the New Normal. The study sought to
answer the following questions: What is the level of Implentemiaf the Reading Intervention Program with regards to:
Attainment of Objectives, Reading Skills Developed, Teachingegiiet Used, and Adequacy of Resources/ Materials
Used? What is the extent of Reading Comprehension Skills in tftnMaking Inferences, Predicting, Noting Details,
Visualizing, and Questioning? Is there a significant effect & Reading Intervention Program to the Reading
Comprehension Skills? Is there a significant effect of the Reading Intenvd?togram to the Reading Comprehension
Skills?

This study is also set to test the hypothesis formulatethéostudy: HO1: There is no significant effect on the
Assessment of the Implementation of the Reading Intervention Progridwa @omprehension Skills in the New Normal.
This investigation used Likert Scale question - the goestused statements, and a respondent then indicates how much
they agree or disagree with that statement. The study data were takema fiatal of 76 Grades IV-VI teachers as
respondents. The teacher respondents were purposively selectediffienent public elementary schools of Lucban
District. The Hypothesis stating that there is no significant effect erAgsessment on the Implementation of Reading
Intervention Program to the Comprehension Skills in the New Nompeartially accepted.

In view of the findings and conclusion of the study, theofelhg recommendations were hereby presented for
consideration; The reading intervention program may be systematicallgniapted and maintained in Lucban District;
Results of the study would be presented in an academic forumddigheon the processes and effectiveness of the
reading intervention program in the Lucban District; To the ScAdahinistrators that they may consistently review the
results of the study and present it in an academic forum toligfiecbn the processes and effectiveness of the reading
intervention program in the Lucban District; It is also recommeridadteachers themselves may continue to assess the
results of the reading intervention program being implementedti@ve a not just some learners that can read but most
learners that can comprehend what they are reading. Future researchers thaystigdy as their guide for other possible
variables that may significantly correlate with the reading inteim@mprogram and its effectiveness.

Introduction

The teaching-learning process must never cease to exist even uptidéesrand uncertain condition like
pandemic. In upholding this noble mandate, the school institatnd their dedicated educators must go an extra mile in
determining courses of action that will lead to their continwamlaption and professional advancement. The emergence of
the soealled “New Normal” in the language of the teaching and learning conditions broughit &lyothe attack of the
COVID-19 pandemic served as the basis for the school institutiorethink and re-interrogate their longstanding
practices. In this extraordinary time, teachers are placed in a chafjesitgiation where they need to adapt to the digital
migration to facilitate learning, sustain their best practices iméwe mode of learning and remain abreast in the trends
and passion of the discipline to remain effective and efficiettitain undertakings.

When educators work together to plan and implement disaipli literacy practices over time, both
reading/language standards and content standards are more ttikbly met and students will develop a deeper
understanding of the content. Reading is a complex and multifacetegsprthat involves learning a complicated and
often confusing code of letters and sounds known as ttalséfic principle. Research has shown that some children
struggle with this element of reading development because they Héealtyi with phonemic awareness (Shanahan &
Lonigan, 2013). With appropriate guidanaged@upport, children’s oral language will develop as they begin to use more
complex grammar and vocabulary. Children’s oral language skills serve as the foundation for both aspects of reading
ability: Word reading and language comprehension.

Reading Intervention provides students with an opportuaitycrease reading, writing, test taking, and study
skills at their instructional level. In this sense, the enpéntation of the reading intervention is highly superviseshsure
that learning standards aregt which are basically having a strong foundation on reading skifiplementation of reading
intervention despite of our uncertain condition posed by pandemic must be indispensable in connection on the
profound basis of catering quality educattorthe learners, especially on one of the basic competencies whichiiggread
There should be a continuous refining and cultivating learner’s ability and potential when it comes to reading despite of
pandemic.
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In relation to this, the researcher will be going to find betresult of the assessment of the implementation of
reading intervention program in the new normal at Paaralang Elementatyaclan, Lucban District aligned with the
Division Reading program SPOT2LIGHT (Strengthening Potential®athers, Leaders and Learners Towards a Greater
Height of Teamwork and Success) with the use of locally crafted reathitgyials especially in these trying times in the
new normal.

Background of the Study

Reading etends individuals’ experiences, giving them a glimpse of the world’s excitement, pleasure, and
wisdom (Caliwag, 2014). The. man who reads well is the man edds| Reading can be one of man's deepest pleasures.
Reading transcends the mere transmission of information; It fosters gmatnze dialogue between the text and the
reader’s mind that helps people to think. Learning to read is critical to a child's overall well- being. (Stratford P. Sherman
Author of “America Won’t Win till It Reads More”). For those who struggle to read, there is a risk that the main purpose
of being able to read becomes lost. The desired outcome is tldagcimot only can read but want to read. For this reason,
reading needs to be motivating and meaningful.

The significance of a reading program lies in the very nature of reatibgidtion. Teaching reading is no
longer a teacher-led process in which students are called upeadaloud then answer the questions at the end of the
story. Any reading intervention, for that matter, must hélijdents become metacognitive, that is, they are able to think
about their thinking. This is a mostly abstract process ithwtiie teacher must be able to guide the students so that they
can read independently.

In the Philippines, the same fate is experienced by Filipindgputo were not reading at their own level as
reflected in PhilRRI reports. As children need to know how to read. Improving children’s reading ability has consistently
been at the center of national and local initiatives, despite opahdemic situation the goal of the Department of
Education is to have a continuous quality education fowalich shows that improvement of education is still at stake.

In this premise, reading intervention program in elementary sshayel necessary for they are the prymar
instructional tools that teachers use to teach children to leaeatband ensure they reach reading levels that meet or
exceed grade-level standards. They are also associated with achiesieamgie in several different content areas in grade
level. School reading instruction increases achievement in thentaareas of science, mathematics, and writing, because
reading is intensive during class activities even in the newaloeducation. Consequently, students who rate higher in
reading comprehension are likely to excel on all tasks.

In relation to this, the researcher is of the belief that provision faffactive reading intervention must be a
vital part of any school system. A good reading intervention offikesnative ways to teach struggling students whose
learning are disable most especially in the distance learning. Sieee students may not learn at the same rate when
physically attending school or with the most accepted metheaishér must have the resources for intervention to be able
to address the reading needs of pupils with diverse learning styteneeds in this new normal. In response, this research
envisions to assess the implementation of the reading intemeprogram of Grades IV-VI pupils of Paaralang
Elementarya ng Lucban, Lucban District.

However, there is a need to review its implementation so that aegésgprovements could be made to enhance
its effectiveness which became the focus of this study.

Statement of the Problem
This study aims to determine the implementation of Reading Int&maelRrograms in Grades IV-VI pupils of Paaralang
Elementarya ng Lucban, Lucban District.
Specifically, the study sought to answer the following qoasti
1. What is the level of Implementation of the Reading Intaf@erProgram with regards to:
1.1 Attainment of objectives;
1.2 Reading skills develop;
1.3 Teaching strategies use; and
1.4 Adequacy of resources/ materiass?
2. What is the extent of Reading Comprehension Skills in tefms o
2.1 Making inferences;
2.2 Predicting;
2.3 Noting details;
2.4 Visualizing; and
2.5 Questioning?

3. Is there a significant effect of the Reading Intervention Program Rethding Comprehension Skills?
Resear ch Methodology

The research design used in this study was descriptiveystegearch method. It was used in this study as it
looks into the assesssment of the implementation of Readingdntien Program in Grades IV-VI pupils in Paaralang
Elementarya ng Lucban, Lucban District during the school y@2t-2022. This type of research method was used in the
study because of appropriateness to the nature of the studgyiaalyiin describing a situation or area of interest factually
and accurately.

WWw.ijrp.org



JANICE HARIETH C. LADINES/ International Journal of Research Publications (1JRP.ORG) @ JJRP'ORG

ISSN: 2708-3578 (Online)

773

The descriptive method of research can involve the use of many differedg &f research methods to
investigate the variables in question. It predominantly ensptpyantitative data, although qualitative data is also used
sometimes for descriptive purposes. Descriptive type of researcidgsalata about the population being studied. It can
only describe the “who, what, when, where and how” of a situation, not what caused it. Therefore, descriptive research will
be use when the objective is to provide a systematic descriptivrs factual and accurate as possible. The method of
research which concerns itself with the present phenomena in termsndificcts, practices beliefs, processes,
relatimships or trends invariably is termed as “descriptive survey study”. It will also look at the currenstaus of the
Reading Intervention Program with regard to attainment of the objectivieggamdgram, reading skills developed based
on the reading program, teaching strategies used, and adequacy ofe®soaterials used; the extent of Reading
Comprehension Skills of pupils which consist of Making Inferendé&gdicting, Noting Details, Visualizing, and
Questioning
Theoretical Framework

This study is anchored on the different theories like the Schéary, Theory of Constructivism, and theRS-
(Stimulus-Response) Theory of Learning. It wass stated that amtéampaspect of cognitive science is Schema Theory, a
theory of how knowledge is acquired, processed, and retrieved. Schéredechnical term used by cognitive scientists to
describe how peoglprocess, organize, and store information in their heads. Schemabgeoraga, are seen as cognitive
constructs by which we organize information in our long-term memoryhe reading process, the reader is an active
participant, making predictions amaocessing information. Background knowledge plays a significaatimgpromoting
the reader to get information in the process. The role of backgiknmaledge in language comprehension has been
formalized as the Schema theory.

According to the Schemadlry, a text only provides directions for listeners or readers asthey should
retrieve or construct meaning of their own, namely acquired kuig@leThis previously acquired knowledge is called the
reader's background knowledge. For the previously ieediuknowledge structures are called Schema Theory. The
fundamental principle of the schema theory assumes that writtedaesot carry meaning by itself. Rather, a text only
provides directions for readers as to how they should retriecerstruct neaning from their own previously acquired
knowledge (An, 2013). In relation to this theory, reading is a cexpbgnitive activity that is indispensable for adequate
functioning in society. To enter the present literate societylests must know how to learn from reading. Successful
reading includes critical thinking and studying. Students ardregtjto understand the meaning of text, critically evaluate
the message, remember the content, and apply the newfound knowleddg. flesxstudents advance in their studies, they
need to be able to rely on their ability to independentlyetstend and use information gleaned from text. Text becomes
the major, if not primary, source of knowledge; reading is a mediptoess that involves composition of meaning All of
these point out that schema is related to reading ability andrebemsion which are developed through constant training,
study and enrichments which are focused on this study. THeignpact ofthe reading intervention programs is anchored
on how students gain knowledge and skills through guiema.

Meanwhile, another theoretical basis of the study is the S-R (sresponse) theory of learning which was
developed by Edward Thorndike. He noted that those respémséehaviors) were strengthened or weakened by the
consequences of behavior. The learning theory of Thorndike reprehentoriginal S-R framework of behavioral
psychology: Learning is the result of associations formingiéen stimuli and responses. Such associations or "habits"
become strengthened or weakened by the nature and frequency of theriBg?.pee paradigm for S-R theory was trial
and error learning in which certain responses come to dominate dtieets rewards. The hallmark of connectionism (like
all behavioral theory) was that learning could be adequatgbjained without referring to any unobservable internal
states. It is therefore important that teachers constantlysafeeknowledge their students have gained to make sure that
the students’ perceptions of the new knowledge are what the teacher had intereathefs will find that since the
students build upon already existing knowledge when #ineycalled upon to retrieve the new information, they may make
errors. It is known as reconstruction error when learners fill ingdpes of their understanding with logical, though
incorrect thoughts. Teachers need to catch and try to correct these tawagh it is inevitable that some reconstruction
error will continue to occur because of innate retrieval limitati@usce reading intervention programs used materials in
its implementations, this theory is very applicable in teahplanning, organizing, staffing, controlling, and evalugtin
and connecting the reading experiences and reading interventioideprovthe schools.

The present research used these theories in reading and learnimgtthat,would influence decisions about the
formulation of development plan of the Reading Programs in Paaralang Elgraamgdrucban, Lucban District, Lucban,
Quezon.

Results and Discussion

The organization, analysis, and interpretation of data were repartadcordance with the sequence of the
subproblem presented in chapter 1.

Level Of Reading Intervention Program, What is the level of Reading Intervention Program in this study
refers to the Attainment of objectives, Reading skills develop, firgcstrategies use and Adequacy of resources/
materials use? The following table shows the statement, meadastaleviation, and remarks.
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Table1. Leve of Implementation of Reading | ntervention Program

REAADING INTERVENTION MEAN STANDARD REMARKS VERBAL
PROGRAM DEVIATION INTERPRETATION
..... Attainment of Objectives 4.58 0.58 Strongly Agree Highly Implemented
.....Reading Skills Developed 444 0.63 Strongly Agree Highly Implemented
....Teaching Strategies Used 4.48 0.60 Strongly Agree Highly Implemented
....Adequacy of Materials/Resourc 455 057 Strongly Agree Highly Implemented
Used ) '

lllustrated above is the level of implementation of reading wetgion program in terms of Attainment of
Objectives which attained a mean score 4.48 and a standardiaeeia0.58 and got aemark of “Strongly Agreé.

The findings shown that teachers effectively implemented the readergention program regarding the attainment of its
objective Reading Skills Developed attained a mean score of 4.44 and a stded&tibn of 0.63 and gotr@mark of
“Strongly Agreé&. The result showed that teachers highly implemented the reading intervention program as to
develop the reading skills of pupifeeaching Strategies Used attained a mean score of 4.48 andaddaviation of

0.60 and got aemark of “Strongly Agre&. The findings showed that the implementation of reading intervention
program of Lucban District with regards to the Teaching Strategies Used was effectively imgtbavent in

the new normal Adequacy of Materials/ Resources Used attained a mean score of d&Standard deviation of 0.57

and got aremark of “Strongly Agreé&. The findings also revealedathteachers’ resources/materials used in the
implementation of reading intervention program mostly in the new normal were suited to the needs of the
pupils.

Ben Domingue (2021), an assistant professor at Stanford GSE and first author on the study, which
was released by Policy Analysis for California Education (PACE), a nonpartisearchsnetwork housed at
Stanford. “Reading is kind of a gateway to the development of academic skills across all disciplines,” said
Domingue. “It’s a key that opens all of the doors. If a ki can’t read effectively by third grade or so, they’re 48
unlikely to be able to access content in their other courses.” In support to the finding, Pennington (2011)
Various reading intervention models have been implemented in different educational settings tothddres
needs of remedial readers. Although the variables of budget, teacher expertise, staffingnb@ye of
learner impact the design of a reading intervention program, the following generalizateynsassist in
decision-making. According to Wiseman of Allington and Cunningham, to provide an example of an
ineffective teaching strategy that decreases engagement: “When students spend more time on isolated skills
instruction and extensive repetition, the end result is disengagement ardidnistp. 257). Understanding
this statement and seeking to teach in a manner with which all students can be successpdstaipaats in
lessons, Wiseman identified interactive read-aloud to be an effective strategy that $nemknt
engagement and literacy skills. Schools and then teachers within school have different philasophids
reading instruction (Henbest & Apel, 2017). Training teachers on how to use a progssenisatand builds
teacher’s pedagogy which in turn has shown to increase the reading achievement in children (Anderson,
2017).. The teaching style also plays a part in how a teacher implements a program. 8efatiktator of
learning plays a big part on how the learners comprehend to what they are reading.

Extent Of Reading Comprehension Skills

The extent of Reading Comprehension Skills refers to the Making infereRoedicting Noting detalils;
Visualizing; and Questioning.

The following table shows the statement, mean, standard deviatidremaks.

Table 2. Extent of Reading Compr ehension Skills

READING COMPREHENSION SKILLS MEAN  STANDARD REMARKS VERBAL
DEVIATION INTERPRETATIO
N

...... Making Inferences 4.30 0.69 Strongly Agree Highly Implemented
...... Predicting 4.32 0.75 Strongly Agee Highly Implemented
...... Noting Details 4.31 0.77 Strongly Agree Highly Implemented
...... Visualizing 4.27 0.66 Strongly Agree Highly Implemented
...... Questioning 4.44 0.61 Highly Implemented

lllustrated above is the Extent of Reading Comprehensiors Skilterms oMaking Inferences which attained a
mean score 40 and a standard deviatiasf 0.69 and got aremark of “Strongly Agre&. It implied that teachers
employed the effectiveness of the implementation of the reading intervention program in the mealv nor
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Predcting atained a mean score of32 and a standard deviation 6f75 and got aremark of “Strongly Agreé.
It inferred that teacher in this new normal led the pupils to develop more comprehension skills in reading
Noting Details attained a mean score ddMand a standardeviation of 077 and got aremark of “Strongly Agreé.
The result implied that the 60 extent of reading comprehension skills in terms of noting detdiighias
implementedVisualizing attained a mean score a2Zand a standard deviation of@b and got aemark of “Strongly
Agree’. In this finding, the results showed that Visualizing in terms of retelling events, developiegra
picture, learning important points, creating mental images, and showing connections were highly
implementedQuestioning attained a mean score of 4a4d a standard deviation of 0.61 and gatmark of “Strongly
Agree’. The result showed that in terms of questioning statement on the extent of reading comprehension skills
was highly implemented in the reading intervention.

Given the importance of inference generation to reading comprehension (e.g., Ahme8Qt63).
the efficacy of inference instruction in improving the inference generation skill of strugglutgrs (e.g.,
Elleman, 2017; Hall, 2016), and thalue of inferential comprehension in today’s school’s workplaces,
inference instruction may represent a significant opportunity to ensure students’ school and postsecondary
academic achievement. It was supported by (Bailey, 2015), When making predictions, students envision what
will come next in the text, based on their prior knowledge. It also encourages childrewety sloink ahead
and ask questiondccording to, Pearson, page 48, noting details “Focused, sustained reading and rereading of
a text for the purpose of understanding key points, gathering evidence, and building knowledgent Differe
studies which dealt with reading comprehension skills address the importance of diffextgies that are
exposed to develop the reading comprehension of the studémtswas supported by the study on The
Influence of Visualization Strategy on Reading Comprehension Ability; the researchers found soese studi
related to the use of visualization strategy in teaching reading, research was conducted byyi¢éksono
(2016), they found that the implementation of visualization strategy is effective in improving studdintg re
comprehension achievement.
Significant Effect of Assessment of implementation on the Reading Intervention Program to the Reading
Comprehension Skillsin the New Normal

For the statement what the significant effect of the Reading IntervePtagram to the Reading Comprehension
Skills in terms of Making Inferences, Predicting, Noting Detafisualizing, and Questioning. The table d&lshows the
statement using t-test and regression analysis. Table 3 présestgnificant effect of assessment implementation on the
reading intervention program to the reading comprehension skillseimew normal in terms of Making Inferences
Predicting, Noting Details, Visualizing, and Questioning

In terms of Making Inferences From the beta values, it is obsénaedvhenever there is a unit increase in the
Attainment of Objectives, Reading Skills Develop, and TeacHlitigtegies; there is an increase in Making Inferences
based on the positive values. On the other hand, wheneverdleeusit increase in the Adequacy of Resources/ Materials
of Use; there is a decrease in Making Inferences. However, only théoitefeaching Strategies Use proved to be
significant based on the p-value 0.001 which is less the significance alpha 0.0 terms of Predicting From the beta
values, it is observed that whenever there is a unit increase #ttdinment of Objectives, Reading Skills Develop, and
Teaching Strategies; there is an increase in Predicting based mositiee values. On the other hand, whenever there is a
unit increase in the Adequacy of Resources/ Materials of Use; themdeisrease in Predicting. However, only the test for
Teaching Strategies Use and Adequacy of Resources/ Materials Use frdaegdignificant based on the computed p-
values of 0.001 and 0.014 which are less than the significarite @Q)%; In terms of Noting Details, From the beta values,
it is observed that whenever there is a unit increase in the igatrof Objectives, Reading Skills Develop, and Teaching
Strategies; there is an increase in Noting Details based owshwg values. On the other hand, whenever there is a unit
increase in the Adequacy of Resources/ Materials of Use; there is a denrblaging Details. However, only the test for
Teaching Strategies Use and Adequacy of Resources/ Materials Use fardaegignificant based on the computed p-
values of 0.001 and 0.013 which are less than the significartza @@5 In terms of Visualizing, From the beta values, it
is observed that whenever there is a unit increase in the Attaimih@bjectives, Reading Skills Develop, and Teaching
Strategies; there is an increase in Visualizing baseth®positive values. On the other hand, whenever there is a unit
increase in the Adequacy of Resources/ Materials of Use; there is a dechdasealining. However, the tests for Reaglin
Skills Develop, Teaching Strategies Use, and Adequacy of Resoltaesials Use proved to be significant based on the
computed p-values of 0.011, 0.000 and 0.000 which aretHassthe significance alpha 0;05 terms of Questioning,
From the beta values, it is observed that whenever there isiaaraase in the Attainment of Objectives, Reading Skills
Develop, and Teaching Strategies; there is an increase in Yiagaliased on the positive values. On the other hand,
whenever there is a unit increase in the Adequacy of Resources/ Matéridde;ahere is a decrease in Visualizing.
However, the tests for Attaining Objectives, Teaching Stratédses and Adequacy of Resources/ Materials Use proved
to be significant based on the computed p-values of 0.0040 @nd 0.000 which are less than the significance alpba 0.0
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From the findings in Table 3, itan be inferred that at 0.05 level of significance, the null hypothesis “The
Assessment of Implementation on the Reading Intervention hsigimificant effect to the Reading ComprehensionlI$kil
in the New Normal” is rejected. Thus, this calls for the acceptance of the alternative wititls that there is a significant
effect. According to Shaby et al., (2019), maximum interaction between leaanerdearning tools is beneficial in
teaching some complex concept® correctly comprehend such a skill, teachers provide immense guidastelénts.
The fidelity of implementation as aligned with a teacher’s belief system and philosophy of education can determine how
they implement a program and create powerful learning environments(I2020) One key to effective comprehension
instruction lies in accurately identifying the genres or taxicstires students are able to read effectively as well as those
that have more difficulty comprehending (Reutzel & Cooter, 2014)hdlp teachers plan effective instruction, we have
identified informal text structure assessments for both narrativexgusitory text types (Stahl, 2009).

Table 3. Significant Effect of Assessment of implementation on the Reading Intervention Program to the Reading
Comprehension Skillsin the New Normal

Reading I ntervention Reading Beta t-value p-value Analysis
Program Comprehension
Skills

....... Attainment of Objectives| Making Inferences 0.049 0.284 0.777 Not Significant
Predicting 0.205 0.960 0.341 Not Significant
Noting Details 0.136 0.577 0.566 Not Significant
Visualizing 0.041 0.221 0.825 Not Significant
Questioning 0.348 2.044 0.045 Significant

....... Reading Skills Develop | Making Inferences  0.355 1.689 0.096 Not Significant
Predicting 0.442 1.679 0.098 Not Significant
Noting Details 0.441 1.518 0.133 Not Significant
Visualizing 0.598 2.614 0.011 Significant
Questioning 0.221 1.054 0.295 Not Significant

........ Teaching Strategies Us( Making Inferences  0.624 3.396 0.001 Significant
Predicting 0.811 3.529 0.001 Significant
Noting Details 0.888 3.494 0.001 Significant
Visualizing 0.750 3.751 0.000 Significant
Questioning 0.605 3.303 0.001 Significant

.......Adequacy of Making Infererwes 5 155 5905  0.369 Not Significant

Resource/materials use
Predicting -0.532  -2.530 0.014 Significant
Noting Details -0.595 -2.562 0.013 Significant
Visualizing -0.716  -3.912  0.000 Significant
Questioning -0.500 -2987 0.004 Significant

Summary of Findings
The present study aimed to determine the Assessment on the Impl@mepfathe Reading
Intervention Program in the New Normal.

Specifically, it sought to answer the following questions: tFindhat is the Level of implementation of the
Reading Intervention Program in terms of: Attainment of objectiveheoptogramreading skills develop based on the
reading programTeaching strategies use, and Adequacy of resources/ materials used, Selcan is the level fo
implementation of Reading Comprehension Skills in terms of: MakifegencesPredicting Noting details Visualizing,
and Questioning. Third, Is there a significant effect of Reading ImtgoveProgram on reading comprehension skills?

This investigation usetikert Scale question the questions used statements, and a respondent then mdicate
how much they agree or disagree with that statemgkert scale survey questions are essential in measuring a
respondent's opinion or attitude towards a given subjecisam integral part of market researtthalso aimed to assess
the level of implementation of the reading intervention prograthénnew normal in Grade I1V-VI pupils of Paaralang
Elementarya ng Lucban, Lucban District., specifically on attaint of objectives of the program, reading skills develop
based on the reading program, teaching strategies use, adequaoy@esganaterials use

The study also explored the level of implementation of Rea@ogprehension Skills in terms of magin
inferences, predicting, Noting details, visualizing, andstjaring. The findings of the study were used to assess and
eventually establish a reading intervention to better facilitate the present implementation of the reading
intervention program with an end goal of enhancing the reading competence of the selected Grade 1V-VI pupils of
Paaralang Elementarya ng Lucban, Lucban District.

The present study data were taken from a total of 76 grades four tieashers as respondents. The teacher
respondets were purposively selected from different public elementary schoolsaifdnuDistrict. The main instrument
used to assess the level of implementation of the reading intervention program was a questionnaire developed by
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the researcher and subjected for expert validation. It consists of 2 parts. Part I composed of items on the attainment
of objectives of the program, reading skills develop based on the reading program, teaching strategies use,
adequacy of resources/ materials used, and Part II consists of reading comprehension skills in terms of making
inferences, predicting, Noting details, visualizing, and questioning. The findings were used to assess and eventually
establish a reading intervention to better facilitate the present implementation of the reading intervention program
with an end goal of enhancing the reading competence of Grade IV-VI pupils of Paaralang Elementarya ng Lucban,
Lucban District.

The data gathered were computerized through the assistance of LagunBoSt&ehnic University in the
Graduate Studies with our thesis adviser and statisticiandéfermine mean analysis, and analysis of significant
difference (t-test) using Spreadsheets were the statistical tool aisietetmine the level of the implementation and the
differences in theespondent’s perception/Observation on the implementation of the reading intervention program.

The study arrived at the following findings: In terms of the irgadntervention program regarding the
Attainment of Objectives was Highly Implemented among the respandenterms of the level of implementation of
reading intervention program with regards to Reading Skills Dpedlavas Highly Implemented among the respondents.
In terms of the level of implementation of reading intervention garmogwith regards to Teaching Strategies Used was
Highly Implemented among the respondents. In terms of the levelpbéinentation of reading intervention program with
regards to Resources/ Materials Used attained a mean score was Highly Ingdesneong the respondents.

In terms of the reading comprehension skills about Making InferenassHighly Implemented among the
respondents. In terms of the extent of reading comprehensianiskiirms of Predicting was Highly Implemented among
the respondents. In terms of the extent of reading compreheskilt in terms of Noting Details was Highly
Implemented among the respondents. In terms of the extent of readingebermgion skills in terms of Visualizing was
Highly Implemented among the respondents. In terms of the extent dihgeaomprehension skills in terms of
Questioning was Highly Implemented among the respdsden

Is there a significant effect of Reading Intervention Program on reading doenpien skills? From the
following findings, it can beinferred that at 0.05 level of significance, the nhyipothesis “The Assessment of
Implementation on the Reading Intervention has no signifieliatt to the Reading Comprehension Skills in the New
Normal” is partially accepted. Thus, this calls for the acceptance of thealternvhich incites that there is a significant
effect.

Conclusion

Based on the findings of the study, the following conclusiwaie drawn: The Hypothesis stating that there is no
significant effect on the Assessment on the Implementation of Rehdarvention Program to the Comprehension Skills
in the New Normal ipartially accepted
Recommendations
Given the findings and conclusion of the study, the follgwEcommendations are hereby presented for consideration.

1. Pupils may continue to use the reading intervention progsaihmust be systematically implemented and
maintained in Lucban District.

2. School Administrators may consistently review the resultseo§tudy and present it in an academic forum to
shed light on the processes and effectiveness of the readinggintion program in the Lucban District.

3. Teachers themselves may continue to assess the results of they resdivention program being
implemented to achieved a not just a learners that can read but leasikers that can comprehend what he/she is reading.

4. Future researchers may use this study as their guide for otlstblgpogriables that may significantly
correlate with the reading intervention program and its effectiveness.

References
Abdelhalim, S. M. (2017). Developing EFL students’ reading comprehension and reading engagement: Effects of a
proposed instructional strategy. Theory and Practice in Languagedie§t 7(1), 37-48.
https://doi.org/10.17507/tpls.0701.05
Agsano, K. (2016). Badng performance of the Grade IV pupils in La Paz District, DivisibAlra. Unpublished
master’s thesis, University of Northern Philippines, Vigan City.
Alaidde Berenice Villanueva Aguilera STRATEGY INTERVENTION TOENHEH READING
COMPREHENSION OF 15-YEARBLSTUDENTS IN MEXICO  Doctor of Philosophy University of
YorkEducation February 2014 https://etheses.whiterose.6Z4ikll/phd_thesis_ethesis_correct_page
pdf
Alenizi, M. A. K. (2019). Understanding of Reading among Teachmas_earners: A Descriptive Study of Pre-
university English Language Teaching/Learning in Saudi Arabia. Arab Waoridigh Journal, 10.
https://doi.org/10.2139/ssrn.3418530
Ali S. Alghonaini, Assistant Professor, Impact of Related Activities oReading Comprehension of EFL
Students https://files.eric.ed.gov/fulltext/EJ1247943.pdf

WWw.ijrp.org



JANICE HARIETH C. LADINES/ International Journal of Research Publications (1JRP.ORG) @ JJRP'ORG

ISSN: 2708-3578 (Online)

778

Alington, R. (2006) What really matters for struggling readesifieng research- based programs (2nd ed.).
Boston: Pearson Education, Inc.

Amineh, Roya Jafari and Asl, Hanieh Davatgari. (2015). Review of emtisism and social constructivism. Journal
of Social Sciences, Literature and Languages, 1 (1), 9-16.

An, S. (2013). Schema Theory in Reading. Changchun University of Scieflaxi&ology, Changchun, China.
Academy Publisher Manufactured in Finland.

Anderson, E. R. (2017). Accommodation change: Relating fjdefiimplementation to program fit in educational
reforms. American Educational Research Journal, 54(6), 1288-1315.(&1102/0002831217718164

Ashley Snyder, what really matters for strugglinreaders ASHLEY YER-rs: Designing

research-based programs; January 2001

Bailey, Mariah C., "Evaluation of Reading Comprehension Gains asukéehby DIBELS Retell Fluency" (2011).
Theses, Dissertations and Capstones. 21.https://mds.marsivaicéal

Bailey, E. (2015). Reading Comprehension Skills: Making PredictidRetrieved June 13, 2015, from
http://specialed.about.com/od/readingliteracy/a/Reading-ComprehedkiitsiMaking-Predictions.htm

Banilower, E. R., Smith, P. S., Weiss, I. R., Malzahn, K. A., CampKelM., Weis, A. M. (2013). Report of the
2012 national survey of science and mathematics education. Chaph@l€tilHorizon Research.Google Scholar

Benjamin W. Domingue is an assistant professor in the Gradateol of Education at Stanford University.
https://www.chconline.org/resourcelibrary/new-stanford-studgsfireading-skills-among-young-students-
stalled-duringthe-pandemic/

Breakthroughs to Comprehension; Chapter 7 Teaching Reading ComprehenS®ANDARDS for Reading
Professionals and Guiding Principles for Educators httpsw/ellarmine.edu/docs/deftu
source/education  docs/Reutzel_Cooter_Comprehension_TCR_5F@sRimh=977dbb 020

BU Journal of Graduate Studies in Education Volume 7, 1ss2@15, Special Issue Interpreting
Educational Research: Literature Reviews

Caliwag, Liezel H., Apr 5, 2014 — 20140405 -. Every Child A ReaddPess Reader,
https://www.pressreader.com/philippines/sunstarpampanga/201284686778110409

Cheek, E. H, & Ortlieb, E. (2013). School-based interventionstfaggling readers. K-8. Bingley, U.K.: Emerald.
Retrieved from http://search.ebscohost.com

Cheung, A. C., & Slavin, R. E. (2013). Effects of educationahrtelogy applications on reading outcomes for
struggling readers: A best evidence synthesis. Reading Research @QuéB(8), 277-299. doi: 10.1002/rrq.50

Chung-Hau Fan University of lowa;Doctor of Philosophy (PhD)yvdrsity of lowa;Autumn 2011;

Ciampa, K. (2012). Reading in the digital age: Using electronikdas a teaching tool for beginning readers.
Canadian Journal of Leargn and Technology, 38(2) 1-22. Retrieved from
http:/ffiles.eric.ed.gov/fulltext/EJ981797.pdf

Clarke, P., Truelove, E., Hulme, C., & Snowling, M. (2013). Develgpeading comprehension. Hoboken: Wiley.

Compton, D. L., Miller, A. C., Gilbert, J. K., Steacy, L. M. (&). What can be learned about the reading
comprehension of poor readers through the use of advanced chtisthideling techniques. In Miller, B.,
Cutting, L., McCardle, P. (Eds.), Unraveling the behavioral, neolmtical, & genetic components of reading
comprehension (pp. 135-147). Baltimore, MD: Paul H. Brookes. B&cholar

Csus.edu; https://lwww.csus.edu/indiv/g/gipej/teaparty lpitibs://www.csus.edu/indiv/g/gipej/teaparty.pdf

DeBruin-Parecki, A., Van Kleeck, A. & Gear, S. (2015). Developing eamtgprehension: Laying the foundation for
reading success. Paul H. Brookes Publishing Co.

Degener, S., & Berne, J. (2017). Complex questions proraotplex thinking. The Reading Teacher, 70(5),
595-599.

DepEd Memorandum No. 173, s. 200HAMON: BAWAT BATA BUMABASA https://www.deped.gov.ph/wp
content/uploads/2019/11/DM_s2019_173-1.pdf

Dr. Y.P. Aggarwal, https://www.coursehero.com/file/p541A88brdingto-Dr-YP-Aggarwal-2008-descriptive-
researclis-devotedto-the/

Duke, N. K. (2000). 3.6 minutes per day: The scarcity of informatidexts in first grade. Reading Research
Quarterly, 35, 202-224.Google Scholar | Crossref | ISI

Elbro, C., & Buch-Iversen, I. (2013). Activation of backgrolkmbwledge for inference making: Effects on reading
comprehension. Scientific Studies of Reading, 17, 435-452. dbd80/10888438.2013.774005

Flynn, Lindsay J.; Hosp, John L.; Hosp, Michelle K.; Binis, Kelly P. https://eric.ed.gov/?id=EJ925616 Assessment
for Effective Intervention, v36 n3 67-178 Jun 2011

Fountas, I.C., & Pinnell, G.S. (2017). Guided reading: Respertsiach-ing across the grades. Portsmouth, NH:
Heinemann

Ford, M.P. (2015). Guided reading: What's new, and what's nextA N

Mankato, MN: Capston
Georgia Southern University Digital Commons@GeorgiaSouthern, G20l 2

WWw.ijrp.org



JANICE HARIETH C. LADINES/ International Journal of Research Publications (1JRP.ORG) @ JJRP'ORG

ISSN: 2708-3578 (Online)

779

Thelmpact of an Intensive Blended Learning Reading Intervention on  Standardized Assessment Scores

Glenberg, A. M. (2017). How reading comprehension is embodiddwdny that matters. International Electronic
Journal of Elementary Education, 4(1), 5-18.

Instituto Nacional de Estadfica y Geograf'ia (2011). Sistema nacional de clasificacion” de

ocupaciones 2011. Instituto Nacional de Estad 1stica y Geograf’ia (M’"exico).

Henbest, V. S., & Apel, K. (2017). Effective word reading instamct What does the evidence tell us?
Communication Disorders Quarterly, 39(1), 303-311. Doi:1071152570116685183

Ismail, N. M. & Tawalbeh, T. E. I. (2015). Effectiveness of a Metadogni Reading Strategies Program for
Improving Low Achieving EFL Readers. International Education Ssudieg1), 71-87.
https://doi.org/10.5539/ies.v8nlp71

Javed, M., Eng, L. S. & Mohamed, A. R. (2015). Developing Readomprehension Modules to Facilitate Reading
Comprehension among Malaysian Secondary School ESL Students. Intetnidiomel of Instruction, 8(2),
139154. https://doi.org/10.12973}/iji.2015.8211a

Jesson, R., & Limbrick, L. (2014). Can gains from early literacy ietgions be sustained? The case of
reading recovery. Journal of Research and Reading, 37(1)02117. doi:10.1111/1467-9817.12017

Jingblad, J. & Johansson, H. (2017). How to Create an Eme@onin which Students are Self-Motivated to Read
Fiction in English in the ESL-classroom: A Quantitative $tfrom Students' Point of View Analyzed with the
Sdf-Determination Theory.

Katelyn Hildebrand, December 9, 2019, Reading Intervention Gieate
https://katelynslearningstudio.com/2019/12/reading-interuargirategies.html

Katherine Dudych, Literature Review: Supporting Struggling Readerspyffheo & Practice in  Teacher
Education; https://files.eric.ed.gov/fulltext/EJ1230718.pd

Katherine Paterson https://www.goodreads.com/quotes/3da2not-enoughto-simply-teach-childrerne-read
Likert scale questions - How it helps measure respondent attittips://www.questionpro.com/article/likert-
scale-survey-questions.htmi

Liam P. Blything,Andrew Hardie, Kate Cain First published: 28 October 2019 https://doi.org/10.10279

Citations 2
Linda Darling-Hammond, Implications for educational practice of thense of learning and development
Lisa Flook, Channa Cook-Harvey, Brigid Barron and David Osher; Pages 140 | Published online: 17
Feb 2019 https://www.tandfonline.com/doi/full/10.1088&8691.2018.1537791

Lord, T., Travis, S., Magill, B., & King, L. (2005). Comparistudent-centered and teachercentered instruction in
college biology labs. Indiana, PA: Indiana University of Pennsydva

Mark Pennington (2011) Pennington Publishing Blog, MA Reading Siztcia
https://blog.penningtonpublishing.com/

McNamara, D. S., Magliano, J. (2009). Toward a comprehensive model of cemgiceh Psychology of Learning
and Motivation, 51, 297-384. doi:10.1016/S00797421(0991DGoogle Scholar | Crossref

Mills, K. A. (2009). Floating on a sea of talk: Reading comprebenthrough speaking and listening. Reading
Teacher, 63(4), 325-329. Retrieved from EBSCO

National Educational Psychological Service (NEPS) https://wwwigfen/organisation/departmenf-education/
Published on 18 July 2019

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding d@edching Reading Comprehension a handbook.
New York, NY: Routledge

O’Grady, K. & Houme, K. (2014). PCAP 2013: Report on the Pan-Canadian Assessment of Science, Reading
and Mathematics. Retrieved January 19, 2015, from
http://cmec.ca/Publications/Lists/Publications/Attachements/337/PCAP  2013-Public-Report EN.pdf

Park, J. (2012). A different kind of reading instruction: Usingualizing to bridge reading comprehension and
critical literacy. Journal of Adolescent & Adult Literacy, 55(7), 6890. Retrieved from JSTOR

Park, Y., & Lombardino, L. (2013) Exploring the nature of effectivedisiudy instruction for
struggling readers: Practical applications for broader perspective sifrthie view of reading.
International Journal of Special Education, 28(1)981-

Pearson, P. D. (2013). The roots of reading comprehension instrudtimersity of California, Berkeley. Retrieved
15 March 2013. file:///C:/Users/Acer/Downloads/404-Article%20TE0&-110-20210303. pdf

Perfetti, C. A., Stafura, J. (2014). Word knowledge in a theéryeading comprehension. Scientific Studies of
Reading, 18, 22-37. Google Scholar | Crossref | ISI

Protacio, M. S. (2017). A Case Study Exploring the Reading Engagefiliddle Grades English Learners. RMLE
Online, 40(3), 1-17. https://doi.org/10.1080/1940420%7.1280586

Rader, L. A. (2010). Teaching students to visualize: Ninegkegtions for success. Preventing School Failure, 54(2),
126:132. Retrieved from EBSCO

WWw.ijrp.org



JANICE HARIETH C. LADINES/ International Journal of Research Publications (1JRP.ORG) @ JJRP'ORG

ISSN: 2708-3578 (Online)

780

RAND Reading Stdy Group. (2012). Reading for understanding toward and R & D prograrmeading
comprehension. RAND: Arlington, VA.

Richard (Dick) L. Allington, PhD Professor Emeritus (Retired 2017), Rgdeducation

Richburg-Burges, J. (2012). Targeted instruction for struggladers: It takes a team. (Doctoral Dissertation).
Retrieved from http://www.proquest.com

Robin Hausheer (2011),
https://www.researchgate.net/publication/228833546_ImproRegding_Fluency_and_Comprehension_Amon
g_Elementary_Students_Evaluation_of _a_School_Remedial_Readiggariro

Roomy, M. & Alhawsawi, S. (2019). Understanding Reading Strate§ie€BL Saudi Students. English Language
Teaching, 12(6)33-44. https://doi.org/10.5539/elt.v12n6p33

Rouse, C., Alber-Morgan, S., Cullen, J., & Saw M. (2014). Using prompt fading to teach self-questioning
to fifth graders with LD: Effects on reading comprehension. Legrrihisabilities Research & Practice

29(3), 117-125. doi: 10.1111/Idrp

Ruiz,Y. (2015). Improving reading comprehension through the ussteyhctive reading strategies: A quantitative
study. (Doctoral Dissertation). Retrieved from http://www.jpregt.com

Saenz, L. M., Fuchs, L. S. (2002). Examining the reading diffimfityecondary students with learning disabilities
expository versus narrative text. Remedial and Special Educa8p81-41. Google Scholar | SAGE Journals |
ISI

Sanders, A. (2012). Rosenblatt’s presence in the new literacies research. Talking Points, 24(1), 2-6. Retrieved from

http://www2.ncte.org/resources/journals/talking-points/

Sari, S. A. R. K. (2017). The Problem faced by English teacher imghlernentation of Curriculum 2013 of the First
Grade Students at SMP N 1Delanggu in 2016/2017 Academic Year (Wadieste's thesis). IAIN Surakarta
Shanahan, T., & Lonigan, C.J. (Eds.). (2013). Literacy in pre¢emal  kindergarten children: The

National Early Literacy Panel and beyond. Baltimore: BrookegdPirn.

Shanahan, T. (2014, November 17). Prior  Knowledge Part 2. Retrievad fro
http://www.shanahanonliteracy.com/2014/11/prior-knowledge- part- 2.html

Singh, Devendra and Rajput, Prachi. (2013). Constructivism: A pradigde for training college teachers.
International Journal of Educational Research and Technology, ¥5(4)7.

Stratford P. Sherman,  uthor of “America Won't Win till It Reads More”
https://www slideshare.net/pjhiggins/literacy-acrtdsseurriculum

Swan, C. K. (2015). Effects of online reading strategies and leashjtegs on reading comprehension of Malaysian
tertiary ESL learners (Doctoral dissertation, PhD thesis, Unive?sitsa Malaysia).

Van den Broek, P., Beker, K., & Oudega, M. (2015). Inference generati@xtiromprehension: Automatic and
strategic processes in the construction of a mental represeniati®. J. O’Brien, A. E. Cook, & R. F. Lorch
(Eds.), Inferences during reading (pp. 94-121). Cambridge, UK: Camlifidigersity Press.

Walsh, R.L., & Hodge, K.A. (2018). Are we asking the right goas? An analysis of research on the effect of
teaches’ questioning on children’s language during shared book reading with young childrencndbaf Early
Childhood Literacy, 18(2), 26294

Western Michigan University ScholarWorks at WMUEffective Readimg S Reading Strategies for
Incr ategies for Increasing the Reading easing the Effective ReadingR&idimg Strategies for
Incr ategies for Increasing the Reading easing the Reading Comprehenk®mrehension Level of
Thirel of Third-Grade Students with  Learning ade Students wltearning

Wiseman, A. M. (2012). Resistance, engagement, and understafvdingrofile of a struggling emergent reader
responding to read-alouds in a kindergarten classroom. ReadihdVeting Quarterly: Overcoming

Learning Difficulties, 23(3), 255-278. doi:10.1080/105632012.676407

Wong, B. (2011). Learning about learning disabilities. Bgtm: Elsevier Science. Retrieved from
https://ebookcentral.proquest.com/lib/wmichlibebooks/tattion?docID=294624

Yeh, Y., McTigue, E. M., & Joshi, M. (2012). Moving from explit implicit:a case study of improving
inferential comprehension. Literacy Research and Instruction, 51(2), 25- 1 142.
doi:10.1080/19388071.2010.546492

Zucker, T.A, Justice, L.M., Piasta, S.B., & Kaderavek, J.N. (2010). Prestdebkrs’ literal and inferential
questions and children's re -sponses during whole-stesed reading. Early Childhood Research Quarterly,
25(1), 6583 https://doi.org/10.1016/j.ecresq.2009.07.001

Zahoor, M., & Janjua, F. (2013). Narrative comprehension and storygrammar.  International  Journal  of
Academic Research in Business and  Social Sciences, 3(95180410i:10.6007/IJARBSS/v3-i9/24 9

WWw.ijrp.org



