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Abstract

The study was conducted to determine the student’s online engagement using IDEA lesson
exemplar and multi-media dance application as basis for assessing students cognitive and
behavioral competency. The study used the descriptive quasi-experimental method of research. A
teacher-made questionnaire, rubrics, pretest and posttest was employed as an instrument to gather
data and information necessary in this study. The respondents of the study consist of fifty (50)
grade 10 students who are taking performing arts in San Juan National High School. The statistical
tools used were weighted mean, standard deviation, t-test, and Pearson r correlation. In line with
the findings of the study it can be concluded that, students are engage in online discussion as they
actively participated in introduction, development and assimilation as they use previous experiences
in new lesson, familiarize the lesson content, recall information through independent practices and
reflect in own understanding though performance task. On the other hand, students are proficient in
remembering during pretest and least in applying but students mastered both the remembering and
applying during the post test. More so, students are engage in cognitive aspect of learning process
such as remembering, understanding and applying with observable different behavioral
competencies and aspect of learning. Furthermore, there is a significant difference between the
pretest and posttest after the exposure of students in online discussion with the use of IDEA lesson
exemplar while there is no significant relationship between Grade 10 student’s engagement in the
performing arts and their level of cognitive and behavioral competency. Based on the conclusion
laid, the following suggestions are offered by the researcher: Teachers are advised to strengthen
the use of IDEA lesson exemplar, pretest and posttest, motivating strategies, range of varied
learning experiences and varied assessment method in distance learning implementation with
application of innovated instruction and localized material for the students holistic development and
engagement

Keywords: Students Engagement, Performing Arts,IDEA Exampbgnitive and Behavioral Competency

1. Main Text
I ntroduction
The performing arts have a significant impact on a student's worldview irhlgbitly personal and

1JRP 2022, 105(1), 782-810; doi:.10.47119/1JRP1001051720223702 WWw.ijrp.org



Mary Rose R. Del Pilar / International Journal of Research Publications (IJRP.ORG) ‘.\ JJRP .ORG

ISSN: 2708-3578 (Online)

783

universal ways. Exploration of dance, music, theater, and performinggiags learners a unique and
engaging perspective on their own culture as well as other cultures and traditions.

Expanding arts education in schools through community arts partretshie been found to have
lasting social and emotional benefits for students (Arts Education Partnerst, 2Gs organizations have
the capacity to create dynamic and engaging lessons that foster student emgagesohools. Moreover,
after-school learning experiences offered through arts organizations hawateéh#al to reinforce in-school
learning and enhance academic achievement (Jones, 2018).

Positive school experiences such as achievement, competence, and relatedness (Wigfizdd ) al.,

are likely to increase students' interest, enjoyment, and engagement at schooljtoantabgreater school
satisfaction and, more generally, a positive sense of wellbeing as they ptbgoegh their schooling. The
previous studies pays little attention to how school-based arts activities affect stertesdsexperiences and
how these experiences might be encouraged to improve student outcomes (&liHoebner, 2010).

Participation in school-based arts programs can support increased test stamgzreved cognitive
development (Hetland & Winner, 2004). (College Board, 2013; Whis&adixson, 2012)). Beyond
exposure to global cultures, the arts mainly equip students to encounter the tii@swoild. Students can
develop their creative muscles by using their imagination to create and showcasd waogks of art. This
helps them approach challenges and opportunities with passion and ingenuitgeftieyability to perceive
and communicate non-literal messages through studying the works of athigts,is crucial in a time when
the majority of information is visual and expressive rather than verbdireat. Students discover that the
arts revitalize people's spirits, renew optimism, and serve as a constant rerhitideibeauty in life. As
students prepare to face the sometimes-daunting challenges ahead, theyn danattrfor inspiration,
understanding, and rest.

As administrators, as teachers, as parents and community members, It ibligatioa and
responsibility to foster the imagination and creativity that exist inside our ehiédrd kids.

We can help them change their imaginings and their dreams into authentic arthabedsof us can
treasure, appreciate and use to improve our own lives. By our actionsjstvehaw them that we believe that
dreams have the power to move the heart, and when we can set thosefdreatheough the arts, we can
change the world for the better. When we implement and support pbwed comprehensive arts education
in our schools, we will provide paths and bridges to new, more profoutherstanding of the vital nature of
arts education for every one of us.

Performing arts education provides all students with chances to learn the laofuhgearts, to
develop and enhance artistically, cognitively and to practice and experience ksivovapt and self-
confidence as divergent, creative, and innovative learners, that will serve as sedafi@ns and problem
solvers. The arts allows for a diversity of learning styles and abilities.In tfi@rmRigrg Arts, collaboration
and group performances promote inclusive and supportive social attitudéetzndors in the performing
arts. The arts foster a secure, encouraging, and enriching envitomittermethods for assisting kids in
appreciating variety, understanding differences, and giving voice to their vievidess. The performing arts
frequently emphasize cooperative learning and teaching practices that make studsmsatelivith peers,
students of different ages, and in activities that unite students. The artsensagowerful tool for making
sure that students who are frequently left out of activities and on caanpuslued for their languages,
cultures, identities, and lived experiences

The study aimed to ascertain why there is a need for art education in our Steéetynphasis in the
quality art education at San Juan National High School, Division of Laguna dotimepremise of the
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study.The study likewise discussed the importance of providing quality aratemiuand challenges of art
education in SINHS.

Background of the Study

The role of arts in education has gained increased attention in recent yeangef ¢he rising
demand of evidence-based data to support and guide funding for ioubofd school arts programs, federal
initiatives promoting innovation and creative thinking skills have expandetitale grant competitions that
focus exclusively on arts education research. While studies in arts education haveolegmine outcomes
that affect education and achievement (Mansour, Anderson, Gibson, LiGudé&malis, 2013; Benson &
Saito, 2000; Bohnert, Fredricks, & Randall, 2010; Liem & Martin, 2011).

Students who are actively engaged with high school are more likely tq teafind learning
rewarding, to eventually graduate, and to pursue higher education; MaA®).(2vithout enthusiasm and
interest, students tend to lose the zest for learning and ultimately lag behind thgispe® students drop
out. It is theorized that dropping out of school begins with a gradoakgs of student disengagement and
alienation coupled with chronic problems such as tardiness and absenteeism (8haind003).

Motivation and enjoyment are important factors to consider in the develbpiemngaging learning
opportunities. According to Shernoff, Csikszentmihalyi, Schneider, andn&her(2003) promoting
excitement stimulates engagement in the learning process; Gullatt (2008) argued \tlthbgprartistic
opportunities created the benefits of enjoyment and motivation for studentsasycitétena Nichols (2015)
proposed that the sense of time is transformed when individualsuasxtrd by a task. When one‘s sense of
time on task is altered, one is more focused, inspired, and determinedttorre@eeed educational goals.
Thus, enthusiasm for a task is a motivational incentive for accomplishing objectiesze@tmihalyi (199D
as cited by Athena Nichols (2015) argued that individuals benefited from iedrésedings of enjoyment,
satisfaction, and having accomplished challenges and thus were more likely efptusei challenges.

The San Juan National High School (SIJNHS) is a public secondary school in the ®lityioifp
Kalayaan, Laguna located in Real st. rgy. San Juan the poblacion, itgeréngd secondary education for the
people of the municipality and neighboring towns with primary aim on segpoedacation. Aligned with the
basic education program of San Juan NHS provides the learning outcomes with2hHeBEKCurriculum that
develops students skills in assessing, synthesizing and evaluating informadking informed decisions,
enhancing and advocating their own and others fithess and health. Miedg®, understanding and skills
underpins the competence, confidence and commitment required of alltsttmdive an active life for
fithess and health, K to 12 Physical Education Curriculum Guide (2016).

In line with this, San Juan National High School and its students served asjédut ghithe study. In
today‘s generation, the presence of technology can be distracting to students engagement in Physical
education especially in performing arts. They prefer to use technaogjefying games rather than actively
engaging and participating in physical education activities. Time management aritizipgotasks are
critical and are factors that cause success in behavioral engagement (Hendrix & P@t@eMichinov et
al., 2011; Repetto et al., 2010), where there are countless distractiongssistitial media (Cho &
Littenberg-Tobias, 2016). Another important aspect was highlighted by Machadb é2016) that
technological applications support innovativeamgtes in education and promote students’ behavioral
engagement and meeting of their diverse needs.

Based on the concept given above, the researcher will pursue the study witgdmeessaito uplift
student‘s online engagement using IDEA Exemplar: A Direction Towards the level of competency of Grade
10 Physical Education Students. Thus, the researcher becomes more interestedciingathis research to
provide an in- depth information and understanding. This study me#y increase understanding of the
importance of providing opportunities for active engagement in theaadsfor improving high school
students ‘academic success. Describing and measuring the process of actively engaging students through the
arts may help to explore ways students can become more engaged with thiegg.learn
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Theoretical Framework

The research questions guiding this study included an investigation and desaoiptimtive
engagement in relation to arts classes and the ways students described astdachttex essence of their
lived experiences with arts education classes. It was the contention of Cavanagh2@08).that active
student engagement could be explained by applying Csikszentmihalyi’s (1990) flow theory as cited by
Nichols (2015). According to Nakamura and Csikszentmihalyi (2002)forp@gince is perceived by
individuals to be a pleasurable and successful activity worth doing for its own sake.

This child-centered art theory approach is favored giving childrendletfreedom to express their
ideas, in a climate where creativity and experimentation were emphasized. Teachers implemented n
intervention roles as facilitators, providing a encouraging environment wtdbke and varied art materials,
offering compliments for the children’s hardwork. The creative processes of the children were not directed or
influenced (Bamford, 2006; Boughton, 1999; Brownlee, 1983;, @®05; Gunn, 1998; Hancock, 2004;
Lewis, 1998/99; Lubawy, 2009; Richards, 2003; Visser, 2005).

Hence, findings from studies that show that arts education enhancest ste@&vement and
cognitive development are essential, because such information indicates that schoattbggedrams may
serve as a critical component for improving academic outcomes for African Amaeradas in U.S. schosl
(Kazembe, 2014; Rupert, 2006; Walton & Wiggan, 2010; 2014).

The John F. Kennedy Center for the Performing Arts defines arts integaaitian approach to
teaching in which students construct and demonstrate understanding through and art form.” In this approach,
“Students engage in a creative process which connects an art form and another subject area and meets
evolving objectives in both.” For those of us who believe in the power of theatre in students’ lives, arts
integration seems like a rigainer. It’s a way that theatre can find its way into a school curriculum dominated
by other subjects, thus reaching more students. At the same time, it cgtnshment engagement: one
study found that students who experienced arts-integrated learning were 26%ngaged in the lesson than
the control group.

Performing Arts education cater all students with opportunities to learn the langfuthgearts to
grow artistically and cognitively, and to experience accomplishment and self-caefiden divergent,
creative, and innovative learners and as solution seekers and problem dolvirs. performing arts,
collaboration and group performances encourage social attitudes and behaviarettsatpportive and
inclusive (The visual and arts core principles).

According to Stott (2011), the constructivist early childhood curriculmoument (MoE, 1996),
which is informed by Vygotsky's socio-cultural theory, had a veogast but significant impact on the late
1990s paradigm shift toward a more cognitive approach to arts instrydio, 1996; Visser, 2005).
Children were encouraged to take notes, make plans, create, practice new abilities, and es&loata th
performances or artistic creations. The teacher's role was to suppgmtoitess by helping students develop
the problem-solving and appreciation for the arts skills they need, as gllexposing them to high-quality
artwork that they could use to evaluate their own work (Bamford, 2006; Braee$; Gunn, 1998; Lewis,
1998/99; Project Zero, 2001; Thornton & Brunton, 2005; Visser4 22005).

Moreover,according to the guidelines on the preparation of PIVOT I-D-E-AoheBgemplars -
RM-No0.-296 -s.2020-1-1. The IDEA instructional process design is an abridgedeéindd format based
from the provisions of DepEd Order NO.42, s.2016 according doPtlicy Guidelines on Daily Lesson
Preparation for the K to12 Curriculum.

Furthermore, the PIVOT 4A lesson exemplar preparation and curriculum delieessp follow (4)
main teaching- learning phases with the teacher as facilitator of learning usindptBeAl instructional
process for a 30minute to one hour lesson depending on the natetup for each learning area. These
Phases include the followingntroduction - thel PhaseDevelopment — the D phaseEngagement - theE
phase; andssimilation — theA phase. The IDEA instructional process shall be guided by necessary teaching
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and learning adjustments to accommodate diverse learners. This procedbwilhe researcher to assess
students in their performance.

Statement of the Problem
The research focused on student‘s online engagement using IDEA Exemplar in determining the level of
cognitive competency among Grade 10 Physical Education students. Specifically disostght to answer
the following questios:
1. What is the perceived level of student’s online engagement in Performing Arts in terms of using
IDEA exemplar as to:
1.1 Introduction;
1.2 Development;
1.3 Engagement ; and
1.4 Assimilation?
2. What is the mean pre-test score of Grade 10 students in the perfortathg ar
What is the mean post test score of Grade 10 students in the perforniing arts
4. What is the mean gain score of students in assessing their competency ifotimeipgarts in terms
of:
4.1 Cognitive Engagement;and
4.1.1 Remembering;
4.1.2 Understanding; and
4.1.3 Applying?
4.1 Behavioral Engagement:
4.1.1 Participation;
4.1.2 Adaptability; and
4.1.3 Organization?
5. s there a significant difference in the mean pre-test and post test scoressimgsbes cognitive
competency in performing arts?
6. What is thdevel of Grade 10 student’s behavioral competency in the performing arts in terms of’:
6.1 Belongingness;
6.2 Initiative; and
6.3 Attentiveness?
7. Is there a significant difference in the mean pre-test and post test iscassgssing their cognitive
competency in performing arts?
6.1 Cognitive competency; and
6.4 Behavioral Competency
6.5
Resear ch M ethodology

w

Resear ch Design

This study used the descriptive and quasi- experimental research with intact ygheupin the
IDEA exemplar was used to test if there is an improved cognitive and behavioradteanyin performing
arts in the Grade 10 physical education students. The design entails manipilatipgrameter, quasi-
experimental research removes the directionality issue. As a result, quasi-experimental resedreha
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better internal validity than correlational studies but a lower internal validity than actualnesmisr
(Jhangiani et al.,2015).

Respondents of the Study

The study was conducted at San Juan National High School (SINHS), Division oalwlgere the
target respondents are the Grade 10 junior high school students. Suestyprmaire was given to the
respondents to analyze and evaluate the student’s online engagement in the performing arts towards cognitive
and behavioral competency. The researcher considered 50 respondents wath tieddgcan be used in the
online video lesson. They used their mobile phones and tablets with their ovootia¢ation.

Resear ch I nstrument

The primary instrument that the researcher used in gathering data in the studyswasy type
questionnaire, other instruments used were the pre-test and posttesthi® gtetdents online engagement
using (IDEA) exemplar towards their level of competency in performing @his method was used to
simplify the data gathering.

Construction of Survey Instrument. To identify the student’s online engagement and their level
of competency of grade 10 students in the performing arts, the remeencistructed a survey questionnaire
for the purpose of the study. The whole questionnaire was used aaithdata gathering instrument for this
study. Moreover, the researcher made two types of test such @stprel posttest to assess student‘s level of
competency in the performing arts

Validation of Constructed Survey Instrument. To ensure the questionnaire's congruency and
accuracy, the researcher submitted it to the thesis adviser and other panel memberseétion and
suggestions on its enhancement. The researcher also requested for the conteiohvajidavo master
teachers and one Head teachers to ensure the quality of questions andritemtlitp the subject matter and
students under study.

Resear ch Procedure

The study was conducted by passing through these phases of Conceptualldption the
modification of the instruments, the procedures in conducting this atilidgclude the following steps:

Implementation. The researcher prepared a request letter for gathering data from the participant
school. The letters were forwarded to the Schools Division Superintendentd pdnogpal and to the
respondents in helping, helping her to conduct the study. Secondegbarcher gave the post-test and
questionnaires to grade 10 MAPEH teachers and let them to distribute the quéstiomrthe respondents
during the third week of third quarter, school year 2021-202%rAfkhich, the said instruments were
retrieved for collation and tabulation of data.

Data Analysis. The researcher compiled all the instruments and gathered all the needed éata. Th
data were given to the statistician for treatment. Upon getting the results of thetailes were prepared by
the researcher and were analyzed to broaden the knowledge about the nsaif foeistudy.

Ethical Consideration. The researcher ensured the confidentiality of the respondents' results and
information. The results of the data in the survey questionnaire were accestjbte the researcher and
thesis adviser. The respondents’' names were withheld with utmost confidentiality.

Statistical Treatment of Data

Statistical treatment was used in computing, analyzing and interpreting the data givére by
respondents.
Mean and standard deviation were utilized to: &jtefhine the student’s online engagement in
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performing arts using IDEA exemplar and Multimedia dance application, &lyzanthe results of the Pre-
test and Posttest in performing art, and c).ldentify the level of studentddrahaompetency in performing
arts.

The T-test difference was also utilized to determine the significant difference metue pre-test
and posttest scores of students, specifically to asseent’s cognitive competency in performing arts.

In response to the hypotheses set in the study whether student’s online engagement in the performing
arts has a significant relationship with the level of cognitive and behavioral compeRazrgon Product-
Moment Correlation Coefficienwasused.

Findings and Discussion

This chapter presents, analyzes and interprets the data gathered primarily to ansvestithesaqn
the “Student’s Online Engagement Using IDEA Exemplar for a directed Level of Compéatetiay
Performing Arts.

Student’s Online Engagement in the Performing Arts

Tablel. Student’s Online Engagement in Performing Arts using IDEA Exemplar as to Introduction

Verbal
Statements Mean sb Interpretation
1. Engage in different activities that 3.60 0.49 .
poster my previous experiences. : . Highly Engaged
2. Am engage in refresh on learning )
that | obtained from other subjects. 3.62 0.49 Highly Engaged

3. Boost to partake in discussion
considering schema as lesson 3.48 0.54 Engaged
spring board.

4. Am able to connect existing

- 3.36 0.48 Engaged
experiences to new lesson.
5. Elicitideas and concept applicable 3.62 053 Highly Engaged
to new lesson.
Overall 3.54 0.35 Highly Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Engaged) 2.50-3.49-(Engaged) 3.50-4.49 (Highly Engaged)

Table 1 presents the students perception on online engagement in the pgriansiim terms of
Introduction.It can be seen from the overall mean of 3.54 andasthdeviation of 0.35 that the respondents
are highly engaged in the activities that poster previous experiences, froomdeahtained from other
subjects from ideas and concepts applicable to new lesson.

Careful lesson planning and topic design of teachers in performingelpisthe students to actively
participate in the discussion as they were able to show their experiences frontddgypé&sis and knowledge
from previous learned topics to practical understanding of new lesson content.

Furthermore, respondents are engaged in connecting existing experieme®g kesson with the
weighted mean of 3.26 and standard deviation 0.48. It shows thathevstudents are actively participated in
the lesson introduction using the lesson exemplar in online learning aboutrpegf@rts, still students find
difficulty to bridge the connection of essential learning from the experience® toethi concept of the
subjects.
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Basheer (2016) stated that students with previous experiences in demongtrptiores learning
efficiency and gives importance on the subject as it gives the student the oppadntegrate the learning
concepts in practical skills and think more creatively.

Table 2. Student’s Online Engagement in Performing Arts using IDEA Exemplar asto Development

Statements Mean SD Verbal ,
Interpretation
1. In\{olved in activities _whlph are 320 0.45 Engaged
enjoyable and experiential.
2. Engaged in developmental and 324 0.43 Engaged
easy to understand lesson content.
3. Introduced to real life situations and
problems which we can apply the 3.22 0.58 Engaged
lesson.
4. Given the_chance to _famlharlze the 3.48 0.50 Engaged
content with appropriate examples.
5. Able to practice to answer on the
guide question leading to better 3.28 0.54 Engaged
understanding of the content.
Overall 3.28 0.30 Engaged

Leg end: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Engaged) 2.50-3.49-(Engaged) 3.50-4.49 (Highly Engaged)

Table 2 shows the average overall mean of 3.28 and standard deviatid30 dght@rpreted as
engagef student’s online engagement in performing arts using exemplar in terms of development.

Majority of the respondents have engaged in the discussion given the dbafaeeiliarize the
content with appropriate examples with weighted mean of 3.48 and standard deniai&0. It is vital for
the teachers to use lesson design with well-planned content and appropriate examplel the learners
had the chance to practice concepts and familiarize with terminologies using exampleare/lubkervable
in the environment and present on the previous experiences of the learners.

Apparently, students were engaged to practice to answer on the guide glessliag to better
understanding of the content with the weighted mean of 3.28 and staled@tion of 0.54.

It implies that the discussion used by performing arts teacher during thesmiergation of online
distance learning during pandemic with the use of IDEA Lesson exemplar enables ribesléaruse the
guide question as format in delivering the important concept of the togietter understanding of the
content. Students attained lowest engagement in involved in activities which are enjoyablpemishtéad
with the average weighted mean of 3.20 and standard deviation of Ce#fails that the students observed
the lack of creativity in designing the lesson into an enjoyable and fun activitieg asidéhof the teachers
which involves students to experience the main concept of the lesson.

Ilhan (2013) stated that having management skills includes planning ysicah arrangement,
student-teacher relations, in-class interaction, behavior management and edutsstimmbdgy skills which
helps the teacher to reduce discipline problem, catches student attention and motiveddeaem

Basheer (2016) stated that students with previous experiences in demanstnatioves learning
efficiency and gives importance on the subject as it gives the student the oippantegrate the learning
concepts in practical skills and think more creatively.
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Table 3. Student’s Online Engagement in Performing Arts using IDEA Exemplar as to Engagement

Verbal

Statements Mean SD .
Interpretation

1. Exposed to activities that elicit my

idea learned from the content.

2. Able to encounter independent
practice giving the chance to recall
the information from the lesson
content.

3. Able to assess my capability to
exhibit lesson content in creating my 3.20 0.61 Engaged
own series of steps.

4. Given the chance to practice
flexible learning activities individually 3.38 0.57 Engaged
or collaboratively.

5. Able to supplement learning
activities that measures my wiliness
to understand the content and
resolve real life problems.

3.36 0.53 Engaged

3.48 0.54 Engaged

3.22 0.55 Engaged

Overall 3.33 0.35 Engaged

Leg end: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Engaged) 2.50-3.49-(Engaged) 3.50-4.49 (Highly Engaged)

Table 3 shows the overall mean of 3.33 and standard deviation adrid3bterpreted as engaged on
of student’s online engagement in performing arts using exemplar in terms of engagement.

Students had the chance to engage in independent practice giving the chancethe riefatmation
from the lesson content with the mean of 3.48 and standard deviafdvofVith the independent practices
included in the students’ learning module, teachers also include different activities to learners in teaching
performing arts in online class providing series of exercises requiring sudeanswer based on the
perceived understanding of lesson content.

More so, students were engaged for the chances to practice flexible learning attdiitidsally or
collaboratively with the mean of 3.38 and standard deviation of 0.57.

It clearly stated that the teachers in performing arts designed the lessonlifier diacussion
allowing the learners to listen and participate in discussion with application of synghi@msb asynchronous
activities for both individualized instruction and collaborative activities to learners ¢eadinbetter
understanding of the lesson.

Majority of the students obtain lowest engagement in assessing capability tib leskiln content in
creating my own series of steps with the standard deviation of 3.20 and dtdediation of 0.61.

It clearly showed that lesson design using the IDEA lesson exemplar enables the siunliaatice
and familiarized on the lesson yet lacking on the chances of allowing thetsttmleilemonstrate necessary
skills applicable in the lesson content since there are limited time for the learnestsiderds to engage in
virtual meeting with respect to different considerations.

Youssef et al. (2022) conclude on the study that technology changeti@dusetup creating
opportunities to student and teachers on flexible learning through asyoghrand synchronous support
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material promoting collaboration, interactive learning and students success infteigigbskills and higher
grades.

Sintema (2020) expressed that with minimal hour of interaction between learndesaenelrs, it
was observe that there are sudden drop of student’s academic performance due to limited time of consultation
regarding lesson difficulties.

Table 4. Student’s Online Engagement in Performing Artsusing IDEA Exemplar asto Assimilation

Statements Mean SD Verbal ,
Interpretation
1. Reflect on the lesson content
through performance task. 3.48 0.50 Engaged
2. Engage in community activities
were the concept may apply and 3.22 0.51 Engaged
functional.
3. !Exec_ute the learned theory 3.94 0.52 Engaged
individually or by group.
4. Solve real life preblems through 396 0.66 Engaged
application provided in the lesson.
5. Supplement the holistic
development threugh experience 332 0.47 Engaged
observation and interview in the
community.
Overall 3.32 0.33 Engaged

Leg end: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Engaged) 2.50-3.49-(Engaged) 3.50-4.49 (Highly Engaged)

Table 4 shows the overall weighted mean of 3.32 and standard devia@@8aind interpreted as
engaged ownf student’s online engagement in performing arts using exemplar in terms of Assimilation.

Clearly, students were engaged in reflect on the lesson content through pedertask with the
weighted mean of 3.48 and standard deviation of 0.50.

Meaning, students tend to reflect their own understanding throughodisthession with the help of
performance task given by the teachers which allows the learners to perganific sgkills asynchronously.
During performance task, students used the discussed topic and appliegktwinich can be written, oral or
presentation that allows the students to exhibit competency in performing arts.

In addition, students are engaged in Supplement the holistic development tlexqefence
observaibn and interview in the community with the weighted mean of 3.32 and statiehdation of 0.47.

It can also be entailed that students tend to extend their learning not ordyanlitie delivery and
discussion given by the teachers rather, they practice the learned compeisecyed from the community
and interview the resident in the community with particular experience in the concegttalinindividual
belief and understanding leading to optimum understanding.

Meanwhile, students obtain less engagement in community activities were the coagegppty
and functional with the weighted mean of 3.22 and standard deviationlof 0.5

Though the students are freely extend their learning from classroom to oitsnrtturough
observation and interview, not all students were engaged in different comraatiityies aiding their full
understanding application of the concept. Students are reluctant in volunteerisoti@héhteraction within
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the community to practice the competency.

Matitaputty, et al. (2018) discovered on their study that outdoor learnig@genstudent on the
process of active learning leading to empowerment of direct identificatiorooég®, meaningful learning
and main concept cognitive learning. Also, the study concluded that creates a wigdetperof learning as
they were able appreciate the community around them through active involvdevehbping sense of
responsibility towards fellow men and nationalism.

Table 5. Summary Table of the Perceived Online Engagement in the Performing Arts

Indicators Mean SD Verbal Interpretation
Introduction 3.54 0.35 Highly Engaged
Development 3.28 0.30 Engaged
Engagement 3.33 0.35 Engaged
Assimilation 3.32 0.33 Engaged
Overall 3.37 0.02 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Engaged) 2.50-3.49-(Engaged) 3.50-4.49 (Highly Engaged)

Table 5 showed overall mean of 3.37 and standard deviation of 0.0%ewithl interpretation of
engaged in terms of perceived online engagement in performing using IDIBA &ssmplar.

It denotes that Introduction highly engaged most of the students inmperfoarts having the mean
of 3.54 and standard deviation of 0.35. Students often gain interesttivatiom and sharing the previous
experiences that may serve as springboard to connect in new topic.

More so, development obtained lowest engagement among the instruction pretpasts of IDEA
lesson Exemplar having the mean of 3.28 and standard deviation oM&&0ing students often observe less
participation during delivery of lesson content as they are new to the topafrardi of expressing opinion
and observation during teaching-learning process.

Doucet et al. (2020) agreed that unlike the normal teaching and learning spinsike the
classroom, distance learning must be interactive and engaging which allows the teaewvelop creativity
to overcome the limitation of distance learning.

Crisolo (2018) concluded that as Department of education embraces theldgghawwricula and
introduce the technology based instruction, the government funded thgearmprdogether with partner
institution to access great opportunity to learners within digital age society. Taeiglep materials and
resources in different modes not limiting the lesson content on hard text for ¢gearnin

Pretest Score of Grade 10 studentsin Performing Arts

Table 6 shows the overall mean of 5.56 and standard deviation of 2.33ntengreted as
Approaching Proficiency oof student’s pretest score in performing arts.

Most of the students classified as proficient in understanding with the weightedomé&6 and
standard deviation of 2.13. Meaning most of the students answeredtlyoin the question categorized as
remembering since it only focus on the basic vocabulary and concept ofphigahces in performing arts.

Furthermore, students classified as approaching proficiency in applying wittetgeted mean of
5.14 and standard deviation of 2.37. It clearly denote that motteo$tudents are average in answering
question under application since it used situations and events that requires sapgéoasion of learned
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competencies in answering.

Table 6. Mean Pretest Score of Grade 10 Students in the Performing Arts

Performing Arts Mean sSD Verbal.
Interpretation
Remembering 6.26 2.13 Proficient
Understanding 5.28 2.41 Approaching Proficiency
Applying 5.14 2.37 Approaching Proficiency
Overall Mean 5.56 2.30 Approaching Proficiency

Legend: 8.01 -10.00 (mastered) 6.01- 8.00 (Proficient) 4.01-6.00 (Approaching Proficiency) 2.01-
4.00 (developing) 2.00-0.00 (Beginning)

Lodge, et al. (2018) Complexity of the concept an knowledge content leatisdents confusion
may result to unable to manage, organize, breakdown and respond rmatida in technological
environment.

Posttest Score of Grade 10 studentsin Performing Arts
Table 7 shows the average weighted mean of 8.50 and standard deviatidh aridLidterpreted as
Mastered mastery on of slitht’s pretest score in performing arts.

Table 7. Mean Posttest Score of Grade 10 studentsin Performing Arts

Performing Arts Mean SD Verbal .
Interpretation

Remembering 8.02 1.32 Mastered

Understanding 8.76 1.46 Mastered

Applying 8.72 1.43 Mastered

Overall Mean 8.50 1.40 Mastered

Legend: 8.01 -10.00 (mastered) 6.01- 8.00 (Proficient) 4.01-6.00 (Approaching Proficiency) 2.01-
4.00 (developing) 2.00-0.00 (Beginning)

Most of the students obtain better score from the questions undestandarg with the mean of

8.72 and standard deviation of 1.46 interpreted as Mastered. It can be dlestradter the instruction using
IDEA lesson exemplar in online learning, students develop understanding aortbept and apply in in
series of questions.

Moreover, students obtain least in question associated with remembering with the weiegateaf m
8.02 and standard deviation of 1.32 interpreted as mastered. It shows that afteruttimsthough students
are familiar with the vocabulary associated in hip-hop, students foctleeaapplication and understanding
the concept throughout the discussion since they are tasked to perfores dather than memorize the
concept.

According Ode & Ayavoo (2019), knowledge management significantly cateritp knowledge
application leading to innovative work and firm value making the knowledgecaetsponding to all other
type of knowledge that will result to creation and sharing of ideas.
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Table 8. Mean Scor e of the Assessed Cognitive Competency of Students Performing Artsin Terms of
Remembering

Verbal
Statements Mean — SD Interpretation
1. Define useful_new vocabularies 342 0.54 Engaged
encountered in the lesson.
ﬁf.eldentlfy existing examples in real 338 0.60 Engaged
3. Search support material that helps 336 0.56 Engaged

better retention of the lesson.
4. Highlight important tips and
suggestion in order to perform the 3.42 0.57 Engaged
activities well.
5. Repeat the information and 3138 0.60 Engaged
competency.

Overall 3.39 0.42 Engaged

Legend: 8.01 -10.00 (mastered) 6.01- 8.00 (Proficient) 4.0Q{@pproaching Proficiency) 2.01-4.00
(developing) 2.00-0.00 (Beginning)

Table 8 shows the overall mean of 3.39 and standard deviation of @.42enpreted as engaged on
students in assessing competency in the performing arts in terms oflyerirgm

Most of the students are engaged in both define useful new vocabulariesteremim the lesson
and Highlight important tips and suggestion in order to perform tintes well with the average weighted
mean of 3.42 and standard deviation of 0.54 and 0.57 respectively.

It shows that most of the students value the importance of rememberingilianfarards even in
performing arts in order to attain holistic understanding of the lesson whichtheadgo focus on the tips
and suggestion given by the teacher’s application of knowledge in performance task for better implementation
of the routine.

Meanwhile, students attain lowest engagement in searching support material that dtedps b
retention of the lesson with the weighted mean of 3.36 and standard devidib6.dt denotes that students
are purely depending on the facts and learning materials provided duringitreediscussion and less likely
to look for additional video material that aids the understanding of higiioges. 2%t century skills includes
utilization of gadgets and integration of ICT resources yet the studentslactant regarding the validity and
reliability of online resources.

Krishnan, et al. (2017) suggest that in training expressive vocabulary, uepprgdrecalling or
restudying a word leads to similar production accuracy over the long teere @he practical reasons to
prefer one training method over another like teacher’s willingness to create drills for remembering concept by
imitation rather than recall or student development of anxiety due to repetitive drill method
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Table 9. Mean Scor e of the Assessed Cognitive Competency of studentsin the Performing Artsin
Termsof Understanding

Verbal

Statements Mean SD .
Interpretation

1. Compare previous experiences to
the lesson content.

2. Summarize the lesson content into
bite size useful information.

3. Express idea and examples about

3.32 0.55 Engaged

3.54 0.61 Highly Engaged

the lesson content. 342 0.54 Engaged
4. :jr!terpret the Iesson content and 332 0.47 Engaged
iscuss key points.
5. Associate lesson content in
observable environment and other 3.34 0.59 Engaged
subjects.
Overall 3.39 0.37 Engaged

Leg end: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Engaged) 2.50-3.49-(Engaged) 3.50-4.49 (Highly Engaged)

Table 9 shows the overall mean of 3.39 and standard deviation airiiditerpreted as engaged on
students in assessing competency in the performing arts in terms oftandarg.

Students are highly engaged in summarize the lesson content into bite sizeénfieefidtion with
the weighted mean of 3.54 and standard deviation 0.61. It implies thattstedables to absorbed complex
information about hip-hop dances and its variety then they can breakte important details into simple
manageable information that can be observed in responses during theahscuss

Also, students are engaged in expressing ideas and examples about the leesbrvithrthe mean
of 3.42 and standard deviation of 0.54. It can be viewed that studentslly able to share their own
understanding about the lesson content by explaining the idea and givinglexgnom the previous
experiences and observation in the community.

It can be viewed most of the respondents obtain least in both Compare prexjiences to the
lesson content and Interpret the lesson content and discuss key points with thtedveigan of 3.32 and
standard deviation of 0.55 and 0.47 respectively.

Students are participating in the discussion by explaining and giving certainlezarapthey less focus on
the comparison of previous experiences to the new ideas obtain theidgcussion since they encountered
difficulty in interpreting the lessons due to its complexity and finding the dencepts they need to
understand.

Turley and Graham (2019) found on their studies that higher quantitguatity of student-teacher
interaction significantly affects student learning and satisfaction as studeredefedback after submission
and participation which lead to development of learning, timeliness of studenhsespod enthusiasm on
learning for both teacher and student.

Lin, et al. (2017) found that the interaction between learners and teachersipagficant positive
impact on online learners’ learning satisfaction as well as on learning effects. The analysis in this research
shows that the level of teachstudent interaction has a positive impact on learning engagement and
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psychological atmosphere.

Table 10. Mean Score of the Assessed Competency of Students in the Performing Arts in terms of
Applying

Verbal

Statements Mean SD .
Interpretation

1. Execute learning activities

individually or collaboratively. 3.42 0.61 Engaged
2. Prepar_e dance presentation 308 0.72 Engaged
regarding lesson content.
3. Execute the different tips and 330 0.58 Engaged

information during the activities.

4. Figure out problems and difficulties
and take initiative in solving it for 3.32 0.51 Engaged
better outcome.

5. Modify the dance steps learned in 308 0.70 Engaged

the lesson.

Overall 3.28 0.41 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Engaged) 2.50-3.49-(Engaged) 3.50-4.49 (Highly Engaged)

Table 10 shows the overall mean of 3.28 and standard deviation odriddhterpreted as engaged
on students in assessing competency in the performing arts in terms af@pply

Students are also engaged in executing learning activities individually or collaborativelth&vith
average weighted mean of 3.42 and standard deviation of 0.61.

It entails that students give attention in participating in different activities includestforming arts weather
it is individual performance or by group since it requires coordination of one’s body or synchronization of the
routine with the group. With full understanding of the lesson content, retutend to apply the learning in
different activities regardless of the number of individuals involved.

Students are engaged in figuring out problems and difficulties and take initiatdadving it for
better outcome with the weighted mean of 3.32 and standard deviation of 0.51.

It means that students focused their development on looking for the gesliérat may encountered
during the application of lessons discussed and possible solutions applicdeling with the problems
leading to better execution of routine during performances.

More so, students less engaged among the application of knowledge in Preparpresemation
regarding lesson content with the weighted mean of 3.08 and standard de¥i@tith o

Students encountered difficulty in creating routines in different aspect of perfparms since there
are limited time to allot in practicing the skills and minimal supervision among theetsaghich lead them
to self-study. More so, the technical aspect of providing the video presensddio affects the students
capacity to prepare dance performance due to availability of the gadgetraptéxity of video editing apps
required.

Gopal, et al. (2021) Instructor’s quality and learning consideration is vital on student learning in
online class during pandemic which affects the lesson design in practical applicatidis diakgh it is hard
on the part of teacher to implement authentic assessment online learning, it is peoems@ioy innovation
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and creativity in assessment and feed backing to assure better student pedsrman

Table 11. Summary Table on the Assessed Cognitive Competency of Student Engagement in the
Performing Arts

Indicators Mean SD Verbal Interpretation
Remembering 3.39 0.42 Engaged
Understanding 3.39 0.37 Engaged

Applying 3.28 0.41 Engaged

Overall 3.35 0.03 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga®&d)3.49-(Engaged) 3.50-4.49 (Highly
Engaged)

Table 11 shows the overall mean of 3.35 and standard deviation ofithOZrbal interpretation of
engaged in terms of perceived assessed cognitive competency of studeetremgdig the performing arts.

It entails that both remembering and understanding type of question tla&ingean of 3.39 with the
standard deviation of 0.42 and 0.37 respectively. It showed that udere easily answered type of
question regarding the important vocabulary related to the lesson and centpséiuation.

Meanwhile, Applying obtained least among the assed cognitive competency of pegfa@rtsn
students having the mean of 3.28 and standard deviation of 0.@8irge students struggle in answering
question requiring the application of concept and interpreting situational qusestio

Lockl et al. (2020) reveal that students' ability to read well and their desir@ittin peffort
specifically helped them cope with home learning. In order to support stwdigmgsoorer reading abilities,
it's crucial to pay extra attention to intelligible and less complex language in the texahaaerinstructions
that students must work on. Teaching strategies that are synchronoustaighpay that allow students to
ask professors questions may aid in resolving comprehension issues.

Table 12. Mean Scor e of the Assessed Behavioral Competency of Studentsin the Performing Artsin
Termsof Participation

Verbal

Statements Mean SD .
Interpretation

1. Contribute ideas that build overall

3.46 0.65 Engaged
performance.
2. Collaborate ideas and exchange
thoughts with others. 3.38 0.60 Engaged
3. Assist other students in
understanding the steps and 3.46 0.58 Engaged
performance.
4. Help to organize the steps with 3.40 0.67 Engaged
respond to music. ’ ’
5. Participate in the discussion and
understanding the routines. 3.40 0.64 Engaged
Overall 3.42 0.49 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga®&@d)3.49-(Engaged) 3.50-4.49 (Highly
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Engaged)

Table 12 shows the mean of 3.42 and standard deviation of 0.4%endeted as engaged on
students in assessing competency in the performing arts in terms of participatio

Students are engaged both to contribute ideas that build overall performarssiandther students
in understanding the steps and performance with the weighted mean @n8.46andard deviation of 0.65
and 0.58 respectively. It clearly states that students were able to elicit ideas that benefictalpto g
performances and build concept routines in performing arts based on lidigoative ideas of group
members. Each member of the class learned to give comments and suggestipnove routine and
assisting their classmates who encountered difficulty to master the steps in order taloetwsk.

Meanwhile, students are engaged in collaborative ideas and exchandetghwitiy others with the
mean of 3.38 and standard deviation of 0.60. It entails that stuzlend their way of developing and assist
each other despite of difficulty in modality by exchange of ideas aboutetter boutine and input in
performing the task. With this, students actively present their task usingediffemedium expecting better
outcome with less burden due to collaborative suggestion among the class agt theoxwomment of
experts in the field who are present in the community.

Stenberg, et al. (2019) revealed on their study the positive and negativeoeffemup performance
on student individual performance. They showed that learners in p@rfpigroup significantly benefitted
from the group members ensuring higher grades yet relying mogeoap member. While students in low
performing group develops confusion rather than participation sincdableyhe ability to develop learning
style individually or by group.

Table 13. Mean Score of the Assessed Behavioral Competency of Students in the Performing Artsin
terms of Adaptability

Verbal

Statements Mean SD .
Interpretation

1. Consider the safety protocols in
performing the activity.

2. Value the difficulty and complexity
of the routine to the performance 3.36 0.53 Engaged
standard and revision.

3. Observe the examples very well
and draft my own idea of innovation 3.40 0.57 Engaged
with routines.

4. Note difficulties and challenges to

3.58 0.50 Highly Engaged

adjust different aspect of my 3.34 0.56 Engaged
performance.
5. Modify music based on the selected
routines and execution 3.30 0.68 Engaged
considerations.
Overall 3.40 0.43 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga?&@d)3.49-(Engaged) 3.50-4.49 (Highly
Engaged)
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Table 13 shows the mean of 3.40 and standard deviation of 0.4%tmmgréted as engaged

onstudents in assessing competency in the performing arts in terms of gitiaptab

Students are highly engaged in considering the safety protocols in piegdime activity with the
weighted mean of 3.58 and standard deviation of 0.50. It means thantstinighly focus on the pandemic
consideration and adopts the health protocol imposed by governmeaveétogiment of routines in their
performance since social distancing are highly advice which most of the grdapmmnces were affected.
Table shows that most of the students were engage by observing the examplesll and draft my own
idea of innovation with routines with the weighted mean of 3.40 and standeatiate of 0.57.

It clearly states that students based the development of routine on the perceiveléspaesented
during the online discussion that leads to innovation and creation of mémeofrom the collaborative ideas
of the class.

Moreover, students are also engage in performing arts through ingdifyusic based on the
selected routines and execution considerations with the weighted mean of 3sB@naladd deviation of 0.68.
This denotes that students are likely to modify and remix the music available based on the routines
created and number of formations to include in the performance. Witlstiignts tend to consider the beats
and steps as major adjustment in editing the music.

Zhang, et al. (2021) Students’ willingness to adjust on the learning environment will lead to
development of effective learning and achieving higher goals in learning. iAls reveled on the study that
students’ positive adaptation on learning during covid-19 significantly affects their learning perception and
willingness in which they are more engage in activities and increase their academic pedorman
Mean Score of the Assessed Behavioral Competency of Students in the Perfortsing Aerms of
Organization

Table 14 Mean Score of the Assessed Behavioral Competency of Students in the Performing Artsin
Termsof Organization

Verbal

Statements Mean SD .
Interpretation

1. Set the performance standard and

objectives of the subject as my goal  3.44 0.64 Engaged
in activities.

2. Create schedule and set timeline to
assure the development of the 3.38 0.60 Engaged
task.

3. Value the importance of resources
and props for better performance.

4. Give extra attention to details and
alignment to performance 3.40 0.64 Engaged
expectation.

5. Can compare the performance to
the standards and rubrics given by 3.30 0.58 Engaged
teachers.

3.36 0.72 Engaged

Overall 3.38 0.36 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga®&@d)3.49-(Engaged) 3.50-4.49 (Highly
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Engaged)

Table 14 shows the average weighted mean of 3.38 and standard deviatRBfharfdinterpreted as
engaged on students in assessing competency in the performing artsiofterganization.

Students were engage in organization of performance through setting thenpeide standard and
objectives of the subject as goal in activities with the weighted mean of 3.44 and sthavilatidn of 0.68.

It can be seen that students rely on the most essential learning competency indodetiscussion
as the lesson objectives to achieved and serve as a guide in establishing the ranthmldoin video
performances. This objectives provide standardized competencies that student mismddafter the
performance task.

Also, students are engaged in organization of performance with the meavis@fextra attention to
details and alignment to performance expectation with the mean of 3.40 and stlvilatidn of 0.64.

It is responsibility of the teacher to give rubrics as basis for gradingetti@mance which allows
the students to aligned their petfaince and routine to the teacher’s expectation by checking every details of
the performance that includes choreography, coordination, choices of miisgvalnof difficulty.

Meanwhile students obtained lowest engagement in valuing the importance of resourpespand
for better performance with the weighted mean of 3.36 and standard devfdli@2.0

During pandemic students less consider the group performance evefoimpey arts due to health
protocol that also leads to students less consideration with the use of diffeqgniand back drop resources
during the performance since it is not economical to spend money for inalivideo performance.

Butt et al. (2021) Revealed that Information Communication Technoksgpurces utilization aids
the delivery of instruction during pandemic which allows the student and teacher’s usability, flexibility,
credibility and responsiveness yet affected by the quality of online learningiemqes and usability
perception that may affect their academic performances and learning.

Table 15. Summary Table of the Assessed Behavioral Competency of Student Engagement in the
Performing Arts

Indicators Mean SD Verbal Interpretation
Participation 3.42 0.49 Engaged
Adaptability 3.40 0.43 Engaged
Organization 3.38 0.36 Engaged

Overall 3.40 0.07 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga®&@d)3.49-(Engaged) 3.50-4.49 (Highly
Engaged)

Table 15 shows the overall mean of 3.40 and standard deviatiddi7ofvith verbal interpretation of
engaged in terms of assessed behavioral competency of student engagementforthieagarts.

It shows that students were engaged in terms of participation in online deliveryrudtios through
the use of IDEA lesson exemplar having the mean of 3.42 and standard desfafigl9. Meaning the
students develop the sense of participation during the discussion as theilsaamed observation as input
for better understanding of the lesson.

Furthermore, organization obtained lowest engagement among performistuddsts having 3.38
and standard deviation of 0.36. Meaning it is hard for the studerdguelop sense of organization in
performing arts over the other behavioral competency since students gedo@inattention to details and
innovation applied in performing the task in the topic.
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Hollister et al. (2022) revealed that the majority of students said they had tradgag in touch
with their classmates and teachers as well as controlling the pace of their assignments. Istwievds, had
favorable opinions of the teaching staff. The majority of students repfadéidg more at ease asking and
responding to questions in online classrooms, indicating that there may be a$pmtise learning that
students are open to and that may also be advantageous in-person lectures.

Table 16. Significant Difference in the Pre-test and Posttest Scores in the Assessed Cognitive
Competency in the Performing Arts

Cognitive Pretest Posttest Sig. (2- Interpretation
Competency tailed)
Pretes-Posttest Mean SD Mean SD
Remembering 6.26 2.13 8.02 1.32 .000 Significant
Understanding 5.28 2.41 8.76 1.46 .000 Significant
Applying 5.14 2.37 8.72 1.43 .000 Significant

Table 16 revealed difference between the pre-test and post test scores of gtaderit8 in
assessing their cognitive competency in performing arts.

It can be seen that all the cognitive competency has significant increase from pretese¢st ywhen
it was tested at 5% level of significance. The result shows that after the online instruction wih tfie
IDEA lesson exemplar, students develop understanding of the lesson signifitawelgp using the medium
and lesson format.

Scavarda et al. (2021) proved that technology integration and innovatiditatéscdistance
learning even with difficulties in retention, attention, resources and skills, it imprlexéséd learning
delivery preventing collapse in education progress.

Table 17. Students Behavioral Competency in the Performing Artsin terms of Belongingness

Verbal

Statements Mean SD .
Interpretation

1. | have maintained and initiate

S ) 3.38 0.57 Engaged
social interactions.
2. | actively engage with other 338 0.57 Engaged
students.

3. The activity have helped me boost
my self-confidence and built strong 3.50 0.58 Highly Engaged
bond towards one another.

4. | have understood and appreciate
the feelings and thoughts of other 3.52 0.58 Highly Engaged
students.

5. | have provided innovative ideas .
that complete the given task. 3.54 0.54 Highly Engaged

Overall 3.46 0.47 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga2&d)3.49-(Engaged) 3.50-4.49 (Highly
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Engaged)

Table 17 shows overall mean of 3.38 and standard deviation of 0.36tarpteted as engaged on
students behavioral competency in the performing arts in terms of belnaging

The table shows that students were highly engage in belongingness by proviingtive ideas
that complete the given task with the weighted mean of 3.54 and standard deviat®h of

It implies that students felt welcome and belong to the discussion and lesson evelbp giving
their insights and ideas of creating the routines and apply creativity in trerrpanice task to assure its
completeness and execution in video dance performances.

More so, students were highly engage in belongingness as they understaappestiate the
feelings and thoughts of other students with the weighted mean of 3i52amdard deviation of 0.58.
Students are sensitive on the class feeling and emotions regarding suggestiefivangl of the ideas that
will contribute to the completeness of performance. They value other’s emotion and effort upon giving
suggestion and opinion when developing the routine and executing thevzerter.

Meanwhile, students are both engaged in maintaining and initiating social interactions and
engagement with other students both obtained weighted mean 3.38 and slemidich of 0.57.

Students execute belongingness in the class discussion and performancestl Wadye he social
interaction by exchange of ideas regarding activities and giving the chanoattibute in the performance
development. They practice the exchange of idea with the use of diffedent dnferencing for planning
and feed backing of performance as it is aligned to the most essential learnirejecmyp

Baber (2021) Stated that instructor’s creativity on developing instruction that poster interaction and
learning will lessen the effect of anxiety due to social isolation. With this idea, the gpfdlistruction may
increase promoting the exchange of ideas among learners and redudffgdhef social distancing leading
to better result of online learning experience.

Table 18. Student’s Behavioral Competency in the Performing artsin termsof Initiative

Verbal

Statements Mean SD .
Interpretation

1. Have form different kind of steps

. 3.24 0.59 Engaged
for dancing.
2. Have maintained positive attitude,
even when facing difficult 3.50 0.51 Highly Engaged
situations.
3. Have processed all the different
information about dancing that i 3.34 0.52 Engaged
acquired.
4. Have performed and applied the
new techniques | learned from the 3.46 0.50 Engaged
given topic.

5. Have worked with other students to .
achieve the shared goals. 3.50 0.51 Highly Engaged

Overall 3.41 0.40 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga®&d)3.49-(Engaged) 3.50-4.49 (Highly
Engaged)

Table 18 shows the overall mean of 3.41 and standard deviation cdriti4@terpreted as engaged
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on Students behavioral competency in the performing arts in terms of initiative.

It can be gleaned that students are highly engage both in maintaining positivea¢titeid when
facing difficult situations and working with other students to achieve the shjaadd having the weighted
mean of 3.50 and standard deviation of 0.51.

Practice of optimism in group discussion for planning and executitreqferformance is important
in performing arts even in the middle of pandemic implementation of distance tpaS8tiudents take
consideration and initiative to work with classmates by pare or by group to dedelgpthat fits on the
activity objectives regardless of the challenges that may encounter.

More so, students are engage in performing different kind of &epkancing with the weighted
mean of 3.24 and standard deviation of 0.59. It denotes that moststlidests less consider the execution of
planned steps as not all the students are dances and they required assistagcexperb in which they
cannot initiate alone.

According to Rabia, et al. (2017), found out that study habits createtgperdxelief on how much
the persons learned, how far they can go and how much they carnwk@m affects the academic
achievement.

Table 19. Student’s Behavioral Competency in the Performing Arts in terms of Attentiveness

Statements Mean SD Verbal .
Interpretation
1. Have worked persistently to 3.46 0.54 Engaged
achieve my goal. ’ )
2. Behave ethically, even in difficult 3.38 0.53 Engaged
circumstances or situations ’ )
3. Effectively combined the
knowledge | obtained in the topic to
the wisdom | already had about 3.30 0.54 Engaged
dancing.
4. Kept myself on practicing, to avoid 3.46 0.50 Engaged
mistakes during the performance. ’ )
5. Am ready to try new techniques
and adapt some changes in the 3.50 0.54 Highly Engaged
performance.
Overall 3.42 0.41 Engaged
Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga®&f)3.49-(Engaged) 3.50-4.49 (Highly
Engaged)

Table 19 shows the overall mean of 3.41 and standard deviation cdrfi4@terpreted as engaged
on Students behavioral competency in the performing arts in terms of initiative.

It can be gleaned that students are highly engage both in maintaining positive,agtitexd when
facing difficult situations and working with other students to achieve thedhmrals having the weighted
mean of 3.50 and standard deviation of 0.51.

Practice of optimism in group discussion for planning and executitreqerformance is important
in performing arts even in the middle of pandemic implementation of distance teaBtiudents take
consideration and initiative to work with classmates by pare or by group to dedebgpthat fits on the
activity objectives regardless of the challenges that may encounter.

More so, students are engage in performing different kind of stepdahcing with the weighted
mean of 3.24 and standard deviation of 0.59. It denotes that moststlideaits less consider the execution of
planned steps as not all the students are dances and they required assistagcexpard in which they
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cannot initiate alone.

According to Rabia, et al. (2017), found out that study habits createtgferduelief on how much
the persons learned, how far they can go and how much they canwkigin affects the academic
achievement.More so, students were engaged in combined the knowlgdgeedin the topic to the wisdom
already had about dancing with the weighted mean of 3.30 and standiattbde.54.

Student’s previous experiences in the lesson content serve as the springboard of student’s holistic
understanding of the topic as they combine the schema with the presently discessé¢d ddeate

Hung (2021) concluded on his study that teachers who are using uidtralction for assessment
and feed backing create innovations in from traditional instruction to bleasssbsment framework which
allows the teacher to reinforce the practice of student’s strength and assist on weaknesses. More so, it
facilitates motivation among learners to improve their initiative, motivation and seltatirksarning skills

Table 20. Summary Table on the Perceived Behavioral Competency of in the Performing Arts

Indicators Mean SD Verbal Interpretation
Belongingness 3.46 0.47 Engaged
Initiative 341 0.40 Engaged
Attentiveness 3.42 0.41 Engaged
Overall 3.43 0.04 Engaged

Legend: 1.00-1.49 (Not Engaged) 1.50-2.49 (Slightly Enga®y&@)3.49-(Engaged) 3.50-4.49 (Highly
Engaged)

Table 20 shows the overall mean of 3.43 and standard deviation ofiithOderbal interpretation of
engaged in terms of perceived behavioral competency of in the perfaartsng

It shows that students were engaged in terms of belongingness having thefrde and standard
deviation of 0.47. Meaning the students activity participate in the lessons anty actd/ develop the sense
of belongingness during the process of teaching and learning as theyobbareation, insights and idea
leading to development of understanding and lesson.

For instance, initiative obtained lowest engagement among perceived behavioral compétency
students in performing arts having the mean of 3.41 and standaatiatewf 0.40. Meaning Learners hardly
develop own initiative of positive development of ideas obtain from the disoumsibsharing of insights.

Qutishat, et al. (2022) Based on attendance, class engagement, assignment delivesg, aind
online learning tools, students' initiative was evaluated. Results showed that online edvaatiniccessfully
implemented, and students grasped the material content, according to a paollenitss course learning
outcomes (CLOs). Further investigation revealed that the level of student interactiomiedtieg class is
rated low.

Test of Relationship between Variables
As shown in Table 21, the relationship between students engagement in teraghitive as to

introduction, development, engagement and assimilation and behavioral engagerteerntadscipation,
adaptability and organization and cognitive competency in terms of rememhervitggstanding and applying
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Table 21. Correlation between Grade 10 Student’s Online Engagement in the Performing Arts and
their Level of Cognitive Competency

Cognitive Competency
Remembering  Understanding Applying

Student’s Engagement

Cognitive Engagement

Introduction .238 .166 .254
Development .686** AB55** 567+
Engagement .618** .388** .486**

Assimilation AT74%* .365** 497+

Behavioral Engagement
Participation A81** .710** .756**

Adaptability .553** 47+ .620**

Organization .565** .649** .673**

Legend: ** Correlation is significant at 0.01 level (two-tailed

Table 21 reveals that students cognitive competency in remembering daavetsignificant
relationship with students’ engagement in terms of cognitive and behavioral obtaining the p-value higher than
0.05.

Meaning, student’s in depth understanding of core concept of performing arts is not only based on
how the students are engage in different cognitive and behavioral activitiggegraluring the lesson
discussion but also with students willingness to attain higher score during thensssef their
understanding.

Serin (2017) Personal Teaching motivation of teacher affects the transarnihg to the student.
(Richardson, Abraham, & Bond, 2012) Filipino students with high lef/eiotivation propel them to achieve
their goal which requires wide range of academic related prerequisites.

Table 22. Correlation between Student’s Online Engagement in the Performing Arts and their Level of
Behavioral Competency

Behavioral Competency

Student’s Engagement

Belongingness Initiative Attentiveness
Cognitive Engagement
Introduction .386%* .316* A19%*
Development .338** A413** .600**
Engagement 449** AT75%* 511**
Assimilation 375** .330** .558**
Behavioral Engagement
Participation 778** T74** .703**
Adaptability 574x* .694** .694**
Organization .508** .498** .595**

Legend: ** Correlation is significant at 0.01 level (two-tailed)
* Correlation is significant at 0.05 level (two-tailed)

As shown in Table 22 the relationship between students engagement in termsitfecag to
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introduction, development, engagement and assimilation and behavioral engagsnienparticipation,
adaptability and organization and cognitive competency in terms of belongingnitisdive and
attentiveness.

Table reveals that students behavioral competency in remembering do motsiganficant
relationship with students’ engagement in terms of cognitive and behavioral obtaining the p-value higher than
0.05.

Clearly it represent that students are actively engage in terms of behaviocajaittd/e aspect yet is
not significantly related to behavioral competency during their delivery of daréermance since there is a
barrier in using multi media and information communication technology that allovesuithents to re do and
edit the recorded video.

Pokhrel & Chhetri (2021) affirmed that Educatdosind difficult on the authenticity of student’s
work as all the activities were done at home in which many parents guidepudtsheir children during
their learning process, and the extent and degree of support varies greatly.

Dayagbil, et al. (2021) assessed in his mixed method study upon triangulatisaottimssion and
assessment of student output creates major adjustment among teachers in higtiemeidstitution and its
student for both online and offline which most of the time group #etiviare prohibited compared to
traditional face to face instruction and requiring faculty members to innovatle miinstruction and
assessment of student’s competencies with the course.

Conclusion

In line with the findings of the study it can be concluded that,esitisdare engage in online
discussion as they actively participated in introduction, development and assimilatioey ase previous
experiences in new lesson, familiarize the lesson content, recall information throegkniddnt practices
and reflect in own understanding though performance task.

On the other hand, students are proficient in remembering during pretdstand applying but
students mastered both the remembering and applying during the post test.

More so, students are engage in cognitive aspect of learning process sroemabering, understanding and
applying. Also, the students are engage in behavioral aspect of learcingssparticipation, adaptability and
organization.

Meanwhile, there is a significant difference between the pretest and posttest aftguahere of
students in online discussion with the use of IDEA lesson exemplar. Thysdited null hypothesis is not
sustained.

Finding show that there is no significant relationship between Grade 10 student’s engagement in the
performing arts and their level of cognitive and behavioral competency,thieuposited null hypothesis
stating that there is no significant relationship between Grade 10 students online amgamerthe
performing arts is confirmed.

Recommendation
Based on the conclusion laid, the following suggestions are offered bgstercher:

1. School Administrators and School head were advised to design process dioagament flow and
assessment flow of utilizing online flat form of delivery for applied subjestdasis for future
organizational change and development.

2. Teachers may strengthen the use of IDEA lesson exemplar in distance leardérgentation with
application of innovated instruction and localized material for the stidwuitstic development and
engagement.

3. Teachers may use the pre-test and posttest during the implementatiolinef dwlivery of the
curriculum to asses students schema and development from the discussion.

4. Teachers may design instruction and activities that allows the learners to engagmitive and
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behavioral aspect of learning process.

5. Teachers are encouraged to design performance task which allows the leareshnibitotheir
behavioral competencies and assessment methods that carefully observe the detailstinf exec
routines.

6. Teachers may integrate motivating students during discussion about the ifmiggsbn content in
academic performance, enhancement of the skills and effect on one’s development.

7. Teachers may consider different mode of assgssudent’s competency rather than submission of
recorded video which is edited and manipulated using different applications.

8. Student were encourage to show positive response during online delivery ofdeariittain full
understanding, exhibit competencies and share knowledge leading to authenticeagsessm
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