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Abstract

The absence of sufficient and effective support from school principals towards teachers' challenges leaves most
teachers to suffer a deficiency in their teaching-learning process, which of course makes it difficult to influence
teaching quality and school improvement in general. From this background, this study aimed at increasing the
understanding of leadership practices and strategies suitable for resolving teachers’ challenges in Cameroon Secondary
Schools. Based on this systematic literature review, among many, this study reveals that there is a solid significant
relationship between leadership practices and resolution of teachers’ challenges in secondary schools, at the same time,
both the school principals and teachers need professional growth, at varying degree. The school principals need to be
more skillful, experienced, and knowledgeable above an average teacher to be able to handle and resolve the
challenges faced by teachers. Etc. In addition to the already existing effective practices and strategies from empirical
evidence, such as; communication, conflict management, supervisory, motivation, boasting teachers’ morale,
promotion of teachers, promotion of good work environment, and cordial interpersonal relationships which positively
influenced teachers’ output/productivity Cameroon Secondary Schools, other more interactive practices and strategies
such as; counseling, coaching, and mentoring, were found effective, yet neglected due to busy schedule of principals,
so were encouraged to be used more frequently. Next, Shared Leadership, distributed leadership, transformational and
instructional leadership practice are found to be effective in resolving teachers' challenges, as such should be used to
empower and influence more teachers’ experiences and development. Most importantly, instructional leadership
practice appears more effective with respect to the challenges teachers face, hence should be the core of school
principals’ day-to-day administrative strategy because its effects such as quality feedback after supervision of
instruction will solve most of the problems teachers encounter in schools. In addition, the ten (10) professional
standards proposed by the National Policy Board for Educational Administration, which captures the principles of
almost all the above leadership practices and strategies are encouraged to use as a guide for principals day to day
running of schools. Because no one leadership practice and strategy is the best and comprehensive to tackle many
teachers' challenges, this study resolves that school principals in Cameroon should make use of a combination of
practices and strategies which can tackle teachers' challenges highlighted in this study. Finally, some strong
recommendations were made.

Keywords: Leadership Practices and Strategies; teachers challenges; instructional leadership; transformational leadership; Secondary
Schools in Cameroon; school improvement.

1. Introduction

Cameroon society and school context to be specific is rapidly changing and gradually becoming more
complex with challenging roles especially in an environment that embraces and promotes modernization,

and globalization. Such current trend and establishments has challenged students, teachers, schools and the

1JRP 2021, 78(1), 18-36; doi:.10.47119/1JRP100781620211986 WWw.ijrp.org



Awu Isaac Oben / International Journal of Research Publications (IJRP.ORG) ‘.\ JJRP .ORG

ISSN: 2708-3578 (Online)

19

entire educational system to rethink their structures, practices, strategies, and the competencies necessary
for school leaders to improve their schools. Hargreaves, (2000) observed that “pressures and demands in
some countries for students to learn new skills such as teamwork, higher-order thinking and effective use of
new information technologies, call for new styles of teaching to produce these skills, meaning that more
and more teachers are now having to teach in ways they were not themselves taught” The pressure of
school improvement at micro-level falls directly on the shoulders of school leaders (principals), bearing in
mind that Leadership is a process whereby an individual influence a group of individuals to achieve a
common goal (Northouse, 2012) and poor performance of school leader is detrimental to school
effectiveness and growth. As a consequence of this view, the expectations for school leaders have
significantly changed and leaders are being held accountable for poor resource management and student
academic performance (Busch, O‘Brien & Spangler, 2005). Based on this background this paper has a
limited scope to do a systematic literature review describing the Leadership practices and strategies that can

resolve teachers' challenges in Cameroon Secondary Schools.

1.1. Research Context

Like in any other country, Secondary education in Cameroon absorbs graduates from primary education,
and prepares them for access into higher educational institutions. Such uniqueness, permits secondary
education to occupy an indispensable central position and leading role in the education ladder (Etomes, and
Molua, 2018). At the same time, Teaching is getting more and more complex and challenging these days.
There by putting the teachers in a very difficult position to deal with new challenges like: large class size
and inclusive education, lack of content knowledge in new disciplines like ICTs and STEM integration,
etc. While teachers’ challenges are on the rise, students’ performances drop. Poor performance in
secondary education which is reflected in students’ output, such as; repetition, low skills acquired, dropout
amongst others have adverse effects on the student in particular and the Cameroon society in general. For
example, that school dropout at this level limit future opportunities for students and also represents a
significant drain of the limited resources that countries have for the provision of secondary education
(Etomes, and Molua, 2018).

Most of such problems that surface in the Cameroon school context always point accusation fingers to the
school management and administration (school leadership). While most parents blame the entire school
system, the administrators pressurize and blame teacher and the teachers in turn blame the students and
school principals. Contrarily research has proven that the correlation between school leadership and
students’ outcomes is not direct. While the school leadership affects students’ learning achievement by

exercising a positive influence on the work of other staff, especially teachers, as well as on the conditions
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or characteristics of the school (Leithwood et al., 2006). Therefore the efficient and effective management
of any school lies on the ability of the top leadership to motivate the workforce. And because most research
points out that, teachers play a pivotal role in the achievement of educational goals and objectives given
that their effectiveness determines students output. This is also backed by Section 37(1) of Law No. 98/004
of 14th April 1998 to lay down the guidelines of education in Cameroon which states that; “the teacher
shall be the principal guarantor of quality education”. Though there are other factors that contribute to
teachers’ productivity, principals as head of secondary schools has a paramount role to play in teachers’

job performance (Etomes, and Molua, 2018).

Generally Cameroon secondary schools officially headed by school principals and directly by assisted
vice-principals while other administrative positions like discipline master, school cashers, sectary etc
complement the school leadership. The Principals is an administrative head or chief executive of the
institution who plan, control and command, organize and coordinate all the activities that take place in the
school (Mbua, 2003 cited in Ngwokabuenui 2015). It is important to mention that, School leaders start out
as teachers and advance to the position of school leader at the end of their teaching career. Wirba (2015)
attest that “the speed at which classroom teachers are turned into school principals indicate the lack of
emphasis on leadership training for current principals in schools in Cameroon, meaning the average school
principal in Cameroon context has no special qualities and experiences over the teaching staff. This
seniority-based transition of teacher to school leadership (recruitment policies and procedures) therefor
overlook knowledge and experience of education management and leadership with the assumptions that the
new principals has already got relevant experiences for his new role and will have more skills and
experiences on the job training. And since, the principal is the head of the school and the manner in which
the principal performs his/her roles and functions are paramount in improving the teaching and learning
environment for teachers to be productive. Principals are the main administrators of staff and students who
are at the center of school improvement; teachers are at the center of the teaching-learning process while
students are the major stakeholders in education since their performance informs the educational

community on how the school is faring (Etomes, and Molua, 2018).

1.1.1. Teachers and Teaching Challenges in Cameroon Secondary Schools

The pressure to raise the average student standard and performances put the school administrator and
teacher most specifically in very difficult position. Many classroom teachers in Cameroon secondary
schools face a lot of challenges and such challenges decreases the quality of the teachers. Backed by
previous research conducted by (Alemnge, 2015, Ngwokabuenui 2015, Kongnyuy, 2015, Etomes, and
Molua, 2018, Wiysahnyuy, 2019, Oben, 2020) and for the purposed of this study, | have captured and
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summarized the top six (6) main problems which are affecting secondary school teachers on daily biases,
and such problems are affecting teachers, teaching quality, students’ performances and school development

in general. They include;

1) Heavy work load due to shortage resources (both financial and human) which limits most teachers
to have time in planning lessons properly and extra time for self and professional development and
engagement in research. Usually in schools with limited number of teachers, the workload for an individual
teacher becomes even higher. For example, in a school where there is only a mathematics teacher, without
a physic teacher, he or she may be asked to teach both subjects, with the assumption that he has related
subject matter knowledge of the two subjects. But this is not always true, since each teacher had some level

specialization while a student teacher.

2) The issue of Classroom management due to large class size and of diversity and inclusive
education. Teaching an average classroom poses a lot of challenges to teachers, especially to inexperienced
teachers. More students in classroom require more work, more resources and so on. For example teaching
student in sciences where they may need some practical work, teachers usually face a lot of problem due to
lack of resources (classroom space and funds for projects) and the issue of attending to different students

need (diversity and inclusiveness) in the same class possess even bigger challenges.

3) Poor feedback from school leaders, such as supervision of instruction. This occurs when principal
has limited knowledge of the subject matter. Most research report that when principal background
knowledge for example is not sciences, after observing a classroom, they usually do no give concrete
subject matter feedback which can effectively guide the teacher, rather, they give more of pedagogical
feedback, which has also incomplete because of their poor knowledge in subject matter being observed. In
some cases, even when, the principal and there teacher have, same educational background, the teacher
maybe be more experienced than then principal, so the principal has little or nothing to offer as feedback

which can improve the teaching learning process.

4) Poor working conditions which leads to low job satisfaction (low salaries, little or no evolvement
in relevant school decision making, recognition, etc). This situation affects teachers’ motivation,
commitment and effective collaboration with peers or other staff members. The situation sometime ironical
leads to rampant teachers’ lateness and absenteeism in class, which leave the teaching learning process in a
dilemma. Absenteeism of teachers is one of the main reasons generally considered to contribute to the poor

level of education in the Cameroon.
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5) Lack of proper pedagogical skills and content knowledge delivery to effective Integrate 21st
century learning skills like ICTs and STEM in the classroom. This situation frequently happen because
some teacher do not possess proper professional training given that the school curriculum keeps changing,
hence it come with new expectations and challenges. An example of reason accounting for teacher lack of
pedagogical and subject matter knowledge is the school autonomy policy which allows school
administrator together with Parent teachers association to recruit teachers. On the contrary, because the
demand for qualified teachers is a major problem in some Cameroon secondary schools, the high demand
for teachers (quantity) seems more urgent than questions of quality. Usually, because of shortage (financial
and human resources), the school takes the calculated risk to fill this gap with the provision of PTA,
contract or volunteers teachers (school-based teacher recruitment autonomy policy) as the problem of
shortage is almost unavoidable while at the same time neglecting issues of teachers quality and education
standards. Mostly, it’s up to schools’ parent-teacher associations to fill the gaps with the so-called “PTA-
teachers” or some undeserving mediocre teachers who are employed based on, but no limited; favoritism,
nepotism, discrimination, bribery and corruption, and in most cases have no formal teachers training. Sad
enough, most PTA teachers lack or have insufficient professional training or preparations, required
certification, poor professional ethics, and little pedagogic experience to be considered qualified teachers.
These poor situations which provide the school with mediocre or less qualified teachers usually have a
general assumption that the new employee will learn pedagogical skills on the job via in-service training
and assistance from the school principal. However, due to limited career prospects and inadequate
motivational support and rewards, these teachers are usually reluctant towards self-development and are
less committed to their job and fail to seek professional development. The school principals are then held
accountable and the burden usually falls on their shoulders and challenged with a huge task or role to
bridge the gap of inexperienced or unqualified teachers found in their schools in order to increase average
student performance (Oben, 2019). From this perspective, it means the average school principal in
Cameroon need to work even hard to improve teacher quality, because such problem of recruiting
inexperienced and untrained teachers is almost unavoidable especially in the typical rural areas of the

country.

6) Students’ indiscipline in secondary schools in Cameroon has recently increased, thereby putting
the teaching learning process more difficult for teachers. Ngwokabuenui (2015) observed that, students
have become uncontrollable and highly disrespectful to: themselves, teachers, school administrators,
parents and to the society at large. Students portray different types of indiscipline behavior among which

include the following acts: boycotting of lessons, watching and practicing pornography, lies telling,
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violence, dishonesty, disobedient to teachers, prefects, and school administration, rapping school/class
mates, alcohol consumption, confronting and stabbing teachers in schools, vandalism, lateness to school,
cultism, drug abuse, insulting/assaulting, stealing, rioting; among others. The presence of the above
mention problems usually water down the efforts of most teachers as they struggle to improve students’
performances. For this reason, the researcher proposed some possible remedies to curb indiscipline in
secondary schools. They include; moral leadership, moral education/instruction, education orientation and
behavior-accountability policy implementation. It is therefore imperative to note here that, the
responsibilities and contribution of school principals through strategic leadership practices are the only

immediate solution to assist Cameroonian teachers in overcoming the aforementioned challenges.

1.2. Statement of the Problem

The correlation between school leadership and students’ outcomes is not direct. Research indicates that
school leadership affects students’ learning achievement by exercising a positive influence on the work of
other staff, especially teachers, as well as on the conditions or characteristics of the school (Leithwood et
al., 2006). At the same time many classroom teachers in Cameroon secondary schools faces a lot of
challenges like insufficient pedagogical and content knowledge, poor working conditions and poor
feedback from supervision of instruction etc, which generally affect their motivation, commitment and job
satisfaction, thereby affecting teaching quality, students’ performance and the entire school development,
because without teachers, the education system will be crippled and no educational system can rise above
the quality of its teachers (Endeley, 2014, Etomes & Molua, 2015,). The aforementioned problems of
teachers can be addressed by some effective leadership practices and strategies. However, many researches
which coincide with the actual situation in Cameroon context indicates that few principals actually engage
in practices and strategies which resolve teachers challenges in their day-to-day work, spending minimal
time on instructional leadership activities, coaching, and teacher evaluation and support (Horng, Klasik, &
Loeb, 2009; May, Huff, & Goldring, 2012; Grissom et al., 2013). Rather, principals tend to spend the bulk
of their time on administrative activities (e.g., student discipline and compliance requirements), budgets
and staff, and internal and external relations, such as fundraising and working with staff and students
(Horng et al., 2009).

The absence of sufficient and effective support from school principal towards teachers challenges leave
most teachers to suffer a deficiency in their teaching learning process which makes it difficult to influence
school improvement in general. Based on this background, this paper is a systematic literature review
describing the practices and strategies which principals can use to resolve teachers challenges in Cameroon
Secondary Schools, and to suggest how trainings could improve performance of current and future

principals and teachers.
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1.3. Purpose of the Study
The purpose of this study is to increase understanding on the leadership practices and strategies suitable for
resolving teachers’ challenges in Cameroon Secondary Schools, thereby reducing some problems

encountered by teachers within the Cameroon context.

1.4, Research Questions
This paper set out to answer the following question:
1. What are some suitable leadership practices and strategies school principals can use to resolve teachers

challenges in Cameroon Secondary?

1.5. Significant of the Study

It is predicted that, this study will be a suitable attempt and mechanism to understand, describe and suggest
possible solutions to tackle problems affecting teachers’ development in Cameroon secondary schools. It is
hoped that discussion and suggestion from this paper will be significant and beneficial to the following
groups of persons; school administrators / policy makers, teachers, students, the media, and the society at

large.

2. Review of Related Literature

Leadership practices are uniquely defined by the actions that leaders perceive as necessary to ‘respond to
specific student, teacher and community needs’ (Urick and Bowers 2014, 99 cited in Walker & Qian,
2020). By executing such practices, school principals (leaders) are capable of having significant positive
effects on student learning and other important outcomes (Robinson, Hohepa, & Lloyd, 2009; Silins &
Mulford, 2002; Waters, Marzano, & McNulty, 2003, Cited in Leithwood, et.al., 2010). Based on an
extensive literature review and relevant empirical evidence, Leithwood et al. (2008) found that ‘almost all
successful (school) leaders draw on the same repertoire of basic leadership practices’. These are: (i)
building vision and setting directions; (ii) understanding and developing people; (iii) redesigning the
organization; and (iv) managing the teaching and learning programme. Each of these basic practices is
associated with numerous, more specific competencies, orientations and considerations (Leithwood et al.,
2004). While the authors identify these practices as necessary for leaders who wish to improve student
learning in their schools, they also acknowledge that they are, by themselves, rarely sufficient. Other
policies and strategies must be in place to ensure the effectiveness of good leadership practice. Evidence
from the literature suggests that leaders use this common repertoire of basic leadership practices in diverse
ways, adopting different styles or models to achieve organizational goals or to meet targets. And Effective

leaders vary their methods according to the context, the stakeholders affected and the desired outcome.
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Research suggests that a core set of principal leadership practices, from human capital management to
agenda setting to coaching and instructional leadership, can influence teaching and learning in schools
(Hallinger & Heck, 1998; Leithwood, Louis, Anderson, & Wahlstrom, 2004; Harris, Rutledge, Ingle, &
Thompson, 2010 cited in Rowland 2017). Given that most of the teachers problems highlighted above are
relate to instructional leadership and transformational leadership practice, it is significant to discuss the
concept of instructional leadership and transformational leadership because it is very instrumental in
teachers’ development, hence the improvement of teaching quality.

2.1. Instructional Leadership Practice

Different authors have different conceptualization about the concept of instructional leadership. some the
examples are the views that; Instructional leadership focuses predominantly on the role of the school
principal in coordinating, controlling, supervising, and developing curriculum and instruction in the school
(Bamburg & Andrews, 1990; Hallinger & Murphy, 1985), Instructional leaders lead from a combination of
expertise and charisma. They are hands-on principals, ‘hip-deep’ in curriculum and instruction, and
unafraid of working with teachers on the improvement of teaching and learning (Cuban, 1984; Hallinger &
Murphy, 1986). Instructional leaders are viewed as culture builders. They sought to create an ‘academic
press’ that fosters high expectations and standards for students, as well as for teachers (Mortimore, 1993;
Purkey & Smith, 1984).

According to (Hallinger, 2003) the most frequently used conceptualization of instructional leadership was
developed by Hallinger (2000). In this model he proposes three dimensions of the instructional leadership
construct which are: (1) Defining the school’s mission, (Two functions, framing the school’s goals and
communicating the school’s goals, comprise the dimension, defining the school’s mission) These functions
concern the principal’s role in working with staff to ensure that the school has clear, measurable goals that
are focused on the academic progress of its students. It is the principal’s responsibility to ensure that these
goals are widely known and supported throughout the school community. While this dimension does not
assume that the principal defines the school’s mission alone, it does assume that the principal’s
responsibility is to ensure that the school has a clear academic mission and to communicate it to staff. (2)
Managing the instructional program, (focuses on the coordination and control of instruction and
curriculum) this dimension incorporates three leadership functions: supervising and evaluating instruction,
coordinating the curriculum, monitoring student progress. These functions, more so than functions in the
other two dimensions, require the leader to be deeply engaged in the school’s instructional development. In
larger schools, it is clear that the principal cannot be the only person involved in leading the school’s

instructional program. Yet this framework assumes that development of the academic core of the school is
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a key leadership responsibility of the principal (Hallinger & Murphy, 1985). And (3) Promoting a positive
school-learning climate (includes several functions: protecting instructional time, promoting professional
development, maintaining high visibility, providing incentives for teachers, providing incentives for
learning) This dimension is broader in scope and intent. It conforms to the notion that effective schools
create an ‘academic press’ through the development of high standards and expectations and a culture of
continuous improvement. It is the responsibility of the instructional leadership to align the school’s
standards and practices with its mission and to create a climate that supports teaching and learning.
(Hallinger, 2003). Looking at these definitions, they all captures main practices and strategies used by
principals with respect to teachers’ development hence resolving most of the challenges which which

teachers face.

2.1.2. Transformational Leadership

Very close to the concept of instructional leadership is transformational leadership. Hallinger (2003)
reported that the most suitable leadership role for principals has been dominated by two conceptual
models: instructional leadership and transformational leadership. According to UNESCO (2016) this
theory contends that: (i) people will follow a person who inspires them; (ii) a person with vision and
passion can achieve great things; and (iii) the way to get things done is by injecting enthusiasm and energy.
Thus, transformational leaders create and embrace a vision for an organization that inspires and brings the
best out of people, while reflecting a belief system based on integrity and inclusiveness. This evolution of
the educational leadership role has been labelled as reflecting ‘second order’ changes (Leithwood, 1994
cited in Hallinger 2003) as it is aimed primarily at changing the organization’s normative structure. The
most frequently used model of this variety has been transformational leadership (e.g. Bass, 1985, 1997;
Leithwood & Jantzi, 2000b; Silins & Mulford, 2002 cited in Hallinger, 2003 ). Transformational leadership
focuses on developing the organization’s capacity to innovate. Rather than focusing specifically on direct
coordination, control, and supervision of curriculum and instruction, transformational leadership seeks to
build the organization’s capacity to select its purposes and to support the development of changes to
practices of teaching and learning. Transformational leadership may be viewed as distributed in that it

focuses on developing a shared vision and shared commitment to school change (Hallinger 2003).
Furthermore, based on the existing literature, most of the above practices and strategies have be summaries

and documented in ‘“Professional Standards for Educational Leaders” proposed by National Policy Board

for Educational Administration (2015) as presented in the table below.
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Table 1. Professional Standards for Educational Leaders (NPBEA, 2015)

Professional Standards

Mission Statement

1. Mission, Vision, and

Core Values

Effective educational leaders develop, advocate, and enact a shared mission, vision, and core

values of high-quality education and academic success and well-being of each student.

2.Ethics and Professional

Norms

Effective educational leaders act ethically and according to professional norms to promote

each student’s academic success and well-being.

3. Equity and Cultural

Responsiveness

Effective educational leaders strive for equity of educational opportunity and culturally

responsive practices to promote each student’s academic success and well-being.

4.Curriculum,
Instruction, and

Assessment

Effective educational leaders develop and support intellectually rigorous and coherent
systems of curriculum, instruction, and assessment to promote each student’s academic

success and well-being.

5. Community of Care

and Support For Students

Effective educational leaders cultivate an inclusive, caring, and supportive school community

that promotes the academic success and well-being of each student.

6. Professional Capacity

of School Personnel

Effective educational leaders develop the professional capacity and practice of school

personnel to promote each student’s academic success and well-being.

7. Professional
Community for Teachers
and Staff

Effective educational leaders foster a professional community of teachers and other

professional staff to promote each student’s academic success and well-being.

8. Meaningful
Engagement of Families

and Community

Effective educational leaders engage families and the community in meaningful, reciprocal,

and mutually beneficial ways to promote each student’s academic success and well-being.

9. Operations  and

Management

Effective educational leaders manage school operations and resources to promote each

student’s academic success and well-being.

10. School Improvement

Effective educational leaders act as agents of continuous improvement to promote each

student’s academic success and well-being.

In October 2015, the National Policy Board for Educational Administration (NPBEA) released new

standards for school leaders the PSEL. Compared with previous standards (the Interstate School Leaders

Licensure Consortium (ISLLC) The new standards put more emphasis on principals’ responsibilities to

promote rigorous instruction, build individual teacher and leader capacity, foster a collaborative work

environment, ensure the development of equitable and culturally responsive schools, and engage families

and communities (Rowland, 2015b; Prociw & Eberle, 2016). Specifically Standard 6: (Professional

Capacity of School Personnel) and Standard 7: (Professional Community for Teachers and Staff) of the

new standards suggest that principals should focus on empowering teachers, and cultivating and integrating

the school with the community. Thereby resolving most of the challenges faced by teachers, hence

improving teaching quality and school improvement.
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2.2. Empirical Review

To begin with, Wiysahnyuy (2019) examined some factors that contribute to ineffective teaching in some
selected secondary schools in Bamenda municipality in the North West region of Cameroon. Findings from
this study revealed that majority of the teachers hardly carried out intensive research and that hindered
effective mastering of the content knowledge of the lessons taught. Some of them used methods that were
more of teacher-centered, majority of the teachers scarcely prepared their lessons before the actual teaching
and some did not consider the differences in learners learning styles during the teaching-learning
transaction. Verbal communication in the classroom was more of teacher-centered. Most of the teachers
used basically traditional materials neglecting the use of advanced media and community resources while
only 30% of the teachers made an effort to create awareness on the purpose and importance of the
knowledge learners learned. All these rendered the teaching-learning transaction less effective. In order to
improve on this situation, the researcher suggested that teachers should carry out intensive research,
effectively prepare their lessons, vary and use the constructivist approaches of teaching so as to meet up
with the demands of Competence-Based Learning and complement the use of traditional media with

advanced and community resources.

Next, a study by Kongnyuy, (2015) which aimed at identifying and examining the effects of motivation on
teacher output in Government Secondary and High Schools in the North West Region of Cameroon,
revealed that; boasting teachers’ morale, promotion of teachers, good work environment and cordial
interpersonal relationships positively influenced teachers’ output. The researcher of this study
recommended that principals should strengthened in-service training facilities for teachers; appointment
into posts of responsibilities should consider qualification, experience and personal skills of the teacher
concerned; and that trust, confidence, delegation of power and shared decision making should be

encouraged amongst principals.

Last but not the least, a study by Etomes and Molua, (2019) investigated strategies used by principals for
enhancing the productivity of secondary school teachers in selected government secondary schools in
Cameroon. Results from this study showed that, principals’ communication, conflict management,
supervisory and motivation strategies influence the productivity of teachers in Government Secondary
Schools. Of the four strategies examined, conflict management strategy was found to have more influence
on the productivity of teachers. Principals’ strategies have a direct relationship with teachers’ productivity.
Therefore, there is a possible correlation between principals’ leadership and management strategies,
teachers’ productivity and school effectiveness. In addition, effective collaboration amongst teachers is

necessary for teachers’ effectiveness. The researchers recommended that principals should put in strategies
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that will enhance effective communication, conflict management, motivation and supervision to improve

on the productivity of teachers.

3. Discussion

There exist a plethora of challenges affecting teachers in Cameroon secondary schools. The prominent
ones include; (1) Heavy work load due to shortage of resources (human, financial, and material) in schools.
(2) Classroom management issue due to large class size, diversity and inclusive education. (3) Poor
feedback from school leaders. (4) Poor working conditions which leads to low job satisfaction (5) Lack of
proper pedagogical skills and content knowledge due to insufficient professional training or preparations.

(6) Recent increase students’ indiscipline in secondary schools in Cameroon.

This study reveals that, there is a solid significant relationship between leadership practices and resolution
of teachers’ challenges in secondary schools, at the same time, both the school principals and teachers
needs professional growth, at varying degree. The school principals needs to be more skillful, experienced
and knowledgeable above an average teacher so as to be able to handle and resolve the challenges faced by
teachers in schools. This coincide with findings of Etomes and Molua, (2019) which showed that,
principals’ communication, conflict management, supervisory and motivation strategies influence the
productivity of teachers in Government Secondary Schools, and effective collaboration amongst teachers is
necessary for teachers’ effectiveness. In addition, a study by Kongnyuy, (2015) found that; boasting
teachers’ morale, promotion of teachers, good work environment and cordial interpersonal relationships
(motivation) positively influenced teachers’ output. Therefore, there are different practices and strategies
school principals can use depending on the context, time, situation and most importantly the ability of the
school principal to influence such actions. Therefore the utilization of the ten (10) professional standards
proposed by National Policy Board for Educational Administration (2015) which captures most of the
leadership practices, and are closely related to the result of Leithwood et al. (2008) will be applicable by
school principals in Cameroon context, towards teachers, teaching quality and school improvement. In
addition | therefore agree with the authors who suggest that Principals’ strategies have a direct relationship
with teachers’ productivity and to suggest just as Leithwood et al., (2004), that principals in Cameroon
should use more interactive strategies such as counseling, coaching, teacher evaluation and support, and
mentoring to resolve teachers challenges. These interactive strategies can effectively influences teachers

development, hence student and school improvement in Cameroon.

More, this study highlights that, the current practices and strategies employed by school principals in

Cameron are not sufficient to tackle most of the contemporary challenges face is schools. This happen
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because of insufficient professional training or preparations into office, for such related reasons, few
principals actually engage in practices such as coaching, instructional leadership, and transformational
leadership that can influence teaching and learning in schools in their day-to-day work, spending minimal
time on instructional leadership activities, coaching, and teacher evaluation and support (Horng, Klasik, &
Loeb, 2009; May, Huff, & Goldring, 2012; Grissom et al., 2013 cited in Rowland, 2017). Rather,
principals tend to spend the bulk of their time on administrative activities (e.g., student discipline and
compliance requirements), budgets and staff, and internal and external relations, such as fundraising and
working with staff and students (Horng et al., 2009). These challenges remain part of the school principals’
responsibility to revolve and to increase teachers’ motivation in the teaching-learning processes.
Kongnyuy, (2015) remarked that, satisfied teachers are generally productive and can influence students’
achievement. Therefor improvement in the working conditions of teacher through leadership practices and
strategies like teachers recognition and involvement in major decision making process will greatly

influence teachers jobs satisfaction, hence productivity.

Furthermore, this study reveal that most teachers, especially the novice and inexperienced depend on their
principal for their professional growth, and since teacher’s administrative expediencies and seniority count
in their transition to become school principals in future, the school principal need to use more strategies
and practices that can lead to equity and teachers growth, if this problem is not resolved many school
leaders in Cameroon secondary schools will continue to be unprepared for their new roles and
responsibilities since the selection of principals is often on the basis of teacher seniority. This coincide with
finding of ( Etomes & Molua, 2018) who found that, a very large proportion of the teachers in secondary
schools in Cameroon (96.6%) do not hold any post of responsibility while 3.4% teachers hold post of
responsibility. This points therefore point back to some of the teachers’ problems like lack of support and
recognition, which may lead to less commitment in the job and absenteeism. In this case, school principals
should use shared Leadership and distributed leadership to influence more teachers’ experiences and
development, because it is certain that in future, most of the current school teachers will become principal,
following longevity, and experience in the Cameroon context. Shared leadership reflects the culture of
working in unity presented by shared leadership behaviors by all stakeholders (Bakir, 2013 cited in
Goksoy, 2016). Therefore, the shared leadership approach is related to the participation of many
individuals in leadership activities. It is more than one leader’s knowledge and experiences; it is rather the
product of many individuals and the relationships among them by combining all the leaders in a school and
taking their activities into account (Harris, 2005; Spillane, 2005). Similarly, school principals should use
distributed leadership practices to complement their practices and strategies. This is because distributed

leadership is not simply assigning individuals to specific tasks and sharing duties (Penlington et al., 2008
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cited in Goksoy, 2016). Rather, this type of leadership, is collective work as well as collective learning by
working on goals through communication and interaction is prominent, rather than individual work
(Halverson, 2007). For instance, capacity building of one teacher by another teacher is an example of this
process (Copeland, 2003). It has a much larger effect than the sum of all leaders in a school and their

efforts to reach a larger scale leadership behavior (Spillane, 2006).

Last but not the least, the study also revealed the effective use of instructional and transformational
leadership practice can actually resolve most of the challenges teacher face in school. Multiple researches
points out that instructional leadership are ‘the longest established concept linking leadership and learning’
(Bush, 2013). Leithwood and Seashore-Louis (2011) argue that knowledge and understanding of classroom
practice play a significant role in instructional leadership, allowing principals to provide teachers with
detailed and quality feedback and make suggestions for change. Although school leaders have little direct
influence on student achievement, ‘they can indirectly influence students’ progress by supporting those in
the school who work most directly with the students: classroom teachers’ (Hallam, et al., 2013, p. 510).
Louis, Leithwood, Wahlstrom, and Anderson (2010) argue that leadership is second only to classroom
instruction as an influence on student learning. On the other hand, transformation leadership is another
powerful leadership practice which the school principal can engage in to improve teachers’ quality and
solve most of the teacher because transformational leaders create and embrace a vision for an organization
that inspires and brings the best out of people, while reflecting a belief system based on integrity and
inclusiveness. (UNESCO 2016). Previous research from Cameroon, greatly signal the need for effective
use of instructional and transformational leadership practice in Cameroon secondary schools. For example,
Wiysahnyuy (2019) found that majority of the teachers hardly carried out intensive research and that
hindered effective mastering of the content knowledge of the lessons taught. Some used teacher-centered
methods, majority of the teachers scarcely prepared their lessons before the actual teaching and some did
not consider the differences in learners learning styles during the teaching-learning transaction. Most
teachers used traditional materials and neglecting the use of advanced media and community resources, etc
all of which rendered the teaching-learning transaction less effective. Thefore that application for
instructional and transformational leadership practice, can help to challenges such as lesson planning and
classroom management through supervision of instruction, which of Couse can improve on teachers
pedagogical skills and content knowledge, through concrete feedback received. The teachers through
transformational professional growth can also learn from the principal on to students’ indiscipline. To
resolve the problem of heavy work load, the principal can at time, teach some classes in his or her area of

competence.
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3.1. Recommendations

This study established that, the school principals need to be more skillful, experienced and knowledgeable
above an average teacher so as to be able to handle and resolve the challenges faced by teachers in schools.
Consequently this study proffers the following recommendations: They include;

1) Revising the qualifications requirements for the role of school leader is a pressing need in
Cameroon context. Candidates for school leadership roles, principals to be specific need more than just a
degree in education and some experience in management. Cameroon government need to prioritize and
professionalize leadership in schools.

2) Policies determining the period of appointment for school leaders need to be put in place.
Principals should be contracted to a school for a specific, fixed period of time, after which he or she moves
to a leadership position at another school. This would reduce the chances of leaders using authoritarian
approach, thereby encouraging them to share and distribute leadership. It would also help motivate and
challenge experienced principals across their careers. This, in turn, helps professionalize school leadership.
3) Adequate preparation prior to appointment would help principals overcome the shock of transition
and enable them to come to terms with their new role. Professional development should continue after
appointment to support principals in tackling diverse challenges at school. This may include but not limited
to; conferences, workshops, and taking some short leadership and pedagogic courses to improve their
skills, knowledge and professional attitude.

4) Private secondary schools should also be monitored to ensure the quality for school leadership
running across the country, because poor leadership practices will lead to adverse effects on the teachers,
teaching quality, students’ performances and school improvement in general.

5) Given that, no one leadership practice and strategy is the best and comprehensive to tackle many
teachers' challenges, this study resolves that school principals in Cameroon should make use of a

combination of practices and strategies which can tackle teachers' challenges highlighted in this study.

Conclusion

The school principal is the custodian of the school’s vision, missions, and values. As a result, he/she should
provide the inspiration to achieve the school’s vision and missions, grow people to achieve the school’s
vision and missions, thrive on change to lead the school towards its chosen destination, and collaborate
with different interest groups to achieve the school’s vision and missions. In addition to the already
existing effective practices and strategies f m empirical evidence, such as; communication, conflict
management, supervisory, motivation, boasting teachers’ morale, promotion of teachers, promotion of
good work environment, and cordial interpersonal relationships which positively influenced teachers’

output/productivity Cameroon Secondary Schools, other more interactive practices and strategies such as;
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counseling, coaching, and mentoring, were effective, yet neglected due to busy schedule of principals, so
were encouraged to be used more frequently. Next, Shared Leadership, distributed leadership,
transformational and instructional leadership practice are found to be effective in resolving teachers'
challenges, as such should be used to empower and influence more teachers’ experiences and development.
Most importantly, instructional leadership practice appears more effective with respect to the challenges
teachers face, hence should be the core of school principals’ day-to-day administrative strategy because its
effects such as quality feedback after supervision of instruction will solve most of the problems teachers
encounter in schools. In addition, the ten (10) professional standards proposed by the National Policy
Board for Educational Administration, which captures the principles of almost all the above leadership
practices and strategies are encouraged to use as a guide for principals day to day running of schools.
Because no one leadership practice and strategy is the best and comprehensive to tackle many teachers'
challenges, this study resolves that school principals in Cameroon should make use of a combination of
practices and strategies which can tackle teachers' challenges highlighted in this study. Principals and
teachers should also engage in some form of internal or external professional development such as
conferences, workshops, and taking some short leadership and pedagogic courses to improve their skills,
knowledge, and professional attitude.
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