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Abstract 

The COVID-19 pandemic has reshaped education, posing unique challenges for multigrade 

classrooms in the District of Gandara I during the 2023–2024 school year. This study assesses the effectiveness 

of teaching strategies in this "new normal" environment using surveys and questionnaires from multigrade 

teachers. The findings highlight both strengths and areas for improvement. Teachers, school leaders, and 

students generally viewed multigrade teaching positively. Teachers effectively used provided methods, such as 

technology integration and parent-teacher partnerships. Students appreciated learning from older peers and 

receiving individualized attention. Collaboration among teachers, school heads, and parents was seen as 

beneficial, and technology was valued for enhancing engagement. However, the study identified areas needing 

attention. Teachers could benefit from more professional development in differentiated instruction and 

managing workloads. Some students struggled with concentration due to noise or the challenges of focusing on 

other grade levels. Additionally, there is a need to enhance student awareness of parent-teacher partnerships and 

better integrate technology into students' lives outside school. The study recommends targeted professional 

development, improved student focus, and strategies to strengthen relationships and collaboration within 

multigrade settings. 
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1. Introduction 

Multigrade schools are purposely established to cater to the less fortunate children living in a far-

flung place who cannot afford to go to the big schools in urban barangays.  Most multigrade teachers disclosed 

that teaching multigrade classes become very challenging because their training during their practice teaching 

years does not focus on multigrade teaching.  These challenges are heavily felt by these teachers during the 

pandemic as their effort in module preparation and other distance learning activities are doubled as compared 

to their monograde teacher-counterparts.  Hence, they have to choose the most suitable teaching strategies to 

meet the different learning needs of their multi-level students. 

 

Teaching multigrade classes is very challenging. Multigrade teachers complained of a lack of 

significant time in handling classes with children with children of different age, grade level and skills in one 

classroom at the same time. In Africa, Turkey and Netherlands, multigrade teachers experience challenges 

such as transportation, illiteracy of parents, poor economic backgrounds, excessive effort of the teacher, lack 
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of time, language problems, and teacher challenges in the actual teaching, and learning process (Engin, 2018). 

The parents’ lack of interest to their children’s education, insufficient funds from the government, insufficient 

resources, underqualified multigrade teachers are some barriers in effective multigrade education (Plessis and   

Mestry, 2019).  

 

Republic Act 9155 (2001) also known as the Governance of Basic Education Act is a law that serves 

as a legal basis of the study.  Following the provisions of this act, education is free and compulsory for all 

Filipino children.  Thus, the education department mandates the establishment of complete elementary schools 

in every barangay forming multigrade classes in remote barangays. 

 

Enhancing DepEd Order Number 81 series of 2009 (2010) entitled “Strengthening the 
Implementation of the Multigrade Education Program in the Philippine Education,” the multigrade Program in 
Philippine Education (MPPE) is one of the viable mechanisms for increasing access to quality elementary 

education.  

 

In the Philippines, some of the teachers’ problems in the elementary schools, especially in rural and 
remote areas, are lack of training and insufficient resources and fundings. Moreover, multigrade schools in 

most regions of the country are situated in remote and far-flung barangays. Multigrade teachers then find ways 

to serve their students better. They even gave part of their salary to purchase learning materials for their 

students (Castigador, 2019). During the practice teaching years of elementary teachers, their mentors trained 

them to be ready in the actual world of teaching, yet this training does not focus on multigrade teaching. The 

teachers’ ability to deliver lessons well to be crucial to the students (Cadosales, 2017). 

 

Moreover, the limitations and challenges that the teachers and students encountered in multigrade 

schools, they strive hard and tried their best to make their teaching-learning process meaningful and 

productive and be competitive with their counterpart monograde students. There are a lot of successful 

techniques and strategies that these multigrade teachers use to enhance the learners’ skills and abilities. 
 

Furthermore, like other public schools in the country, particularly in the countryside, multigrade 

classes are part of the best education curriculum in the Schools Division of Samar even before the 

implementation of the K-12 Enhanced Basic Education Program. However, the adoption of distance learning 

and the prohibition of the traditional face-to-face teaching caused by the COVID-19 pandemic has resulted to 

a change in the teaching-learning process. Although teachers conduct home visitation to monitors students’ 
progress and determine their learning needs, they still have to choose the most effective teaching strategies 

that can promote desired learning outcomes for their pupils especially in the new normal education scenario. 

In addition, there are a variety of teaching strategies that were proven to be effective by the teachers for 

several decades, some of them are useful in today’s teaching-learning situation, such as modular approach, 

visualization, use of technology-based lessons and parent-teacher partnership. These strategies can be used 

singly or can supplement each other. 

 

 Being an effective multigrade teacher requires the implementation of creative and innovative 

teaching strategies in order to meet the children’s heterogenous individual needs. Regardless of the number of 
years in handling multigrade pupils, it can still be difficult to know which teaching strategies will work best 

with the learners. As a teacher, there is no “one size fits all” solution, thus, there is a range of effective 
teaching strategies a multigrade teacher can use to improve his/her instructional practice and teaching 

performance, (Quizalize, 2018).  He mentioned that visualization is one of the effective teaching strategies 
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that brings dull academic concepts to life with visuals and practical learning experiences. This strategy helps 

learners to understand how their schooling applies in the real world. 

 

Moreover, incorporating technology-based lessons into teaching practices is a great way to 

effectively engage learners, especially as digital media surrounds young people in the 21st century. Mobile 

devices can be used to display images and videos which helps children’s new academic concepts (Isave, 
2018). 

 

Meanwhile, the issuance of Department of Education Order (DO) Number 007, series of 2020, 

regarding the School Calendar and Activities for Academic Year 2020-2021, highlights DepEd's dedication to 

educational continuity during a crisis. The Basic Education Learning Continuity Plan (BE-LCP) demonstrates 

this commitment by ensuring the health and safety of students and the school community are always 

prioritized. The Learning Continuity Plan (LCP), divided into two components, is outlined in DepEd Order 

Numbers 12 and 13, series of 2020. It details the implementation of home-based learning through a 

combination of modular and online education. The plan includes information on students' addresses, 

enrollment numbers from previous years, and staff employment figures. Notably, there has been a significant 

reduction in current enrollment in most private primary schools compared to the previous two years' statistics. 

This decline is primarily due to many children transferring to public schools. 

 

 The academic performance of multi-grade students in the District of Gandara I shows a trend over 

three school years: an overall MPS of 72.46 perecent in 2019-2020, 72.67 percent in 2020-2021, and 73.47 

percent in 2021-2022 (District BEDP, 2023). These figures indicate that significant efforts are needed from 

teachers and school administrators to improve the academic standing of multi-grade learners, as current 

performance levels fall short of national standards. 

 

 In view of the foregoing scenario, the researcher is prompted to conduct this particular study with the 

hope that the teachers’ use of the identified teaching strategies can improve not only their performance as a 

teacher but also the status of multigrade education not only in the public elementary school of the District of  

Gandara I but also in other multigrade schools within the division. 

 

1.1. Research Questions 

This study assessed the teaching strategies of multigrade teachers and their effects to their performance in 

the new normal education in the District of Gandara I, Schools Division of Samar during the School Year 

2022 - 2023. Specifically, it sought to answer the following questions: 

1.What is the profile of the multigrade teacher-respondents in in terms of the following personal variates: 

1.1. age and sex; 

1.2. civil status; 

1.3. highest educational attainment; 

1.4. number of years in teaching multigrade classes; 

1.5. teaching position; 

1.6. gross monthly family income; 

1.7. performance rating based on the latest IPCRF; 

1.8. number of relevant in-service training attended, and 

1.9. attitude toward multigrade teaching? 
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2.What is the profile of the multigrade student-respondents in in terms of the following personal variates: 

2.2 age and sex; 

2.3 parent’s highest educational attainment; 
2.3 gross monthly family income; 

2.4 parents’ occupation; 
2.5 attendance during School Year 2023-2024;  

2.6 final grade during School Year 2023-2024; and 

2.7 attitude toward multigrade teaching? 

 

3.What is the perception of the teacher –, school administrator –, and student  respondents as regard to the 

multigrade utilization of teaching strategies of the teachers themselves in the new normal education in terms 

of the following areas: 

3.1. modular approach; 

3.2. visualization; 

3.3. use of technology-based lessons; and 

3.4. parent-teacher partnership?  

 

4.What is the perception of the teacher-, school administrator-, and student respondents in terms of the 

effects of the teaching strategies to multigrade teachers’ performance?  
 

5.Is there a significant difference in the perception of the three groups of respondents as regard to the 

following: 

5.1  utilization of teaching strategies; and 

5. 2  effect on teaching strategies? 

 

6.Is there a significant relationship between the multigrade teachers’ utilization of teaching strategies and 
the following: 

6.1. teacher-related variates;  

6.2. student-related variates; and 

6.3. teacher-respondents’ perception in terms of the effect of their teaching strategies? 

 

7. What intervention program may be proposed based on the findings of the study? 

  

 

1.2. Conceptual Framework  

Figure 1 portrays   a   detailed   schematic   of    the    study’s conceptual framework, capturing the 

vital components crucial to achieving our outlined objectives. At the heart of the inquiry lies the respondents 

and locale of the study – the multigrade teachers, students, and school administrators within the District of 

Gandara 1, Schools Division of Samar, for the School Year 2022-2023. This partnership is symbolized by an 

upward-pointing arrow, denoting the convergence of various research elements. 

 

 The study appraised the personal variates of the teacher respondents in terms of age and sex, civil 

status, highest educational attainment, number of years in teaching multigrade classes, teaching position, 

gross monthly family income, performance rating based on the latest IPCRF, number of relevant in-service 
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trainings attended, and attitude toward multigrade teaching. It also appraised the personal varieties of the 

student respondents along their age and sex, parent’s highest educational attainment, gross monthly family 
income, parents’ occupation, attendance during School Year 2022-2023, final grade during School Year 2022-

2023, and attitude toward multigrade teaching. These elements are positioned in the upper and lower left 

corner of the schema. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 1. Research Paradigm  
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The study investigated the perception of the teacher –, school administrator – and student 

respondents regarding the multigrade utilization of teaching strategies of in the new normal education along 

modular approach, visualization, use of technology-based lessons, and parent-teacher partnership. 

 

These elements are outlined in the upper right quadrant.  Moreover, it also analyzed the perception of 

the teacher-, school administrator-, and student respondents in terms of the effects of the teaching strategies to 

multigrade teachers’ performance. This aspect is positioned in the lower right quadrant. The framework 

facilitated correlation analyses, linking these segments through double- headed arrows to explore the 

interrelationships between relationship between the multigrade teachers’ utilization of teaching strategies, 

teacher-related variates, student-related variates, and teacher-respondents’ perception in terms of the effect of 
their teaching strategies. Primary data collection occurs through a structured research questionnaire. 

 

Ultimately, the research findings and their extensive implications, depicted in the third tier, are 

pivotal in shaping a targeted intervention program showcased in the fourth tier. This program is central to the 

mission of enhancing the performance of multigrade teachers, symbolized by the apex in the schema. 

 

Feedback mechanisms, represented by broken loops on either side of the larger frame, continuously 

assess and refine these efforts, ensuring the successful achievement of the research aims. 

 

1.3. Theoretical Framework 

This   study   was   anchored    on   the   following   three   theories:  Social Constructivism Theory 

by Piaget (1936), Behaviorism Theory by Watson (1913), and the Performance Theory by Edger (1988).  

These theories try to develop efficient learning programs and study the psychology involved in an individual’s 
ability to learn. 

 

The Social Constructivism Theory by Piaget emphasis on both the role of the teacher and the student 

and sees learning as a collaborative process; learning happens through shared experience of social interaction 

and languages (Avis, et al., 2018). 

 

 Hence, multigrade teachers should guide their pupils from different grade levels and scaffold their 

development through tasks and activities suitable to them that are designed in their teaching strategies to 

bridge the gap between what is already known and can be done, and what is new, unfamiliar concepts to be 

learned. The strategies must focus on learning by experience, and activities which allow children of different 

age, level, skill and readiness to understand what is being taught. 

 

 The Social Constructivism Theory is supported by the Behaviorism Theory by Watson (Avis, et al., 

2018). The Theory is based on the idea that all learning is a reaction to stimuli. In this sense, learning 

becomes a system of rewards and targets whereby students change their behavior over time indicating new 

learning owing to positive and negative reinforces.  

 

 While learners are thought to be passive, the instructional practices are centered on what the teacher 

does to impact on and influence the learners. Thus, a behavioralist multigrade teacher ought to arrange 

environmental conditions with the help of parents from home-based learning so that children can make the 

response to stimuli. Physical variables like light, temperature, arrangement of furniture, size and quantity of 
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visual aids have to be controlled to get desired response from the learners. Teachers’ ought to make the 
stimuli clear and interesting to capture and hold the learners’ attention. They ought to employ appropriate 

teaching strategies to reinforce positive responses and weaken or eliminate the negative ones. 

 

 Another theory of relevance to the study is the Theory of Performance (ToP) developed by Edger 

(2016). The Theory expounds that the current level of performance depends holistically on six components: 

context, level of knowledge, level of skills, level of identity, personal factors, and fixed factors. Effective 

performance improvements involve a performer’s mindset, immersion in an enriching environment, and 

engagement in reflective practices. To perform is to take a complete series of actions (teaching strategies) that 

integrate skills and knowledge to produce a valuable result (quality teaching performance). 

 

 So, as a multigrade teacher advances his/her level of performance in teaching, he/she is able to 

produce deeper levels of learnings, improved levels of skills development, and more connection with the 

discipline for larger combination classes while spending less time doing this. 

 

 The cited theories are significant to the present study as they place emphasis on what multigrade 

teachers can do to achieve better learning for the students. So, the teachers’ choice of teaching strategies both 
in traditional classroom instruction and in distance learning is intended to produce the desired learning 

outcomes among multigrade students with consequent improvement in teachers’ performance in the new 
normal education. 

 

2. Methodology 

This section outlines the methodology used in this study, detailing the research design, locale, 

instrumentation, instrument validation, sampling procedures, and data gathering methods. 

2.1. Research Design 

This study was a quantitative method using the descriptive-assessment method of research design 

used to assess the teaching strategies and its effect to the performance of multigrade teachers in the new 

normal education. This type of research design, according to Sternstein (2017), is used to secure evidences 

concerning existing situations or current conditions. It also attempts to evaluate the perception of a group of 

respondents towards a particular topic or issue. 

 

          In this study, it determined the profile of the teacher-respondents such as age and sex, civil status, 

highest educational attainment, number of years in teaching multigrade classes, teaching position, gross 

monthly family income, performance rating based on the latest IPCRF, number of relevant in-service trainings 

attended, and attitude toward multigrade teaching. It also determined the profile of student-respondents such 

as age and sex parent’s highest educational attainment, gross monthly family income, parents’ occupation, 
attendance during School Year 2022-2023, final grade during School Year 2022-2023, and attitude toward 

multigrade teaching. 

 

The    perception    of    school    administrators,   teachers,   and    student themselves on the teaching 

strategies utilized by multigrade teachers in the District of Gandara I, Schools Division of Samar was assessed 

on the areas of modular approach, visualization, technology-based lessons, and parent-teacher partnership as 
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criteria variables. It also determined the performance of multigrade teacher based on the latest classroom 

observation tool (COT). 

 

To achieve the purpose of the study, the descriptive–correlational method of research was used to 

determine the teaching strategies and its effect to the performance of multigrade teachers in the new normal 

education. This type of educational research is most suitable to use in this study because accordingly to 

Sternstein (2017), it is used to secure evidences concerning existing situations and current conditions of a 

group of people, things and other important issues. It also attempts to evaluate the correlation of non-

manipulative variables. Descriptive statistical tools, both parametric and non-parametric such as Frequency 

Count, Percentage, Arithmetic Mean, Standard Deviation (SD), Weighted Mean, were used to answer the 

descriptive questions of the study, Inferential statistical tool both parametric and non-parametric such as 

Fisher’s t-Test, and Chi-square test were used. 

 

2.2. Locale of the Study 

 Figure 2 presents the map showing the locale of the study. This study was conducted in all the multi-

grade schools in Gandara I District. These multigrade schools include the following: Arong Elementary 

School, Balocawe Elementary School, Bislig Elementary School, Bunyagan Elementary School, Carmona 

Elementary School, Giaboc Elementary School, Jasminez Elementary School, Macugo Elementary School, 

Nalihugan Elementary School, Napalisan Elementary School, Purog Elementary School, San Isidro 

Elementary School, and Sidmon Elementary School. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 2. Map Showing the Locale of the Study 
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2.3. Sampling Procedure 

Table A shows the number of respondents per school per category. As reflected in the table, the 

respondents of the study were composed of 20 school heads, 52 teachers, and 281 students from the 20 

multigrade schools of the District of Gandara I District, Schools Division of Samar.  They were made to 

answer the questionnaires as the means of gathering the needed data for the study.  

 

 

Table A 

The Number of Respondents by School 

 

 

Elementary Schools in Gandara 1 District 
No. of Respondents 

Students Teachers Administrators 

N N N 

Arong Elementary School 25 2 1 

Balocawe Elementary School 5 3 1 

Beslig Elementary School 5 2 1 

Bunyagan Elementary School 30 3 1 

Burabod Elementary School 4 1 1 

Carmona Elementary School 4 3 1 

Caugbusan Elementary School 5 3 1 

El Cano Elementary School 60 3 1 

Giaboc Elementary School 3 2 1 

Hinayan Elementary School 10 3 1 

Jasminez Elementary School 35 3 1 

Lungib Elementary School 5 1 1 

Macugo Elementary School 25 3 1 

Nalihugan Elementary School 20 3 1 

Napalisan Elementary School 5 3 1 

Purog Elementary School 5 3 1 

San Antonio Elementary School 5 3 1 

San Francisco Elementary School 5 2 1 

San Isidro Elementary School 4 3 1 

Sidmon Elementary School 21 3 1 

TOTAL 281 52 20 

Response Rate                                                                      100% 

 

 

The universal sampling technique was used in the selection of the teacher- administrator-

respondenrts, and student-respondents. All the multigrade teachers and their school heads, and students in the 

20 multigrade schools in the District of Gandara 1 District, Schools Division of Samar as participate as 

respondents. 
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2.4. Instrumentation 

A researcher-made questionnaire was used as the main research instrument. Three sets of 

questionnaires were prepared – one for the multigrade teachers, one for the school heads, and another one for 

students. 

 

 The questionnaire for the multigrade teachers has four major parts. Part I contains the profile of the 

teacher-respondents in terms of their age and sex, civil status, highest educational attainment, number of years 

in teaching multigrade classes, teaching position, gross monthly family income, performance rating based on 

the latest IPCRF, number of relevant in-service trainings attended, and attitude    multigrade teaching. 

 

 Part II elicited responses on the attitude of teacher- and student respondents toward multigrade 

teaching. They were provided with ten (10) attitudinal statement and was instructed to put a checkmark on the 

box that best represent their answer using a five point Likert scale where 5 mean “Strongly Agree”, 4 means 
“Agree”, 3 means “Undecided” 2 means “Disagree”, and 1 means “Strongly Disagree”. 

 

Part III is a checklist of their perception on the frequency of their utilization of teaching strategies in 

handling multigrade classes in the District of Gandara 1, Schools Division of Samar using modular approach 

comprised of ten (10) statements, visualization with ten (10) statements, use of technology-based lessons with 

ten (10) statements, and parent-teacher partnership with ten (10) statements as criteria variables. They were 

instructed to put a checkmark on box that correspond to their answer using a five point Liker-scale in which 5 

means “Always (A)”; 4 means “Often (O)”, 3 means “Sometimes (S)”, 2 means “Rarely (R), and, 1 means 
“Never (N)”. The items in this part of the questionnaire were taken from the researchers’ reading of books, 
journals, and from the Internet. This part was answered by the teacher-, student-, and school administrator-

respondents themselves. 

 

 Part IV is a checklist of their perception on the effects of the teaching strategies utilized to their 

performance in the new normal education. Respondents were provided with fifteen (15) statements on this 

aspect. Their responses were rated using the 5-point Likert scale in which 5 means “Strongly Agree (SA)”, 4 

means “Agree (A)”, 3 means “Undecided (U), 2 means “Disagree (D)”, and 1 means “Strongly Disagree 
(SD)”. This part was answered by the teacher- and school-administrator respondents. 

 

The questionnaire for student-respondents bore the same content with the questionnaire of the 

teacher-respondents except for the profiling part. 

 

2.5. Validation of the Instrument 

The researcher developed a comprehensive questionnaire, which underwent a rigorous validation 

process by a panel of experts. This expert validation focused on three critical areas: face validity, content 

validity, and construct validity. During this phase, the experts provided detailed feedback and suggestions for 

improvement. The researcher carefully considered these recommendations and made the necessary corrections 

to enhance the questionnaire’s overall quality and accuracy. 
 

Subsequently, during the pre-oral defense, the panel of examiners offered additional suggestions. 

These recommendations were also thoroughly evaluated and incorporated into the questionnaire to ensure it 
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met the highest standards of academic rigor and relevance. Once all modifications were made, the revised 

questionnaire was submitted for final approval. 

 

After receiving approval, the validated questionnaire was piloted with a selected group of multigrade 

teachers and school heads in the Gandara 2 District, Schools Division of Samar. This trial aimed to test the 

instrument’s validity and reliability in a real-world educational setting. To assess the reliability of the 

questionnaire, a Cronbach's alpha test was conducted on the pilot data. The resulting Cronbach's alpha 

coefficient was 0.89, indicating high internal consistency and reliability of the questionnaire. 

 

The feedback from this trial, along with the high reliability score, confirmed that the questionnaire 

was both effective and reliable for gathering data in the context of this study. Any final adjustments based on 

the trial feedback were made, ensuring the questionnaire's readiness for full-scale deployment in the research. 

 

2.6. Data Gathering Procedure 

Before commencing the study, the researcher sought and obtained permission from the Schools 

Division Superintendent of Samar Division. This was done through formal transmittal letters, which were 

duly noted and signed by both the research adviser and the Dean of the College of Graduate Studies at Samar 

College. The approval process involved several steps, including submitting the research proposal and detailed 

explanations of the study's objectives and methodologies to ensure compliance with institutional and ethical 

standards. 

 

Upon receiving the necessary approval, the researcher proceeded to distribute copies of the validated 

questionnaires to the identified respondents, consisting of multigrade teachers and school heads in the 

Gandara 2 District. To ensure the timely collection of data, the questionnaires were accompanied by clear 

instructions and a cover letter explaining the purpose of the study and the importance of their participation. 

 

The researcher allowed a period of two weeks for the respondents to complete the questionnaires. To 

achieve a high response rate and ensure the completeness of the data collected, personal follow-ups were 

conducted. This involved visiting schools, meeting with respondents individually, and providing assistance 

where needed. These follow-ups were crucial in addressing any questions or concerns the respondents had 

about the questionnaire, which helped in securing their full cooperation. 

 

During the data gathering phase, the researcher encountered various challenges, such as coordinating 

schedules with busy teachers and traveling to remote areas. Despite these obstacles, the persistent efforts paid 

off, resulting in a hundred percent retrieval rate of the distributed questionnaires. The personal interactions not 

only facilitated data collection but also provided the researcher with deeper insights into the respondents' 

experiences and the contextual nuances of multigrade teaching in the new normal. 

 

Overall, the hands-on approach in data gathering ensured the reliability and completeness of the data, 

thereby strengthening the study's findings and conclusions. The researcher's dedication and thoroughness in 

this process underscore the commitment to achieving high-quality research outcomes. 
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3. Results and Discussion 

This section presents the findings of the study: 

 

1. The data reveals a relatively young teaching population with a concentration of educators between 27 

and 36 years old.  Specifically, the largest group (30.77%) falls within the 32-36 age range, closely 

followed by the 27-31 age bracket (26.92%).  A median age of 33 further highlights this youthful 

trend, indicating that half the teachers are younger than 33 and the other half older.  While the mean 

absolute deviation of 4.99 years suggests some spread in ages, it's not a vast difference, implying a 

decent number of teachers cluster around the median age. Interestingly, the data also shows a greater 

number of female teachers (39) compared to males (13). 

 

2. The data on marital status suggests a relatively even split between married and single teachers among 

the respondents. Roughly half (50.00%) are married, while nearly the same proportion (48.08%) are 

single. There's only one widowed teacher (1.92%).  

 

3. The data reveals a strong emphasis on advanced education among the teachers. The largest group 

(46.15%) has completed some coursework towards a Master's degree.  There are also a significant 

number of teachers (6, representing 11.54%) who already hold a Master's degree.  This means over 

half (57.69%) of the teachers have some form of Master's education.  The remaining 42.31% of 

teachers hold a Bachelor's degree. 

 

4. The analysis of multigrade teaching experience reveals a concentration of teachers in the 6–10-year 

range. Nearly half (46.15%) have this level of experience. A significant number of teachers (34.62%) 

also fall within the 1–5-year bracket. While smaller groups exist for other experience levels, it's 

interesting to note that some teachers (9.62%) have less than a year of experience and a few (7.69%) 

have between 11-15 years. There's only one teacher (1.92%) with over 20 years of experience. 

 

5. The data shows a clear hierarchy among the teachers, with Teacher I being the most dominant 

position. A substantial portion (36 teachers, or 69.23%) falls under this category. The next step up, 

Teacher III, is held by a considerably smaller group (14 teachers, or 26.92%). It's interesting to note 

that there's only one teacher each in the positions of Teacher II and Master Teacher I (both 1.92%). 

This suggests that there might be a bottleneck or a significant gap between Teacher I and the higher 

positions. 

 

6. The income distribution among the teachers surveyed leans heavily towards the Php 20,000–29,000 

brackets. A large majority (80.77%) of teachers fall within this range. The next income group, Php 

30,000–39,000, is considerably smaller but still significant, with 15.38% of teachers earning in this 

range. Only a very small portion of teachers (1.92%) earn Php 40,000–49,000, and another teacher 

(1.92%) earns Php 50,000 and above. This suggests that the majority of teacher respondents are 

concentrated in the lower income bracket. 

 

7. The results of the Individual Performance Commitment and Review Form (IPCRF) paint a positive 

picture of the teacher-respondents' performance. The vast majority (78.85%) received a rating of 

"Very Satisfactory," indicating a high level of accomplishment meeting expectations.  While a smaller 
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group (21.15%) achieved the top rating of "Outstanding," it's still noteworthy that a significant portion 

exceeded expectations.  

 

8. The data on international training attendance reveals that the vast majority of teachers (98.08%) have 

not participated in any international trainings. Only one teacher (1.92%) has attended less than 3 

international trainings.  

 

9. The data on national training attendance reveals a very low participation rate. The vast majority of 

teachers (98.08%) haven't attended any national trainings. Out of all the teachers surveyed, only one 

(1.92%) has participated in 3-5 national trainings.  

 

10. The data on regional training attendance shows a limited participation among teachers. The vast 

majority (84.62%) haven't attended any regional trainings. A small portion (13.46%) have attended a 

limited number (less than three), and only one teacher (1.92%) has participated in 3-5 regional 

trainings. 

 

11. Division training attendance seems to be somewhat more prevalent compared to regional or national 

trainings. While a significant portion (46.15%) of teacher-respondents haven't attended any division 

trainings, a good number have participated to some extent.  Nearly a third (28.85%) have attended less 

than three trainings, and another sizeable group (13.46%) have participated in 3-5 trainings.  

Encouragingly, there's also a small group (11.54%) who have attended six or more division trainings. 

 

12. District training attendance appears to be spread more evenly across different participation levels 

compared to other training programs. While a significant portion (28.85%) of teachers haven't 

attended any district trainings, there's also a substantial group (28.85%) who have participated in six or 

more trainings. This indicates a strong commitment to professional development among some teachers 

through district programs.  In between these two extremes, there's a decent number of teachers who 

have attended a moderate number of trainings: 25% with less than three and 17.31% with 3-5 

trainings.  

 

13. The data suggests a generally positive attitude among teachers towards multigrade teaching, with an 

overall average rating of 4.12 which falls within the "agree" range. The statement with the highest 

agreement (4.60) is that professional development focused on multigrade teaching would improve 

their effectiveness as educators. This suggests that teachers are open to and potentially interested in 

further training to help them excel in this type of teaching environment. On the other hand, the data 

reveals some uncertainty about the social aspects of multigrade teaching. The statement with the 

lowest rating (3.35) is that multigrade teaching fosters a strong sense of community and cooperation 

among students, and the average response falls within the "undecided" range. This might indicate a 

need for further investigation into how to implement multigrade teaching in a way that strengthens 

student relationships and collaboration within the classroom. 

 

14. This data describes the age distribution and gender breakdown of a group of students. The most 

common age is 10 years old, with 68 students falling into that category. Ages 9, 11, and 12 follow 

closely behind. Interestingly, the median age (10.0 years old) is slightly lower than the average age 

(10.38 years old), suggesting a slight skew towards younger ages in the data set. The average student 
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deviates from the mean age by about 1.34 years. There are slightly more female students (147) than 

male students (134). 

 

15. The survey results reveal interesting trends in the educational attainment of the students' parents. For 

fathers, the most common educational backgrounds are elementary level (31.67%) and elementary 

graduate (30.60%). Mothers, on the other hand, tend to have slightly higher educational attainment, 

with the majority having completed elementary school (31.32%) followed by those who did not 

complete high school (27.05%).  

 

16. The survey results suggest that most of the students come from families with a monthly income 

between 1,000 and 9,999 pesos. Over half of the students (50.53%) fall into the 1,000 – 4,999 

brackets, with another 41.64% having a family income between 5,000 and 9,999 pesos. Only a small 

portion of the students (around 3.91% each) come from families with a monthly income of 10,000 

pesos or higher. 

 

17. The survey results reveal that the vast majority of the students' fathers are employed in farming 

(83.27%), while the mothers are primarily housewives (91.46%).  

 

18. The survey results show a positive trend in student attendance during the 2023-2024 school year. The 

majority of students (77.22%) achieved a high attendance rate of 179 days present. There's a gradual 

decrease in the number of students with slightly lower attendance, with 32 students attending for 178 

days, followed by 16 (177 days), 10 (176 days), and finally 6 students attending for 175 days. 

 

19. The survey results are promising in terms of student academic performance. The majority of students 

(71.89%) achieved a general weighted average (GWA) between 85 and 89, indicating a strong overall 

performance. While a smaller portion scored in the 80-84 GWA range (14.95%), it's noteworthy that a 

commendable 13.17% of students scored between 90 and 95, demonstrating a significant number of 

high achievers. 

 

20. Students generally have a positive attitude towards multigrade teaching according to the survey 

results. The overall average weighted mean is 4.03, which leans towards the "agree" range. Statements 

with the highest agreement are "Being in a multigrade classroom helps me learn from older or more 

advanced students" (4.36) and "I feel that my individual learning needs are met in a multigrade 

classroom" (4.35), both within the "agree" range. The lowest weighted mean is for the statement 

regarding difficulty concentrating due to teaching other grade levels (3.00), which falls within the 

"undecided" range. This suggests that while some students find it challenging to focus when the 

teacher is teaching another grade level, the overall sentiment towards multigrade teaching is positive. 

 

21. The survey results indicate that teachers reported frequent utilization of teaching strategies suited for 

multigrade classrooms along with a modular approach. The overall average weighted mean is 4.39, 

which falls within the "often" range. This suggests that teachers regularly implement these strategies in 

their classrooms. Among the specific strategies, teachers reported using them most frequently to give 

students the necessary skills to express themselves (4.52, "always" range). On the other hand, teachers 

reported the least frequent use of strategies that allow students to have control over their learning 

(4.19, "often" range).  
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22. The survey results indicate that teachers reported frequent use of visual aids alongside multigrade 

teaching strategies (average weighted mean of 4.40, "often" range).  Among these techniques, teachers 

reported using visuals most effectively to help students understand reading materials on a deeper level 

(4.52, "always" range) and to attract and motivate students (4.50, "always" range). Interestingly, 

teachers reported using diagrams to explain the learning process slightly less frequently (4.23, "often" 

range) compared to the other visual strategies.  

 

23. The survey results indicate that teachers reported frequent use of technology-based lessons alongside 

multigrade teaching strategies (average weighted mean of 4.47, "often" range). While technology is a 

valuable tool for these classrooms, teachers reported some variation in its effectiveness depending on 

the learning objective. The most effective uses of technology, according to teachers (all "always" 

range), were to create engaging and challenging activities (4.58), provide opportunities for self-

expression (4.56), and strengthen relationships among parents, teachers, and students (4.56). 

Interestingly, teachers reported using technology slightly less frequently to supplement real-world 

interaction at home (4.31, "often" range).  

 

24. The survey results are very positive regarding teacher-parent partnerships in multigrade classrooms. 

The overall average weighted mean (4.60) falls within the "always" range, indicating a strong 

emphasis on collaboration between teachers and parents. Among the strategies used, teachers reported 

the highest effectiveness in encouraging students to perform well both in school and at home (4.65, 

"always" range) and in developing social skills and adaptability among students (4.65, "always" 

range).  Even the lowest-rated statement regarding fostering parental involvement (4.52, "always" 

range) remains very positive. This suggests that teachers prioritize a strong partnership with parents in 

these multigrade classrooms and see their efforts as successful in motivating students, fostering social 

development, and overall promoting parental engagement. 

 

25. The survey results from school heads paint a very positive picture of teachers’ multigrade teaching 
with a modular approach. The overall average weighted mean (4.88) falls within the "always" range, 

indicating a strong belief in the effectiveness of this method as utilized by the teachers. School heads 

seem particularly impressed with the impact on learning outcomes, with a perfect mean score (5.00) 

for the statement "The teacher enhances learning outcomes among children."  They also value the 

clear guidelines provided by the modular approach for setting teaching goals in various subjects 

(another perfect mean of 5.00). Interestingly, the lowest-rated statement regarding student learning 

pace (4.65, "always" range) still reflects a positive perception. 

 

26. School heads hold an overwhelmingly positive view of how teachers utilize visual aids alongside 

multigrade teaching strategies. The overall average weighted mean (4.93) falls within the "always" 

range, indicating a strong belief in the effectiveness of visuals in these classrooms. Among the specific 

strategies, school heads were most impressed with how teachers use visuals to enhance reading 

comprehension. Statements regarding deeper understanding through visuals (5.00), making reading 

more enjoyable with colorful pictures (5.00), and choosing descriptive books to foster comprehension 

(5.00) all received perfect scores. Even the lowest-rated statement regarding using video clips to 

capture attention (4.80, "always" range) remained very positive.  

 

27. School heads are incredibly enthusiastic about the integration of technology into multigrade teaching 

strategies of teacher-respondents, with an overall average weighted mean of 4.97 falling within the 

395

www.ijrp.org

Precy R. Erilla / International Journal of Research Publications (IJRP.ORG)



  

"always" range. This suggests a strong belief in technology's value for these classrooms. The survey 

highlights several perceived benefits, all scoring a perfect 5.00: increased access to learning 

opportunities, engaging activities, supplementing real-world interaction at home, improved readiness 

skills for multigrade students, exposure to new cultures, and even strengthened relationships between 

parents, teachers, and students. Technology is also seen as a valuable tool for language development 

through educational videos. Interestingly, the lowest-rated statement regarding technology (4.85, still 

within the "always" range) focused on providing opportunities for self-expression without replacing 

other materials.  

 

28. School heads are incredibly impressed with how parent-teacher partnerships function in multigrade 

classrooms. The overall average weighted mean (4.99, "always" range) indicates a near-perfect belief 

in the effectiveness of this collaboration. The survey results highlight a multitude of perceived 

benefits, with a remarkable nine statements receiving perfect scores (5.00, all within the "always" 

range). These positive outcomes include improvements in student work habits, attitudes, and academic 

performance. Additionally, parent-teacher partnerships are seen to encourage student success at home 

and school, increase parental engagement, and foster a collaborative learning environment where 

students are supported to reach their full potential. Furthermore, these partnerships are believed to 

contribute to positive social development, emotional well-being, and a reduction in behavioral 

problems among students. Interestingly, the statement with the lowest rating (4.90, "always" range) 

focused on teachers keeping parents informed about important aspects of their children's learning. 

Even this score remains very positive, suggesting that communication might be a slightly less 

emphasized aspect of the partnership. However, the overwhelmingly positive scores paint a clear 

picture: school heads view strong parent-teacher partnerships as essential for the success of multigrade 

classrooms. These partnerships appear to significantly contribute to a positive learning environment, 

improved student performance, and overall well-being. 

 

29. Students' perceptions of multigrade classrooms with a modular approach are generally positive, but 

there's room for improvement. The overall average weighted mean (4.35) falls within the "often" 

range, indicating a general acceptance of this teaching style. Interestingly, the aspect students seem to 

appreciate most is not directly related to the multigrade aspect. The highest-rated statement (4.50, 

"always" range) is that their teacher encourages creating materials for independent study. This 

suggests that students value the opportunity to work independently with engaging learning materials. 

On the other hand, the statement with the lowest rating (4.03, "often" range) is that their teacher helps 

them learn at their own pace. While still positive, this suggests that some students might feel their 

individual learning pace isn't emphasized enough in these multigrade classrooms, thus, students might 

feel their individual needs are not fully addressed.  

 

30. Students in multigrade classrooms find visuals to be a valuable tool for learning, with an overall 

average rating of 4.55 (always range). They seem to particularly appreciate how teachers use visuals to 

enhance reading comprehension. Strong preference for visuals in reading: Students value teachers who 

use visuals strategically to support reading. This is evident in the high ratings for teachers who choose 

books with rich descriptive language (4.63) and colorful pictures (4.62) to aid comprehension (both 

always range). These findings suggest students find visuals engaging and effective for understanding 

reading materials. Animations are less popular: While animations are still used "often" (4.42), they 

received the lowest rating compared to other visual aids.  
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31. Students in multigrade classrooms generally have a positive perception of technology-based lessons 

(average rating of 4.56, "always" range). They seem to find technology engaging, but the survey also 

suggests there's room for improvement in how it connects to their lives outside of school. Students 

particularly enjoy technology-based lessons when they are fun and challenging (4.62, "always" range). 

This high rating suggests that teachers are effectively using technology to create engaging learning 

experiences. The survey identifies an area for improvement regarding technology's role in 

supplementing real-world interaction at home (4.48, "often" range). This was the lowest-rated 

statement, suggesting that students might see technology as less effective in reinforcing what they 

learn outside of school.  

 

32. Students    in    multigrade     classrooms    perceive    parent-teacher partnerships very positively 

(average rating of 4.66, "always" range). They seem to feel these partnerships contribute significantly 

to their well-being. Students value the impact of parent-teacher partnerships on various aspects. The 

highest-rated statement (4.68, "always" range) is that these partnerships help reduce behavioral 

problems and improve emotional well-being. This suggests students feel supported and experience a 

positive learning environment. Interestingly, the statement with the lowest rating (4.62, "always" 

range) is about teachers reinforcing the idea of collaboration between parents and teachers. While still 

very positive, this suggests that students might not always perceive teachers explicitly discussing this 

collaboration.  

 

33. The survey results suggest that teachers in multigrade classrooms generally agree that the provided 

teaching strategies are helpful (average rating of 4.35, "agree" range). However, there's room for 

improvement in managing workload. The overall positive perception indicates that the teaching 

strategies are seen as valuable tools for multigrade classrooms. The aspect with the highest rating 

(4.67, "strongly agree") is maintaining good relations with colleagues. This highlights the importance 

of collaboration and teamwork for teachers in these settings. The lowest-rated statement (3.77, "agree" 

range) addresses the challenge of co-curricular activities interfering with instructional duties. This 

suggests that managing workload might be a concern for some teachers in multigrade classrooms.  

 

34. School heads are incredibly enthusiastic about the impact of the provided teaching strategies on 

multigrade teachers (average rating of 4.71, "strongly agree" range). They believe these strategies 

significantly improve various aspects of a teacher's work in these unique classrooms. The survey 

highlights a wide range of perceived benefits, with a remarkable ten statements receiving perfect 

scores (5.00, all within "strongly agree"). School heads see these strategies as leading to: improved 

teaching skills, the ability to effectively teach students of different grade levels and abilities, enhanced 

management skills for teachers, a better work-life balance for teachers, efficient fulfillment of non-

teaching duties, timely completion of paperwork, stronger relationships and teamwork among 

teachers, efficient facilitation of student schoolwork completion, open communication channels 

between teachers, school heads, and colleagues, and effective communication with parents regarding 

student learning. Interestingly, the only statement with a lower rating (disagree range) focused on co-

curricular activities not affecting instructional duties. This suggests school heads might be concerned 

about potential workload overload for teachers.  

 

35. Students in multigrade classrooms generally perceive the teaching strategies as helpful for teachers 

(average rating of 4.24, "agree" range). There seems to be a positive view of how these strategies 

impact teachers' ability to manage challenges and access support. Students seem to believe the 
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strategies help teachers cope with work-related challenges (4.51, "strongly agree"). This suggests they 

feel teachers have the resources they need to be effective. Also, students value the ability for teachers 

to consult with school heads and colleagues about teaching problems (4.51, "strongly agree"). This 

suggests they perceive open communication and collaboration as important for teachers' success. The 

lowest-rated statement (3.31, "undecided" range) is about co-curricular activities not affecting 

teachers' instructional duties. This suggests students might be unsure whether the workload allows 

teachers to manage both effectively. 

 

36. The analysis found a statistically significant difference in how the three respondent groups perceived 

the utilization of teaching strategies in multi-grade teaching. The null hypothesis which states that 

“there is no significant difference in the perception of the three groups of respondents as regard to the 

utilization of teaching strategies in multi-grade teaching”, was rejected. This is because the computed 
p-value is .00001, which is lower than a commonly used threshold for significance (0.05), meaning the 

chance of observing this difference by random chance is very small. Since the respondent groups had 

different perceptions of how teaching strategies were utilized, a single approach might not be effective 

for all ages within the classroom. This suggests a need for differentiated instruction, where teachers 

tailor their strategies based on the specific group they're addressing. Additionally, the findings might 

call for targeted professional development for teachers in multi-grade settings. This could focus on 

strategies that resonate better with certain age groups or address areas where some groups perceived a 

gap.  

 

37. The study investigated how different groups perceive the effectiveness of teaching strategies in multi-

grade classrooms. The researchers initially assumed there would be no significant difference in 

perception between the three respondent groups (this is the null hypothesis). However, their analysis 

found strong evidence to reject this assumption. The key piece of evidence is the p-value, which came 

in at a very low value (0.0006). This p-value tells us how likely it is to see such a difference by 

random chance if there truly was no difference in perception between the groups. In this case, the 

probability is incredibly small. Since the p-value is lower than a commonly used threshold for 

significance (0.05), we can be confident that the observed difference in perception is not likely due to 

chance. In other words, the different respondent groups likely have significantly different views on 

how effective the teaching strategies are in multi-grade classrooms.  

 

38. The survey result shows that three main variables (civil status, number of relevant in-service trainings 

attended, and attitude toward multigrade teaching) have a significant correlation with multigrade 

teachers’ utilization of teaching strategies. While the remaining variables (age, sex, number of years in 

teaching multigrade classes, teaching position, gross monthly family income, and performance rating 

based on the latest IPCRF) showed no significant correlation with multigrade teachers’ utilization of 

teaching strategies, with strong to very weak correlations. 

 

39. The survey results revealed a surprising link between teachers' strategy use and one student variable: 

mothers' occupation. Interestingly, the correlation was weak, though statistically significant. This 

means there might be a slight connection between a mother's profession and the strategies teachers 

use, but it's not a very strong one. For all other student variables examined, including age, sex, family 

background (education, income, father's occupation), attendance, grades, and even attitude towards 

multigrade teaching, the survey found no significant correlation with teacher strategy use. These 
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correlations ranged from moderate to very weak. In other words, these student characteristics seem to 

have little to no bearing on the strategies teachers use in their multigrade classrooms. 

 

40. The study found a strong connection between how multigrade teachers use teaching strategies and 

their own perception of those strategies' effectiveness. This means teachers are likely using strategies 

they believe work well.  The evidence for this connection is two-fold. First, the researchers rejected 

the null hypothesis, which assumed no relationship between these factors. The incredibly low p-value 

(0.000) indicates it's highly unlikely this connection is due to chance (the standard threshold is 0.05). 

Second, the strong positive correlation coefficient (0.767) suggests a substantial link.  Teachers who 

perceive their strategies as more effective tend to report using them more often in their multigrade 

classrooms.  This finding suggests that teachers' own beliefs about the effectiveness of strategies might 

influence how often they use them. 

 

 

4. Conclusion  

From the findings of the study, the following conclusions were drawn: 

1. The data shows a young group of multigrade teachers. There seems to be a high emphasis on 

Masters' degrees, but limited participation in professional development programs beyond those 

provided by the division or district.  

 

2. Teachers generally see the provided teaching strategies, along with the modular approach, 

visualization, use of technology-based lessons, and parent-teacher partnership, as valuable and report 

frequent use of them. 

 

3. While teachers report frequent use of various strategies suited for multigrade classrooms, there is 

room for improvement in areas like student control over learning and catering to individual learning 

paces. 

 

4. There is a positive perception of the provided teaching strategies for multigrade classrooms. 

However, managing workload, particularly regarding co-curricular activities, seems to be a challenge 

for some teachers. There is a need for differentiated instruction tailored to specific age groups within 

the classroom. 

 

5. Teachers, school heads, and students all have a positive overall perception of multigrade teaching. 

 

6. Students generally have a positive attitude towards multigrade teaching, particularly regarding 

learning from older students and having their individual needs met. However, some students report 

difficulty concentrating due to noise or the teacher focusing on other grade levels. 

 

7. Some students feel their individual learning pace could be addressed more effectively within the 

multigrade environment. 

 

8. School heads and parents hold a very positive view of teacher-parent partnerships and their impact 

on student achievement, well-being, and overall learning environment. 
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9. The results show a strong emphasis on collaboration between teachers, school heads, and parents. 

This collaboration is perceived to be beneficial for student success, well-being, and overall positive 

learning environment. 

 

10. Although collaboration is seen as important, students might not always perceive teachers explicitly 

discussing the importance of parent-teacher partnerships. 

 

11. Technology is viewed as a valuable tool for engagement, learning opportunities, communication, and 

strengthening relationships between parents, teachers, and students. 

 

12. Teachers reported frequent use of technology for various purposes, and school heads and students 

view technology as a valuable tool for engagement, learning opportunities, and communication. 

However, there is room for improvement in how technology can connect to students' lives outside of 

school. 

 

13. The study revealed a fascinating connection between teachers' perceptions and their actions in 

multigrade classrooms. Teachers are more likely to implement strategies they believe are effective. 

This conclusion is statistically significant, with researchers rejecting the initial assumption of no link 

between these factors. The strong positive correlation coefficient further emphasizes this connection.  

In simpler terms, teachers tend to use the strategies they have faith in more frequently. This 

highlights the potential impact of professional development programs that focus on building teacher 

confidence and knowledge around effective multigrade teaching strategies. By equipping teachers 

with a strong understanding of impactful strategies, these programs could lead to a more consistent 

and effective implementation of these methods in multigrade classrooms. 

 

14. Professional development programs focused on building teacher confidence and knowledge around 

effective multigrade teaching strategies, differentiated instruction techniques, and workload 

management could be beneficial. 

 

15.  Additionally, the findings suggest that incorporating student voices and addressing their concerns 

about individual learning pace and concentration could further enhance the multigrade learning 

experience. 

 

16. Further investigation into how to implement multigrade teaching in a way that strengthens student 

relationships and collaboration within the classroom might be valuable. 

 

17. Strategies that allow students more control over their learning could be explored and implemented. 

 

5. Recommendations 

Based on the conclusions drawn from the findings of the study, the following recommendations are 

offered: 

1. For teachers, provide ongoing professional development programs specifically focused on effective 

multigrade teaching strategies, including differentiated instruction techniques for catering to 

individual learning paces and student control over learning. 
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2. Offer additional programs beyond those provided by the division or district to address workload 

management challenges, particularly regarding co-curricular activities. 

 

3. Implement strategies that allow students more control over their learning, fostering a sense of 

ownership and engagement. 

 

4. Explore ways to more effectively address individual learning paces within the multigrade classroom 

setting. This could involve small group instruction, differentiated learning materials, or independent 

learning activities. 

 

5. Continue to utilize the provided teaching strategies, emphasizing those that are perceived as most 

effective, such as visualization and technology integration. 

 

6. Make a conscious effort   to explicitly discuss   the   importance of parent-teacher partnerships with 

students, fostering a sense of shared responsibility for learning. 

 

7. For School Leaders, collaborate with the district to offer targeted professional development programs 

for multigrade teachers, as outlined above for teachers. 

 

8. Investigate and implement best practices for multigrade classroom management to address student 

concerns about noise and concentration difficulties. 

 

9. Provide additional training and resources for teachers on integrating technology in a way that 

connects with students' lives outside of school. 

 

10. Continue to foster a strong collaborative environment between teachers, school heads, and parents. 

This collaborative spirit is seen as a significant benefit for student success and well-being. 

 

11. Actively incorporate student voices into the planning and implementation of multigrade teaching 

strategies. Consider their concerns about individual learning pace and concentration to further 

enhance the learning experience. 
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