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Abstract

This study aims to determine the mastery of English vocabulary befdr&ten implementing picture application
for the fifth grade of SD Sathya Sai Denpasar, and to determineugyeorting and hindering factors in
implementing picture to increase the student mastery of English vocabliferynethod used in this study is a
pre-experimental one-group pretest and post-test with a quantitativeiaitdtiye approach (mixed method). The
result of the discussion in this study indicated, that after implementing pagplieation in learning vocabulary,
there was an increase. This was shown by the increasadefit’s average score. Before implementing picture in
English vocabulary learning, the student’s average scorewas 60. After the implementation was done the student’s
average score became 69, which meant the increase was 9 PleéntSvas an increase in students’ vocabulary,
especially grouping particular nouns, understanding numbers and nmeestgeunderstanding adjectives, active
verbs and to be, and using verbs and to be in writing question®aitite sentences in simple present continuous
tense. In implementing the picture application to increase the studeglishBrocabulary, there were supporting
and hindering factors. The supporting factors are, the availabilifyiobiire from many sources, motivating
studentdo learn, and getting students actively involved. The hindering faatersxplaining the vocabuiaspent
much time, and the number of students in a class determinésctieeof attention, especially for students who
need more attention, because of their lack of vocabulary kdgeile

Keywords: picture; Eglish vocabulary; increasing

1. Introduction

Vocabulary is the core of the ability of language. Quantity and quality obutary are the foundation for
the four skills which are listening, speaking, reading, and writing (HunBeagthr, 2002). For the students to
be able to use their knowledge four skills, they should at least have an extensive vocabulary. With
understanding vocabulary, students will be able to understand texts and teeiemdading ability. Through
extensive vocabulary, they can produce sentences even complex seffieagesn convey their messdage
speaking with diverse vocabulary. Therefore, vocabulary is importatihatostudents can improve their
language skills, in particular learnimgecond language which is English. Teaching vocabulary was neglected
in 1940-1970 because it was too focused on years before. It leabpgrihe reason of a belief that learning
vocabulary meant language was mastered. But this is wrong, not onlystamdiérg the meaning of
vocabulary but also knowing how it is structured in a sentence, is a rissts The reason why grammar has
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been emphasized in learning for the last decade (Allen, 1983). Harmer (28@¢) learning a second
language is a long and complicated process. In each English lessooldss rteaching vocabulary needs
more time but it cannot be done in a lengour because students also need to learn another part, which is
grammar. In learnin@ language, age is the main factor in determining what and how shoulddbe. thu
formal education, teaching older children a language is possible with aacébgtproach. This could be done
because of their cognitive improvement. And for younger children, agdd tdaven, using their interests is
the way to motivate them to learn. Younger children of this age use peakisg and listening skills. The
success of the learning process often depends on using as many sengehelprocess. Students are more
focused on a word when they can toitchbesides seeing and hearihgA picture can be used ageof visual
devices to get students' attention. WAtpicture, students can visualize a thing directly in their memory. This
research is to emphasize the increase of English vocabulary mastery in theafitho§iSD Sathya Sai by
implementing picture.

SD Sathya Sai Denpasar is a character-based school with English as one of thebject Eaglish
presentation is focuseah the upper claggrom fourth until sixth grade. In the fifth grade of SD Sathya Sai
Denpasar, the student starts doing presentations with opening, content, clodirgiyieg questions and
answers. To do this, having an extensive vocabulary gives students confidspeaking.

2. Theoretical Frameworks

According to Hunt and Beglar (2002), teaching and learning vocabulary &sategmbine three
approaches which are incidental learning, explicit instruction, and independent strateggpuohent.
Incidental learning gives students of vocabulary knowledge by reading texdngs extensively. Introducing
new words, collaborating and developing known words are within explicit instnudtidependent strategy
development involves practicing students' ability to guess the meaning «f lyoodntext and training to use
adictionary. Seely (2007:25) mentions vocabulary divided into two classes afgicipen classes and closed
classes. Open classes consist of npwaujectives verbs, and adverbs. Meanwhile, closed classes are
pronouns prepositionsdeterminers, and conjunctianBhere are eight main word classes in English: verbs
nours, adjectives, adverbs, prepositions, determiners, pronouns, andatimmjs Verbs, nouns, adjectives
and adverbs are vocabulary words. Prepositions, determiners, psoraouh conjunctions are also called
grammatical words. Learning vocabulary means learning verbs, noyestivaas, and adverbs (Eastwood,
2002). Dulay et al (1982:50), mentions that language learner may omit argcpasts (omission) or add
unnecessary parts (additions); they can be wrong in word form ¢mation) or can be wrong in ordering
words (misordering). Harmer (2001) states using picture in learning wlacglzan be done in several ways:
drills, games, understanding, ornaments, prediction, and discussionge Riatu be taken from books,
magazines, newspapers, or photos; picture can be in flashcards, cue cards;aiioiis.

3. Methods

This research isa pre-experimental one-group pretest-post-test design avitloncurrent model. The
concurrent model combines quantitative and qualitative data at the same time. The datieeted twrough
guestionnaires, participant observation, tests, and in-depth interviews. The questionasirto get
information abouttudents’ English vocabulary before implementing picture. The pretestgiven before
implementing picture and post-test was given after implementing picture. Interviessgoget students’
opinions base@n pretest and post-test. Quantitative analysis presented an average score from pretest and
post-test and compared the increase in the mastery of English vocabulany ded after implementing
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picture in fifth grade students of SD Sathya Sai Denp&sscriptive qualitative analysis described students'
sentences in pretest and post;testreased English vocabulary, and in-depth interviews.

4. Result and discussion

4.1. Pretest Quantitative Analysis

The pretest was in multiple choice and essay. The multiple choice question consistgudstions while
the essay questions consist of five clue words based on the picture provided should be answered in
writing questions and positive sentences in simple present continuous Femsethe pretest score, it is
known the average score was 60, the highest was 90, and the lowest was Z&r&hange of 0-44 was
obtained by 4 students, the score range of 45-55 was obtainedtiayesits, the score range of 55-69 was
obtained by 3 students, the score range of 78-84 was obtained hyehtstu3 students obtained the score
range of 85-100The result of individual scores is presented in the table as follows.

Table 1. Individual student pretest score

No. Student Number | Pretest score
1. 1 70
2. 2 -
3. 3 80
4, 4 45
5. 5 -
6. 6 75
7. 7 48
8. 8 36
9. 9 70
10. 10 48
11. 11 -
12. 12 85
13. 13 30
14. 14 55
15. 15 75
16 16 85
17. 17 65
18. 18 29
19. 19 43
20. 20 -
21. 21 90
22. 22 53
23. 23 60

Based on individual student pretest s¢itrés known the average score, the highest, and the lowest score
as follows.

Table 2 Pretesscore

Highest Score 90
Lowest Score 29
Average Score 60

Based on the result of individual scores on multiple choice questions, it can bedhdich questions
most students answered correctly and questions that most were answered incbasadlygn the following
table.
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Table 3. Percentage of multiple-choice answers (ghjete

Number Question Answer Average Percentage of Average Percentage of
Right Wrong Correct Answer Incorrect Answer
1 1 13 6 68% 32%
2 2 13 6 68% 32%
3 3 15 4 79% 21%
4 4 14 5 74% 26%
5 5 16 3 84% 16%
6 6 19 0 100% 0%
7 7 15 4 79% 21%
8 8 11 8 58% 42%
9 9 16 3 84% 16%
10 10 6 13 32% 68%

%
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From the multiple-choice answers in pretest, question number 6 was correctly emhswer 90%
Meanwhile, the least correct answered by @#Yowas question number 10.

4.2. Pretest Qualitative Analysis

Question sample of multiple-choice numer

a. Wants a glass of water
b. Wants a cup of tea

c. Wants a loaf of bread
d. Wants a cup of coffee

Jessica is hungry. She.................

Correct answer: C. Wants a loaf of bread

Question number 6 is a positive sentence with hungry as a predicative adjectivexphadhs the subject.
The first sentence is S (Jessica) + to be (is) + predicative adjective (hungryg aeddhd sentence is S (she)
+ verb (wants) + object (noun). Students are expected to uadtetse meaning of hungry or at least they
guess the context of the first sentence to fill in the second sentence which isiyetipegbicture.

Table 4. Sample of the essay

Question Student’s answer Errors Correct answer
Question Positive sentence| Question Positive sentence
sentence sentence
(The The girls| The girls ply| - Omission: - Omission: to| - Question  sentence
girls)....... plying? betminto ‘what’, to be be’are’ What are the girlg
‘are’, and | - Misformation ‘ply’ doing?
‘doing’ should be ‘plying’ - Positive sentence: Th
- Incorrect  spelling girls are playing
‘ply’ tennis
- Inappropriate word
‘betminto’  should
be ‘tennis’
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From the picture provided two girls are playing tennis. The derban be used for unknown action or
unmentioned action. the pattern, for question and positive sentenicesimple present continuous tense.

4.3. Post-test Quantitative Analysis

The mastery of English vocabulary after implementing of picture application was gham post-test
score in the following table.

Table 5. Individual student post-test score

Number Student Number Post-test Score
1. 1 86
2. 2 71
3. 3 88
4. 4 58
5. 5 70
6. 6 85
7. 7 60
8. 8 45
9. 9 56
10. 10 50
11. 11 75
12. 12 95
13. 13 23
14. 14 73
15. 15 89
16. 16 89
17. 17 76
18. 18 45
19. 19 65
20. 20 88
21. 21 91
22. 22 60
23. 23 55

Based on individual student post-test score, it is known the average sedrigihtist, and the lowest score
as follows.

Table 6. Individual student post-test score

Highest Score 95
Lowest Score 23
Average Score 69

Post-test showed that there was an increase from the average score. The averagereased by 9
points of 69, and the highest score increased by 5 points #h85%core range also increased, the score range
from 044 to only 1 student from previously 4 students, the score range o4 4fecreased by 1 to 3 students
compared to the previous 4 students, the student score range ofitdeg®ed to 6 students from only 3
students, the score range of 70-84 remeior 5 students, and the increase in the score range from 85-100
wasquite significant t® students from previously only 3 studen

Based on the results of the post-test given after implementing the imaggfs in learning, the results of
students’ scoreson multiple-choice were obtained. The following is the average percentage of questions
answered correctly and incorrectly by students.
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Table7. Percentage of multiple-choice answers (post-test)

Number | Question Answer Average Percentage of Average Percentage of
Right Wrong Correct Answer Incorrect Answer
1 1 13 10 57% 43%
2 2 18 5 78% 22%
3 3 19 4 83% 17%
4 4 21 2 91% 9%
5 5 22 1 96% 4%
6 6 22 1 96% 4%
7 7 21 2 91% 9%
8 8 16 7 70% 30%
9 9 17 6 74% 26%
10 10 4 19 17% 83%

There was an increase in the number of questions answered by studest®ng 4, 5, 6 and 7 were
answered correctly by more than 90%. The question with the lowest percentagaeot answers was
number 10.

4.4 Post-test Qualitative Analysis
Question sample of multiple-choice number 5:

N The weather ishot,.....................
a. | want a loaf of bread
b. I want a bowl of noodles
c. | want a bottle of water
d. | want a piece of cheese
Correct answer: C. | want a bottle of water
According to the post-test score, it is known that students have undertst®oquestion above and
understood the meaning of the multiple choices given. The numbardeinss who answered correctly was
22 students or 96% and 1 person who answered incorrectly or 4%.

Question sample of the essay: in the picture, a dog is sleeping

Table 8. Sample of the essay

Question Student’s answer Error
Question Positive sentence
sentence
(the dog) What is the dog| The dog is sleeping No error
doing?

From the answer above, both question and positive sentences were writmtlycém simple present
continuous tense. Most students could understand the context from the prowided.
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4.5. Opinions of Students with Low and High Scores

Referring to the results of interviews with students with low and high scores, lagamastery is an
influence that can help students understand the questions on the testafple, students can guess the
context of a sentence even though they only understand one or two laogabards in the question.
Practicing and repeating vocabulary outside of school maxinstizdssits’ vocabulary mastery.

4.6. Supporting and Hindering Factors in Increasing Mastery of English Vizogbn The Use of Picture

Picture combined with practices, simulations, and games, can help to motivate studestsimg.To
make students remember the vocabulary taught, repetition and practice helpdirtssto store the
vocabulary in their memories. On the other hand, explaining vocabulary meedgime, and the number of
students in one class affects vocabulary learning because some students neegiveoenough attention.

5. Conclusion

Based on the formulation of the first problem, the results of the pretest anadysie implementing
picture in learning to increase English vocabulary, there were still studentsidvhotdunderstand and got
low scores. The student average score was 60, the lowest score was 26, agldetitesbore was 90. After
implementing the application of picture in learning English vocabulary, an averageof 69 was obtained,
the improvement was 9 points. Some students who got low scores improviedraaged in score rangehis
improvement is related to the second problem formulation after implemenéngséhof picture in learning
English vocabulary. From the first and second formulations, the troldegm formulations can be concluded
supporting and hindering factors for the use of picture in leafBigish vocabulary. Supporting factors are
that image material can be obtained from various sources, combined with prasticéetias, and games,
which can help to motivate students in learning, and repetition and practice haljudbats to store the
vocabulary in their memories. The hindering factors are that it requirestimare¢o explain vocabulary in
contexts, and the number of students in one class affects the focus tidrattereach student.
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