&%, IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

223

The Impact of Individualized Educational Plans (IEPS) on Academic
Progress in Autistic Students: A Case Study

Wenefredo E. CagafeChery L. Ord, Carmel V. PaZ Arah R. Rosé| Rey Y. San Ju&n

acaqapefred@qmail.cof‘?(;lora01689@usep.edu.ﬁhypaz02058@usep.edu.rS#h,rroseIOlSGQ@usep.edu.p‘i’lssaniuan@usep.edu.ph

30IC College President, City College of Davao, Da@ity, 8000, Philippines
b Teacher |, Dalagdag Elemary School, Davao City, 8000, Philippines
‘Private Teacher, Homeschooling Tutorial Services ddatity, 8000, Philippines
dPrivate Teacher, Precious International School edaDavao City, 8000, Philippines
€ Sped Teacher, Spark Therapeutic Clinic, Davag 890, Philippines

Abstract

This study explores the impact of individualized education plans (IBRSjcademic progress in autistic child.
Individualized Education Plan (IEP) is a plan or program develapedisure that a child with an identified disability receives
specialized instruction and related services.

The study adopts a qualitative approach, utilizing semi-structured interviewthés data from a purposive sample
of the parent, siblings, and teachefshe learnerThematic Analysis was employed to identify and interpret the patterns’
themes and meanings emerging from participants. Additionally, seareh highlights that the success of the Individualized
Educatioral Plan (IEP) greatly depends on aligning its objectives with the lifdkarging path of the student. This involves
active participation from all stakeholders. The clarity in understgrttie purpose and goai$ each stakeholder plays a crucial
role in enhancing the effectiveness of the IEP. Importantly, the foousdeveloping practical academic skills that go beyond
theoretical knowledge and have real-world applications, seamlessydting them into the student's educational journey. By
instilling competencies with tangible, lifelong relevance, we contribute tora meaningful and lasting educational
experience, ultimately raising the overall quality of teachingleacdhing.

The study highlights the impact of Individualized Educational (#PS) on academic progress in autistic students.
This paper advises future researchers to provide a comprehensive unaeysibfreividualized Educational Plans (IEPS)
and its impact to academic advancement, shedding light on heevflens should be effectively implemented for all
stakeholders.
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1. Introduction

An individualized educatica plan (IEP) is a plan that teachers and parents develop to help a child with learning
disorders and other types of disabilities succeed in school. IEP teams tyealtyrmal assessments to determine how the
child is doing and establish a baseline of performance. The plan is differeatch child and may include ona-one

classroom aides, individualized tutoring sessions, special classroom materials difiedrachedule.

According to Zhao (2017), academic achievement refers to the actual performance of students’ mastery of academic
knowledge and skills as demonstrated through examinations after systematic kn@ankkgyis learning. Both cognitive
ability and self-disgiline have been key factors affecting students’ academic achievement (Liang et al., 2020). Self-discipline
has become one of the key factors governing students’ academic achievement, especially since schools adopted online
instruction following the outbreak of COVID-19 (Schulz, 2021). However,ribtclear how cognitive ability and self-
discipline work together to influence students’ overall academic achievement. Also, planning, an important factor influencing
academic achievement (Cao and Cao, 2004), has rarely been examined atmyysitle ability and self-discipline for its

impact on academic achievement.

1JRP 2048, ther5tuehyoef: dauderen(2@23)ol ndividheatizwd Education Plar@s)lBre indispensable tools inprayicing
tailored educational support for children with autism. These comprehensive plamstiatdously crafted to address the
unique challenges and learning needs of each individual. This plays a critical seltifhg specific and measurable goals,

encompassing various aspects like academic achievements, communication skillsytscaision, behavioral
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management, and more. Within these plans, specialized services, accommodatiosiamdions are outlined, which
can range from assistive technology to personalized teaching methods apg Hessions. What makes IEPs particularly
significant is its collaborative nature involving parents, teachers, specialists, and ssnb#retudents themselves,
ensuring a holistic understanding of the child's needs. Regular mogitrihreview allow for adjustments to be made,

ensuring the plan remains dynamic and effective.

Moreover, Parker (2022) added that IEPs (Individualized Education Rlanpgrsonalized educational blueprints
designed to meet the specific needs of children, particularly those with autispireTdreveloped through a collaborative
effort involving parents, teachers, and a team of professionals with diveesgisx This process integrates assessments
and evaluations to identify the child's strengths, challenges, and learning styfeafirgets measurable goals spanning
academic, social, and behavioral domains, and determines the necessary servicategiad str support the child's
progress. This collaborative approach ensures a comprehensive plan tesseslthie child's unique requirements,

fostering a supportive environment for their education and development.

This study is to explore the effectiveness of IEP on the academic profithesautistic child. It can help us
identify the impact of IEP in terms of the academic progress of the autistickdbikgever, we conducted the study to help
autistic children develop their full potentialacademics through Individualized Educational Plans (IEP) and to identify the

effectiveness and sustainability of the plan.

WWw.ijrp.org
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1.1. Purposeof the Study

The purpose of this study is to evaluate the impact of Individualized Echaiafilans (IEPs) on the academic
progress of students diagnosed with Autism (ASD). Recognizing the unigcatiedal needs and challenges faced by
autistic students, this research aims to provide a comprehensive understihdingle implementation of personalized
IEPs influences their academic development. The primary objective is to enlightatars, policymakers, and
stakeholders about the efficacy of IEPs in improving academic results fdicattislents, to foster the development of
more inclusive and specifically tailored educational approaches.

1.2. Reviewof Related Literature

According to Parker (2022) Individualized EducatibRlans (IEPS) are personalized educational blueprints
designed to meet the specific needs of children, particularly those with autiepreTdeveloped through a collaborative
effort involving parents, teachers, and a team of professionals with divpesgisx This process integrates assessments and
evaluations to identify the child's strengths, challenges, and learning style. Theeteaneasurable goals spanning
academic, social, and behavioral domains, and determines the necessary servicategied $tr support the child's
progress. This collaborative approach ensures a comprehensive plan tessesltire child's unique requirements, fostering
a supportive environment for their education and development.

Findley et. al., (2022), assessed the quality of transition Individualized titduPaograms (IEPs) for students with
autism in their final year of high school due to concerns about patsgumndary outcomes for these students. The analysis
of 20 students' IEPs revealed that, on average, there were 3.1 IEP goaGogiskcondary goals. Goals primarily
focused on academics, learning/work, and communication skills, with employeiegttbe most common postsecondary
goal. However, there was a lack of goals related to social skills and independent livenyyitERs. Additionally, the
study found inconsistencies between present performance levels, IEP goals, andmtestgemals, indicating a gap
between federal law requirements and best practice recommendations.

The studies show that personalized plans called Individualized Educational Plansféegtsial for students with
autism. These plans, created through teamwork among parents, teachprsfessibnals, tailor education to meet each
student's unique needs. When it comes to transitioning from high schoelatbarhallenges like missing goals for social
skills and independent living, pointing to the need for more comprehguiaiveing. The research also reveals differences
in outcomes based on factors like disability and race, highlighting the impod&imodusive practices. It emphasizes that
IEPs should be regularly checked and adjusted to stay effective oveOtierall, the findings stress the need for a
collaborative, inclusive, and flexible approach in education plans to ensussstfiecstudents with autism.

Moreover, Zauderer (2023), Individualized Education Plans (IEPs) dspémdable tools in providing tailored
educational support for children with autism. These comprehensive plans areaushycatafted to address the unique
challenges and learning needs of each individuak filays a critical role by setting specific and measurable goals,
encompassing various aspects like academic achievements, communication skillsytsomidion, behavioral
management, and more. Within these plans, specialized services, accommodatimsnamiions are outlined, which
can range from assistive technology to personalized teaching methods apg #essions. What makes IEPs particularly
significant is its collaborative nature involving parents, teachers, specialists, and smikémstudents themselves,
ensuring a holistic understanding of the child's needs. Regular mogitrihreview allow for adjustments to be made,
ensuring the plan remains dynamic and effective.

Lastly, Hughes et. al., (2023) examined the individualized education progiPss 6f adolescents with autism
spectrum disorder (ASD) regarding transition goals, services, and chaispesial education classification over time.
Using data from a population-based surveillance cohort spanning 2002&dn2he U.S., 322 adolescents with ASD born
in 2002 were analyzed at ages-16. Findings revealed that 92% had an IEP with a transition plan, but dispae€itees
evident. Those without intellectual disability (ID) were more likely to have postsegoediacation and employment goals,
while only 41% had postsecondary living arrangement goals. Discrepancies were notedairhealth service provision
based on race and disability status. Over time, the percentage of adolescents claggifiadtism increased from 44% to
62%. The study emphasizes the need for collaborative efforts involving edutatalies, and adolescents to address
disparities and enhance transition planning for ASD adolescents to better prepdia euithood.

. WWw.ijrp.org
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This study soughto answer the following questions:
1. What are the challenges you’ve encountered in implementing the IEP?

1.1 Can you provide an overview of the individualizetlieational plan (IEP) designed for the autistic stugepbur
class?

1.2 How did you differentiate instruction to meet the unique learning needs oftibticatudent?
1.3 Were there any challenges in translating the IEP into practical teaching strategies?
2. How did you monitor the academic progress of thestizistudent throughout the IEP implementation?
2.1 What assessment tools or methods were used to Irackudent's achievements?

2.2 Were there regular meetings or communication charnaliscuss the student's progress and adjustfhe |E
accordingly?

3. How did the IEP contribute to or impact the studestigagement and motivation in the academic setting?

3.1 Did you receive feedback from the student/pareatsitters/specialists/stakeholders regarding the etfeeths of
the IEP strategies?

3.2 Were there any adjustments made to the IEP based on feedback or obsuykesspr

3.3 Can you share any specific successes or milestones you observed in thtsstaddaemic journey during
the IEP implementation?

3.4 As the teacher/parent/specialist/stakeholders, can you say that the use of IEP is effettévattistic
student’s academic progress? Why or why not?

2. Methods
2.1. Research Design

This study used a qualitative research design utilizing a phenomenological metheeriii'phenomenon” is
definedasanobservable faair event. A seriesf extraordinaryor unusual things are call€ghenomena” (Proofed, August
2022). Phenomenological research is a qualitative research approach that sed&sstand and describe the universal
essence of a phenomenon (DELVE-March 16, 2022).

It also helpsisunderstand whas like to experience a specific situationlife event. This approacitudies the
structure of various types of experience ranging from perception,ithaugmory, imagination, emotion, desire, and
volition to bodily awareness, embodied action, and social activity including linguistic activity” (Smith, 2016).

2.2. Key Participants

The study may involve purposive sampling to recruit participants whoehgegience the impact of Individualized
Educational Program (IEP) of an autistic child. Participantsimeagcruited from family, tutorial teacher, schoaspnline
support groups.

2.3. Data Collection

The researcher will useneor moredata collection methods, suakin-depth interviews (IDI)In-depth interviews ara
common method for phenomenological research because they allow participapiene their experiences in detail. The
researcher may use purposeful sampling to encourage participants to sinaepttriences and perspectives about the
impact of IEP on academic progress of an autistic child.

This study selected descriptive phenomenology as the research paradigenpi@posed study because the research
guestions were concerned with gaining insight into the lived experiences loéteand parents who have been gart of
academic progress of an autistic child.

Overall, the methods us@tla phenomenological study the impact of IEP on academic progress of autistic child will be
focused on gaining an in-depth understanding of participants' experiemdgerspectives. The study will use
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gualitativeresearch methods explore the subjective experienadparents and devel@m understandingf the meaning
they construct around their child's disability.

Moreover, these were the things to be considered before, during, antdeftentuct of the interview. Bracketing was
donebefore the condudf the interview. Thisvasintendedo avoidresearchers’ biases toward the process and resihe
research. The participants were given prior consent to be signed as per the ag@eanmgnan interview, the purpose of
the study was explained to the informant as the interview process. These inciseletctime allocation for an interview,
and audio or video documentation. In addition, the safety health, #mdénv guide protocols were also observed by the
researchers. Maximum of forty-five (45) minutes for interview per infotmigre recorded answers were transcribed and
translated after the conduct of the interview.

2.4. Data Analysis

The researcher will analyze the data collected using Conceptual Map or other qualitativie aretlysds. The
Conceptual mafs a diagranor graphical tool that visually represents relationships between concepts ano inte@size
the data and identify key themes.

2.5. Ethical Considerations

Prior consentvasgivento the participants. This form contains relevant information about the.dtvelyespect
the privacy of the respondents and maintain the standards of honesinsiiefip/, competence, and credibility. All the
data are kept with secrecy between the researcher and the participants.

3. Resultsand Discussion

CONCEPTUAL FRAMEWORK

Sped teacher, Regular education teacher,
student, parents, school system representative,
IEP Team special expertise about the child and person who

/ Collaboration can interpret and evaluation results

Toachers ———>» Preparation Phase

> ChallengesinlEP ——>  |mplementation Phase
implementation
process > Evaluation Phase

\’ Academic Progress ——» Monitoring student
progress and making
adjustments

Figure 1: Impact of IEP

The diagram shows three (3) categories of the imgd&Ron Academic Progress of autistic child: IEP Team
Teacher’s Challenges in [EP implementation process and Academic progress of an autistic child.

1.1. Findings

|EP Team Collaboration

The Federal law, called Individuals with Disabilities Education Act (IDEA) defines the "IEP team" agpaofipeople
who are responsible for developing, reviewing, and revising the IEP (Indiizdd Education Program) for a student
with a disability. By law, these people include:

WWw.ijrp.org



1.
2.
3

4.

5.

Wenefredo E. Cagape/ International Journal of Research Publications (IJRP.ORG) @ IJRP. ORG

1SSN: 2708-3578 (Online)

228

\
T \\ (nsas;:mm}// R

Special N\

\

/  Regular 1\
Education \ \ / / Education
Teacher{s) or / Teacher(s) A
Provider \ / /
T~ I 4 T\
‘“‘-.:‘:\ g \
/ APersonWhoCan ™ o School System
{ Inlerpret Evaluation presentali
\ Results ~ & atbve /
- T
\ T T /
- )y T
Others with / / \ s T"“'A';:
ge or ’ arvices ncy
\ Special Expmlu/ / Repnssenlali"ls)/

about the Child
/ \ \
/
',ﬂ Parenls

-.,_ ,,

Figure 2: This wheel of IEP Team members, is from US Department oblidn, Laws & Guidance, Special Education
& Rehabilitative services.

Who Participates in IEP Team Meetings?
The IEP is developed by a team of professionals, including parents, teactiespeaialists, and is tailored to meet the
unigue needs of the child.

The parents of the student

The student, as appropriate (In Mass. student is invited to attend at age 14.)

At least one regular education teacher of the child, if the student is (or might ti@patamg in the general education
environment.

At least one special education teacher or provider.

A representative of the local public agency (i.e. School Principal, School Administvatar)

knowledgeable about specially designed instruction for students with disabilities,
the general curriculum,
the availability of local public agency resources.

6.

7.

Someone who can interpret the instructional implications of evaluation results (i.e. Bspdublogist, Special Educator
Teacher, Speech and Language Pathologist, etc.) who may be another team member.

Other people whom the parents or the school have chosen to invite, vehknoavledge or special expertise regarding
the child, including related service.

Teacher’s Challenges in IEP Implementation process

The study revealed that teachers are also thriving hard to implement the IEPl&atheirs. In which, teachers faced
challenges in adapting and implementing the curricula for Special education: creating atttaiieslude all students,
balancing diffeent IEP’s, incorporating special education sessions with day-to-day activities and lack of resources.

Creating activitiesthat include all student- creating inclusive activities must be designed for every learner. Teacher
must address the issues arises that may discourage participation of an autistic child.

Incor porating special education sessionswith day-to-day activities- teachers may challenge to plan dexday

activities when the autistic child may need to be out of the classroom to attend gessipys. It is more challenge for

teacher to schedule activities since it requires attention to flexibility and in detail.

Lack of resources- it is one of the biggest challenges for teachers in inclusive classrooms, specificaltiageshf
special needs educators and teacher aides. Teachers take risk to accommodidatalirstine inclusive classroom.

WWw.ijrp.org
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The study revealed that in order to monitor that progress of child with the use of IEP viellowshe

steps in monitoring student progress and making adjustments are below:

STEP 1: Determine the needs

STEP 2: Create specific learning goals based on pre-assessment

STEP 3: Create and implement teaching and learning strategies

STEP 4: Monitor student progress through ongoing formative assessment; and

STEP 5: Determine whether the students achieved the goal

Following the selection of a progress monitoring method and setting a goal, there are arfetejusite

finish this process. Preparing and gathering the necessary material to complete the probe ipartaciakll as

“a conversation about the nature of the assessment and its intended purposes to make the student feel more at ease
(Rojo, Nozari & Bryant, 2021, p. 3). Students should know that probes are timed and that they may eeefipish

time. However, as they grow in academic skills, their score will improve. Once this corvetakés place the

teacher should administer the probe to collect baseline data. This "allows a teacher to determine a student’s current

performance levels; this procedure is done by taking the median of at least two scorbs améd kind of

measure near the beginning of the course” (Foegen et al., 2017, p. 109). Collecting this baseline data allows for

educators to complete the next steps in the intervention process of modifying instructionefaissitith IEPs.

WWw.ijrp.org
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1.2. Conclusion

This study emphasizes the impact and creating of IEP on academic progress of aldistioataver, IEP
team should take part to address the implementation of IEP. Hence, it also needs an atietdmchers have
faced challenges in implementing inclusive plan to every learner. Moreover, following the stepseaxgrog
monitoring we can see the impact of the plan to an autistic learner. This study provided then|E€aixeers
experienced challenge in implementation and progress monitoring embrace to develop the abovementioned
impact and it will aid to help autistic child to have a meaningful and effective Indiiddaliducational Plan
(IEP).

In conclusion, an IEP is a critical tool for children with autism. It provides indivikelnstruction,
accommodations, and support that can help them succeed in school. The IEP should be developed by a team of
professionals who are knowledgeable about autism and should include specific goals, services, and
accommodations tailored to the child's needs to progress academically. Thus, parents shoulgedérirtel
process and kept informed of their child's progress. With the right support, children with cartigmive in
school and beyond.

2. Recommendation

Basedon the researcher’s framework model of impact that affects academic progress of IEP to an autistic child and the
findings of this study, future studies can build mpiois study. For example, researching the impafdtow IEP affects the
academic progress of autistic child. With the applicatf Progress monitoring, as described in the stmhperative and
collaboration of the IEP team and addressing thdestgds experienced by the teachers will be an eyesopennderstand
how IEP accurate and suitable to address the méeasautistic child.

Additionally, the findings of this study can beeddo strengthen the effectivity of IEP to an autiskitd. Expanding

this research to include other areas of progress armgtwould be beneficial to extend the efficiefioythe classroom
teachers while monitoring the academic progresken&titistic learner.

WWw.ijrp.org
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