%, 1JRP.ORG

ISSN: 2708-3578 (Online)

186

Teacher Beliefsand Practicesin English Language Teaching:
A Gen Z Per spective

Mary Anne C. SedanzaCarlos Tian Chow C. CorrepMarivic U. Sebial, Sem P. Villat,
Lelia I. Combist8, Gliezel A. Samsdn

I maryanne.sedanza@Inu.edu.ph
College of Education, Leyte Normal University, Tacloban City, 6500, Philippines
2carlostianchow.correos@deped.gov.ph
Department of Education, Surigao del Sur Division, Tandag City, 8300, Philippines
8 marivic.sebial@deped.gov.ph
Zaragosa Elementary School, Aloguinsan District, Cebu Province , Zaragosa, Aloguinsan, Cebuil§iizioep
4cebuanotutor@gmail.com
The Master's Bible Institute, Dumlog, Talisay City, Cebu, 6045, Philippines
Sleliacombista@gmail.com
University of the Visayas, Pardo Campus, Pardo Cebu City, Cebu, 6000, Philippines
Sgliezel.samson@deped.gov.ph
Bulasa Elementary School, District of Argao 2, Cebu, 6021, Philippines

Abstract

Generation Z is significantly regarded as the future of the workphattethe distinction of being the first digital nativéss rising
concerns grow among educators in the academe, numerous studies hasendeeted on the beliefs and practices of English Language
Teachers, but there is no research study that specifically instestithe teacher beliefs and practices of ELT from a Gen Z perspectiv
This becomes the phenomenon of research interest through a qeaitgireach using thematic analysis to identify the emerging theme
that capture experiences and perspectives in language teachielicifTdata, an in-depth interview was utilized with ei¢g®) Gen Z
teachers as the primary data collection method. The informants werssipalp@nd conveniently selected from different educational
settings in Visayas, as the researchers aimed to have informdritsred@ch during the conduct of the study. A student-centeprdagh
to English language teaching (ELT) arises from the nine key concepts of teacher beliefs and practices derived from Gen Z’s perspective
on purpose, challenges, priorities, self-reflection, copirajesiies, instructional context, progress markers, a learning paradif§, and
the role of feedback. It implies, then, that Gen Z teachers, as nelarseai the academic workforce, have a clear emphasis on making
English language teaching student-centric. The results ofsthdy could lead to a better understanding of the teaching fratkewo
influencing Gen Z teachers as their unique insights are giveotlighpfor real trends (Anderson, 2022), exhibiting why thagnot be
ignored while workforce transformation goes on.

Keywords: Gen Z; Teacher Beliefs and Practices; English Language Teachisgedee; Qualitative Approach

1. Introduction

Teachers’ beliefs greatly affect their knowledge of their instructional practices, such as planning their lessons, making
instructional decisions, and using their methodologies and techniques in instructional delivery, which eventually become
instructional practices. According to Li (2012), the beliefs of teachers determineetildaehavior towards their learners
and the learners’ abilities, and by that, they will be able to select and adjust their behavior and instructions properly. Research
says that beliefs play a key role in teachers’ classroom practices and their professional development, specifically in making
decisions about their classroom teaching; hence, for English language teachers, their aliyandsadjust their language
teaching from the perspective of students' learning.

Language classrooms nowadays become more dynamic as diverse learners dwell inside the clabsradfiog of
Generation Z demands education and its instructional delivery be more fitting to 21st gemeaakilities as this stressth
diverse demands of modern-day learners. As this generation expects language classrooms gidiedpeteial, visual,
and technological, teachers as well must adopt a Generation Z perspective in the teacliamig process, which also
provides the most connected and sophisticated language teaching.

As teachers of the 21st century, understanding that Gen Z’s search for efficiencies in education, along with their innate
desire to lead from an empathic platform brought by society and technology, makes it noteworthy for teadhide tih@r
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new generation with appropriate education allowing them to learn from. Gen Z teachersratdedkaovhat is necessary to
support new Gen Z learners in their quest to learn a second language. As asserted by RidRadipraii2i001), teachers’
beliefs about language learning must be coupled with present demands so that learners can etwl\degehareas of
learning.

Much research has been published focusing on teachers’ beliefs and practices, emphasizing the impact on their aims,
procedures, roles, and learners. However, there is limited research on theabeligisctices of teachers focusing on
language teaching from the perspective of Generation Z. Hence, this research was conducted.

2. Related Literature

Generational differences are undeniably a diverse issue that occurs in any workfsecault (2004) concluded in his
extensive study that generational differences are a legitimate diversity issue requiringe¢odrezed and understood.
Apparently, the entry of Gen Z as new members of the global workforce has been noticeablyngxaibirging
characteristics and social influence, especially on value systems and leadership stylese{Bha2021)

In the academe, Singh and Shakir (2019) recommend that educationists, policymakers, curriculus) pfahoéher
stakeholders need to reconstruct and reform the teacher education program fmwtheagd development of the country.
Teachers’ beliefs have a more significant influence than their knowledge in their lesson planning, decision-making, and
classroom practices, according to a British educational theorist, Pajaresdas Xite 2012). It was further emphasized that
teachers’ beliefs are central in determining their actual approach with students and that if they can determine the level of their
students’ capabilities, they will try to select and adjust their behavior, approach, and teaching strategies so that they are
tailored to their students. Xu (2012) makes reference to a similar study by Marion(&9%r), which found that social
constructionists also found relevance in teachers’ beliefs being far more influential than knowledge in determining how
individuals organize and define tasks and problems and were better predictors of how teachers belttagsiodine. They
tend to be culturally bound, to be formed early in life, and to be change resistant. It is uncertain where teachers’ beliefs come
from; they could possibly result from their upbringing, life experience realizationscilization processes in schools.
Nonetheless, teachers have strong beliefs about the role that education can transmitxpddmmations for individual
variation in academic performance, about what is right and wrong in the classroom, and in many otlSarcireanvictions
are used to evaluate new ideas when confronting their teaching methods. In this, teachers’ beliefs and practices in English
Language teaching reverberate a great impact on students’ performance in English, as revealed by Xu (2012, citing Kennedy,
1997).

According to Liao (2007), an assistant professor in the Department of Applied LinguistiEsraigh Languages at
National Taiwan University, successful elementary English teachers must have the followingedkacac a pleasant
personality and positive attitude towards teaching, the ability to effectively utilize diffeleesgroom teaching and
management skills, and a good command of the English language. Nowadays, teachers must be flexible enmegh and ha
positive views about the changing educational system. The current generation of leamertechnology, and teachers
must also know how to integrate these into the teaching-learning process to make their learning soéficdeand e
Moreover, they must be aware of the trends on how to effectively apply the availdbleldgy for the delivery of
instructions and to have the utmost classroom management inside the learning area.

In the study of Sugiarti (2021), the learners of generation Z are challenging. Thesesléave a short attention span
when engaging in learning. The teacher must design the teaching-learning process contextually, whereaghgilldagne
dealing with the available materials and must be engaged in real-life settings to get tivaitiandbr participating in the
class. Since this generation is technologically advanced, in order to get their intdrestubject, appropriate utilization of
technology is encouraged. By this means, the teacher will be able to promote a fun yet mdamghigfuktlass. Basically,
learners in this generation will be motivated to undergo learning.

In addition, it was further highlighted in the principal findings of Gilakjani and Sabourni (2017) thas lhelrafpart
of understanding how teachers craft their work, which is relevant to the comprehension of théigtezethods and
decisions in the classroom as they provide interesting inputs for the improvement of English language tebigdngrag.
It was determined that teachers’ beliefs have a direct positive impact on their classroom principles, teaching strategies for
coping with learners’ challenges, conditioning the learning environment, learners’ motivation, and language ability, and that
understanding the outcome of investigating teachers’ beliefs is necessary to bring about change and improvement in their
teaching and learning methods over time, which is directed towards the improvement of language learners.
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Also, Magbool et al. (2020) highlighted that the reason English language learning has bekthemeost discussed
topics in many researches, according to Rahman (1997), is that it has been taudévels alf education, starting from
primary school up to the university level, either as a compulsory or elective subject right framatienof the country.
On the whole, this prompts the researchers to conduct this study and dirediettesrtonderstand the emerging views and
important insights from the experiences of the informants and contribute to the ongoing exploration of what Gen Z could
potentially set for productive collaborations in language learning and why they cannot be ignoretdaasfidrenation of
the workforce goes on.

2.1. Domain of Inquiry

The purpose of this qualitative study is to explore the teacher beliefs antbpriacEnglish Language Teaching from
a Gen Z perspective, using thematic analysis to identify the themes that capture experiepeespantives in English
Language Teaching.

Specifically, this study aims to discover the answers to the following keyompsesti

1. What are the beliefs and practices in English language teaching from a Gen Ztp&3pe
2. What common themes could represent the shared experiences and perspectives of thecGenrsZ tea
3. What theory will emerge from the significant themes of teacher beliefs and practicabdr@an Z perspective?

3. Methodology

3.1. Research Design

The study employed a qualitative research design using in-depth interviews as the primaryetdiancoiethod.
Interviews are considered the most intricate and effective, especially if don®-face- This method involves a series of
guestions that the informants answer either in person or over any reasonable communicationleth the informants
are few in number (Primary Data Collection, n.d.). Showkat and Parveen (2017) alsointbeated that in providing a
more relaxed atmosphere for the needed data, this discovery-oriented method is utittrredtiaty.

3.2. Research Setting and Sampling

A purposive and convenient sampling technique was used to select eighte@ehers from different educational
settings in Visayas, which lies between Luzon and Mindanao of the Philippines (Herringtomsrtlie)researchers aimed
at having informants within reach during the conduct of the study for prompt and economical@suwenience Sampling
St., n.d.; David, 2023). The primary considerations of the informants include their pa#iation with any public or
private school or organization, an age range eR8%ears old, having completed a college education, presently working in
the field, and having experience with English language teaching.

The demographic characteristics of the informants are shown below.

Table 1 Demographic Characteristics of Eight Visayan Gen Z Tdaftirenants

Informant Age Gender Educational Level Residence Occupation Work Address Years in Service

1 27 F College Graduate  Zaragosa, Public Esperanza, 1 year 9 months
with ongoing Master's Aloguinsan, School Aloguinsan,
degree Cebu Teacher 1 Cebu
2 25 F Master's degree Angilan, Public Esperanza, 3 years
holder Aloguinsan, School Aloguinsan,
Cebu Teacher 1 Cebu
3 27 F College Graduate Barili, Public Bonbon, 3 years
Cebu School Aloguinsan
Teacher 1
4 25 F College Graduate Colawin, Online Cebu IT Park 4 years
Argao, English
Cebu Teacher
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(ESL)
5 27 F College Graduate Bonbon, Public Bonbon, 4 years
Aloguinsan,  School Aloguinsan,
Cebu Teacher 1 Cebu
6 28 M Master's degree Jaclupan, Private Talisay City, 4 years
holder Talisay High Cebu
City, Cebu School
Teacher
7 25 M College Graduate Dumlog, Private Talisay City, 1 year
Talisay High Cebu
City, Cebu School
Teacher
8 26 M College Graduate Tacloban Senior High Tacloban City, 5 years

School
Instructor

with ongoing Master's City, Leyte
degree

Leyte

3.3. Data Collection and Analysis

To elicit the necessary information, an in-depth interview was utilized with questions thatreelypopen-ended
and lead to a discovery-oriented approach to gather detailed information that sheds light on anlindigidpective,
experiences, feelings, and the derived meaning about a particular topic or issue (Ruttéogg, 2020). The framed
interview protocol was peer-reviewed and validated by three QLR experts as it becomes thatguite(IProtocol Design,
n.d.) for the researchers. During the call for participants, three informané&ntee$o an in-person interview that was audio-
recorded and transcribed verbatim, while the rest of the five informants who could not attend theninapemgew opted
to send their responses online due to considerable circumstances. Their data resporssh weadyzed using thematic
analysis to identify the key concepts and themes that capture experiences and perspectivesémathepogerall sample.
The infomants’ responses were differently transcribed by the researchers, such as verbatim transcription with one informant
through Otter Voice Meeting Notes (n.d.), and the other informants were transcribed and encodedissthgocument,
putting all the data together, tabulating it, and generating codes with their emerging themes guided by an indoatite appr
which is found useful in generating inferences and developing more vibrant and irnbtiegieetations of a phenomenon
(Eisenhardt & Graebner, 2007, as cited in Chawla & Wood, 2011). Specifically, thisastyoled the six-phase approach to
the thematic analysis (Braun and Clark, 2006, as cited in Caulfield, 2022).

Figure 1 illustrates the procedure of Thematic Analysis originally developed by Braun and Clark (2006).

= Ongoing analysi:

= Coding
significant
features  of
the data

= Collating data
relevant  to

= Transcribing data each code

= |dentifying
patterns  and

coming up with

themes
Checking if the

themes fit the
coded data ‘

4

= Sensemaking ‘ ?j:‘;l:l;::is
Generating
. Codes
Familiarizing
yourself
with your
data

= Further checking on
the themes and
subthemes or
categories

® Generating a
thematic map

Reviewing
Themes

to refine each
theme

= Generating
definitions and
names for each
theme

Defining
and

naming
themes

= Final analysis

= Write-up of the
research
findings

Producing
the report

Figure 1. A summary adaptation of the six-step
approach to thematic analysis of Braun & Clarke (2006)
and figure developed by the researchers (03/10/2023)
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3.4. Research Reflexivity

The researchers of this study are PhD and EdD doctoraaasraernationally recognized private non-sectarian
university (About UV | University of the Visayas, n.d.). A multidisciplinary approachnilésed in this study as the research
team was composed of individuals coming from varying disciplines, building the new norm for the psobliem
orientation of the team and a clear shared goal (Multidisciplinary Resea#chdemike, 2015) of acquiring a unified
cognitive and affective understanding of the phenomenon of interest derived from their own assumptionsiandesxpe
influencing the analysis.

3.5. Ethical Issues

The informants consented to their participation in this study. Téarchers ensured to accommodate the best
interests and convenience of the informants. Participation is completely voluntary and with the utmost confidettiality of
information shared during the time of inquiry, as their opinions, views, and insights relatectedtase taken into account.

4. Results and Discussion
The thematic analysis process that was used to analyze the intesp@wees elicited key concepts that were evident
in the data. The themes drawn out from the consolidated data are contemplated as essentialsetpuis Hze

phenomenological inquiry exploring the teacher beliefs and practices among the Visayan Gen Z teachers.

Figure 2 illustrates a student-centered English language teachingpg@kpective emerging from the nine key
concepts of teacher beliefs and practices among Gen Z teachers resultittgefpfranomenological inquiry.

= 3

Figure 2.A Studenteentered ELT emerges from the nine key concepts of Teacher Beliefs and Practices as Gen Z’s
Perspective resulting from the phenomenological inquiry. Developed by the researchers (04/07/2023).
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STUDENT-CENTERED ENGLISH LANGUAGE TEACHING (ELT)

Traditionally, teachers have been considered to play two primary functions: instructional and managgrzrform
both as an instructor and manager, complementing each other, and in practice it is diffiepéireae one from the other
(Martinez, 1996). However, as a result of the thematic analysis, the Gen Z tieémimeants revealed a student-centered
ELT perspective in their beliefs and practices for English language teaching. Tadtsrafmore upe-date and humanistic
perspective (Moskowitz, 1973; Rogers, 1983; and Nunan, 1988, as cited in Martinez, 1996) that seatiéagning
processes are the result of mutual cooperation and interaction between teacheasnansl This clearly illustrates that
learners are viewed as becoming the real managers of their own learning, changing tfrerfoceachers to learners,
according to Nunan (as cited in Martinez, 1996), who refers to this as leamtered curriculum. Pourhosein (2017), after
a thorough perusal of empirical studies of recognized theories on ELT and its correldttioather disciplines, has set a
mark towards applied ELT, considering English language learning classes to be sites for dealgsyedgttelated to life
qualities and introducing a Life syllabus as a language learning setting that should do s&simstof concern in life. The
emerging themes identified in this study that have pointed towards a stanieitELT from the Gen Z teachers’ perspective
are likewise attributing to how language learning should be taken into account within the workplaog jilesind to align
our instruction with the practical realities of how our students actually learn (Jacobhsafidya, 2016).

4.1 Purpose
Table 1-Theme 1:Student-Centered ELT for Success and Career Opporttinities
Codes Category Theme General Idea
English Language teaching is essenti Teaching English is Student-Centered ELT for Purpose
Indispensable Success and Career
Opportunities

Essential for success
Indispensable to Educators

Teaching vocabularies that students ¢ Student-centered approacl
relate

Teacher Role

Communication  skills;  Authentic

materials; Relevance

Strong belief on English Only Polic

(EOP) but code switching is still th

ideal.

ELT as a priority for career potentials Career opportunities

The informants regard teaching English as indispensable for success and careeritgpogemphasizing a student-
centered approach that focuses on communication skills and the use of authentitsmahile the “English Only Policy”
has been firmly valued over the years, code-switching is still considered the ideal applaaghage learning and a priority
for career development.

It simply shows that Gen Z teachers have a common purpose for language learning. sBediesahave clearly
identified student-centered classrooms, and as for English teachers, their equivalent translation is gitidgritsethe
opportunity to practice the language in situations where they will actually use it. (cf. Izumi 2008;2900; as cited in
Griffith et al. 2010). Achieving success and career opportunities sets the learning jasrpeseesign and create student-
centered classrooms, producing better students and efficient learners through the given chaetéssio edeicational and
personal goals while also challenging teachers, developing their own professionalism, and motivating students.
("Communicative language teaching", 1991; Brown, 2003; Norman and Spohrer, 1996; Nation, 1993; NunaigH2€3$; R
and Rogers, 1986, as examined by Griffith et al., 2010).

Also, Jacobs & Renandya (2016) have reviewed such a student-centered focus and concluaedthabtientially

empower students to shape the future in ways wherein the planet and its inhabitants can co-exist and thrilelimgugh
learning, thinking skills, managing diversity in the environment, and the social nature of learning.
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4.2 Challenges
Table 2Theme 2: “Overcoming Language Learning Challenges and Communication”
Codes Category Theme General Idea
Lack of comprehension Language Barriers Overcoming Language  Challenges
Learning Challenges
Mediocrity of the learners' mindse and Communication
towards language; language poli
challenges

Language Teaching Difficulties witl
Foreign Learners than Filipino Learne

Students’ perception gap of English
language and its importance
academic and professional field

Interaction with people Experienced-based Teaching
Open and listening

Language learner experience

Speaking practice

Tool for communication

Teaching vocabulary and spelling Low proficiency in English
Hard to acquire basic knowledge

English

Reading and Listening Comprehensic

Difficulty in mastery; Don’t have much ~ Lack of Practice and Mastery
opportunity to use the Englis
Language.

Using Communication platforms Student-Teacher Connectivity
Learner’s culture and Learning style

Unwillingness to learn and lack ¢ Indifference
motivation towards language learning

The challenges encountered were on language learning and effective communication, which include lomcprioficie
English, a lack of practice and mastery, student-teacher connectivity, indifferencdstéaveguage learning, and teaching
accurate English amidst social media influences, as well as the need for experiencedzsed that emphasizes
interaction, active listening, and speaking practice.

Evidently, English is a necessity to learn as it is the lingua franca and the langsagnoé (Pourhosein, 2017), and
there is also a clear need for overcoming language barriers in the post-pandemic world, wddognized as a time-
consuming and mindful process (Language Barriers of Communication and How to Overcomeélatagapa, 2021).

Teaching language to Gen Z presents unique challenges in communication, as this generatiorhéseda short
attention span and a preference for digital communication. To overcome these chatlemgjeers can use technology to
create interactive and engaging lessons that incorporate multimedia elements. Additionally, teadbeesacpn social
media platforms to connect with students and create a sense of community within the classroalso firiportant to
incorporate real-life situations and authentic materials into lessons to make the learning experient@anel@vactical for
students. Also, research by Van de Pol, Volman, and Beishuizen (2010) found that authentic nmateegaldite situations
can increase student motivation and engagement in language learning.

Lastly, building a positive rapport with students can help to create a comfortable and supportivg éeastironment.

This belief emerged also in a research study by Liu and Li (2021), which found that incorpochtiredoigy into language
teaching can have a positive impact on student engagement and language proficiency.
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4.3 Priority
Table 3-Theme 3‘Prioritizing Literacy, Engagement, and Clarity”
Codes Category Theme General Idea
Learners can read, write ar High literacy rate Prioritizing Literacy, Priority
communicate Engagement, and
Clarity
If learners understand the language, i Focus on literacy and
easy to teach the subject matter vocabulary
To communicate with others; Start wi
the basic
Interactive lesson Active and purposeful student
Willingness to learn engagement

Student progress and growth; Langue
skills and confidence

Teaching approach and style The importance of clear and
engaging teaching style

In terms of priority, which connotes a concerned scope of focusZ @achers see achieving high literacy rates,
developing a strong foundation in vocabulary and literacy, and prioritizing active andgfutjgtsdent engagement. There
is also an emphasis on clear and engaging teaching styles that support student progress and growth in lésguage skil
confidence. Setting priorities influences the set of ELT initiatives that would direct langaageg.

Regarding high literacy rates, the scope of focus is on enabling languages lEaread, write, and communicate. If
language is understood, teaching is perceived with ease, and basic starter conversations atbgpemasy step for the
intended active and purposeful student engagement. Macintyre et al. (2001) introduced ttatnfouaicative interaction
to occur, there has to be a willingness to communicate, which has been defined as the intention toinitiatécation,
given a choice. Likewise, in a study conducted by Ghasemi and Hashemi (2011), deciding what informegtedisffects
modern learning strategies for designing target content and skills. With this in mind, Gen Zstaanherinstill the vala
of clarity in their students' progress and growth, language skills, and confidence, including their teachict apdrsiyle.

Knowing that if clarity is notably practiced by teachers, it implies thatiositige our efforts to do less with greater
focus. However, this is not simply a matter of teachers doing less. Rather, teactiecsheeimtentional and prioritize their
efforts to develop deeper understanding among students. In doing so, prioritizing clea stiterés intentional design
meaningful feedback, and a shared purpose, teachers can begin to clear away the cluttenlrat overwhelms the
professior—and embrace the clarity that emerges. (Teaching with Clarity: How to Prioritize and Desd_&tadents
Understand More, n.d.).

4.4 Self-Reflection
Table 4-Theme 4 Teaching English: Awareness, Fun, and Support”

Codes Category Theme General Idea
Many factors affect learners’ study  Difficulty in teaching English Teaching English: Self-Reflection
habits Language Awareness, Fun, and
Support

Communication and comprehension ¢ Language Learning Awarenes
more important than grammar

Essential; Connecting lives

Teaching Language is becoming a mt
Language as coping strategy with glot

changes

Difficult yet fun Fun despite Language Teachir
Difficulties

Flexibility; Adaptability; Guiding and supporting studen
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Student Assistance outside the classroom

People act on Needs Language Learning Motivation

Teachin@nglish is difficult due to various factors affecting learners’ study habits, but there is an increasing awareness
of the importance of communication and comprehension over grammar. Language is becomshgaoping with global
changes, and it can be a fun learning experience despite difficulties. Guidance antiaguipjlar the classroom through
flexibility and adaptability are also crucial, as is understanding that people act on their neadtvation in language
learning.

Gen Z teachers value their insights and realizations for generahiegticity. Such a central value describes why 67
percent of those surveyed about their generation by Burke (2019) agree that ‘being true to their values and beliefs makes a
person cool'. Moreover, experts over time have analyzed to consider understanding what people vdiaé crterns
them to better connect and communicate. This clearly indicates acknowledging generational diversityramindetdrose
perspective is arguably listened to. With the ongoing exploration of what ticks Gen Z in terms of hdhirtkeynd
communicate and what inspires them to change or act, our Gen Z teachers revealed that manaigingoEs. RBbout
awareness of language relevance to arrive at meaningful communication and improve level of understarstifejythan
focusing on grammar. Despite the learners’ alienation towards the target language, Gen Z teachers create a fun learning
experience with the basic principle that language learning entails a personal motivation depending on need that triggers
learners to be involved in the language learning process.

4.5 Coping Strategies
Table 5-Theme 5:Enriching Vocabulary, Integrating Language to Personal Life, and Adaptive Teaching Approaches”

Codes Category Theme General Idea
Unlocking of difficulties and spellinc  Vocabulary enrichment and  Enriching Vocabulary, Coping
drill spelling drill Integrating Language Strategies
) ) . _ to Personal Life, and
Daily usage of English language Integration to Personal Life Adaptive Teaching

Language importance and its benefits Approaches
Exploring teaching tools and techniqu  Adaptive teaching approach

Task- based language teaching; R

life tasks

Simplified language

Meeting halfway with the student:

Whole Class attention engagement

The coping strategies from a Gen Z perspective focus on the useablulary enrichment and spelling drills,
integration of language learning into personal life, and an adaptive teaching approach thatexplodieg) teaching tools
and techniques, task-based language teaching, simplified language, and meeting students halfway to whggeldss.

Coping strategies in student-centered English language teaching involve designing,aassubd@m activities, and
assessment methods that align with the needs, interests, and strengths of students. This approach tedahgqupge
prioritizes the learners’ agency, autonomy, and motivation and fosters their engagement, ownership, and mastery of the
language.

The first coping strategy, enriching vocabulary, involves teaching students how to expaledithéirepertoire
through explicit instruction, exposure to authentic language use, and regular practideafBgyg recognizes that vocabulary
is the key component of language proficiency and that students need to learn how to recognize, understand, and use a wic
range of words and phrases to communicate effectively in different contexts. Thidaslgiemphasized by Brown (2007)
in his book "Teaching by Principle: An Interactive Approach to Language Pedagogy," which states that "\{olesivnlag
is best accomplished when it is both meaningful and memorable. Meaningful vocabulary is vocabulary thaéthvedets
to learn or needs to learn. Memorable vocabulary is vocabulary that the learner camdacsdl productively.”

The second coping strategy, integrating language into personal life, involves thhalkimguage learning experience
relevant, meaningful, and applicable to students’ lives and interests. This strategy recognizes that students learn best when
they can connect the language to their own experiences, goals, and identities. Also, according to Bizharded R 12)
in their book "Cambridge Guide to Pedagogy and Practice in Second Language Teaching," "Raisorsaigtegies involve
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inviting learners to draw on their own experiences and knowledge and share these with othees baislone through
activities that elicit personal information or through tasks that require students to apply languagetiatvafiect their
own interests and perspectives."”

The third coping strategy, an adaptive teaching approach, involves adjustinghtimg te@thods and materials to
meet the diverse needs, preferences, and abilities of students. This strategy recogisizetethathave different leargin
styles, strengths, and challenges and that teachers need to be flexible, responsieatiaméhaheir instructional practices.
It is in consonance with Schmidt and Celce-Murcia's (2014) work on "Teaching Englisbeasral Language or Foreign
Language" that "adaptive teaching requires teachers to constantly monitor and assess their students’ progress, adjust their
instruction accordingly, and provide feedback that is informative, specific, and actionable.”

Hence, by implementing these coping strategies, teachers can create dearrongents that empower and inspire
students to become proficient, confident, and independent users of the English language.

4.6 Instructional Context
Table 6Theme 6: “Effective Language Learning Practices: Studésttered and Immersive Practices”

Codes Category Theme General Idea
Task-based language teaching Effective language teaching Effective Language Instructional
Promote a positive  classrool strategies Learning Practices: Context
environment Student-Centered anc
Affective Filter; Correcting students Immersive Practices

error abruptly; TPR
Listening any English platform whicl

they like
Explicit teaching, remedial reading ar Teacher-led Literacy
spelling improvement

Translation method, modeling metha
TV-based videos on pronunciation a
comprehension

Reinforcing reliance on L2 Teaching emphasis on contex
and immersion

Repetition techniques, error correctic Effective Techniques for
simplification of terms Language Acquisition

Effective language learning practices include student-centered approachegating language barriers, teacher-led
literacy improvement, an emphasis on context and immersion, and effective techniques for language asqaisigien
repetition techniques, error correction, and simplification of terms.

Instructional context is one of the different aspects that we need to contlideteimching-learning process. According
to Guthrie et al. (2012), the behavioral engagement of the learners in the instruction fostets sttieation and the
sound learning of certain concepts. This is also related to the Cone of Experience model dpBaleviich emphasizes
the significance of the learners' involvement in the learning process. There isfarnbedn to perform various tasks in
order to acquire the highest level of skills. In the instruction, the experience that they will undergo inéhs pascan
impact on their sound learning. Moreover, a study by Khadjooi et al. (2011) highlighted Gagne’s Model in Instructional
Design, whose application of the nine (9) steps of this model ensures an effadtisgstematic way of teaching. It is
stipulated in the theory that at every level of learning there are corresponding types of instructidrbdtstressed that the
tasks must be organized in a hierarchy according to their complexity. This is to identify the presethasighould be
completed by the learners in order to effectively facilitate them at each level. In addition, Gagne’s model is very simple, but
it can be adapted for use in a variety of classroom settings. Furthermore, the félctitdateps of the model are sequential
makes it easy for the teachers to implement and follow the procedures. Through thigtrhetfed,each learner master the
desired objective.

4.7 Progress Markers

Table 7-Theme7:Promoting Language Learning Progress through Hands-on Learning, Individualized Support and
Resources for Students”
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Codes Category Theme General Idea
Learn while doing the tasks Learning by Doing Promoting Language Progress
Slowly engaging in classes Learning through Markers

Teaching becomes easier when stude
are interested

Meeting Individual Needs in

Positive reinforcement Meaningful contexts

Simplified Tasks
Positive disposition

Support and resources for

Promote bilingual with limitation students

Strategic thinking of more activities

Hands-on Learning,
Individualized Support,
and Resources for
Students

Gen Z teachers Involve learning by doing, meeting individual needs in meaningful contegtsyvaling support and
resources for students, including positive reinforcement, simplified tasks, and strategic thinkingaeaarttivities.

The ultimate aim should be to help learners move from external regulation to irgguatetion, according to Brown
(as cited in "ELT in the Time of the Coronavirus 2020 (Part 2): An Introducti@20). Setting progress markers allows
teachers to track the improvement of the learners through hands-on learning with a consciousediirdifected learning
while doing the tasks, enabling class engagement so that as they become interested in the learning ghotgsedemes
easier while learners exhibit positive reinforcement. It is adaptable to differenbreneints and learning styles. How
language learners learn has been studied over time, and studies have concluded that they gfiedtlynbénteractive
learning (Luca, 2014). Through this learning path, Gen Z teachers use sensible stratie@gig ithiconducting applicable
activities that are mostly simplified tasks as a means to provide individualized support and rdeolstteents. This
indicates that the learning approach is actually improving the skills, as similarly discussed @iyh\M264.7), based on the
observable language learner needs, and promoting progress in language learning can set clarifications.

4.8 Learning Paradigm Shift

Table 8-Theme 8:Moving from Traditional Discipline to Innovative Engagement, Real-life Scenarios to Address

Decreasing Value in Language Learning”

Codes Category

Theme General ldea

Student-centered approach; Authen From Traditional Discipline to

materials; Technology

Military  Discipline and Socratic
Method before but nowadays, more
fun ways of language learning

New strategies;

English is very useful.

Virtual Learning

Innovative Engagement

Outdated teachings or materials Call for Shift in teaching

approach; real life scenarios

Has less focus in language learning
value

Decreasing language learning

Moving from Learning

Traditional Discipline to Paradigm Shift
Innovative Engagement

Real-life Scenarios to
Address Decreasing
Value in Language

Learning

ELT has evolved from a traditional discipline to a more innovative, stueietered approach that includes the use of
authentic materials and technology. There is a need for a shift in teaching approach taadifdssenarios and the
importance of addressing the decreasing value of language learning by emphasizing the importance of nesy fstnategie

ways of learning, and virtual learning in modern ELT.

Moore et al. (n.d.) reported that various teaching methods accommodategiteéning styles, and it is viewed that
educators tend to use methods that reflect their own preferences for learning rather than the students’ learning preferences. It
is advised to consider the individual, cultural, or regional factors that may influence personal psf&enitarly, Miller
(2021) revealed a recent result from a study conducted by the training industry that learnirengeefdrat increase
comprehension and retention of information are worth the attention of trainers and educatexdutfonary change of
focus aimed at learners and how essential personalized learning is to developing workkillasddngside technology use
have been realized by teachers, as revealed in a recent study conducted by Liwanad/alel 20R2). This perspectv
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is consistent with the findings of several studies conducted in the past yet still remainsadgktion, a humanistic view
of how people learn has been described by various terms such as student-centered learning946®gsrsited in Shifting
from Pedagogy to Heutagogy in Education, 2015) or, more recently, learner-centered lgamstgpng, 2012; Graves,
1993; Long, 1990 as cited in Shifting from Pedagogy to Heutagogy in Education, 2015). These appovdickstswith
teacher-centric methods and emphasize the importance of putting the learner at the center of thexjeaninimzpe

4.9 Role of Feedback
Table 9-Theme 9‘Understanding Today’s Learners through Personalized ELT”

Codes Category Theme General Idea
Informative to educator: Understanding Today’s Role of Feedback

Enlightening Information

and students Learners through
Great help to future Beneficial for future Personalized ELT
researchers researchers

Interesting

Appreciation for one’s

Importance of the study fo .
involvement

ESL industry
Recommending cultural
Teaching improvement beliefs and feedback
gathering in teaching
Eye opener for teachel
about generatior
descriptions

Understanding Today’s
Learners

Understanding today’s learners is important for effective teaching and appreciating their involvement in the learning
process. The study provides useful information for researchers in the ESL industry aigtitsi¢fi importance of cultural
beliefs and feedback gathering in teaching. It also sheds light on the characteristics ofi¢he ¢édhe present generation,
which can lead to teaching improvement.

Generating a personalized learning experience (Kerr, 201%yis apener for teachers about generation descriptions
that could benefit educators, students, and future researchers, as well dsitiduE8y, which could contribute to teaching
improvement. Valentic (n.d.) similarly stated that the choice of good strategies to teach the English languysméant
and possible. The concept of applied ELT, which introduces a "life syllabush{®eir Gilakjani, 2017), is also
recommended. In addition, Blewett (2018) highlighted that through feedback, teachers enable meaningfolcatiomm
with the learners. It improves the relationship between the teacher and students. The studgyb(?Bi®) supported this
claim, in which he states that validating students’ feelings will foster trust and their emotional intelligence. Vygotsky's (1978)
sociocultural theory explains that developmental changes in the learners occur in a two-way proc@ss.isl hetiveen
others, and the second is internally within an individual. He emphasizes that learning takes place thrdeglyzek;
where learners interact with others. Carless (2022), added that to make feedbadle dtfethie learners, they must get
involved with the teacher in terms of generating, processing, and responding to feedback informétialiy, Besdbacks
productiwly influence the students’ learning since they are provided with explanations as to what is accurate and inaccurate
with their works.

5. Conclusion and Theory Generation

A student-centered approach to English language teaching (ELT) ranisekd nine key concepts of teacher beliefs
and practices deriving from Gen Z’s perspective in this phenomenological inquiry. It has revealed that such a perspective is
student-centric on purpose, challenges, priorities, self-reflection, coping strategies, amsttecttext, progress markers, a
learning paradigm shift, and the role of feedback. Such perspective corroborates@saltimon of Jacobs and Renandya
(2016) that student-centered learning seems more important than ever, and to fulfill the potential of the guai@ige
paradigm shift towards a better world for all, educators are encouraged not to waitdmwn change but, in the spirit of
the paradigm shift itself, educators should team up with colleagues and students today to do whatearetdhayng to
life the student-centered learning vision. It implies, then, that Gen Z teachers, aeembgrs of the academic workforce,
have a clear emphasis on making English language teaching student-centric. The results of duslstield to a better
understanding of the teaching framework influencing Generation Z Teachers who are making potetitiak sn the
workforce and valuable insights to the field of language learning, including practical changes for indigitials
organizations looking to learn from this generation, contribute to the ongoing exploration of the real potentiaZ of Gen
towards productive collaborations in language learning as their unique insights are given a spotligitefodsg@nderson,
2022), exhibiting why they cannot be ignored as transforming the workforce goes on.
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