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Abstract

The main concern of this investigation was to draw th&sipte association between the fiscal management
competence and school improvement statysiblic schools. The public schools involved were tloosered by Calauan
Sub-Office in the Division of Laguna. Respondents weaelters who were conveniently sampled. The study run from
September 202 March 2023. Data were gathered via online survey ndetho

Results showed that school heads were competent in deaisiking (3.63), accountability (3.63), formulation (3.69),
expenditure (3.66), monitoring (3.61), results analysis (3.62) aridrpance control (3.54) with formulation as the
aspect they were most competent and performance tbaeing the leasissupported by their overall means. Moreover,
the financial performance of schools were highlyséatitory in terms of payment of suppliers (3.63), schooleptsj
completion (3.66), and outsourcing from stakeholders (a$5)pported by the computed overall means. They also have
highly satisfactory school improvement in terms of Support to Instructional quality (3.56), stakeholders’ participation
(3.76), and facility maintenance (3.@8supported by the computed overall means.

Fiscal management competemtschool heads was further found significantly correlatih theirschools’ financial
performance. Schools with school heads who are compietdistal management have better financial performance.
Additionally, when schools have good fiscal managemeay, tn also have good school improvement. The positive
relationship between the two helpsdentifying one factor that might contributermaking school improvement a success
— fiscal management competence.

Basedon the results, the hypothesis that themo significant association between the fiscal manageswnpetence
and financial performance of public schools was notagustl. Similarly, the hypothesis that there is no §igamt
association between the fiscal management competencthanchprovements of public schools was not sustained.
Researcher encouraged school héadsntinue improving their fiscal management competelge.further encouraged
stakeholderto assist school heallg ensuring the proper fiscal managemafrthe schools through the school governance
councils and involvement in various school activitilse SGOD Chief was likewise suggested to allocate resofoce
professional development opportunities related to fismlagement and school improvement while the TA Leads an
District Supervisors may help in setting measurablesgaatl indicators of success related to fiscal managesment
school improvement. Finally, future researchmeg/explore innovative approachesfiscal management that could help
increase the level of performance and improverméathools.

Keywords: fiscal management; school improvement plan; schoolfrgaovee councils

INTRODUCTION

School is integral to any society. It serves as artunisth where formal learning and training of the people fdlee. This
is where education happens. The major way in which a childrasgaformation is via their schooling. Children hate
opportunity to acquire knowledge in a wide variety of edupatidlomains, such as people, literature, history, mathesnati
politics, and many other subjects via the use of this mediMhen a person has more information, they are in erlgsition
to help others around them.

Similar to other social institutions, schools have evolved ovemiliennia and continue to do so today. Experts defin@aich
reform as the process by which schools become mfaetieé at promoting the social and cultural well-lgeof students and
adults within the school, as well as academic outcomespikg up with global innovations is one of the greatbsilenges
colleges face. Dum the swiftly changing naturef technology, the neddr discernmenasnews articles stream from internet
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sources, and the ever-expanding repository of knowledge respstadents must now navigate increasingly complex academi
and social circumstances and decisions. Unitikke past, when schools were only requitedpdate textbooks every ten years,
they now have the onerous task of ensuring that studenpgegrared to enter a world that is significantly more dynamd
demanding (Eastern Michigdsniversity, 2018).

Indicators aid in predicting an outcome, allowing institusi to make necessary adjustments. Leading indicatorgiprovi
plain and quantifiable evidence that the school is ork ti@cimprovement. Among these indicators are sclinstructional
quality, increased student participation, school ethaws,ozerall objectives. Other school improvement indicatoay include
student achievement, referrals for disciplinary actidenaance rates, graduation rates, and teacher satisféemery, 2014),
which are all includeth DepEd's key performance indicators.

In this study, the researcher attempted to examine tleeatathool improvement in the aforementioned distlibe basis
for this is the theory of surveillance and evaluatios. gart of implementation and decision-making, there amsemus
techniques for determining whether interventions producedntteaded outcomes. Performance monitoring necessitates t
collection of intervention-related data in order tonpare its efficacy to predetermined objectives and goalspbransive
assessments evaluate the efficacy of an interventiomdwdpg answers to questions about how a particular intéoreaffects
relevant outcomes.

There was a test of correlation between the specsidbdol improvement status and the fiscal managementiges in
schools. According to Magdalera (2022), fiscal management iragdoensures that a school or academic organization has
sufficient funds to achieve its goals and objectives, hatthese funds are used for their intended purpose. It es/tihe
planning, management, and coniwbh company'sr organization's financial resources (Norwich Universt]9).

The reviewed literature emphasized that a stronger comami to and application of financial management priesijpgads
to enhanced school performance. The connection betwsehoal's potential and its fiscal management pradscessentiato
its growth. Financially sound institutions are prepaned iaventive. Multiple factors contribute to an orgatian's succss;
therefore, the interaction between the school's pedoce ands financial management strategy contributeiss growth (MBA
Knowledge Base, 2021).

Butt et al. (2015) examined organizational performance iaaddial management practices like capital structure degisi
dividend policy, investment appraisal techniques, working alapitanagement, and financial performance assessment in
Pakistani corporations. The research sampled fortgdtariStock Exchange-listed Pakistani firms in diverstoss. Financial
leaders and analysts from firm profiles and referemoaspleted a questionnaire. Self-administered questionnaiiested
data. Financial management techniques correlated posititblyPakistani company success.

Many other studies sought to correlate two variablesgeler, majority focused on private institutions. Theas & limited
number of studies conducted investigating the fiscal maneenh schools in the Philippines. While there wash violume
of researches on school performance correlatingathter factors, very limited focused on financial fast@onsidering these,
the researcher was determintx measure possible association between this two. Rhisnpoint of departure, proper
recommendation coulobkmadeasto how fiscal managemeint public schools cabheenhanceih orderto promote better school
improvement successes.

OBJECTIVESOF THE STUDY

This study determined the fiscal management competedcghnol improvement statirspublic schoolsn a districtin the
Philippines. It specifically described the profile of tbchools in terms of lot area, enrolment, numbégaxthers and staff, and
annual budget allocation. It further discussed the fiscalagement competence in public school as to budget planning and
preparation, budget execution, and budget control. The studyidikélustrated that status of financial performanceudic
schools as to payment of suppliers, completion of schookgt®j and outsourcing from stakeholders. The statushobkc
improvement among public schools as to support to instructional quality, stakeholders’ participation, and facility maintenance
was also presented.

METHODOLOGY
This studyis quantitative becauseinvolves numbers, logic, and an objective perspective.

L ocale of the Study
The study was set in the Province of Laguna specificiléymunicipalityof Calauan was considered.

Respondents

There were 136 teacher-respondentas Blaster Teacher, 8 Master Teacher Il, and&s Master Teacher Ill, 74f the
overall populatiorof teacher-respondents were designai®t@ieachell, 17 asTeacher Il, 37asTeacher lll, implying that the
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majority of the population was designatasiTeacher |. Convenient sampling was ugechoosing the responderdfthe study
since there was a very large numtzecover.

Resear cher Instrument

The researcher utilized the researcher-made onlinveyg questionnaire as the main instrument in gathéneglata and
information about managerial competencies and practiceeditors of service quality. The researcher delivdredstrvey
guestionnaire to the thesis adviser and other panel ererfdy corrections and suggestions on how to improeehsure its
consistency and correctness.

To ensure the quality of statements and alignment teubgct matter under study, the researcher requested content
validationby one principal, one headteacher, one master teacitan&nglish teacher. Additionally, the instrument underwent
an internal consistency test to assess the reliabilithe data gathered during its pilot testing. In teofnfiscal management
competencies, financial performance, and school impreagnthe sub-variables were all higher than 0.6 which atelicthat
the statements used were acceptable, good and excellent.

RESULTSAND DISCUSSION

This chapter presents the tabulated data and the redultee study, the corresponding analysis as well as the
interpretation of the datsa resulof the statistical treatment used.

Table 1 presents the distribution of the respondents basdbed School profile. It reveals that majority of the
population coming from twenty one different schaol€alauan.

The table also presents the lot area among 21 s;I8wflthem are 1000-below square meter, 5 schools are 20 -
sg.m, 7 are 2001-3000 sg. m,1 sch®B8001-4000 sgn, 2 are 4001-5008gm, and 3 are 5000 and above. The findings about
the distributiorasto lot area undeniably reveals that most school hasdiumesize.

Table 1. School Profile

School Profile

School
Lot Area Enrolment # of Teachers Annual
Budget
Antonio Chipeco MES 1001-2000 sg. m 283 11 330,000
BalayhangireS 2001-3000 sg. m 578 19 531,000
BangyasES 1001-2000 sg. m 331 11 360,000
Calauan Central ES 5001 and above 1488 50 1,2444,000
DayapES 5001 and above 1118 32 875,000
Dayap ES Annex 3001-4000 sg. m 1541 46 1,175,000
Imok ES 1000 and below 358 10 334,000
Lamot ES Main 4001-5000 sqg. m 555 17 491,000
Lamot ES Annex 1001-2000 sg. m 266 10 259,000
LimaoES 1000 and below 218 8 291,000
Mabacan ES 2001-3000 sg. m 651 18 510,000
Mahabang ParangS 1001-2000 sqg. m 218 8 290,000
Makativille ES 2001-3000 sg. m 427 17 412,000
Masiit ES 4001-5000 sq m 281 12 367,000
Paliparan ES 2001-3000 sg m 164 8 271,000
PereZES 2001-3000 sgq m 345 10 369,000
PrinzaES 1001-2000 sg m 284 9 328,000
San Isidro ES 1000 and below 351 13 387,000
Santo Toma&S 2001-3000 sg m 477 16 1.721.000
Santo Toma&S-Annex 5001 and above 2121 52 ' '
Teodoro C. Dator MES 2001-3000sgm 411 14 412,000

Moreover, it is indicated on the table the exact nuneb@l school as to enrolment. Santo Tomas ES Annexagispl
asthe most highest enrolment rate with the nunob@121 while the most lowest enroiménMahabang PararigSand Limao
ESwith the numbenpf 218 .

In addition, the distributioasto numberof teachers reveals that the large numibdrom Santo TomaES Annex with
the total numbeof 52 public teachers while the lowest numbiteacherss from PaliparafeSwhich has a totalf 8 teachers
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Lastly, the table also reveals the distributddschool-respondenésto their Annual Budgett shows that Santo Tomas
ES Main and Annex has the highest budget allocation wéthtatial of 1,721,000 pesos while Paliparan ES is the hemsber
of Annual Budget with 271,000 pesos.

Overall, the table evidently shows that the largeddsschoobr having a big lot area have a relation to the nurober
learners and teachers and thus correatiee amounbdf annual budget.

In a study of Abellon et. Al ( 2020) The MOOE budget for ewesgr depends upon the number of enrollees. School
heads have utilized 51% to 75% of MOOE funds for each aéfiwigram indicated in AIP. The majority of them were give
priority on security and utility services and challengedh® complaints and misconceptions about spending andtaligpof
MOOE expenses. Transparency, accountability, and nra@mgeharmonious relationships are the keys to ensuraboottion
and teamworkor the bettermenf school and learneeswell.

Table 4 shows the fiscal management competence oblsshads as to budget planning and preparation in terms of
decision making.

Table 2. Budget Planning and Prepar ation as to Decision M aking

Indicators Mean SD VI

1. The school solicits budget proposals from differe
principle coordinatorsr project lead$o serveasbasis 3.57 0.68 Highly Competent
for annual budget.

2. The school conducts SWOT analysspartof budget

planning. 3.63 0.54 Highly Competent
3. The school practices collaborative budget planni

by involving internal and external stakeholdiers 3.65 0.55 Highly Competent
crafting the SIP and AlP.

4. The school rates items requiring budgsto their .

urgency and possible impact. 3.64 0.51 Highly Competent
5. The school involves the school governance count 363 0.60 Highly Competent

faculty and other stakeholdénsfinalizing budget plan.
Overall 3.63 0.28

Legend: 3.50-4.50 Highly Competent, 2.50-3.49 Competent,
1.50-2.49 Less Competent, 1.00-1.49 Incompetent

Based on the results, all indicators of decision maWieige highly competent among school heads. Particularkgst
most evident that school practices collaborative bupigeining by involving internal and external stakeholders iningathe
SIP and AIP (M=3.655D=0.55) having recorded the highest mean. Nektwas rating the urgency and possible impaetrof
item that requires budget (M=3.64, SD=0.51). Very closedsghtwo and equal in mean were the conduct of SWOT &nalys
(M=3.63, SD=0.54) and the involvement of external stakeholddngdget finalization (M=3.63, SD=0.60).

However it was observed that soliciting budget proposal from coatdis and project leads recorded the lowest mean
i.e., 3.57 but with the highest SD=0.68. This means tlegbdinception of the respondents were varied in this aspaetision
making. Nevertheles#, was still found evident.

Overall, it was found thatfiscal management competence of school heads &sidget planning and preparation in terms
of decision making was evident. It implied the use oforsr consultative mechanismthe preparation of budget.

According to a study by the National Education Associatiorglving stakeholders in the budget process can increase
transparency and accountability, which can lead to bettside-making and greater trust in the school administrati@iignal
Education Association, 2019). Similarly, a report by the AcagriAssociation of School Administrators found that engaging
stakeholders in the budget process can increase theyqufatiie budget and improve stakeholder satisfaction (Anmerica
Association of School Administrators, 2016).

In addition, involving stakeholdens the budget process can help schools identify afeased and prioritize spending
accordingly. For example, parents and teaamengidentify a needor more classroom resouraassupport staff, while students
may prioritize extracurricular activitiesr technology upgrades.

Overall, involving stakeholders in the budget processleach to better decision-making, increased transparency and
accountability, greater stakeholder satisfaction,\dtishately, a stronger school community.
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Table 3. Budget Planning and Prepar ation asto Accountability
Indicators Mean SD Vi
1. The school head documents the budget preparati .
and planning process. 3.66 0.53 Highly Competent
2. The school head practices transparency to keep t .
public updatean the statusf school budget. 3.63 0.58 Highly Competent
3. The school head allows the pulib@ccess budget
information by posting reports on the transparency 3.60 0.58 Highly Competent
board.
4. Theschool’s draft of budget plan is signday .
internal and external stakeholders. 3.63 0.56 Highly Competent
5. The school informs the public about budget [bign 3.62 0.55 Highly Competent

conducting statef the school address.

Overall 3.63 0.25
Legend: 3.50-4.50 Highly Competent, 2.50-3.49 Competent,
1.50-2.49 Less Competent, 1.00-1.49 Incompetent

Table 3 shows the fiscal management competence of skhadk as to budget planning and preparation in terms of
accountability.

Based on the results, all five indicators were alsolhigbmpetent among school heads. Particularly highest anme
was the documentation of the preparation and planning process66/-5D=0.53). Next highest were the practice of public
transparency (Wx = 3.63, SD = 0.58) and sigrifithe draft by the internal and external stakeholders (W%3; $D=0.56)It
was also evident that school heads allow the publicesacto transparency board (Wx = 3.60, SD = 0.58) and #natitfe
SOSAasvenue for informing the publion the budget plan (Wx = 3.63D = 0.55).

The resultdor all five indicators were very close. This strengthemth@r the overall findings that e fiscal management
competenceof school heads as to budget planning and preparatiomniis t&f accountability was highly competent. It was evident
that school heads exerted effadsnvolve stakeholders thus promoting shared accountabilit

According to Brown & Perkins (2017), involving stakeholdersdecision-making can increase accountability by
promoting transparency and reducing the likelihood offlats of interest. When stakeholders have a voicthéndecision-
making process, they are more likely to feel inve@tethe outcome and hold themselves and others aatseritr achieving
the desired results.

In a study conducted by Bovaird (201 was found that involving stakeholdéngpublic service delivery can increase
accountability by creating a shared sense of respbtysfor achieving goals. This sense of shared resiitgican leadto
greater cooperation, collaboration, and communicationdmivstakeholders, which can help to identify and addresssishat
mayarise.

Table 4. Budget Planning and Prepar ation asto Formulation

Indicators Mean SD VI
1. The school head traces annual income from MOC .
SEF, Donations, and Locat Canteen Funds. 3.78 0.43 Highly Competent
2. The school head maps all fixed experigethe .
whole fiscal year. 3.68 0.51 Highly Competent
3._The school head reviews incidental gnd 367 0.49 Highly Competent
miscellaneous expenses from the previous year.
4. The school head designs adjustment schemes for .
possible budget deficit. 3.67 0.50 Highly Competent
5. The school head considers seasonal and unexpec .
expensesaspartof the annual budget. 3.63 e Highly Competent
Overall 3.69 0.25

Legend: 3.50-4.50 Highly Competent, 2.50-3.49 Competent,
1.50-2.49 Less Competent, 1.00-1.49 Incompetent
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Table 4 presents the fiscal management competencaabldheads as to budget planning and preparation in terms of
formulation.

Results showed that all five indicators were higly compgetanong the school heads. In particular, school heads
competentlyrace income from various sources (M=3.78, SD=0M48)as also competent that school heads were mapping fixed
annual expenses (M = 3.68, SD=0.51). Equally evident wereethew of incidental and miscellaneous expenses (M=3.67,
SD=0.49) and the adjustment schemes for deficit (M=3.67 8[50). The lowest mean was recorded for including sehsona
and unexpected expenses (M=3.63, SD=0.56. Neverthitless still competent tamong the school heads.

Overall, it was found that he fiscal management competehschool heads as to budget planning and preparation in
terms of formulation was competent.

Tracing income sources is an important step in budget plaasiit allows schools to identify their sourcesnabime
and plan their expenses accordingly. By knowing their incayaeces, schools can create a realistic budget, erfmtréhey
have enough money to cover their expenses, and make infamaadidl decisions. Additionally, tracing income sosrcan
help schools identify areas where they can increaseititome, such as through fund-raising activities (Kiplin@@19 and
Bankrate, 2020).

There have been studies that have examined the budget plamagabilities of public school principals in the
Philippines. For example, Tan and Rosario (2016) found thatcgdfiiool principals in Quezon City had a good understanding
of the budgeting process and were capable of preparing buBgdimato (2017) similarly found that public school priatsp
in Laguna had a moderate level of budgeting competency. Thekesssuggest that public school principals in the Philippines
are generally capable of budget planning. However, it is impbto note that the effectiveness of school principatsidget
planning can vary depending on several factors, such as delr df expertise, experience, resources available, and th
complexity of the budgeting process.

Table 5 presents the fiscal management competenckadldreadsisto budget executiom terms of expenditure.

Results showed that school heads competently give atietdiall projects and programs included in the school
improvement plan or SIP (M=3.72, SD=0.53). It recordechighest mean and next to it was the evident use ofidislment
record in tracking expenses for school improvement gi®jéM=3.70, SD=0.56). Another evident results was the fise o
monitoring tools that ensure timely disbursment (M-3$B=0.55). It was also evident that school heads were leapb
resolving budgetary problems without compromising impleiaion of projects (M=3.62, SD=0.58).

Table5. Budget Execution in asto Expenditure

Indicators Mean SD \
1. The school head ensures that all program/projects .
and activitiesn the SIP are attended to. 3.72 0.53 Highly Competent
2. The school head has a disbursement record that .
helps monitor expensésr each project. 3.70 0.56 Highly Competent
Irsé(;l'uheesfchool head avoids supplementary budget 359 0.60 Highly Competent
4. The school head has a meahaugmenting budget
shortages without resultirtg project implementation 3.62 0.58 Highly Competent
deferment
5. The school head has monitoring tdolgensure the .
timely disbursement of funds. 3.66 0.55 Highly Competent

Overall 3.66 0.27

Legend: 3.50-4.50 Highly Competent, 2.50-3.49 Competent,
1.50-2.49 Less Competent, 1.00-1.49 Incompetent

However, it was observed that the lowest means wasdetdor avoiding supplementary budget request (M=3.59,
SD=0.60). According to Chan and Daily (2018), a supplemental buelgeest is a request for additional funds beyond what
was originally budgeted for a particular period or project. dchsit may indicate that the initial budget did not adedyate
accounffor certain expenseas contingencies.

If a supplemental budget requisstecessary du® unexpected events unforeseeable circumstances, titenaynot
necessarily indicate poor forecasting or inadequate resollomaten in the initial budget. However, if the need for a
supplemental budget is a result of poor forecasting or dqueade resource allocation, it may be a sign of inefficludget
planning.
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For example, if a government agency or organization regj@esupplemental budget due to unanticipated expendes tha
could have been predicted with better forecastinganning,it may indicate a lackf foresightin the initial budgeting process.
Similarly, if a project runs over budget because of polacation of resources, such as inadequate staffing or iciguffi
equipment, a supplemental budget request may be necessaver these costs.

Nevertheless, the overall results (M=3.66, SD=0.27) stidla the fiscal management competence of school lsads
to budget executiom termsof expenditure was competent.

Table 6. Budget Execution asto Budget M onitoring

Indicators Mean SD VI
;bgguen?gt:ioli?; gsaelgt?rﬁz meamgack performance and 3.63 0.54 Highly Competent
?6 J]Zepicbr;ﬁoé;lg%% Id(the%s. the transparency board vis 3.65 056 Highly Competent
e Sl e ey RS 55 g0 vagnyCompee
5. The school head has a copy of school book of 355 063 Highly Competent

accounts open for everyone who wishesee.
Overall 3.61 0.24

Legend: 3.50-4.50 Highly Competent, 2.50-3.49 Competent,
1.50-2.49 Less Competent, 1.00-1.49 Incompetent

Table 6 presents the fiscal management competdrsaool headasto budget executiom terms of expenditure.

Results showed that all five indicators were compeaembng school heads. Particularly highest in mean were th
practice of refining school budgeting processes through continuousoiraprent (M=3.65, SD=0.55) and keeping the
transparency boards visibke® the public and updated (M=3.65, SD=0.56). Next highest tnasng performance and
accountability over time (M=3.63, SD=0.54).

On the other hand, the lowest means were recorded for rendering quarterly report on the school’s financial status
(M=3.55, SD=0.60) and making book of account open to the p(M#8.55, SD==0.63). Though lowest in means, these two
indicators were still evident among school headsr&lveesults showed that the fiscal management comeetaf school heads
asto budget executioin termsof expenditure was evident.

There is limited research specifically focused on the pamesicy of public school principals in the Philippines.
However, the present study support the findings of previous stadielucted on transparency and accountability in Philippine
public institutions, including the education sector. Théipine Public Transparency Reporting Project, atjproject of the
Philippine Center for Investigative Journalism (PCIJ) andtbeter for Media Freedom and Responsibility (CMFR), aims to
promote transparency and accountabitityovernment agencies, including public schools. Meanwhié2017 Global Integrity
Report assesses the transparency and accountabititffesfent countries around the world, including thelippines, which
highlights the challengesf corruption and lackf transparencin the country's public institutions, including the educasiector
(Philippine Public Transparency Reporting Project, n.d.b&lntegrity, 2017).

Table 7. Budget Control asto Results Analysis

Indicators Mean SD VI
1. The school head makes adjustments and decides v .
spending based on the emerging neddse school. 3.62 0.56 Highly Competent
2: The school head calls for general staff medting 355 0.63 Highly Competent
discuss budget constraints.
3. The school head must give emphé&sipointsof .
improvement from the budgetary problems encounter: 3.60 0.57 Highly Competent
4. The school head adjusts Annual Improvement Plan .
(AIP) whenever necessary. 3.67 0.55 Highly Competent
5. The school head prioritizes learning outcoimes .
making budgetary adjustments. 3.65 0.54 Highly Competent
Overall 3.62 0.26
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Legend: 3.50-4.50 Highly Competent, 2.50-3.49 Competent,
1.50-2.49 Less Competent, 1.00-1.49 Incompetent

Table 7 presents the fiscal management competdrsmool headasto budget controin terms of results analysis.

Results showed that all five indicators were competerdng school heads. It was worth noting that adjusting liRe A
whenever necessary recorded the highest mean i.e. wgl6’SD=0.55. Second most competent was prioritizing iegrn
outcomes in making budgetary adjustments (M=3.65, SD=0.54). Tigieest was making adjustments and deciding with
spending based on the emerging needs of the school (M=3.68.58P=Close to this was giving emphasis for points of
improvement from the budgetary problems encountered (M=S®€).57).

On the other hand, the lowest mean was recorded fongalgeneral staff meeting to discuss budget constraints
(M=3.55, SD=0.63). Nevertheless, it was still evident.r@eesults showed that the fiscal management competarechool
headsasto budget control in terms of results analysis was competent.

Results implied that school heads were willing to ma#fgistment if necessary. Adjusting plans to address budget
problems is crucial for the success of any project oargrgtion. Several recent studies have demonstrateéthffoetance of
this practice. For instance, a study by the Project Managemstittite found that organizations with flexible budgeting pssee
were more likelyo complete projectsn time, within budget, antb a high level of quality (Project Management Institué2D).
Flexibility enables organizations to adjust their planesponse to changing circumstances, which can hefp #void budgt
overruns.

However, it was observed that school heads need to impnothe area of participative approach. The partiaipati
aporoach is a management style that emphasizes employalgeiment in decision-making processes, including budgetin
(Lunenburg, 2020). In the context of budget constraints in an aajeoni, a participative approach can be beneficiaguesal
ways. Firstlyjit increases ownership and accountabdggmployees are more likely feel committedo achieving budget goals
(Chong & Chong, 2018). Secondiy]eadgo a better understandimdfinancial constraints, resultirig more realistic budgeting
and better decision-making about resource allocation g®im & Al-Kabi, 2016). Thirdly,it encourages creativity and
innovation by allowing employees to contribute ideas faiget solutions (Jankowicz & Kao, 2014). Finally, a particigati
approach can increase communication and teamworkgeraployees and management (Gupta & Bhattacharya, 2021).

Table 8. Budget Control asto Performance Control

Indicators Mean SD VI
rZéS'm[esschlj)&IlQte\?grigirégg{calIy conducts and present 354 0.61 Highly Competent
Siakeholdersn the targer fnandal tatu e school, 359 059 Highly Competent
5. The school head invites COA/DBid help assess its 335 0.81 Competent

financial position.

Overall 3.54 0.31

Legend: 3.50-4.50 Highly Competent, 2.50-3.49 Competent,
1.50-2.49 Less Competent, 1.00-1.49 Incompetent

Table 8 presents the fiscal management competainsehool headasto budget controin termsof performance
control.

Results showed that four indicators were competenevdme was only moderately competent. Most competast w
the periodical and regular checking of the financial stafube school (M=3.61, SD=0.55). Next to it was the angftand
presentation of alternative solutions to address budgeheasgM=3.60, SD=0.56). The third most competent was oriemtatio
of internal and external stakeholders on the target finlesteitus of the schools (M=3.59, SD=0.59). Moreover, it exadent
that school heads periodically conduct and present reglitglget variances (M=3.54, SD=0.61).

On the other hand, it was observed that inviting CWDto help assess schools' financial position way onl
moderately evident (M=3.35, SD=0.81). Nevertheless, theabbwesults showed that the fiscal management competefnce
school heads as to budget control in terms of performeordeol was competent (M=3.54, SD=0.31). This impliesd gthool
heads were manage their schools' financial performavelés
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Budget performance contrislcrucialfor organizationssit helpsto ensure that they are achieving their financial goals
and objectives. This is particularly true for educatianatitutions, where effective financial management caerdehe the
success of the institution. The role of the schootkéa financial performance control cannot be overempéaséas they are
responsibldor the overall management of the school, including firelmoanagement.

Research has shown that effective financial performeoictol by principalss critical to the success of the scholol.

a study conducted by Asamoah and Kg€i21),it was found that effective financial performance coriygdrincipals positively
impacts the financial performance of schools. Thelstfurther highlighted that principals who are knowledgeablaitabo
financial management are more likédyeffectively control the financial performancgtheir schools.

Another study by Karim et al. (2021) found that financial genfance control by principals is positively associated
with the academic performance of schools. The study swghdst effective financial management by principals l¢adse
efficient use of resources, whighturn positively impacts the academic performaofcechools.

Table 9 presents the financial performantpublic schoolsn terms of paymenaf suppliers.

Results showed that four of the indicators were highly feadisvhile one was only satisfied. Most satisfied was regularly
paying bills from suppliers and service providéid=3.81, SD=0.45). Next to it was having no outstanding balaite suppliers
and service providers (M=3.68, SD=0.53). Third highiestmean was the inexperience of power supply and internet
disconnection (M=3.63, SD=0.53). Fourth was the ability of sishtmsecure the lowest reasonable prices for supplies.Gv,
SD=0.60).

Table 9. Financial Performance of Public Schools asto Payment of Suppliers

Indicators Mean SD VI

1. The schopl regularly settles bills from suppliers at 3.81 0.45
service providers.
2. The school haso outstanding balance with supplier:

Highly Satisfied

and service providers. 3.68 0.53 Highly Satisfied
3. The school does not experience disconneation . -
power supply and internet connectivity. 3.63 0.53 Highly Satisfied
4. The scho_ol receives incentives from'suppllers lil 348 0.68 Satisfied
school supplies and other needed materials.
5. The school secured the lowest reasonable pioces 357 0.60 Highly Satisfied
supplies.

Overall 3.63 0.36

Legend: 3.50-4.50 Highly Satisfied, 2.50-3.49 Satisfied,
1.50-2.49 Less Satisfied, 1.00-1.49 Not Satisfied

However, receiving incentives from suppliers like schagipties and other needed materials (M=3.48, SD=0.68)
recorded the lowest mean. This implied that schools lsomeeceive donations from their suppliers. While theedaws and
regulations in place that govern the acceptance of gifts aratidos by government officials and employees. For exartie
Code of Conduct and Ethical Standards for Public Officials Employees (Republic Act No. 6713) and the Philippine
Government Procurement Reform Act (Republic Act No. 9184) tteenain schools which receive donations from suppliers
(Code of Conduct and Ethical StanddiatsPublic Officials and Employees, 1991; Philippine Governrifeaturement Reform
Act, 2003; and Philippine Transparency Seal, n.d.).

Table 10. Financial Performance of Public Schools asto School Projects Completion

Indicators Mean SD VI

1. School programs/projects and activities foimtthe . e
School Improvement Plan (SIP) are funded. 3.75 0.45 Highly Satisfied
2. Ongoing school projects receive timely allocations 3.66 0.52 Highly Satisfied
3. School projects and their budget are managed by t . -

implementing office / team. 3.63 0.59 Highly Satisfied
4. School projects are completed basegroposed 363 0.54

timeline. Highly Satisfied

WWw.ijrp.org



Jevirlyn S Rebucan / International Journal of Research Publications (IJRP.ORG) @ IJ RP.ORG

ISSN: 2708-3578 (Online)

188

5. No school project is left incomplete dteebudgetary

constraints. 3.61 0.56 nghly Satisfied

Overall 3.66 0.25

Legend: 3.50-4.50 Highly Satisfied, 2.50-3.49 Satisfied,
1.50-2.49 Less Satisfied, 1.00-1.49 Not Satisfied

Table10 presents the financial performarafgublic schoolsn termsof school projects completion.

Results showed that all five indicators were highly §atls Particularly highest in mean was the allocatibfunds
for all programs and projects fouirdthe school improvement plans (M=3.75, Sd=0.45). Next highes the timely allocation
(M-3.66, Sd=0.52) for the ongoing projects. Additionally, theeee equal means observed for allowing teams to manage th
budget allocated for their projects (M=3.63, SD= 0.59) aiwbmaplishment of projects based on set timelfve=3.63, SD=0.54).
The lowest mean was observed for not having any progtc incompletefor budgetary reasons (M=3.61, SD=0.56).
Neverthelesst was still eviden

Overall,it was found that the financial performarégublic school$n termsof school projects completion was highly
satisfied. This implied that the accomplishmehprojectsfoundin the SIP was relatively high in the sub-office.

While the effectiveness of SIitsthe Philippineganvary dependingn the specific context and circumstances of each
school, the current study support the repbthe Departmernf Education (2019) that the implementatadrSIPs has resulted
in positive outcomes such as increased participatiortatieBolders, improved school governance, and enhanced learning
outcomes. The report also noted that SIPs have helped sthadatifying their strengths and weaknesses, and inajgEng
strategies to address them. In the case of the pratselyt it was established that school projects completamevident thus,
supporting the effectivenes$the SIPs.

Table 11. Financial Performance of Public asto Outsourcing from Stakeholders

Indicators Mean SD Vi
1. School receives support from external stakeholder  3.71 0.46 Highly Satisfied
2. External stakeholders monitor the progdshe 364 0.51 Hiahlv Satisfied
project they sponsored. ' ' gnly
3. External stakeholders regularly support school . -
projects. 3.65 0.49 Highly Satisfied
4. School request support and projects received from . -
external stakeholders. 3.68 0.48 Highly Satisfied
5. Schoolis ratedatleast very satisfactory by external
stakeholder# terms of project implementation and 3.66 0.47 Highly Satisfied
completion.

Overall 3.67 0.22

Legend: 3.50-4.50 Highly Satisfied, 2.50-3.49 Satisfied,
1.50-2.49 Less Satisfied, 1.00-1.49 Not Satisfied

Tablel1 presents the financial performarafgublic schoolsn terms outsourcing from stakeholders.

Results indicated that all five statements were found Ki§haltisfied among schools subjected to investigatios. Th
mean for receiving support from external stakeholder (M=3.71,03B¥ was the highest. It was followed by the mean for
receiving the requested support and projects from extealadtsilders (M=3.68, SD=0.48). Close to this were the mieans
having rated at least very satisfactory by external staftetwln terms of project implementation and completion (M&3.6
SD=0.47), and receiving regular supgdortprojects (M=3.65, SD=0.49). Lowest but still clbs¢hese was the me&or having
stakeholder monitor the progresfsprojects their sponsored (M=3.64, SD=0.51).

Overall the results showed that the financial perforceaf public schools$n terms outsourcing from stakeholders was
evident. The findings of the current study were similah&study conducted by Tayabas and Teope (2020) which found that
stakeholders in public schools in the province of BatanBhilippines, expressed high levels of support and engsgem
various aspects of school management and governanceasuairriculum development, budget planning, and community
outreach programs. However, the present study was ledbdtientify challenges that hindered stakeholders' participation.

On the other hand the present study's findings wererfft from another study by Castillo et al. (2020) which
examined the rolef parent-teaddr associations (PTAdh public schooldn the Philippines. The study found that PTéen play
a crucial rolen supporting schools, particulaily promoting parent involvement, providing additional resesr and improving
school facilities. However, the study also identifiedesal/challenges that hindered the effectiveness of PTAs,asulaimited
funding and laclof training and suppofor PTA officers.
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Tablel12 presents the stata§ school improvement in terms of supptartnstructional quality.

Results indicated that three statements were highlyisdtishile two were only satisfied. The most evidens wee
provision of materials and equipment required to for quédiaching and enhancing student performance (M=3.71, SD=0.50).
Nexttoit was the allocationf budgetfor curricular programs like learning materials and technoladgebequipment (M=3.67,
Sd=0.61). The third was the allocation of fuisisbenchmarking and training/workshop of teachers (M=3.56, SD=0.6!).

Table 12. School Improvement asto of Support to Instructional Quality

Statements Mean SD VI

1. The school provides materials and equipment requil
to for quality teaching and enhancing student 3.71 0.50 Highly Satisfied
performance.

2. The school allots budgfetr curricular programs like

learning materials and technology-aided equipment. 3.67 0.50 Highly Satisfied
3. '_I'he school allocate funélsr benchmarking and 3.56 0.61 Highly Satisfied
training/workshop of teachers.

4. The school financed the paperesearch -
presentatiorof teacherdn regionalor national forum. 3.38 0.83 Satisfied

5. The school allocates financial supgoractivities on

key equity indicators, such as the performance of 3.47 0.72 Satisfied

different subgroups suasgirls, students livingn
poverty,or students with disabilities.
Overall 3.56 0.35
Legend: 3.50-4.50 Highly Satisfied, 2.50-3.49 Satisfied,
1.50-2.49 Less Satisfied, 1.00-1.49 Not Satisfied

On the other hand, the allocation of financial supporttivities on key equity indicators, such as the perforraaic
different subgroups such as girls, students living in povertstuatents with disabilities was only satisfied (M=3.47, 802).
Furthermore, financing the paper or research presentatieadaifers in regional or national forum was also feadigM=3.38,
SD=0.83).

Overall, results showed that the status of schootamgment in terms of support to instructional quality was Kighl
satisfied. However, results implied lackbudget for inclusive education and research.

Inclusivity in public education is crucial for ensuring thatsalldents have equal access to learning opportunities and
that their unique needs are met. According to the NatiBidaication Association (NEA), inclusivity involves creatia
supportive and welcoming environment for all students, regesdif their race, ethnicity, gender, sexual orientatidlityalor
socioeconomic status (NEA, 2021). Inclusive education ackdgeteand celebrates diversity, encourages critical thingirdy,
promotes empathy and understanding among students. Rebaarshown that inclusive education leads to better academi
outcomes for students with disabilities, reduced bullyimdydiscrimination, and improved social skills (Odom et aR020By
fostering inclusivity in public education, we can createae equitable and just society that values and respectighity of
all individuals.

Moreover, the limited budgétr researclin public schoolsn the Philippines has been a long-standing issue that hinders
the improvement of education in the country. The lackunfling for research in schools makes it difficult for edacs to
conduct studies that could identify effective teaching gjiese evaluate existing programs, and develop new curtttalaater
to the diverse needs students. The DepartmesftEducation (2019) has acknowledged the Heedore researcim education
and has implemented various initiatives to promote researsbhools. However, the limited budget for researchaiesna
challengeasmany schools lack the resourtesonduct research independentlp.address this issue, the government needs
increase funding for education research, encourage partnebsipsen schools and universities, and provide training and
supportfor educator$o conduct research effectiveBy investingin education research, the Philippimas improve the quality
of education and provide better learning opportunfoests students (Eclarin et al., 2017).
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Table 13. School I mprovement asto Stakeholders’ Participation

Statements Mean SD VI

1. The school welcomes pareNGOs,LGUs and
private organizatioto participateon programs and 3.77 0.42 Highly Satisfied
projects for school improvement.

2. The school encourages studeotsork together

with peers and school staff and community. 3.79 0.43 Highly Satisfied
3. The school allows studeritshave a voice about . .
school activities outsidef the classroom 3.74 0.48 Highly Satisfied
4. The school has parents and community members . L
regularly attending school functions. 3.76 0.43 Highly Satisfied
5. The school has an active school governing counc 3.76 0.43 Highly Satisfied

and general parents-teachers association.
Overall 3.76 0.23
Legend: 3.50-4.50 Highly Satisfied, 2.50-3.49 Satisfied,
1.50-2.49 Less Satisfied, 1.00-1.49 Not Satisfied

Table13 presents the stato$ school improvemerih terms ofstakeholders’ participation.

Results showed that all statements were highly stigParticularly highesh mean was encouraging studetota/ork
together with peers and school staff and community (WB8;35d=0.43). Next highest was welcoming pafd@0Os,LGUs and
private organization to participate on programs and profectschool improvement (M=3.77, SD=0.42). Equal means were
recorded for having parents and community members reguaiending school functions (M=3.76, Sd=0.43) and having an
active school governing council and general parents-temalsociation (M=3.76, SD=0.43). The lowest mean e@ws dedor
allowing students to have a voice about school activitikside of the classroom (M=3.74, SD=0.48). Nevertheleass still
interpretedashighly satisfied

Overall, the results showed that the statuschool improvemerit termsof stakeholders’ participation was evident.
This implied the different partnerships which schools vedaieto establish with their external stakeholders.

The findings of the present study were different thathef $tudy published by the Southeast Asian Ministers of
Education Organization (2021) which found that stakeholder gaatioh in public schools in the Philippines is relatively,
particularly in remote and disadvantaged areas. The studysateral reasons for this, such as the lack of awsseamong
stakeholders about their role and responsibilitiesatisence of a clear framework for stakeholder engagearahthe limited
capacityof schoolgo involve stakeholderi decision-making processes.

Table 14. School Improvement asto Facility M aintenance

Statements Mean SD VI

1. The school head conductsorientation on the proper

use and managemaesnttschool facilities and utilities. 3.65 0.54 Highly Satisfied
2. The school head chedkslassrooms and other . -
school facilities are functional. 3.71 0.49 Highly Satisfied
3. The school head confers with teachers and stuttent . -
hear about problems on facilities and utilities. 3.65 0.55 Highly Satisfied
4. The school head acts immediatelyesolve . -
problems with facilities and utilities 3.65 0.56 Highly Satisfied
5. The school head ensures a safe and secure
conducive environmerior effective teaching and 3.71 0.50 Highly Satisfied
learning processes.

Overall 3.67 0.24

Legend: 3.50-4.50 Highly Satisfied, 2.50-3.49 Satisfied,
1.50-2.49 Less Satisfied, 1.00-1.49 Not Satisfied
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Table 14 presents the status of school improvemedetms of facility maintenance.

Results showed that all five statements were highigfeal. Particularly highest were the means for cheglkhe
functionality of classrooms and other facilities (M=3.83D=0.49) and ensuring a safe and seoum®nducive environmerior
effective teaching and learning processes (M=3.71, SD=0.50). thhesgecorded similar means.. It was evident that $choo
head conducts re-orientation on the proper use and maeageifschool facilities and utilities (M=3.65, Sd=0.54)was
likewise evident that they confer with teachers andesttso hear about problenmn facilities and utilities (M=3.65, SD=0.56)
and act immediately to resolve problems with faeditand utilities (M=3.65, SD=0.56).

Overall, results showed that the status of school impnewe in terms of facility maintenance was highly satisfigis T
means that schools have well-maintained facilities. Thestnfis were different from what related studies founde&gstudies
indicate that the facilities in Philippine public scteare generally inadequate and substandard. These studiestfiat many
schools lack basic infrastructure swadtlassrooms, chairs, textbooks, electricity, water sy@pld toilets.

For example, Antonio et al. (2019) found that many Philippineipgbhools lack basic facilities such as classrooms,
chairs, and textbooks, as well as inadequate sanitatiditiéa. Similarly, Tan and Aquino (2017) reported that theklof
infrastructure, such as electricity, water supply, aildtt) negatively impacts students' learning outcomes. Merebabitag
et al. (2018) found that many public school buildings in th&gpimes are in poor condition, with issues such as leaksks,
and inadequate ventilation, and that many schools lack faaslities such as laboratories and libraries. Qljdieese studies
indicate the inadequacy and substanadrfehilippine public school facilities and the need fopiovements.

Table 15. Relationship between Fiscal M anagement competenciesand Financial _Performance
Financial Performance
Fiscal Management Payment Completion Outsourcing
Competence of of School from
Suppliers  Projects  Stakeholders

Budget Planning and

Preparation
Decision Making 481" 573" 450"
Accountability .485" 651" 467"
Formulation .538" .588" .600"
Budget Execution
Expenditure 502 726" 481"
Budget Monitoring  .529" .706" 496"
Budget Control
Results Analysis 478" .706" 501"
Performance . . .
Control 532 712 .540

**_Correlation is significanaitthe 0.01 leve{2-tailed).

Table 15 presents the resulb§ test of relationship between Fiscal Management competengids Financial
Performance.

Based on the results, budget planning and financial perfoemaeie significantly correlated. Decision making was
positively correlated with paymerdf suppliers (r=.481), completionf school projects (r=.573), and outsourcing from
stakeholders (r=.450). The same results were observeddaurgability with r values computed (.485, .651, and .467)and f
formulation (r=.538, .588, and .600) respectively. All aspetfmancial performance were significantly correthteith budget
planning and preparation competeircall respectat 5% level of significance.

Significant body of literature exploring the relationstugtween the decision-making of leaders and the financial
performancef organizations. This research examines how the decisiats by leaders, su@stop executives and managers,
can impact various aspects of financial performance. Adnéem et al. (2023) explained that strategic decisions made b
leaders, such as those related to market positioning, grdduelopment, and resource allocation, can significanflyence
financial performance. Scholars have investigatedfaoteors such as decision-making style, risk appetite, agmwitoe biases
of leaders impact strategic choices and subsequent finaattaimes.

The results of the present study implied that as the byadgehing and preparation in schools becomes more conipete
their financial performance also increases. Watt (2@k®Jained that budget planning competence involves the atulity
accurately forecast future revenues, expenses, and asb. fiWhen budgets are based realistic assumptions and
comprehensive analysis, organizatioaemake informed financial decisions. This enables tteemtiocate resources effectively
and avoid overestimating revenues or underestimatingiegpeleading to improved financial performance. Thisagx@how
the two are correlated.

Results further implied that when leaders have a strorgps# accountability, they take responsibility for tfagtions
and decisions, and they are more likedymake choices that aia the best interestf the school’s financial well-being.
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Accountable leaders are more likely to make sound aategic decisions that prioritize the long-term finanbiedlth of the
school. They consider the potential impact of theaiceson costs and overall financial stability.

Similarly, results showed how budget execution as positivelyelated with financial performance. The results of
correlation test indicated that expenditure was sigmtly associated with paymewitsuppliers (r=.502), completion of school
projects (r=.726, and outsourcing from stakeholders (r=.28%)same significant correlation was found with budgetitoong
and aspects of financial performance with r-values .528, and .496 respectively. All aspects of financialgrerfince were
significantly correlated with budget execution competeénagl respects at 5% level of significance.

These data implied that the competence of school hiadpend and monitor budget promote better financial
performance. Thus, budget execution is proportionally asedciaith financial performance. This co-dependence exists i
Calauan Sub-office. This implies that schools ensure #surces are allocated efficiently and effectivelyinitolves
prioritizing and directing financial resources toward$véies and projects that align with the office's gaatsl objectives. By
allocating funds to the right areas, offices can optinpreductivity, enhance operational efficiency, and achidesired
outcomes (Elucidate Education Ltd, 2022).

Indeed, the competence of school heads to spend and mbuadgets is crucial in promoting better financial
performance in educational institutions. Competent scheatls have the ability to effectively allocate resouricetuding
budgetsto meet the educational neeafghe institution. They analyze the school's prioritigsntify areas that require funding,
and allocate funds accordingly. By ensuring that finanesburces are allocated efficiently, they optimizeube of available
funds and promote better financial performance.

It is interesting to note that same significant coriefet were observed for budget control and financial pedooa.
Results analysis was found positively correlated withmieantof Suppliers (r.478), Completion of School Projects (r=.706) and
Outsourcing from Stakeholders (r=501). The same was tragperformance control which also showed signifiesspciation
with the three baseshr-value computed i.e., .532**, .712** and .540**. All aspeaténancial performance were significantly
correlated with budget control competence in all resa&% level of significance.

Results implied that financial performance and budget comrabetence are indeed significantly correlated. Budget
control competence refets the abilityof an organizatiomr individualto effectively manage and control their budget, ensuring
that expenses are within the allocated limits and finhmdals are achieved. When budget control competence is ihigh,
positively impacts financial performaniceseveral ways. Effeate budget control allowfor better cost managemetitenables
organizations to monitor and control their expenses, ensthatgthey stay within budgetary limits. This helps in dinaj
overspending and unnecessary expenditures, leadingnproved financial performance. Additionally, budgetnirol
competence involves regular monitoring and evaluation rednfiial performance against budgetary targets. This allows
organizationso identify any deviations, take corrective actions, aradke informed decisiorte improve financial performance.

It provides a feedback loop that helps in continuous impremerand drives better financial outcomes (Budgeting & Cost
Control, 2017).

Table 16. Relationship between Fiscal M anagement competencies and School | mpr ovement
School Improvement

Fiscal Managemen' Support to

Competence instructional

Stakeholders’ Facility
participation Maintenance

quality

Budget Planning
and Preparation

Decision Making .545" 374 .606"

Accountability .565" 367" .682"

Formulation .585" 499" .653"
Budget Execution

Expenditure 697" 425" 782
oooget g 681" 501" 781"
Budget Control

Results Analysis .654" 427 790"
C;‘?{:&rmame 74T 437 748"

**_Correlation is significanaitthe 0.01 leve(2-tailed).

Table 16 presents the resufgestof relationship between Fiscal Management competenciescaindl improvement.
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Based on the results, budget planning and school improveneeat significantly correlated. Decision making was
positively correlated with Suppau instructional quality (r=.545), stakeholders' participation (r4)3&nd facility maintenance
(r=.606). Thesame results were observed for accountability withuesatomputed (.565**, .367** , and .682**) and
for formulation (r=.585**, .499** and .653**) respectively. Thegsificant correlations were supported by the compute p-
values which are less than the 5% level of significance.

Similarly, results showed how budget execution as positigetyelated with school improvement. The results of
correlation test indicated that expenditure was dicartly associated with Suppadinstructional quality (.697 Ktakeholders’
participation (r=.425), and Facility Maintenance (r=.782). Is w0 observed with budget monitoring which showed similar
significant association with r-values .681, .501, and .eé8pectively. The significant correlations were algpp®rted by the
compute p-values which are less thanG#eevel of significance.

These results support the claim of Hallak (2015) that budgenip;a competence plays a crucial role in school
improvement by ensuring that financial resources aread effectively and efficiently to support the educatigoals and
objectives of the institution. Budget planning competence helpsokadministrators allocate resources in a strategimm
By understanding the needs of the school, analyzing dathsetting priorities, administrators can allocatel$uio areas that
have the greatest impact on student learning and achieverhé&enBures that resources are directed towards irésadind
programs that enhance the overall qualftgducation provided.

It is interesting to note that same significant coriefet were observed for budget control and school impnene.
Results analysis was found positive correlation with sumpanstructional quality (r=.654), stakeholders' participation422)
and facility maintenance (r=.790). The same was true peitformance control which also showed significant aaon with
the three based on r-values computed i.e., .747**, . 437** ‘B4R}F*. These results were likewise supported by the computed
p-values which are less than & level of significance.

This means that budget control competence plays a samtiffole in school improvement by ensuring that findncia
resources are managed effectively and efficiently througkhe budget cycle. The Institute of Education Scien2e&7(
explained that budget control competence helps maintaandial accountability within a school. By establishing roburs rcial
controls, monitoring expenditures, and reconciling budgetpularly, administratorcan detect and prevent financial
mismanagement, fraud, or waste. This ensures that res@reesed appropriately and in line with the schodijeatives,
ultimately improving overall financial transparency axdountability.

Results showed that good budgetary management improkiesls. The favorable association between the two stgyges
fiscal management competence may assist improve scivdpblokeng2016)found that budgetary managemisngssentiato
school improvement. Effective fiscal management alexcfihancial resources efficiently and effectivielgupport school aims
and objectives. Fiscal management helps schools $tay. #finvolves budgeting, financial compliance, and correab@cting.
Financial stability underpins long-term planning and suabdéprogress (Sujasan and Wibowo, 2021).

CONCLUSION AND RECOMMENDATION

The findings of the study led to the formulation of tkaausions that there is no significant associatietween the fisal
management competence and financial performance of psdhicols was not sustained and that there is no isiymtf
association between the fiscal management competeddb@mprovements of public schools was not sustained.

In the light of the findings and conclusions of the studypstcheads are encouraged to continue improving theirl fisca
management competenioeorder promote the financial performance and improvemietheir respective schools. Stakeholders
may assist school heads by increasing their participaii@nsuring the proper fiscal management of the sclioaagh the
school governance councils and involvemantarious school activities.

Additionally, the SGOD Chief may allocate resources for professional development opptasinielatedto fiscal
management and school improvement. This will enhance the akid knowledge of both administrative staff and teeche
enabling thento contribute effectivelyo the school's financial success and academic growth.

TA Leads and District Supervisors may also help inrggttheasurable goals and indicators of success relateddb fisc
management and school improvement. They may regukssfsa progress towards these goals and adjust strategeedad.
Moreover, they may communicate the goals and progress to other stakeholders to foster a shared commitment to the schools’
financial and educational achievements within the cipality.

Finally, future researchers may help in keeping the fiblebast with emerging trends, technologies, and best gsaatic
fiscal management, financial performance, and schoprawement. They may explore innovative approaduoe$iscal
management that could help increase the level of perfaeramd improvemerdf schools.

WWw.ijrp.org



Jevirlyn S Rebucan / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

194

REFERENCES

(1]

[2]

(3]

[4]

(5]

(6]
(71

(8]

[9]

[10]

(11]

[12]
(13]

[14]

[15]

[16]

[17]

(18]

[29]

[20]

[21]

[22]

Abellon R.J, Farifias G.R, Soriano A, Rodriguez  T. E.. Balaria F. (2020)
https://ijaems.com/upload_images/issue_files/1IJAEMS-107202024tjitdnof. pdf

Almaiah, M. A., & Al-Kabi, M. N. (2016). The impact of paripative budgeting on job performance: An empirical study
on public Jordanian universities. International Journaf Educational Management, 30(7), 1093-1112.
https://doi.org/10.1108/IJEM-05-2015-0074

American Associationf School Administrators. (2016). Engaging Stakeholitetise Budget Process: Strategies and Tools
for Success.
https://www.aasa.org/uploadedFiles/Resources/Publicatiayegéng%20stakeholders%20in%20budget%20process. pdf
Antonio, E. M., Aquino,G. M. R., & Tan,M. C.T. (2019). The Statef Philippine Education: A Review of Four Education
Indicators. Philippine Journaf Development, 46(1), 1-34. doi: 10.13185/PJDE/19011

AsamoahF. Y., & Kyei, F. B. (2021).Principal’s financial management knowledge and the financial paeaceof basic
schoolsin Ghana. Journal of Educational and Social Research, 11¢1Y,.10

Asana (2022). Whas a project sponsor? Breaking down the role and duitigss://asana.com/resources/project-sponsor
Bankrate. (2020, December 7). Why You Needlrack Your Income and Expenses. Retrieved from
https://www.bankrate.com/personal-finance/budgeting/winyneedto-track-your-income-and-expenses/

Bovaird, T. (2017). Beyond engagement and participation: User and comnuapitgductionof public services. Public
Administration Review, 67(5), 846-860.

Brown, C. M., & Perkins,D. D. (2017). Blending collaboratives with partnerships: Thetkegommunity development.
National Civic Review, 81(1), 31-36.

Butt, Babar & Hunjra, Dr. Ahmed Imran & Rehman, Kashif. (2015). Financial Management Practices lagid Impact

on Organizational Performance. World Applied Sciences Jadn@97-1002. 10.2139/ssrn.1750391

Castillo,A. L., Rivera,J. A., Tampis,R. A., & Villaluz, S.S. (2020). The Role of Parent-Teacher Associations (PTAS)
Public School$n the Philippines. Journaf Educational and Social Research, 10(2), 17-22.

Chan,J. L., & Daily, C. H. (2013). Budgeting: Politics and power. Routledge.

Chong K. M., & Chong,K. F. (2018). The impaaif participative budgetingn employee motivation. International Journal
of Business and Management, 13(2), 220-229. https://doi.org/10.55391igm2p220

Code of Conduct and Ethical Standafds Public Officials and Employee$1991). Republic Act No. 6713.
https://www.officialgazette.gov.ph/1991/02/20/republicactt 713/

Comparesoft (2022). The Importance of Budgeting for a School itiecil Management System.
https://comparesoft.com/facilities-management-softweheftsls/

Consumer Financial Protection Bureau (2021). Financial knowledged decision-making  skills.
https://www.consumerfinance.gov/consumer-tools/educatdsfymaith-financial-education/learn/financial-knowledge-
decision-making-skills/

Daca,M. & PacadaljenL. (2021). Implementatioof School Improvement Plan Samar and Catbalogan City Divisions.
57.5969-5984.

De Bruin, L. (2018). Budget control and monitoring challengessétrool governing bodies Dissertation submitted in
fulfilment of the requirements for the degree Master of Btlan in the School of Education Sciences in Educational
Management at the Vaal Triangle Campus of the North-West  Universityanderbijlpark.
https://repository.nwu.ac.za/bitstream/handle/10394/10609/DeBrindf?sequence=1

De Torres, P. (2021). Active Engagement of Stakeholders Dthimd?andemic: Basis for Creating Flexible Learning
Environment for Students. International Journabf Innovative Science and Research Technology, 6(2).
https://ijisrt.com/assets/upload/files/IJISRT21FEB288.pdf

Deloitte Development LLC (2019). Data Analytics and Budget Formulation.
https://www2.deloitte.com/content/dam/Deloitte/us/Docursigniblic-sector/us-fed-data-analytics-and-budget-
formulation.pdf

Department of Budget and Management (2016). BUDGET INTEGRITYND ACCOUNTABILITY.
https://www.dbm.gov.ph/wpcontent/uploads/Executive%20Summary/2016/Badgkttegrity%20and%20Accountabilit
y%20(updated%20as%200f%2007042016).pdf

Department  of  Education (2019) . School Improvement Plan (SIP) Instructional videos.
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&&ved=2ahUKEwjd3vHelaz6 AhXD_DgGHWG6A
DaYQFnoECAY QAw&url=https%3A%2F%2Fwww.deped.gov.ph%2F2019%2F04%2R2E3chool-improvement-plasip-
instructional-

WWw.ijrp.org



Jevirlyn S Rebucan / International Journal of Research Publications (IJRP.ORG) @ IJ RP .ORG

3578 (Online)

195

videos%2F%23%3A~%3Atext%3DThe%2520enhanced%2520School%2520Improvement%2520Plan%2Cof%2520thre
%2520consecutive%2520school%2520years.&usg=A0OvwWawlsLGnQMHZPWtq7aSgBMLSvV

[23] Departmenbf Education (2021). 2021 DEPED BUDGET. https://www.deped.gov.ph/weetnploads/2021/05/2021-
DepEd-Budget-Mag-Budget_052121-PAGES.pdf

[24] Department  of Education (DepEd). (2017). Maintenance and Other Operating Expenses.
http://www.deped.gov.ph/infographics/mooe DepEd Order [DO] no. 130%5. Implementing guidelines on the direct
release and use of Maintenance and Other Operating Esp@vi€8OE) allocations of schools, including other funds
managed by schools. Retrieved from http://www.deped.govtgsitsefault/files/order/ 2016/DO_s2016_13.pdf

[25] Departmentf Education. (2019). DepEd research agenda. https://deped.gov.ph/wp-content/uploads/2019/11/DepEd-
Research-Agenda-2017-2022-1.pdf

[26] Department of Education. (2019). School improvement plaims the Philippines. Retrieved from
https://www.deped.gov.ph/wp-content/uploads/2019/07/School-Improvdptamsin-the-Philippines.pdf

[27] Eastern Michigan University (2018). Why Continuous Improvemdviatters for Educational Leaders.
https://online.emich.edu/degrees/edu/mastéarts/educational-leadership/continuous-improvement-nsatter

[28] Eclarin,M. V. M., & Magsalin,S. M. (2017). Research cultune Philippine public basic education schools. Asia Pacific
Journalof Education, 37(3), 357-369. https://doi.org/10.1080/02188791.2016.1262385

[29] Ecole Global (2021). IMPORTANCEF CONDUCTING FUNDRAISING ACTIVITIESIN SCHOOLSAND HOW
THEY HELP? https://www.ecoleglobale.com/blog/importancduoidraising-activity/

[30] Elucidate Education Ltd. (2022). Efficient AllocatiohResources. https://www.atarsurvivalguide.com/efficielteation-
of-resources#:~:text=What%20is%20it%3F,the%20same%20level%200f%20inputs

[31] Emery, D. (2014). 5 KEY INDICATORS OF SCHOOL PERFORMANCE. hitffisspengroup.com/5-key-indicators-
school-performance-2/

[32] Ertesvag, S. K. (2019). Exploring improvement in teachers’ instructional support: classifying and analyzing patterns of
change in a national initiative on classroom managementnétienal Journal of Leadership in Education, 24(4R51
https://doi.org/10.1080/13603124.2019.1613567

[33] Figueroa,L. L., Lim, S., & Lee, J. (2015). Spatial analysi® identify disparitiesn Philippine public school facilities.
Regional Studies, Regional Science, 3(1271 https://doi.org/10.1080/21681376.2015.1099465

[34] FortunatoA. F. (2017). Budgeting competency of public elementary school pelsiipthe provinceof Laguna,
Philippines. International Journafl Scientific and Research Publications, 7(1), 348-357.

[35] Gallego, F., Rodriguez, C., & Saunta, (2017). Public School Outcom@s Rural Areas under Managemenft Local
Governments and Soft Budget Constraints: Evidence from Eldificia Universidad CatolicBe Chile, 1-21

[36] Gashayyish, 1., Yahyad. & Hadi, H. (2022). Identifying the reasoifi@ the prolongatiorof school construction projects
Najaf. Open Engineering, 12(1), 197-203. https://doi.org/10.1515/eng-2022-0023

[37] Gatpolintan, J.N. and Avila, E.C. (2019). Perceived Effectaftstion on Budget

[38] Global Integrity. (2017). The Global Integrity Report 2017: Statmrruption and human righits

[39] Gong, Y. (2015). The size effect of school distrist fiscal management, administrative leadership, atadent achievement:
A comprehensive analysis of school districte rural Pennsylvania usingPSSA and CCD data.
https://www.proquest.com/openview/de5b857del1bf5080a67341ecab6d18cc/1?pg=myagbiolar&chl=18750&diss=y

[40] Gupta, S., & Bhattachary8, (2021). A review of literaturen participative budgeting. South Asian Jourofelanagement,
28(1), 38-62. https://doi.org/10.1177/0973174121991667

[41] Guzman,J. (2022). STAKEHOLDERS’ PARTICIPATION IN SCHOOL IMPROVEMENT PLANAND SCHOOL
PERFORMANCE OF SECONDARY SCHOOLS. International Journahm$, Sciences and Education, 3(July Special
Issue), 5166. https://ijase.org/index.phpl/ijase/article/view/159

[42] HaynesN. M., & Comer,J.P.(2015). The Yale school development program: Processproes, and policy implications.
Urban education, 28(2), 166-199.

[43] Hooge, E., T. Burns and H. Wilkoszewski (2017), “Looking Beyond the Numbers: Stakeholders and Multiple School
Accountability”, OECD Education Working Papers, No. 85, OECD Publishing/fbgdoi.org/10.1787/5k91d17 ct6 ot

[44] Jankowicz, A. D., & Kao, M. R. (2014). The effect of participatbudgeting on job satisfaction and performance: Role
ambiguity as an intervening variable. Journal of Applied Accounting Redearcl5(2), 183-197.
https://doi.org/10.1108/JAAR-03-2013-0036

[45] Junge, H., Bosire, M., & Kamag, (2017).An Assessmenif The EffectOf Budgetary Practicédn Performancef Public
Secondary Schoola Nakuru Municipality. Research JourmédlFinance and Accounting Www.iiste.org ISSN, 5(8), 2222
2847. https://core.ac.uk/download/pdf/234629882.pdf

[46] Karim, A., HassanM. K., & Alam, M. J. (2021). The influence of financial performance control laygipalson academic
performancef schools. Journailf Public Affairs Education, 27(1), 27-41. doi:10.1080/15236803.2020.1837658

[47] Kiplinger. (2019, May 21). 10 Budgeting Tipsto Keep You on Track. Retrieved from
https://www.kiplinger.com/slideshow/saving/t065-s001-10-budgetjpsgtti keepyou-on-track/index.html

WWw.ijrp.org



[48]

[49]
[50]

[51]

[52]

[53]

[54]

[55]

[56]

[57]

(58]

[59]

[60]

[61]

[62]

[63]

[64]

[65]

[66]

[67]

[68]

[69]
[70]

Jevirlyn S Rebucan / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

196

Koyama, J., & KaniaB. (2014). When transparency obscures: The political spedbatzountability. Journddr Critical
Education Policy Studies (JCEPS), 12(1

Labitag etAl (2018) https://law.upd.edu.ph/wp-content/uploads/2022/07/July-5-2022.pdf

Lunenburg,F. C. (2020). The participative approath budgeting: A critical analysis. National Forush Educational
Administration and Supervision Journal, 27(4), 1-12.
https://www.nationalforum.com/Electronic%20Journal%20Volumasénburg,%20Fred%20C.%20The%20Participative
%20Approach%20to%20Budgeting%20A%20Critical%20Analysis%20%20NFEASJ%20V27%20N4%202010.pdf

Macrotrends (2022). Philippines Education Spending 1995-2022.
https://www.macrotrends.net/countries/PHL/philippines/edacagpending
Magdalera, E.O. (2022). FISCAL MANAGEMENT IN EDUCATION.

http://udyong.gov.ph/index.php?option=com_content&view=artiale&il084:fiscal-managemeim-education
2&catid=90&Itemid=1368#:~:text=Fiscal%20Management%20in%20Education%20sveeme620intended%20t0%20
be%20employed.

Mansbridge, Jane, (2014)'A Contingency Theory of AccountghiiitMark Bovens, Robert Goodin, and Thomas
Schillemans (eds)The Oxford Handbook of Public

Marango, T., Magaya, M., Francis, J., Kamuzhanje& Mutongoreni, Noah. A. (2018). Budget formulation: an insight
into Zimbabwean local government citizen participatiafrican Journal of Democracy and Governance, 5(4);-188.
Retrieved from https://0-search.ebscohost.com.ujlirdciga/login.aspx?direct=true&db=awn&AN=B14024&site=ehost-
live&scope=site

Marango, T., Magaya, M., Francis, J., Kamuzhanje& Mutongoreni, Noah. A. (2018). Budget formulation: an insight
into Zimbabwean local government citizen participatiafrican Journal of Democracy and Governance, 5(4)-188.
Retrieved from https://0-search.ebscohost.com.ujlirdciga/login.aspx?direct=true&db=awn&AN=B14024&site=ehost-
live&scope=site

Mayor, J.P. (2019). Overcoming challengediquidation of MOOE of school headm public schod.
https://www.philstar.com/the-freeman/opinion/2019/04/05/1907383om@ng-challenges-liquidation-mooe-school-
heads-public-schools

MBA Knowledge Bas&2021).Impactof Financial Management Practioes Organizational Performance.
https://www.mbaknol.com/financial-management/impafefinancial-management-practices-organizational-
performance/

Mitchell, J. (2022). PREDICTIVE RELATIONSHIP BETWEEN SCHOOL BUDGETING PREDIVE
RELATIONSHIP BETWEEN SCHOOL BUDGETING AND COMMUNITY TYPE AND STUDENTS’ ACADEMIC
AND COMMUNITY TYPE AND STUDENTS’ ACADEMIC PERFORMANCE PERFORMANCE.
https://scholar.stjohns.edu/cgi/viewcontent.cgi?article=13588axt=theses_dissertations

Morris, E. (2019). Why School Improvement Plans Fail. hifigspond-ability.org/home/blog/why-school-improvement
plans-fail/

Mpolokeng,T. (2016). THE EFFECTIVENESOF FINANCIAL MANAGEMENT IN SCHOOLSIN THE
LEJWELEPUTSWA EDUCATION DISTRICT. https://core.ac.uk/downlqatf/222966328.pdf

National Center for Education Statistics (2017). RESEARCGMN SCHOOL-LEVEL EXPENDITURES.
https://nces.ed.gov/pubs/web/9619ch2.asp

National Education Association. (2019). School Budgets 101.:Mipsv.nea.org/sites/default/files/2019-06/School-
Budgets-101.pdf

National Education Association. (2021). Inclusive schduigs://www.nea.org/advocatingpr-change/new-from-
nea/inclusive-schools

Navarro,A. (2022). School Infrastructurimm the Philippines: Where Aré&/e Now and Where Shoul#/e Be Heading?
https://pidswebs.pids.gov.ph/CDN/PUBLICATIONS/pidsdps2210.pdf

Nibussinessinfo.co, (2022). Developing supplier relationsHiptgs://www.nibusinessinfo.co.uk/content/paying-your-
suppliers-time

Norwich University(2019). What Is Fiscal Management? A Loaokt Career Options Including Public Administration.
https://online.norwich.edu/academic-programs/resourceshstiiacal-management

Odom,S. L., Cox,A. W., Brock,M. E., & TschidaC. M. (2020). Inclusiorof students with disabilitiés general education
classrooms: What do teachers think? Exceptional Chil@&e&d), 427-445. https://doi.org/10.1177/0014402920916615
Philippine Government Procurement Reform Act. (2003). RepublicAct No. 9184.
https://www.officialgazette.gov.ph/2003/01/10/republic4act9184/

Philippine Public Transparency Reporting Project. (n&bput the project. https://pcij.org/about-the-prdject

Philippine Transparency Seal. (n.d.). Guidelines onatmeptanceof gifts and donations by government agencies.
https://www.officialgazette.gov.ph/philippine-transparency{/gedgdelinesen-the-acceptance-of-gifts-and-donations-by-
government-agencies/

WWw.ijrp.org



Jevirlyn S Rebucan / International Journal of Research Publications (IJRP.ORG) @ JJ RP .ORG

3578 (Online)

197

[71] Philippines. Asia Pacific Journaf Academic Researdh Business Administration, 5(1): pp.8-15
[72] Pilapil FeA.. (2019). Linking the Levebf School Financial Management Among School Heads: A Saslyin Mandaue

District, Cebu, Philippines. International Journal of Engineering Research And, V8(07).
https://doi.org/10.17577/ijertv8is070144

[73] Practical Business Skills (2022). Budgeting. https://mpracticalbusinessskills.com/getting-started/financial-
basics/budgeting

[74] Project Management Institute. (2021). The valofe project management. 2021 edition. https:Awpmi.org/-
/media/pmi/documents/public/pdf/learning/thought-leadershipémafl-project-management. pdf

[75] Rosana and Sukardiyono(2017) https://www.researchgate.net/scientific-contributiSugéardiyono-Sukardiyono-
2147374585

[76] Somech, A., & Drach-Zahavy. (2017). Schoolasteam-based organizations: A structure-process-outcap@®ach.
Group Dynamics: Theory, Research, and Practice, 11(4), 305.

[77] Southeast Asia 2017 https://www.globalintegrity.org/wp-cont@htads/2017/11/The-Global-Integrity-Report-2017.pdf

[78] Sujasan, S., & Wibowd,). B. (2021).The survivalof school financing managemeantCOVID-19 pandemic. Journal of
Education and Learning (EduLearn), 15(4), 8680. https://doi.org/10.11591/edulearn.v15i4.20297

[79] Talikan, A. (n.d.). ENHANCING TRANSPARENCY AND ACCOUNTABIITY ON THE USE OF SCHOOL FUNDS
THROUGH TRANSPARENCY BOARD. Asian Journal of Basic algblied Sciences, 8(1), 2021. Retrieved December
11, 2022, from  http://multidisciplinaryjournals.com/wp-contepioads/2021/06/FULL-PAPER-ENHANCING-
TRANSPARENCY-AND-ACCOUNTABILITY-ON-THE-USEORSCHOOL-FUNDS-THROUGH-TRANSPARENCY-
BOARD.pdf

[8o] Tan,M. C. T., & Aquino,G. M. R. (2017). Learning Outcomes and School Infrastrudtutee Philippines: Evidence from
a Nationally Representative Sampdé Elementary Schools. Philippine Journafl Development, 44(1), 1-30. doi:
10.13185/PJDE/4401

[81] Tan, T. A., & Rosario, A. V. (2016). Budgeting practices of pubtibool principals in the Division of Quezon City,
Philippines. Journal of Education and Practice, 7(15), 1-

[82] Tayabas, L. M., & Teope, M. B. (2020). Stakeholders' ppgtan in school management and governance of public
elementary schools Batangas Province, Philippines. Journal of Educational aridl $&search, 10(1), 47-57.

[83] The National Institute of Health (2019). Budget Formulathitps://hr.nih.gov/working-nih/competencies/competencies-
dictionary/budget-formulation

[84] Thompson,C. (n.d.). SCHOOL ADMINISTRATORS’ AND STAKEHOLDERS’ ATTITUDES TOWARD, AND
PERSPECTIVES ON, SCHOOL IMPROVEMENT PLANNING. Educational lanRing, 7(4).
https://ffiles.eric.ed.gov/fulltext/EJ1207951. pdf

[85] Timperley, H. (2016). DEVELOPING A THEORY FOR IMPROVEMENT.
https://www.educationalleaders.govt.nz/Problem-solvintif@rtools-and-resources/Theory-for-improvement

186] UNESCO IIEP (2022). Insufficient budgtetr school construction. https://policytoolbox.iiep.unescopmwligy-
option/insufficient-budget-for-school-construction/

[87] Wacht, R.F. (1984). A FINANCIAL MANAGEMENT THEORYOF THE NONPROFIT ORGANIZATION. Journal of
Financial Research. 7(1). Pp.37-45

[88] WattA. (2019). Budget Planning https://opentextbc.ca/projectmanagemeguitéc/chapter-12-budget-planning-project-
management/

[89] World Bank 2016 https://documentsl.worldbank.org/curated/en/5068328807323/pdf/AUS6799-REVISEPH
PETSQSDSFinal-Report.pdf

[90] Yesseleva-Pionkayl. (2021). The Crucial Elementf the Financial Decision-Making Process. https://iagiffimancial-
decision-making/#:~:text=In%20general%2C%20there%?20are%20five,co20th&8620progress%20and%20introduce

[91] Yooz (2021). The DisadvantagesDelaying Paymento Suppliers. https://www.getyooz.com/en-gb/blog/disadvantages-
of-delaying-paymente-suppliers

WWw.ijrp.org



