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Abstract

This study determined the significant effect of the Distabearning Marungko approach to the Reading Abilities
of Grade | pupils in Los Banos Central Elementary Schechool Year 2021-2022. The information on related literature
and studies were gathered to formulate the objectifethe studies. Specifically, the information is fouimdbooks,
journals, documents, published and unpublished materialthlésts, journals, and the internet.

It sought to answer the following questions: (1) What islé¢ivel of Distance Learning Marungko Approach in
terms of Frequency of practice; Parents support; and €eantonitoring? (2) What is the level of student readinlifialsi
with regards to Phonics skills; Fluency, and Comprelanskills? (3) Is there any significant relationship wastn
Distance Learning Marungko Approach and Reading Abilitieb@flementary Graders of Los Banos Central Elementary
School? (4) Do the Distance Learning Marungko Approach hasfisémt relationship to the reading abilities of the
Elementary Graders of Los Banos Central Elementarydszho

Findings revealed the following: (1) The level of practfeDistance Learning Marungko Approach in terms of
Frequency of practice; Parents support; asatHer’s monitoring is very high (2) The level of student reading abilities in
terms of Pre-test and Posttest with regards to Compsigme Skills as per the pretest was fairly satisfgctds per the
posttest, the results were very satisfactory (3) thasam observed significant difference in the scordseo$tudents in the
pre-test and posttest. (4) It was found out that there wagynificant relationship between the distance learMagungko
approach and Reading Abilities of the elementary grafié®soBanos Central Elementary School. Thus, the hypathe
the use of Distance Learning Marungko Approach had no sigmtifietationship to the reading abilities of Grade | il
Los Banos Central Elementary school is accepted.

Through the findings of this study, the researcher arrivettheatfollowing recommendations (1) Students may
continue the level of practice in the distance learning eihethey would be able to learn beginning reading through
accomplishing the practice exercises included in the Marursgwoach package. Following the scheduled reading
exercises greatly helps in the development of their rgaakiills. The continuous exposure to reading materials \withegir
phonics skills, fluency and reading comprehension skits,The findings of the study would reinforce the statentfesit
Marungko approach is one of the best methods in teackiigring reading. teachers are encouraged to use thisaappro
not only to Grade 1 pupils but also to the learners ferdifiit Grade levels who are having difficulties in regdi(3) since
the study found out that there was an improvement in tldnigeabilities of the students, the teacher may us#trangko
Approach in Distance learning provided that proper guidanceupqubg from the parents and teachers monitoring are all
present, (4) The conduct of other research relevantgdsthiso encouraged.

Keywords: Type your keywords here, separated by semicpdissance learning; Marungko Approach; frequency of
practiceparents’ support;teachers’ monitoring; phonics skiks; fluency skills and comprehension skills.
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I.  Introduction

The unprecedented School year 2020-2021, after tmamea couple of times was deferred due to the onslaught of
Covid 19, started in October 2020. Faced with so many chafiealj@ublic schools lead by the school heads have
developed their own Learning Continuity Plan with the primeahbje of continuing to educate learners in the face of a
world-wide pandemic.

One of the challenges met by schools is teaching beginning gefadirade | pupils. It is a known fact that
during the old normal, when face to face schoolingliswvald, it had been a struggle for Grade teachers to {eacty
learners the basics of reading. Grade | learners whorable to read are at a big disadvantage comparedrto thei
classmates who are able to read. Falling short of tategto read is also one of the major reasonsdbgetting promoted
to the next grade level.

The challenge of teaching reading becomes even masipgan the advent of distance learning. Teachers lost a
lot of valuable time spent in focused teaching readm¢hé new normal, they have very limited on-line tiwvieerein they
could possibly teach reading. This challenge doubles up fee tnpils under modular mode of teaching. The practice of
oneon-one reading sessions to improve the reading igkilitf nonreaders and struggling readers has become a remote
possibility.

It is in this context that the researcher would like td fit the status of
reading abilities in Distance Learning of Grade | pupils Ia Banos Central Elementary School for School 2021-2022.

This study is premised to find out the relationship efuke of Marungko Approach in developing the reading
ability of Grade | pupils in Los Banos Central Elementatydal for SY 2021-2022.

I. Objectives

The general objective of the of the study is to shoveffeet of the independent variables to describe its
relationship to the reading abilities of Grade | pupil&ds Banos Central Elementary School.

The use of Distance Learning Marungkopfgach in terms of frequency of practice, parents’ support and teachers’
monitoring would be measured and included as independeablexin the conduct of this research.

On the other hand, students’ performance in reading abilities in terms of pretest and posttest as regards to phonics
skills, fluency skills and comprehension skills would beduse dependent variables.

Specifically, this research has the following objedive

1. Determine the level of Distance Learning Marungko Appraadkrms of:
1.1 Frequency of practice;
1.2 Parents’ support; and
1.3 Teachers’ monitoring
2. Determine the level of the reading abilities of the mupiith regards to:
2.1 Phonics skills;
2.2 Fluency skills; and
2.3 Comprehension skills.
3. Find out if there is a difference between the Studenfsrigance in terms of Pretest and Posttest.
4. Determine if there is any significant relationshipwstn Distance Learning Marungko Approach and Reading
Abilities of the Elementary Graders of Los Banos Celfittanentary School.

II. Methodology

The descriptive survey method will be utilized in thisdgtwhere the major objective is to identify effect of
Marungko Approach in the Reading abilities of Grade | gupilLos Banos Central Elementary School, Los Banadsi®ijs
Division of Laguna.

This type of research method will be use in the studgsise of its appropriateness to the nature of the study,
which will particularly describe the reading abilities a@e | pupils in the New Normal.

In determining the effect of Marungko Approach to the Readinitidb of learners, the researcher integrated
various indicators in the dependent and independent variables.

Teachers gathered the data on the status of readiitgealnf Grade | pupils. These pupils are the targetef th
reading program. Teachers recorded video lessons whkeginised the Marungko Approach of teaching beginning
reading. These materials together with printed readingiergsrwere given to parents. Parents also undervazg-day
orientation on how to guide their children at hofbearners’ progress are then monitored and were given post assessment.

WWw.ijrp.org



Rodel J. Guevarra/ International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

1112

Sixty-five (65) selected Grade | pupils of Los Banos CentrahEtgary School, Los Banos District, Division of
Laguna were assessed by assigned teachers from thenstitagon. These learners are enrolled in online elass the
beginning of the school year.

Los Banos Central Elementary School has a total populatidd5 Grade | pupils. The researcher thought it would
be difficult to study the entire population and would save isources if a smaller sample was taken using a random
sampling technique. Randomly selected Grade | pupils wereagsegpondents of the study who were assessed by their
class advisers. The selected Grade | pupils of Los Baangal Elementary School were used as respondents. &Jsing
researcher-made questionnaire, the researcher usetiét@smary data gathering tool which composed of three. parts

Beginning reading teachers spent a significant amouirhefin previous school years developing the reading
abilities of Grade | students. In order to focus on thdingglessons, they used a variety of strategies, includirgw-one
engagement with the students. However, due to the prohibitidaceto-face teaching in the new normal, this preeti
could no longer be used. For the first time, this sibmapiaved the way for implementation of distance learnirad ipublic
schools in the country.

This study wanted to determine the correlation of théabDi® Learning Marungko Approach to the reading abilities of
Grade | pupils in Los Banos Central Elementary School. Data collected following standard operating procedures.

Il. Results and Discussion

This chapter deals with the presentation, analysis,rdaacpretation of data. All specific questions in Chapter 1
under the statement of the problem were answered infthgar supported by graphs or tables. It presents the dagaeghth
about the significant relationship of Distance Learninguvigko Approach and the reading abilities of the Elementary
Graders of Los Banos Central Elementary School.

L evel of Distance Learning Marungko Approach in terms of Frequency of practice; Parents support and Teachers
monitoring

In this study, the level of distance learning Marungko Appraatkrms of level of practice, parents support and
teachers” monitoring were measured. The mean and standard deviation were used.
The level of pupils’ performance in terms of pretest and posttest relative to phonics, fluency and comprehension skills were
measured through using frequency and percentage, mean and stEavikztidn.

The difference between the pretest and posttestsesulompared using the Paired T-test.

The relationship between distance learning Marungko Agpraad the reading abilities of learners in terms of
pretest and posttest of Los Banos Central Elementargetasmined. The Pearson product moment correlation eastois
determine if there is a significant relationship hedw the two variables.

Level of Distance Marungko Approach in terms of Frequency of Practice

To answer the question about the level of distance fegMarungko Approach in terms of frequency of practice,
Table 1 contains the necessary data.

Table 1. Level of Distance Learning M arungko Approach in terms of Frequency of Practice

Statement Mean SD Remarks

Reads the Marungko reading materials. 4.38 0.86 Strongly Agree
Follows the practice reading session schedule. 4.28 0.86 Strongly Agree
Accomplishes the activities as provided by the parents/ guardians. 4.46 0.71 Strongly Agree
Responds to the follow up done by the teacher. 4.46 0.83 Strongly Agree
Exhibits enthusiasm in performing reading practices. 4.40 0.83 Strongly Agree
Follows the parents’ instruction and guidance. 4.75 0.47 Strongly Agree
Reads aloud. 4.46 0.79 Strongly Agree

Overall Mean = 4.46
Standard Deviation = 0.78
Verbal Interpretation = Very High

Table 1 illustrates the level of distance learning Marunfgiproach in terms of Frequency of Practice. Among the

statements above, “Follows the parents’ instruction and guidance” yielded the highest mean score (M=4.75, SD=0.47) and
was remarked as Strogghgree. This is followed by “Accomplishes the activities as provided by the parents/ guardians”,
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“Responds to the follow up done by the teacher”, and “Reads aloud” with a mean score (M=4.46, SD=0.71), (M=4.46,
SD=0.83), and (M=4.46, SD=0.79) and were atsmarked as Strongly Agree. On the other hand, the statement “Follows
the practice reading session schedule” received the lowest mean score of responses with (M=4.28, SD=0.86) yet was also
remarked Strongly Agree.

Overall, the level of distance learning Marungko Approacteims of Frequency of Practice attained a mean score
of 4.46 and a standard deviation of 0.78 and was remarkegd-ighh among the students.

This showed that the students in Los Banos Central Elergesthool had a very high level of frequency of
practice of the distance learning. Activities were ddrteoae and learners were able to show enthusiasmforipéng
their assigned tasks. It was also notable that leanenesponsive to the follow up done by teachers anddhewed the
guidance and instructions given by parents. Carefully followiegthedule of each reading sessions, learners were able t
practice reading at home, as a result, survey showetht#hawere also able to read aloud.

Level of Distance Learning Marungko Approach in terms of Parents’ Support
In distance learning, parents support plays a majoinraeveloping the reading skills of the learners. Young
children were susceptible to many distractions at hdimey needed the support of the parents for them to getddon

their activities.

Table 2. Level of Distance Learning Marungko Approach in terms of Parents’ Support

Statement Mean SD Remarks
Guides the pupil during the reading session. 4.37 0.94 Strongly Agree
Encourages the learner to read. 4.60 0.77 Strongly Agree
Ensures that reading corner is ventilated and well-lighted. 4.63 0.72 Strongly Agree
Keeps and prepares the reading materials. 4.68 0.64 Strongly Agree
Appreciates the progress of the pupil. 4.78 0.52 Strongly Agree
Maintains schedule of the reading session. 4.12 0.86 Agree
Updates the teacher of the child’s progress. 4.17 0.88 Agree

Overall Mean = 4.48
Standard Deviation = 0.80
Verbal Interpretation = Very High

Table 2 illustrates the level of distance learning Marungko Approach in terms of Parents’ Support. Among the
statements below, “Appreciates the progress of the pupil” yielded the highest mean score (M=4.78, SD=0.52) and was
remarked as Strongly Agree. Thias followed by “Keeps and prepares the reading materials” with a mean score (M=4.68,
SD=0.64) and was also remarked as Strongly Agree. On the other hand, the statement “Maintains schedule of the reading
session” received the lowest mean score of responses with (M=4.12, 8BFand was remarked Agree. Overall, the level
of distance learning Marungko Approach in terms of Parents’ Support attained a mean score of 4.48 and a standard
deviation of 0.80 and was Very High among the students.

This indicates that parents of learners from Los Babentral Elementary School exhibits very high support in the
distance learning modality. All the needs of the learael®me were provided and all indicators of guiding thHaldieen
while learning at home are all present.

Level of Distance Learning Marungko Approach in terms of Teachers’ Monitoring

Equally important to the parent’s support is the teachers’ monitoring. In distance learning. It was not enough that
pupils religiously practice at home and were supervisetidiy parents. These activities still needed to be madtby the
teachers. This activity helped the teachers to aiseggogress of the child.

Table 3 contains the data on the level of teachgsast in the distance learning practice of Los Banosr@lent
Elementary School.
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Table 3. Level of Distance Learning Marungko Approach in terms of Teacher s’ Monitoring

Statement Mean SD Remarks

Conducts follow up activities. 4.68 0.62 Strongly Agree
Assess pupil’s progress. 4.58 0.66 Strongly Agree
Conducts pre-test and posttest. 4.82 0.43 Strongly Agree
Establishes good communication system with the parents. 4.63 0.63 Strongly Agree
Ensures that all learners are provided with the materials. 4.71 0.58 Strongly Agree
Keeps a record of assessment plan. 4.80 0.44 Strongly Agree

Informs parents and school heads of the pupil’s progress. Strongly Agree

4.51 0.71

Overall Mean = 4.67
Standard Deviation = 0.59
Verbal Interpretation = Very High

Table 3 illustrates the level of distance learning Marungghgroach in terms of Teachers’ Monitoring. Among the
statements above, “Conducts pre-test and posttest” yielded the highest mean score (M=4.82, SD=0.43) and was remarked as
Strongly Agree. This was followed by “Keeps a record of assessment plan” with a mean score (M=4.80, SD=0.44) and was
also remarked as Strongly Agree. On the other hand, the statement “Informs parents and school heads of the pupil’s
progress” received the lowest mean score of responses with (M=4.51, SD=0.71) yet was also remarked as Strongly Agree.

Overall, the level of distance learning Marungko Approach in terms of Teachers’ Monitoring attained a mean score
of 4.67 and a standard deviation of 0.59 and was remarRéerasligh among the students of Los Banos Central
Elementary School.

Los Banos Central Elementary School teachers had vdnyédugl of monitoring the distance learning. Teachers
conducted follow up activities to better assess the pupils’ progress. A good communication relationship was also established
with the parents of the learners to ensure that allpape provided with learning materials. The learners pewgin terms
of reading abilities were carefully planned and recorded.

Level of the Reading Abilities of the Pupils with regardsto Phonics Skills; Fluency kills; and Comprehension Skills.

The level of pupils’ performance in terms of pretest and posttest relative to phonics, fluency and comprehension
skills were measured through using frequency and percemtege and standard deviation.

Grade | learners were given pretest to measure tiveirdéreading abilities in three skills namely: phonics
fluency and comprehension.
After a few months of Distance learning using Marungkerégach, the posttest was given using the same tool in the
pretest.

Level of Student Reading Abilitiesin termsof Pre-Test and Posttest with regardsto Phonic Skills
In answering the question about the level of reading abilifi¢he pupils with regards to phonics skills, Table 4
presents the following data:

Table 4. Level of Student Reading Abilitiesin terms of Pre-Test and Posttest with regardsto Phonic Skills

Pre-test Posttest
Range REmarks
frequency percentage frequency percentage
90 to 100 8 12.31 38 58.46 Outstanding
85 to 89 7 10.77 4 6.15 Very Satisfactory
80to 84 17 26.15 9 13.85 Satisfactory
75to0 79 10 15.38 6 9.23 Fairly Satisfactory
Below 75 23 35.38 8 12.31 Did Not Meet
Expectations
Total 65 100.00 65 100.00
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Overall Mean 67.45 85.35
Standard Deviation 6.40 5.66

Verbal Interpretation
Did Not Meet Very Satisfactory
Expectations

Table 4 illustrates the level of student reading abilitigerms of Pre-test and Posttest with regards to Phonic
Skills.

As per the pre-test, out of sixty-five (65) students, twelntget (23) or 35.38% of the total population gained
scores below 75 which did not meet expectations. Thidollagved in frequency by those who had scored 80 to 84 points
of which seventeen (17) students or 26.15% of the populatiordeasfied to score as such. On the other hand, only seven
(7) respondents gained 85 to 89 which was very satisfactory.

As per the posttest, out of sixty-five (65) students, thinye{38) or 58.46% of the total population gained scores
of 90 to 100 which was outstanding. This was followed in frequéy those who had scored 80 to 84 points of which nine
(9) students or 13.85% of the population were identified to sseich. On the other hand, only four (4) respondents
gained 85 to 89 which was very satisfactory.

Overall, the level of student reading abilities in terfBre-test and Posttest with regards to Phonic Skillsras pe
the pretest did not meet expectations with a meare £6d@7.45 and a standard deviation of 6.40. As per the gipstte
results were very satisfactory with a mean score @&Band a standard deviation of 5.66.

For the Phonics skills, it was very evident in the fgss$tthat there was an improvement among the leaofiéros
Banos Central compared to the result of their pretéss. iidicated that learners through the guidance of the gaaedt
follow up activities given by the teachers showed developmettie aspect of phonics skills in distance learning. Th
frequency of practice done at home might have contributdtbtdevelopment of the learners.

Level of Student Reading Abilitiesin terms of Pre-Test and Posttest with regardsto Fluency

The comparison between the reading abilities in termsetégirand posttest of the learners as regards to fluency
skills was contained and explained in Table 5.

Table 5. Level of Student Reading Abilitiesin termsof Pre-Test and Posttest with regardsto

Fluency
Range Pretest Posttest REmarks
frequency percentage frequency percentage

9to 10 7 10.77 28 43.08 Outstanding

7t08 13 20.00 16 24.62 Very Satisfactory

5to6 6 9.23 6 9.23 Satisfactory

3to4 13 20.00 10 15.38 Fairly Satisfactory

1t02 26 40.00 5 7.69 Did Not Meet
Expectations

Total 65 100.00 65 100.00

Overall Mean 4.83 7.66

Standard Deviation 2.91 2.69

Verbal Interpretation Satisfactory Very Satisfactory

Table 5 illustrates the level of student reading abilitiderms of Pre-test and Posttest with regards to Fluency

As per the pre-test, out of sixty-five (65) students, tweixty26) or 40.00% of the total population gained scores
1 to 2 which did not meet expectations. This was folloingdequency by those who had scored 7 to 8 and 3 to 4 points
which thirteen (13) students or 20.00% of the population wasfiéednto score as such. On the other hand, only six (6)
respondents gained 5 to 6 which was satisfactory. Athpegosttest, out of sixty-five (65) students, twenty-eight (8) o
43.08% of the total population gained scores of 9 to 10 whicloutaganding. This was followed in frequency by #os
who had scored 7 to 8 points which sixteen (16) students @2%4of the population was identified to score as such. On the
other hand, only five (5) respondents gained 1 to 2 whichatitheet expectations.
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Overall, the level of student reading abilities in termBre-test and Posttest with regards to Fluency as per the
pretest was satisfactory with a mean score of 4.83 atahdard deviation of 2.91. As per the posttest, thetsesate very
satisfactory with a mean score of 7.66 and a standardtievof 2.69.

It was clearly observed that there was also an ingonewt in the reading abilities of learners in termsusty
skills of the students in Los Banos Central Elementary School in the posttest compared to the pretest. Learners’
improvement might be attributed to the constant pracgading at home while being guided by the parents. Cuotlilee
hand, the monitoring done by the teachers also had a positive impact on the learners’ performance as shown.

Level of Student Reading Abilitiesin terms of Pre-Test and Posttest with regardsto Comprehension Skills

Table 6 compares the reading abilities of the learimethe pretest and posttest as regards to their chensien
skills.

Table6. Level of Student Reading Abilitiesin termsof Pre-Test and Posttest with regardsto
Compr ehension SKills

Pre-test Posttest
Range Remarks
frequency percentage frequency percentage
5 9 13.85 26 40.00 Outstanding
Very
11 16.92 1 23. .
4 6.5 > 3.08 Satisfactory
3 6 9.23 9 13.85 Satisfactory
2 11 16.92 7 10.77 Fairly
Satisfactory
1 28 43.08 8 12.31 Did Not Meet
Expectations
Total 65 100.00 65 100.00
Overall Mean 2.42 3.63
Standard Deviation 1.52 1.42
Verbal Interpretation Fairly
Satisfactory Very Satisfactory

Table 6 illustrates the level of student reading abilitiggerms of Pre-test and Posttest with regards to
Comprehension Skills.

As per the pre-test, out of sixty-five (65) students, tweighitg28) or 43.08% of the total population gained
scores of 1 which did not meet expectations. This wsafed in frequency by those who had scored 4 and 2 points of
which eleven (11) students or 16.92% of the population was idehtdiscore as such. On the other hand, only six (6)
respondents gained 3 points which was satisfactory. Wl as per the posttest, out of sixty-five (65) studentmntyy
six (26) or 40.00% of the total population gained scores of Shwiiés outstanding. This was followed in frequency by
those who had scored 4 points which fifteen (15) students @8%3of the population was identified to score as such.

On the other hand, only seven (7) respondents gained B whifairly satisfactory.

Overall, the level of student reading abilities in terfBre-test and Posttest with regards to Comprehensioms Skilber
the pretest was fairly satisfactory with a mean sob242 and a standard deviation of 1.52. As per the pogdttestesults
were very satisfactory with a mean score of 3.63 andmalard deviation of 1.42.

The constant reading practice at home has positivelytedfeoeir fluency in reading, as pupils learned from their
mistakes, the process of reading over and over again hhigradn learning the correct pronunciation and enunciatioa. Th
repeated exposure to reading exercises had contributeel lemhers’ overall improvement.

Difference between the Students Performance in terms of pretest and posttest
The preceding table presents the answer to the quesion the difference between pretest and posttest in the
reading abilities of learners in Los Banos Central Elgiary School. The skills in phonics, fluency and comgmeton

were measured.

Significant Difference between the Pretest and Posttest Scores of the Students using the Distance Learning
Marungko Approach in Elementary Grades of L os Banos Central Elementary School

WWw.ijrp.org



Rodel J. Guevarra/ International Journal of Research Publications (IJRP.ORG) ‘.\ JJ RP.ORG

ISSN: 2708-3578 (Online)

1117

In order to determine if there was a change in pupils readilitiesbafter administering the Marungko Approach
in distance learning, thetudents’ performance was compared in terms of their scores jprétest and posttes

Table 7. Significant Differ ence between the Pretest and Posttest Scores of the students using the Distance Learning
Marungko Approach in Elementary Grades of L os Banos Central Elementary School

Approach Mean t statistic Critical t p-value Analysis
value

Phonic Skills

Pre-Test 16.862 o

Posttest 21.338 -8.377 1.998 0.000 Significant

Fluency

Pre-Test 4.831 o

Posttest 7.662 -8.539 1.998 0.000 Significant

Comprehension Skills

Pre-Test 2.415 o

Posttest 3630 -6.798 1.998 0.000 Significant

Table 7 presents the significant difference betwiberpre-test and posttest scores of the students using the
distance learning Marungko Approach in elementary grades d8&ss Central Elementary School.

On all aspects of the approaches, there was an obssgveficant difference in the scores of the studentisen t
pre-test and posttest. Negative t-statistics impliedttieaposttest scores were higher than that of thegsteAlso, the
computed t-statistics are beyond the critical t-valdids398 which is within the rejection region. Furthermdine,
computed p-values of 0.000 which are all less than the signde alpha 0.05 implied the significance of the tests.

From the findings above, it could be inferred that at &8l of significance, it can be inferred that the null
hypothesis “There is no significant difference between the pre-test and posttest scores of the students using thaalsta
learning Marungko Aproach in elementary grades of Los Banos Central Elementary School” was rejected. Thus, this called
for the acceptance of the alternative which implies thexetis a difference.

It was also proven that when the different indicators such as frequency of practice, parents’ support and teachers’
monitoring all applied in the situati of distance learning, the learners’ skills, like phonics, fluency and comprehension
were developed simultaneously. indicated that learningraetwas possible when parents and teachers work hand in hand
in giving support and proper guidance to the learners.

Significant Relationship between Distance L ear ning Marungko Approach and Reading Abilities of the Elementary
Graders of Los Banos Central Elementary School

Meanwhile, to answer the question about the significgationship between distance learning and the reading
abhilities of pupils, the relation between the two istained in the next table.

Table 8. Significant Relationship between Distance Learning M arungko Approach and Reading
Abilities of the Elementary Graders of L osBanos Central Elementary Schoal

Marungko Reading Abilities Computed r Strength Critical r p-value  Analysis
Approach value value

Phonic Skills 0.023 Very Weak  0.244 0.854 Not Significant
Frequency of Fluency 0.056 Very Weak  0.244 0.659 Not Significant
Practice g;:‘spre"e”s'on 0.044 Very Weak  0.244 0729  Not Significant

Phonic Skills 0.110 Very Weak  0.244 0.384 Not Significant
Parents’ Fluency 0.092 Very Weak  0.244 0.542 Not Significant
Support g;’lrspre"e”s'on 0.098 Very Weak  0.244 0436  Not Significant

Phonic Skills 0.060 Very Weak  0.244 0.634 Not Significant
Teachers’ Fluency 0.022 Very Weak  0.244 0.860 Not Significant
Monitoring Comprehension 0.036 Very Weak  0.244 0776  Not Significant

Skills
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Legend:

Range Verbal Interpretation
0.80-1.00 Very Strong
0.60-0.79 Strong
0.40-0.59 Moderate
0.20-0.39 Weak
0.00-0.19 Very Weak

Table 8 presents the significant relationship betwie distance learning Marungko Approach in terms of fijuenc
of practice, parents’ support and teachers’ monitoring and Students performance in terms of Readingtidsilas regards to
phonic skills, fluency skills, and comprehension skiflthe elementary grades of Los Banos Central ElemeBitgol.

On all aspects of the approaches, there was no odssigrEficant relationship between the Marungko approach
and the reading abilities of the students. The computatlies were less than the critical r value of 0.244&kvig within
the non-rejection region. Furthermore, the computedyesaf which were all greater than the significanpba@l0.05
imply the absence of significance of the tests.

From the findings above, it could be inferred that at Ge08llof significance, it can be inferred that the nufidtiiesis
“There is no significant relationship between the distance learning Marungko Approach and Readilitigslof the
elementary grades of Los Banos Central Elementary School” was true. Thus, there was no relationship between the two.

It might be true that the learners score in the posttest gignificantly higher than their scores in the pteted
that their reading abilities had improved vastly coredawith their scores in the pretest. There was howeavsignificant
relationship between the distance learning and thaiting abilities.

V. Conclusions and Recommendations

Based on the findings of the study, the following coriohswere drawn:

The level of Distance Learning Marungko Approach in terfifeequency of practice, parents support and teachers
monitoring were all very high. This implies that mokthe learners, parents and teachers are doing whatasted of
them and are able to implement Distance learning modaégrners were not in school physically however; giily
followed their schedules as evidenced by their answers tpugstionnaires.

The level of Pretest and Post revealed that thetBststesult was higher than the Pretest. It could belwdad
that learners have improved their reading abilitiehédifferent aspects namely: phonics skills, fluencg, an
comprehension skills after using the Marungko Approach inirgad
There was a significant difference between the Brated Posttest in terms of Phonics skills, fluencycmaprehension
skills, therefore the Marungko Approach had a positivectfn the development of reading abilities of leatners

There is no significant relationship between Distahearning Marungko Approach and the Reading abilities of
Elementary Graders in Los Banos Central Elementarg@ciihis means that this study revealed that distance egimi
not directly related to the reading abilities of leasnia Los Banos Central Elementary School. The study @stitiat
learners may still be able to develop their readinlitigli through Distance learning or even in thesfto-face mode of
delivery of learning. Thus, the hypothesis: there is no difference between the students’ performance in terms of Pretest and
Posttest is rejected; while the hypothesis: the fifeedistance Learning Marungko Approach has no sigmifica
relationship to the Reading Abilities of Grade | pupild.os Banos Central Elementary School is accepted.

Recommendations

Based on the results and conclusion posted in the studigllth@ing recommendation was formulated to the
following.

Through the finding of this study, students may continudéetved of practice in the distance learning wherein they
would be able to learn beginning reading through accomplishingrétctice exercises included in the Marungko Approach
package. Their practice of following the scheduled readingises greatly helps in the development of their reaskilts.
The continuous exposure to reading materials widensgheirics skills, fluency and reading comprehension skills.

The findings of the study would reinforce the statentesit Marungko Approach is one of the best methods in
teaching beginning reading. Teachers are encouraged to use thaschppot only to Grade 1 pupils but also to the learners
in different Grade levels who are having difficultieseading. This approach is very helpful for beginning readers.

Since the study found out that there is an improvemeheingading abilities of the students, the teacher may use
the Marungko Approach in Distance learning provided that propdagcé and support from the parents and teachers
monitoring are all present.

Future researchers may conduct related studies which ealuidshce the findings of this research
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