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Abstract

Reading is a gateway to learning anything about everything. The atoetd to determine the reading motivation and
pupils' reading strategies in relation to their reading performance.ifi&gbgc the study sought to answer the level of
reading motivation of the pupils in terms of intrinsic and extrinsitivation, the level of reading strategies of the pupils
in terms of problem-solving strategy, support strategy and global readiteggtrthe reading performance based on the
PHIL-IRI Assessment and the significant relationship between the readingnpanfie and the level of reading
motivation and reading strategies of the pupils. The study utilizeddhcriptive-correlational research design and used a
questionnaire was modified and adapted from the work of Zhang leeny42021) and the PHIL-IRI result of selected
Grade 5 pupils. The pupils were both intrinsically and extrinsicadijivated to read. They read because of their curiosity
and the satisfaction or enjoyment and the recognition theygetifrom reading. The pupils used all the strategies in
reading to understand the text they read. Based on the findidgsoaglusions, the following recommendations are
prescribed: The teacher may select reading materials interesting and kenfoyglipils so that their interest can be
sustained and would be able to understand the text that they Hepdssible, the teachenay use activity-based or
technology-driven approaches to sustain the enthusiasm and infettestpopils to read; The teacher may implement an
intervention program to pupils who are at the frustration and instnadtievels for them to be at the independent level.

Keywords:intrinsic, extrinsic, motivation, strategies, reading level
1. Introduction

Reading is a gateway to learning anything about everything. It helps peafitedver new things
and educate them in any area of liieis interested in. It is a complex process involving word recognition,
comprehension, fluency, and motivation. Likewise, it is an active préeessise the reader visualizes what
he reads. When someone is entirely engaged in reading, an imagecmayin his mind about what he is
reading. Moreover, reading is an active process in which the readémuctsmsneaning from a text. Because
readers bring different experiences and knowledge to a reading expegach reader will build a different
interpretation of a text.

Further, reading is a passport to developing academic skills across all déscifflia learner cannot
read effectively by third grade or so, they are unlikely to be abledesaacontent in their other courses
(Domingue, 2021). Similarly, Bamidele (2017) emphasized that readinggssential and important aspect
of creating a literate society in this world. It shapes the personality of individuals, atpbithem to develop
proper thinking methods and makes new ideas. More so, he pointecbefféttive reading is an essential
avenue of effective learning, and reading is interrelated with the total educatiocedsprblence, academic
success requires successful reading habits.

Several factors can influence the ability to rdaghrning to read is a slow and progressive process. It
requires that many cognitive and extralinguistic abilities be put into practice. Neverthedessarth many
factors that have a direct or indirect influence on the acquisition of the albtity.is especially true with
children. Learning to read should be adaptive, interactive, and futofiExgpYourmind, 2018). In addition,
interest and motivation are crucial factors in reading. According to Mondall\2@ definite motive is
valuable in all work, as motives make for readiness. The greater the readingseataethe attention given
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to the work on handand the sooner the desired result will be achieved. Motivatiansisong drive that
influences the individual to engage anspecific activity. Therefore, learners with strong motivation to do
reading can spend much time in reading activities. Meanwhile, studentaaitthe motivation to do reading
will try to avoid reading activities

Moreover, another important factor that has an effecthe reading performance is the reading
strategy of the reader. Effective English language learning depends eaorers' attitudes, interests,
attention, and learning strategi€Reading strategies is a broad term to describe the planned and explicit
actions that help readers translate print to meaning. Without effectivegesditegies, many pupils struggle,
and a large percentage will be left behind when they cannot acquire the skills.

For the first time, the Philippines joined the Program for International StAddeassment (PISA) of
the Organization for Economic Cooperation and Development (OECD) in 201&tasf phe Quality Basic
Education reform plan and a step towards globalizing the quality of Philippine édsimation. By
participating in PISA, the country will be able to establish baseline information in relation & glabdards
and benchmarthe effectiveness of the country’s reforms moving forward. The PISA results, along with the
country’s own assessments and studies, will aid in policy formulation, planning, and programming. The PISA
results revealed that the Philippines scored 353 in Mathematics, 357 in Scieh840an Reading, all below
the average of participating OECD countries (DepEd, 2018).

Subsequently, Grade 5 pupils in the Philippines are falling behind their coutgeirpasome
Southeast Asian countries in Reading, Writing, and Mathematics, with a significant percensaggdents
still performing at levels expected in the early years of primary educati@gional study showed. A study
conducted by the Southeast Asian Ministers of Education Organization and ited Nations Children’s
Fund (UNICEF), with technical support from the Australian Council for Btocal Research, assessed the
performance of Grade 5 pupils from selected schools in six countraasbdglia, Laos, Myanmar, the
Philippines, Vietnam, and Malaysia- in three learning domains: reading, writingmatitematics. The
majority of Grade 5 pupils in the Philippines had a reading proficiency level equivalémat in the first
years of primary school, with 27% of the students still at the level (the lowa$taind scale of 2 and below
to 6 and above) where they can only match single words to an imagéaafiliar object or concept. In
addition, only 29% of Gradg pupils in the country are at the level where they can read a range ofagveryd
texts, such as simple narratives and personal opinions, and begigageenith their meanings (Baclig,
2020).

The data mentioned above is somewhat similar to the situation in Kauswagan Cert@| Sch
wherein some Grade fpils’ reading proficiency are in Grade IV. This prompted the researcher to conduct
this study to find out the factors associated with the reading performbtiee @rade 5 pupils at Kauswagan
Central School and appropriate measures may be undertaken to improvedthg pesformance of the
pupils. Thus, this study is conceptualized.

The study was anchored on the Reinforcement Theory of Skinner. Reinforcement thagsythat
behavior is driven by its consequences. As such, positive behaviotddsbe rewarded positively.
Conversely, negative behaviors should not be rewarded or sheydrished (Gordon, 2022). The theory
provides four interventions that can be used to madlifys behavior. First, positive reinforcement is used to
increase desired behavior. It consists of making certain that positive behardoreinforced with positive
rewards. Second, negative reinforcement is used to improve the dedii@dobeThis involves placing
negative consequences on failure to perform the desired behavice.désired behavior is performed, the
adverg effects are removed. The main problem with this approach is that adeersEquences may lead to
unexpected behaviors and fail to stimulate the desired behavior.

The third is extinction used to reduce undesirable behavior. This invavgsaviding any form of
reinforcement for behavior. The result is that the individual stops diliagunnecessary or undesired
behavior. Lastly, punishment is used to reduce undesirable behavimd&tnod uses negative consequences
if an unwanted behavior occurs. This theory leads to the concept iobEximotivation. Extrinsic motivation
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is motivation that is driven by external rewards. These can be tangible, suchegsangrades, or intangible,
such as praise or fame. Unlike intrinsic motivation, which arises within the individwahséx motivation
focuses purely on extrinsic rewards.

In like manner, extrinsic motivation is positively associated with reading grhdksvick (2022)
stressed that extrinsic motivation describes any situation whargne’s desire to act occurs due to external
factors, such as a potential reward, a potential punishment, and inevitaiarehtong term consequences
what people find extrinsically motivating can depend on their wants, needsahres.vMore so, Ahmadi
(2017) pointed out that extrinsic motivation is a desire to obtain a rewarst@mgunishment. This kind of
motivation emphasizes the external need to urge pupils to participate in learning activitiesdikmerss
grades, or performing something that pleases teachers. He further stressedrithgit motivation has a
negative effect on the learners because they do not learrawitbng intention, but they learn because the
concern about the rewards or the punishment pushes them. When lesamespomething due to the rewards,
they will be highly motivated to enter their classes and easily get the aim set for them.

Another underpinning of the study is the Interactive Reading Model (IByMRumelhart. This
reading model simultaneously recognizes the interaction of bottom-up@advm processes throughout the
reading process. The Interactive Reading Model is based on the idea deas i@ not just read words and
sentences but also make predictions. This prediction process involves botim-bptfarocessing, where
readers attempt to deteime the text’s meaning based on their knowledge of individual letters and how they
are arranged into words, and top-down processing, where readeos riblgir past experiences with similar
situations and cues to make sense of new information (Arambala, 2022).

Furthermorethe model stated that reading is at once a perceptional and cognitive procegshin wh
the reader employs codes and background knowledge of the tertiteprmeaningresearch findings have
demonstrated that effective English language learning depends upon leattitad®s, interests, attention,
and learning strategies. Teevno and Raisani (2017) emphasized that secondelamgyussition has
repeatedly verified the significant role that learners can play in language learning

Learning to read and process text on a page is the first stepjdh @iildren make sense of the
relationship between letters, words, and sounds. Further, readers usuelbpdeetacognitive thinkers once
the foundation has been laid.

In this study, the variables were categorized into independent and depenruerihdépendent
variables include the level of reading motivation in terms of intrinsic and extridaiather independent
variable is the level of reading strategies in terms of problem-solving, suppd global reading strategies
On the other hand, the dependent variatdes the reading performance in terms of frustration, instructional
and independent level.

2. Methodology

The study utilized the correlational research design with content analysis.efatiormal study is a
research design where a researcher seeks to understand the relationships oaturaihg variables have
with one another. In simple terms, correlational researok to figure out if two or more variables are related
(Katzukov, 2020). It is used for content analysis. In this sttlty results of the PHIL-IRI assessment were
used to determine the reading performance of the pupils (Indeed Editaial, 2021).

The statistical tools used in the analyses of thewata Mean and Standard Deviation were used for
Problems 13 to determine the level of reading motivation, level of reading strategies, and leesldaig
performance. Pearson Product-Moment Correlation was utilized for Problemirdl tout the relationship
between the dependent and independent variables. Problem 5 was qualitative based on tke ofitbem
study. The questionnaire also has a translation into the Visayan dialect to makerifarasie pupils to
understand each item and answer the question well.
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3. Results and Discussion

Problem 1. What is the level of reading motivation of the pupils in terms of:
1.1 Intrinsic; and
1.2 Extrinsic?

Table 1 presents the level of intrinsic motivation in terms of curiosityadtam Overall Mean of 3.89
with SD=1.26, which is described as Agree and interpreted as High. This implies thapilsecan foster
active learning and spontaneous exploration in reading. Furthermoresityudioven learning and intrinsic
motivation can be fundamental to efficient learning. This is supportedebsttisly conducted by Leon and
Vasquez (2018) that curiosity is a motivating factor for young rea@éikiren who are curious were more
motivated to participate actively in reading activities.

The table also shows the indicator | read about my hobbies to learn naurtetlEemgot the highest
Mean rating of 4.05 with SD=1.17, which is described as Agree and interpretechag kigyentails that the
pupils are intrinsically motivated to read materials that are aligned with their hobbiesnd@éns that the
children are intrinsically motivated in reading . They explore far more thare#fitng materials given by
their teachers. This becomes evident because this is already embeddeddsa ¢hkabit . As observed, when
children already have the culture within reading , they themselves find waysdtoncea . They may be
exchanging reading materials or exploring more materials digitally. This furtipdies that enjoyment in
reading is one way to enhance learning. Reading can be a transformatjpeidéreoe, taking readers to
worlds they’ve never encountered, meeting characters who challenge and thrill them, and immersing people in
experiences that leave them breathle$#igfield et al. (2020), found the importance of enjoyment in
promoting reading achievement. Their study revealed that enjoyment was a sigmpifetiotor of reading
achievement even when controlling for other variables. Students who derivedrglfrasu reading were
more likely to display higher levels of comprehension and academic success.

Furthermore, intrinsic motivation is the stimulation that drives adopting omgeitabehavior for
personal satisfaction or fulfillment. Such motivation drives an individuglerform an activity for internal
reasons that are personally satisfying as opposed to being motivated extrintsiatlly, by the prospect of
obtaining some external reward, such as money. In other words, withiimtrinivation, the incentive for
engaging in a behavior or completing a task is performing the task itself (CF| Ze2ag).

On the other hand, the indicator, If the teacher discusses something intelesiglgt, read more
about it, got the lowest Mean rating 883 with SD=1.12, which is described as Agree and interpreted as
High. The finding implies that though the pupils rated this low, theylsille the passion and curiosity to
read and study the text discussed in class that caught their interest. More saretlsyl intrinsically
motivated to read. If the teacher discusses something interesting, | mighhoea about itThough this is
the lowest indicator, this implies that the pupils are still intrinsically motivated. However,alfeesome who
really need guidance to focus on reading. As observed, there bygugdls who have less interest in reading.
This might be due to differences in learning styles, exposures and attiersfwhich prevent reading.
However, the teacher can perhaps design strategies that could invite interest and attesrtgpthe pupils.
Then after, the teacher could monitor reading performances if the childvesvied.

Group Centered Protection (2022) stressed that motivation is the driving fatoexthiains pupil
behavior in the classroom, especially how a pupil approaches trying to éeaathing new, like reading.
Motivation can be intrinsic (internal) or extrinsic (rewards). Intrinsic motivation can involve the pupil’s
internal desire to explore a new topic, learn something even though it may bedrarth know, keep trying,
and try again in the face of failure. Intrinsic motivation produces bettgrtemm outcomes and classroom
performance, grades, test scores, and a stronger desire to learn.

In addition , Cherry (2022) stressed that individuals are motivated when thegtcemdependently, feel that
their efforts matter, and gain satisfaction from becoming more skilled.
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Tablel
Intrinsic Motivation of the Pupils in Terms of Curiosity
Indicators Mean SD Description Interpretation
1. Iread about my hobbies to learn mo 4.05 117 Agree High
about them.
2. Ifabook is interesting. | do not care 3.86 1.29 Agree High
how hard it is to read.
3. lread b_ecause that is how | can lear 3.92 133 Agree High
something new.
4. | read because that is how | can lear Agree High
. . X 3.95 1.34
more about interesting things.
5. | like reading books about people in Agree High
. : 3.72 1.25
different countries.
6. If the teacher discusses something Agree
interesting, | might read more about 3.83 1.12 High
it.
7. {Alilgek.to read books that makes me 3.93 1.20 Agree High
8. Ilove reading because | learn a lot c High
new things. 3.90 1.38 Agree
Overall Mean 3.89 1.26 Agree High
Note: 4.21- 5.00 Very High; 3.41 4.20 High; 2.61 3.40 Moderately High; 1.812.60 Low; 1.00- 1.80 Very Low
Table2
Intrinsic Motivation of the Pupils in Terms of Enjoyment
Indicators Mean SD Description Interpretation
1. !Strggld because it is fun to get lost in 3.44 117 Agree High
2. lread b_ecause sometimes | can forg 361 1.26 Agree High
everything around me.
3. lenjoy readlng stories about fantasy 3.80 118 Agree High
and make-believe.
4. Irgzke pictures in my mind when | 363 1.2 Agree High
5. I feel like | make friends with people 3.08 113 Agree High
in good books.
6. I_er_uoy a long, involved story or 3.89 1.04 Agree High
fiction book.
7. 1 enjoy reading _books about people i 382 101 Agree High
different countries.
8. g;eéllenglng stories are enjoyabte t 374 1.29 Agree High
Overall Mean 3.73 1.16 Agree High

Note: 4.21-5.00 Very High; 3.4% 4.20 High; 2.61 3.40 Moderately High; 1.812.60 Low; 1.00- 1.80 Very Low

The data in Table 2 reveals the level of intrinsic motivation of the pupils in terfasjoyment. It
got an OverdlMean of 3.73 with SD= 1.16, which is describaslAgree and interpreted as High. This
implies that the pupils are intrinsically motivated and enjoy reading booksthad printed materials that
amuse them. With intrinsic motivation, the incentive for engaging in a behavioompleting a task is
performing the task itself (CFI Team, 2022). Meanwhile, in the study condogtathley and Ainley (2017)
revealed that when students found reading enjoyable, they were more likelyatpean reading activities
and develop a positive attitude towards readifugthermore, the pupils’ behavior in reading books and other
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printed materials arises from within because of the inherent satisfaction of thty aather than the desire
for a reward or specific outcome.

Moreover, the indicator | feel like | make friends with people in good $ogpdt the highest Mean of
3.98 with SD=1.13, which is described as Agree and interpreted as High. Thgdindiicate that the pupils
found good books interesting and worth reading. If pupils hateraccess to excellent books, they would
read more. It is for this reason that schools may provide boaksther reading materials that will catch the
attention of the pupils to read. This is in consonance with the findirgsefrch that pointed out that the type
of text available can be a factor in enhangingils’ motivation to read (Gambrell & Marinak, 2019).

On the other hand, the indicator | read because it is fun to gen lasstory got the lowest Mean
rating of 3.44 with SD=1.17, which is described as Agree and interpreted ad Higla. because it is fun to
get lost in a storythis indicator was rated low by the pupils but still pupils are intrinsically motivated to read
This entails that pupils read stories as though they were participating in theaf\tbetstory and act like the
characters. This suggests that the pupils may lost their interest in readtegttiiehey cannot follow the
sequence of the events of the story. It would be better that the teachethocae appropriate reading
materials for the comprehension level of the pupils. Further study conducted by Guthrie et al. (2018),
investigated the effects of enjoyment on reading comprehension and dattidat students who reported
higher levels of enjoyment while reading demonstrated better comprehension skills.

Table3
Extrinsic Motivation of the Pupils in Terms of Recognition
Indicators Mean SD Description Interpretation
1. Ilike having the teacher say | read wel 4.10 1.13 Agree High
2. | read because | know that my friends 3.74 1.20 Agree High
also read a lot.
3. | like to get compliments for my 4.10 .93 Agree High
4. lam happy when someone recognizes 3.67 121 Agree High
my reading.
5. My parents often tell me what a good Agree
. S . 3.85 1.35 :
job I am doing in reading. High
6. | am happy when my friends tell me | 401 1.08 Agree High
am a good reader.
7. |read because | like it when other 3.89 112 Agree
people think | am a good reader. ' ’ High
8. | read because my parents think it is 3.92 118 Agree
important that | read a lot. ' ’ High
9. | read because other people say it is Agree
3.77 1.22 .
good for me to read a lot. High
Overall Mean 3.89 1.15 Agree High

Note: 4.21- 5.00 Very High; 3.41 4.20 High; 2.61 3.40 Moderately High; 1.812.60 Low; 1.00- 1.80 Very Low

Table 3 displays the level of extrinsic motivation of the pupils in termsadgnition with an
Overall Mean of 3.89 with SD=1.15, which is described as Agree and interpsetdidgh. This indicates that
the pupils are highly motivated in terms of recognition. Further, th&insic motivation will increase if they
can get recognition in terms of awards, praise, or compliments from tlaeheteor classmates if they
perform better in reading. This is also stated by Ahmadi (2017) whoasizpd that extrinsic motivation
comes from the pleasure one gets from the task itself or from the sense oftgatisfazompleting the task.

The same table also reveals the indicator | like having the teacher saywaleadd | like to get
compliments for my reading, with their highest Mean rating of 4.10 with SI3=and .93, respectively
which is described as Agree and interpreted as High. Thissthtaithe pupils’ motivation will increase if
they are praised and receive compliments from their teachers and peasvépthe findings suggest that it
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is important that a teacher remize and compliment each pupil’s reading success. This collaborates with
Legault (2017) who pointed out that extrinsic motivators such as moneyher rewards are sources of
extrinsic motivation because they geneatiesire for the consequence of the activity.

Meanwhile, the indicator | am happy when someone recognizes my regdintpe lowest Mean
rating of 3.67 with SD=1.21, which is described as Agree and interpreted as Higlveéipit is still
described as high. It meatimt pupils’ motivation will increase if they are praised and received compliments
from their teachers and peers. As observed, when pupils are recognizbd tsacher, they feel more
accomplished and became more independent. This findings suggest that a shaalerecognize each
pupil’s reading accomplishments. This is supported by the study conducted by Hidi and Renninger)(2tt9
when students received acknowledgment and praise for their reading accomaptshit enhanced their
perceived competence and this led to increased their interest and investmenhinaethdties.

Table4
Extrinsic Motivation of the Pupils in Terms of Competition
Indicators Mean SD Description  Interpretation

1. Iread because it is important to me to understand thing 399 191 Agree High

better than other pupils. ' )
2. lread because it is important to me to Agree High

. 3.80 1.11

be among the best pupils.
3. | read because | want to perform better than others in r

class. 3.65 119 Agree High
4. |read because it is important to me always to be the be 3,98 1.04 Agree High
5. | read to get more answers right than my friends. 3.91 1.05 Agree High
6. | like to finish my reading before other pupils. 3.89 1.02 Agree High
7. ltis important for me to see my name on a list of good 3.99 1.04 Agree _

readers. High
8. | am willing to work hard to read better than my friends. 3.45 1.22 Agree High

Overall Mean 3.83 111 Agree High

Note: 4.21- 5.00 Very High; 3.4% 4.20 High; 2.61 3.40 Moderately High; 1.822.60 Low ;1.00- 1.80 Very Low

Table 4 displays the level of extrinsic motivation of the pupils in terms of etitiop. It has an
Overall Mean of 3.83 with SD=1.11, which is described as Agree angreted as High. This entaithat
the pupils are motivated to read when there is an element of competition in theoolagSompetition can
motivate, encourage, and inspire pupils. However, educators must det¢nmimest ways to support students
through their own competitive nature while also creating healthy competitions at ghladgbromote
collaboration, compassion, and creativity (Harris, 2022). Moreover, tiiieators | read because it is
important to me to understand things better than other pupils aninfigstant for me to see my name on a
list of good readers, got the highest Mean rating of 3.99 with SD=ah@1.04, which is described as Agree
and interpreted as High.

The findings suggest that the pupils are very competitive in terms of theirggsatiormance. It is
important for a teacher to create this spirit of competition among the pugtthance their performanae
reading. Competition brings out the best in people and pushes them to escibadis, if used effectively, it
can enhance learning significantly (Fabien, 2022). Further, it allows pupiddnd themselves, explore their
real capabilities, and maximize their potential. It is also important to acknowledge th@eyfaunance of
the pupils by posting their names in bulletin boards to increase their motit@tiead.

On the other hand, the indicator, | am willing to work hard to festter than my friends, obtained
the lowestMean rating of 3.45 with SD=1.22, which is described as Agree and interpreted asTHigh.
indicator was rated low by the pupils but still they are extrinsically motivatezshtbbecause of competition.
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This implies that the pupils need more push and encouragement to readdtgtist because of competition
but the importance of becoming fluent in the use of language in @agttyansactions. In addition, pupils are
motivated to read when they believe they read more proficiently than their fridodstding to Morin
(2022), extrinsically motivated people will continue to perform a task evemihidb might not be in and of
itself rewarding.

Problem 2. What is the level of reading strategies of the pupils in terms of:
2.1 Problem-solving;
2.2 Support Reading; and
2.3 Global Reading?

Table5
ProblemSoling Reading Strategy of the Pupils
Indicators Mean SD Description Interpretation
1. |read slowly but carefully to be sure | 403 195 Agree High
understand what | am reading. ' '
2. ltrytoget _back on track when | lose 3.67 121 Agree High
concentration.
3. |l adjust my reading speed according tc 3.03 114 Agree
what | am reading. : : High
4. When text becomes difficult, | pay 3.83 121 Agree
closer attention to what | am reading. ' ' High
5. I stop from time to time and think abou Agree High
. 3.51 1.17
what | am reading.
6. |try to picture or visualize information 3.72 124 Agree
to help remember what | read. ' ' High
7. When | read, | guess the meaning of Agree
3.45 1.30 .
unknown words or phrases. High
Overall Mean 3.73 1.22 Agree High

Note: 4.21— 5.00 Very High; 3.4% 4.20 High; 2.61 3.40 Moderately High; 1.822.60 Low; 1.00- 1.80 Very Low

Table 5 reveals the level of the Problem-Solving Reading Strategy of the. pupés an Overall
Mean rating of 3.73 with SD=1.22, which is described as Agree and interpsdtigha This entails that the
pupils have critical reading strategies, including adjusting their speed in readingxthfor them to
understand Edsys (2020) stressed that problem-solving strategies in readiragtiares and procedures to
comprehendhe text, such as adjusting reading speed and guessing the meaning ofruntkoras. This
reading strategy is also known as the critical reading strateégsther, critical readings from one’s
perspective, apart from what the writer has painted for somebody. Thierstp the study conducted by
Rapp and Stiefel (2022) which explored the benefits of problem-solviategiies for struggling readers.
Moreover, research indicates that problem-solving strategies provided struggdiders with structured
approaches to overcome comprehension difficulties.

In addition, the indicator, | read slowly but carefully to be sure leustdnd what | am reading,
obtained the highest Mean rating of 4.03 with SD=1d¥scribed as Agree and interpreted as High. The
finding suggests that the pupils adjust their speed in reading to get tbe miain idea of the text they read.
In addition, although the pupils read slowly, they still understand whgtate reading. According to Adler
(2022), acapting the pupils’ reading speed to fit the difficulty of the text and fixing any comprehension
problems they have can facilitate understanding the text they read.

On the other hand, the indicator, When | read, | guess the meanimdgmfwn words or phrases, got the
lowest Mean ratin@f 3.45 with SD=1.30, which is described as Agree and interpreted as High. Hpthever
teacher can help enhance their comprehension by unlocking of kigcbefore the pupils read the text.
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Additionally, research by Pressley and Afflerbach (2017), emphasized the impastapeeblem-solving
strategies in reading comprehension. The researchers found out that sldldkrisractively engage in
problem-solving processes, such as identifying and resolving difficulties, miaf@rgnces and monitoring
comprehension.

Table 6 presents the level of support reading strategy of the.dupiés an Overall Mean rating of
3.73 with SD=1.19which is described as Agree and interpreted as high. This entails that the pupilg emplo
several strategies to understand and comprehend the text they read. Paz@islerfBthasized some support
strategies in reading, such as discussing or activating prior knowledge, degeajopstions while reading,
connecting what the learners are reading to another text, something they mawa seenething they have
experienced, visualizing or picturing what they are reading can facilitate undéangttme text.

Table6
Level of Support Reading Strategy of the Pupils
Indicators Mean SD Description I nter pretation
1. |take notes while reading to help me 3.82 1.28 Agree High
understand what | read. ' )
2.  When text becomes difficult, | read
aloud to help me understand what | 3.73 1.27 Agree High
read.
3. |l use reference materials (e.g., a
dictionary) to help me understand wha 3.59 1.14 Agree High
| reed.
4. | paraphrase or restate ideas in Visaye 3.64 114
to better understand what | read. ' ’ Agree High
5. go back and forth in the text to find Agree High
; . - L 3.73 1.20
relationships among ideas in it.
6. lask myse_lf guestions | like to have 3.85 114 Agree High
answered in the text.
7. _\Nhen_ reading, | translate from English 3.76 1.20 Agree High
into Visayan.
Overall Mean 3.73 1.19 Agree High

Note: 4.21- 5.00 Very High; 3.4% 4.20 High; 2.61 3.40 Moderately High; 1.822.60 Low; 1.00- 1.80 Very Low

Moreover, the indicator, | ask myself questions | like to have ansvierte text, got the highest
Mean rating of 3.85 with SD=1.14, which is described as Agree and interpretegha3tis implies that to
understand the text, the pupils have questions in their minds to be anbyéhedtext they intend to read. In
addition, they also have note-taking to facilitate their comprehension of thhaexhey are reading. Gaytos
et al. (2019) pointed out that actions and procedures to comprehend thadexs sdjusting reading speed,
guessing the meaning of unknown words, and taking notes, were the stratgiebyuthe pupils to
understand the text that they read.

On the other hand, the indicator, | use reference materials such asiomady to help me
understand what | read, got the lowest Mean rating of 3.59 with SDaghleh is described as Agree and
interpreted as High. This implies that there is still a need to orient the pupitsaoto use the dictionary and
other reference materials that can help them understand the text that they age Madiover, pupils find
the meaning of difficult words in the text read using a dictionary. Dictionsaigelhas many functions as a
reference tool, including helping students understand the meaning of ardtcexpressions can help improve
understanding of a subject, improve communication, and help impradeg(Gerarld, 2021).

Table7
Global Reading Strategy of the Pupils

Indicators Mean SD Description Interpretation
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1. [Ithink about what I know to help me understanc Agree High
3.90 1.26
what | read.
2. | take an overall view of the text to see what it i 372 1.20 Agree High
about before reading it. : :
3. I review the text first by noting its length and 373 110
organizations. : : Agree High
4. When reading, | decide what to read closely an 397 133
what to ignore. ’ ’ Undecided Moderately High
5. luse tables, figures, and pictures in text to
. . 3.89 1.20 .
increase my understanding. Agree High
6. | critically analyze and evaluate the information 378 107
presented in the text. ) ) Agree High
7. 1check to see if my guesses about the text are
: 3.95 1.12 .
right or wrong. Agree High
Overall Mean 3.75 1.18 Agree High

Note: 4.21—- 5.00 Very High; 3.4% 4.20 High; 2.61 3.40 Moderately High; 1.822.60 Low; 1.00- 1.80 Very Low

Table 7 discloses the level of global reading strategy of the pupils. It Hageaall Mean rating of
3.75 with SD=1.18, which is described as Agree and interpreted as High. Tihegesdhat the pupils have
intention, carefully planned techniques, and a purpose in mind when repirgewing the text length and
organization. Proficient readers plan before reading (The Black Sheep @dmrad22)

The table also presents the indicator, | check to see if my guesses alieut éine right or wrong. It
got the highest Mean rating of 3.95 with SD=1.12, which is described as Agrégempdeted as HighThis
means that the pupils used their prior experience or knowledge tcstamdkthe text that they were reading
Moreover, they already have in mind what the text is all about, but they still readttteederfirm what they
have in mind. According to Carrell and Eisterhold (2017), emphasizingnihertance of global reading in
improving reading comprehension. They found that global reading aleader to activate their background
knowledge, make predictions and form an initial understanding of the text.

On the contrary, the same table presents the indicator. When reading, Iwiezide read closely
and what to ignore, which obtained the lowest Mean of 3.27 with SD=@88h is described as Undecided
and interpreted as Moderately High. This implies that the pupils need to stretigghstrategy on how to
discriminate important details and the less relevant in the text to fully comprehend whatethregdiang.
Noting details is an important reading comprehension skill. When pupils note dewjlqeibome able to
perform more difficult comprehension skill like summarizing and synthesizigf( 2022). More so, it is
important that the teacher supervises the pupils when they are reading alterigrasizes the importance
of the clues or important details that help them understand what they are reaingillThelp them answer
any questions about the selection when they are done reading.

Problem 3. What is the reading performance of the pupils?

Table8
Frequency and Percentage Distribution of the Reading Performance opile Pu
Reading Level Frequency Per centage
Independent 83 49.4
Instructional 39 23.2
Frustration 46 274
Total 168 100

Table 8 presents the frequency and percentage distribution of theggeiformance of the pupils.
It can be gleaned from the table that the majority of the pupils are indepeeaées,with a frequency (83
or 49.4%). This is followed by pupils at the frustration level with a frequeh¢#6 or 27.4%) and (39 or
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23.2%) belonging to the instructional level. The data implies that the majbptypd-respondents can read
text on thei own with ease. Further, they hardly make any errors when reading thentkkas excellent
comprehension of the story. The child can read the story alone witideace. However, half of the pupils
need the support of the teacher or parent to enhance theirgeeiformanceCabalo and Cabalo (2019)
emphasized that participation of the parents in developing the reading competéray dfild is of utmost
importance. Reading activities are not to be limited inside the classroom, mearders tend to read just
because they are instructed by their teachers to do so. Whether at schbdh®rconvenience of their
respective houses, a habftreading must be developed by the pupils.

Problem 4. Is there a significant relationship between reading performance and the leveadihg
motivation and reading strategies of the pupils?

Table9
Correlation Analysis Between Reading Performance and Pupils' Motivaio Reading Strategies
Variables R-value P-value Decision on Interpretation
Ho

Curiosity (intrinsic) 0.54** 0.047 Reject Significant
Enjoyment (intrinsic) 0.030** 0.042 Reject Significant
Recognition (extrinsic) .042** 0.034 Reject Significant
Competition (extrinsic) 0.048 0.536 Accept Not Significant
Global Reading Strategy 0.021 0.783 Accept Not Significant
Support Reading Strategy 0.015 0.849 Accept Not Significant
Problem-Solving Reading Strategy 0.044 0.572 Accept Not Significant

**_Correlation is significant at the 0.01 level {@ied).

Table 9 presents the correlation analysis between the reading performancpugiilhand the level
of motivation and level of reading strategies. It can be gleaned from the tabttlosity, enjoyment, and
recognition are statistically related to the reading level of the pupils, as esitlgntheir P-values. Curiosity
with  (P-value=0.047<0.05); Enjoyment with (P-value=0.042<0.05; and od®dmn with (P-
value=0.034<0.05). Thus, the null hypothesis is rejected on thisdyrdtaerefore, curiosity, enjoyment, and
recognition are statistically associated with the reading performance of the phpifndings find support to
the study conducted by Wu et al. (2019) which revealed that reading motivedisrelated to reading
comprehension. Moreover, the research indicates that motivation plays a sigmdiean how well pupils
learn to read and in how much they read (Toste et al., 2020).

Furthermore, the table also shows that competition as extrinsic motivation, global r=eatiegy,
support reading strategy, and problem-solving straiegyt statistically related to the reading level of the
pupils as revealed by their P-values. Competition with (P-value=0.536>0.05); Gledding Strategy with
(P-value=0.783>0.05); Support Reading Strategy with (P-value=0.849); abtefrSolving Strategy wit
(P-value=0.572). Therefore, the null hypothesis is accepted on thisdyrdihus, competition and the
strategies in reading employed by the pupils has no bearing on theirggeiformance. This is supported
by the study conducted by Jusoh and Abdullay (2016) revealingaring on the overall strategies preferred
on learning English as a Foreign Language and English as a Second le&Andi@gever, significant
differences were founith support strategies.

4. Conclusions and Recommendations

Based on the significant findings, the following conclusions were drawn:
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1. The pupils were both intrinsically and extrinsically motivated to read. fdeael/because of their
curiosity and the satisfaction or enjoyment and the recognition they caomeatsading.

2. The pupils used all the strategies in reading in order to understandtttizatekey read. This
suggests that the teacher may create a situation where the pupils can apply the stra¢egies)in

3. Almost half of the pupil-respondertan read a text on their own with ease and can read the story
alone with confidence. Howevea,significant number of pupils find reading materials so difficult that they
cannot successfully respond to them

4. Curiosity and enjoyment as intrinsic motivation and recognition as extriagie $ignificant
bearing on the pupils’ reading performance level, as well as recognition.

Based on the findings of this study, the researcher came up with tiv@rigllecommendations:

1. The teacher may select reading materials that are interesting and enjoyaipistethat their
interest can be sustaidand they would be able to understand the text that they read.

2. If possible, the teacher can use activity-based or technology-drivebaapes to sustain the
enthusiasm and interest of the pupils to read.

3. An intervention program may be implemented by the teacher to hells pip are at the
frustration and instructional levels for them to be at the independent level.

4. The school head may endorse the intervention plan to subject sedch&mnglish for
implementation.

5. Future research may be conducted in the future exploring otherlesraaid wider scope to
validate of refute the results of this study.
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