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Abstract

The study was conductéd assess the online learning and performance of E8hdiessamidst pandemic. Specifically,
this study seeks to attain the following objectives: meathe level of challenges encountered and the Ié\@ping strategies
employed by ESL learners in English and its relationshiprm@te the level of performance of ESL learners and tfiereince
between their performance iff and 29 quarterin English and measuitthe challenges and coping strategies significantly affect
the students’ performance.

The researcher used the descriptive methatktermining the level of challenges, coping strategiegparfdrmancef
ESL learners and employed a survey-type questionnaireethissasthe main research instrument of the study. The refpaa
were one hundrefl00) ODL students (Grade 7-10) Junior High School Departmeat Sta. Catalina INHS in Online Distance
Learning.

While, Mean and standard deviation were used to determirevibleof challenges, coping strategies and performance
of ESL learners. Furthermore, Spearman correlation waktasgetermine the relationship between the challengesapidg
strategies of respondents while t-test was tse@termine the difference between ESL performaimcEsiglish for Quarter 1 &

2. Lastly Spearman Rho was usedietermingf challenges and coping strategies significantly affecttthients’ performance.

The data revealed that ESL learners met challesiggelsl oder ate Extent Challenging in terms of self-regulation,
technological and competency, student isolation, meetth challenges and learning environment challeageslicated by
an overall mearnof 4.03,3.74, 3.61,3.77 and standard deviatibrl.50,1.65,1.74,1.60. Howevdn termsof mental health
challenges it yielded a mean score 3.36 and standardideveatl.65at Small Extent Challenging.

Furthermoreasfor coping strategies ESL learners employetkrmsof diversions, social/interpersonal coping strategies
and coping strategies were markedFasquently as showed by overall mean of 4.63,4.58,4.78 and standardialewid
1.31,1.44,1.13.

Thus, there ig weak identified relationship between the challenges met and coping strategies empigybe ESL
learners. Therefore, the hypothesis was rejected. Mergtine performance of ESL learners fhahd 29 quarter in English was
verbally interpreted agery Satisfactory with quarterly average at 88.44, 89.37 and standard deviatioB®Qf3182. Also, there
is arecognized differ ence between thesland 29 quarter performanaaf ESL learners. Hence, the hypothesis was again accepted
Moreover, there is a weak significant relationship leetwchallenges and coping strategies to thantl 29 quarter grades of
ESL learners in e-learning in terms of mental health eadhing environment challenges and diversion and sociaipénsonal
coping strategies. Therefore, the hypothesis was agaia accepted.

Consequently, it is recommended that future researchetddsconduct an extension for the quantitative component
through surveys and involving a larger saniplthe different levels of education.

Keywords: Challenges, Coping Strategies and Perfocman

1. Main Text
Introduction

English among the academic subjects is being considergthlisnging. In the Philippine schools, learners en@sunt
difficulties in English especidf when the COVID-19 pandemic experiencelll over the globe. Distance learning was

implemented as the Department Education mandated to reduspribel of the virus among schools to protect childre
Intensified by the global pandemic. New Normal in Educatias introduced. The teaching- learning tasks that hadiorzadity
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been carried out in the school through face-to - face apprmoved to the electronic learning approach. Englishglenging
and become more challenging because of the current citudttarners are required to adopt in the new normal sef-up o
education.

In line with this, the implementatioof online learning caused different risks, challenges, astholeso the students
andteachers because despmitall the effortan continuing education during the covid-19 crisis theredotof problems arises.

Given today’s uncertainties, it is vital to gain a nuanced understanding of students’ online learning experience in times
of the COVID-19 pandemic. To date, many studies hawstigated this area with a focus on students’ mental health (Copeland
et al., 2021; Fawaz et al., 2021), home learning (Suryamah, &020), self-regulation (Carter et al., 2020), virtual learni
environment (Almaiafetal., 2020; Hewet al), andstudents’ overall learning experience (e.g., Adarkwah, 2021; &ay).

Therefore, this paper intenttsunderstand these challenges franidents’ experiences, coping strategies they employed
and their performance since they are the one tleailamately impacted when the issue is about the leamipgriencedt also
seekdo explore areas that provide inconclusive findings, theseltyng the patfor future research.

Background of the Study

Since the global pandemic has shifted every life aspgmeayle; education took one of its biggest reforms frora-fac
to-face class, Departmeat Education has proposed the new norima&ducation.

With this, numerous adjustments have been done from thiédiiin of the modules, discussing the most essential
learning competencies, and other learning resources aligiiee Kto 12 curriculum and setting-up online classes.

As mandated by the DepBdemorandum No. 18, s. 2020 entitled “Policy Guidelines for the Provision of Learning
Resources the Implementation of the Basic Education Learning Contirlity ”, the Department of Education formulated the
Education Learning Continuity Plan to ensure that quality learrppgrounities are provided to our learners in a safe manne
through different learning delivery. One among the learning dediwés the online distance learning, with this mode; geeaf
technology is more highlighted.

Generally, learners considered English as one of the hatgdgects that worsen by the current situation. Traciicy ba
during the first year of implementation of online diseuhearning, Sta. Catalina Integrated National High Schimments from
school year 2020-2021 experienced difficultieadoptingn online distance learning which restatpoor performancm English
Subject. In line with this, the researcher has conducteddkearch attempting to measure the level of clygkeESL learners
encountered and evaluate the level of coping strategietoyed by ESL Learners in English; and relate it to thiemeance of
ESL learnerdn online distance learning.

Moreover, since Sta. Catalina Integrated National FBghool is adapting the online learning modality for diséa
learning this study is also conducted for the followingsoea. First, the outcome of the study will help leartefamiliarize
themselves to the challenges and its level in ammileg set up that will help them in enhancing and improvinig kerning
coping strategies and performance in English. Second, thésresay provide insight to the teachers to understandriliee
needs and styles of the students for them to utilizéd¢lse methods and modes to engage and motivate the ESlrdaaree
learning in English. Lastly, this information would alsodviical in revisiting the typology of strategiesan online learning
environment and it will help to develop a strategic dtanthe successful implementation of e-learning in English ae v
technologyasa positive step towards evolution and chdiogeéhe benefitof the students.

Theor etical Framewor k

The theory and concepts stated herein provided valuafidariation to the researcher in constructing the study's
framework.

This studyis supportedy Mezirow(1997)theory of transfor mative lear ning. This theory explains that learning begins
when the learners experience an anticipated situationisc@ort position. The outbreak of the COVID-19 pandecnaated
dissonance in the education system around the world, amdtgaradigm shifts and transformation in higher education.
Transformative learning is the expansion of consciehgmigh self-adaption to a changing situation. Mezirow beli¢vas
disorienting dilemma causes alterations that leads tatoagdifferences and dramatic changes in the educatios.tfibory is
suitablefor the current paper becatusexamines students' experiemtéeaching and learning during a sudden transformation
Philippines education. The theory of transformative learfingses on experiences of a person to the learning situdtiis
theory proposes that learners experience challengingdasksg the paradigm shifts so that they should be encouragdkeithko
critically and rationally to measure their understandifithe learning process (Hashemi et al., 2021). Mezirowtp@ut that
transformative learning happens when the learners intsithicthe environment and integrate with the learnirgcess.

Moreover, the potential challenges examiimetthis studyis largely basedn Rasheeétal.’s (2020)r eview of students’
experiencein an online lear ning environment. These challenges are grouped into five general clustenglyaelf-regulation,
technological literacy and competency, student isolatiechnological sufficiency, and technological complexitaltenges
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(Rasheegtal., 2020p. 5). But the researcher only selected three clustdreeggllation, technological literacy and'gpmpetency,
student isolation and adopted another two clusters from (Seglal., 2014; Xue et al., 2020). These are mental heatth an
learning environment challenges.
While for the possible learning strategies employ by théesits in connection with the challenges, they ertevad in
online distance learning the researcher adopted therigazoping strategies suggbegtBlake Flannery’s a master list of coping
methods and skills or ganized into categories (2016). This includes the followingiver sions, social/inter per sonal coping and

cognitive coping.
Statement of the Problem

The studyaimsto reveal the challenges, coping strategies and perfornoduic®l learnergn SCINHS Majayjay.
Specifically,it soughtto answer the following questions:
1.What is the level of challenges ESL learners encoutere-learningn termsof:
1.1self-regulation challenges
1.2technological literacy and competency challenges
1.3student isolation challenges
1.4mental health challenges
1.5learning environment challenges
2.What is the level of coping strategigfsESL learners employdd e-learningn termsof:
2.1diversions
2.2sociallinterpersonal coping
2.3cognitive coping
3. Isthere a relationship between the challenges in eitepamd the coping strategieSESL learners.
4. What is the levebf performancef ESL Learnerén English for Quarter 1 and 2.
5. Is there a difference between the performasfdbe ESL learnerasto their grades the Fand 29 quarter.
6. Do challenges and coping strategies significantly affecttthients” performance.

Research M ethodology

This study was conducted to address the challenges anathi@decoping strategies employed by Junior ESL learners
of Sta. Catalina Integrated National High Sch&y#2021-2022. The population consisf€ODL students from Grade 7-10. The
respondents were one hundred (100) ODL students (Grade 7-10)dn Highh School Department of Sta. Catalina INHS in
Online Distance Learning. The students have been engagedirie learning in both synchronous and asynchronous modes.
Furthermore, Sta. Catalina INHSthe only school that offel@DL classin Majayjay and nearby Municipalities.

In this study, the respondents were selected using stuladi®pling technique. Moreover, in measuring the number of
samples in this study, the researcher uses Slovin farrmiis formula uses to determining the number of samples thcs
population. The samplef this study is 100 students.

The researchers secured a permit to conduct the stuthy. &8alina Integrated National High School. Uporraya,
Informed consent was sought from the participants priteio involvement it is in theSipart of the google form survey, they
were oriented about the objectives of the study andktieateof their involvement. They were also briefedutltibe confidentiality
of information, their anonymity, and their rigiwtrefuseto participaten the investigation.

Afterwards, materials were disseminated via Google faim®DL learners of Junior High School Department of
SCINHSto measure the levelf challenges and coping strategies they employed inG@Halir classesn English.

Moreover, the researcher also, asked the English Tesaghthe students participatgdthe research survey the caply
their *and 29 Quarter gradeim Englishto measure the levelf performance of ESL LearnersEnglishin ODL.

Later, data were gathered, recorded, given appropridististd treatment, analyzed, and interpreted.

The researchers secured a permit to conduct the stutly. &8alina Integrated National High School. Uporrays,
Informed consent was sought from the participants priteio involvement it is in theSipart of the google form survey, they
were oriented about the objectives of the study andktieatsof their involvement. They were also briefed alloetconfidentiality
of information, their anonymity, and their rigiotrefuseto participaten the investigation.

Afterwards, materials were disseminated via Google faon®DL learners of Junior High School Department of
SCINHSto measure the leveff challenges and coping strategies they employed in@zlir classesn English.

Moreover, the researcher also, asked the English Tesachthe students participatedthe research survey the copy of
their 2 and 2¢ Quarter grades in English to measure the level of perfaenaf ESL Learners in English in ODL.Later, data
were gathered, recorded, given appropriate statistezhtient, analyzed, and interpreted.
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For the investigation and data collection, an onlingegubased questionnaire was designed to estimategherise
learning challenges and learning coping strategies thelydusag the unprecedented health and economic cnditha possible
effect ofit to the performance of ESL learnénsEnglish. The questionnaire is composed of two parts.
The first part contains 35 questions on the common ctgaiein online learning by ESL in terms of self-regulaion
items), technological literacy and competency (7 itemsi)desit isolation (7 items), mental health (7 items) and learning

environment challengds items).

While the second contains 21 questions integet some of the learning coping strategies employed by BE8heieto
reduce the effect of the challenges, they encountered domiivge distance learning in connection wiversions (7 items,
social/inter per sonal coping (7 itemg and cognitive coping (7 items.

The last part is dedicated to rating scale to be evaluatttelrgspondents: In terms of level of challenges encadhter
level of coping strategies employed and level of perfoai English.

Once the measuring instruments have been retrievedesiearcher processed the raw data into quantitative fata
processing involves input, this involves the respotsdse measuring instrument of the subjects of the study.

The frequency distribution was employed in the study for therigise presentation of variables after the data were
coded, tabulatednd analyzed. A frequency distributi@ma list, tableor graph that displays the frequency of various outcames
a sample. Each entiy the table contains the frequerarycountof the occurrencesf values within a particular grou interval,
and in this way, the table summarizes the distributforaluesin the sample.

Mean can be considered as the center of the gravityedfistribution and is the most appropriate measure éfaten
tendency when the data are in the interval rati@tio scale.

Standard Deviation helps to know how a set of data bliges or how disperse the data are. This calculatiosatull
because it allows for the same flexibility regardingtfartcalculations and yet also expresses variation isghe units as the
original measurements.

To test the significant relationshg the responses of subjects, the Spearman rho wereditdizeveal the relationship
between the challenges and coping stratemfi&SL learners with their performance in English subject

Resultsand Discussion

This chapter presents the analysis and interpretation of data gathered that investigated ESL learners’ online learning
experiencén English within the contexif the pandemic. Specifically, the researcher identtfiedevel of challenges that learners
experienced, how the challengdsCOVID-19 pandemic impacted their online learning performaaue the strategies that they
used to confront these challenges.

Table 1. Levelof Challengesn e-learningn terms of Self-regulation challenges

STATEMENT MEAN SD REMARKS

1.1 feel that facde-face contact wittmy teachelis necessary to understan% 23 107 very great extent

more the lesson. ' ' challenging

2.1 have limited preparation befoes online class. 4.38 1.16 great extent challenging

3. | have poor time management skills during online classes. 384 1.39 moderate extent
' ' challenging

4.1 lack the abilityto controlmy own thoughts, emotions, and actions durir’@99 1.48 moderate extent

online classes. ' ' challenging

5. | believe an online is possible butfor learning Englishjt would be 5 75 1.54 moderate extent

difficult. ' ' challenging

6. | fail to get appropriate help during online classes. 351 155 moderate extent
' ' challenging

7. 1fail to properly use online peer learning strategies 353 1.49 moderate extent
' ' challenging

Overall Mean = 4.03
Standard Deviation = 1.50
Verbal Interpretation = Moderate extent challenging
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The studentata great extent challenging, prefer facdace modality because they feel that they were napgytipared
for online instruction (M=5.23, SD=1.07). Whila very great extent challenging, the students feel thatetdarnings difficult
because they find difficulties in managing their time (M8 SD=1.16). On the other hand, at a moderate extentrdiatie
they failedto get appropriate help during online class (M=3.51, SD=1.55)

The students met challenggsa moderate extent challengiimgtermsof self-regulationasindicatedby an overall mean
of 4.03 and standard deviatioh1.50.

The abilityto effectively employ self-regulation skills mageven more criticah distance education environments than
in traditional classrooms because many students faliffidtult to manage their learning distance learning environments.

This finding is parallel with the study of Torres-Pagan &€ep&a, (202Q)The result of their study reveals that teachers
play a countless support, provide feedback and encouragemtbietstudents and they prepared to have atéafaee learning
than virtual learning.

Table2. Level of Challengem e-learningn termsof Technological Literacy and Competency Challenges

STATEMENT MEAN SD REMARKS
1. I resist learning technology. moderate extent
? ¥ 4.02 172 challenging

2. | perceive technologgsa barrierto get help from others during online ¢ 4.08 159 moderate extent
' ' challenging

3. I'lack knowledge and training in the use of technology. 3.66 171 moderate extent
' ' challenging

4.1 have poor understandimd directions and expectations during onlin 3.42 158 some extent

learning. ' ' challenging

5. Ilack competence and proficienicyusing various interfaces systems 371 152 moderate extent

allow meto control a computeor another embedded system for studying ™" ' challenging

6. | lack the ability to effectively use technoldagyfacilitate learning. 368 166 moderate extent
: : challenging

7. | cannot easily adapb new and unfamiliar technology uge online 362 1.70 moderate extent

class. ' ' challenging

Overall Mean = 3.74
Standard Deviation = 1.65
Verbal Interpretation = Moderate extent challenging

Among the possible challengiestermsof technological literacy and competency the studentdaenesl technologgs
a barrier to get help from others during online classnab@derate extent challenging (M-4.08, SD=1.59), Also they teddhat
they resist in learning technology (M=4.02, SD=1 a@noderate extend challenging. While they refused tedbat they had
a poor understanding of direction and expectations duringeoclass with remarked as some extent challenging (M=3.42,
SD=1.58).

The respondents encountered challengesnoderate extent challenging terms of technological literacy and
competency as reflected on a mean score of 3.74 andiastl deviatiof 1.65.

Technological Literacy and Competency Challenges had eelditiverse effect: students’ online learning experience.
Furthermore, it also shows that during the changed indheagional system students encountered challenges in adapthng i
new set upf education using technologygthe new mode of learning.

Olesova, Yang, & Richardson (2011) revealed that dd¢kchnology skills and inadequate background experience with
online learning are constrairttsonline learningof the students.

Table 3. Levelof Challengesn e-learning in terms of Student Isolation Challenges

STATEMENT MEAN SD  REMARKS
1. | feel disinterested during online class. 3.03 1.67 some extent challenging
2. | feel emotionally disconnected isolated during online classes. 3.28 1.69 some extent challenging

3. | ableto goto classat times and locations that | choose insteéteing 361

tied to a set ime and place. 1.73 moderate extent challengin
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4. | feel unease and uncomfortableusing video projection, microphone 2

and speakers. 3.37 1.74 some extent challétying

5. I am thinking about the difficult lessons, packed schedules, stowl .
internet without somebody to talk around makes mesfekl 359 1.61  moderate extent challengin
Zol:em not comfortable with spending several haatra timeon a computer 3.32 1.73 some extent challenging

7. | wantedo meet my teachesr classmates in person. 5.03 1.21 great extent challenging

Overall Mean = 3.61
Standard Deviation = 1.74
Verbal Interpretation = Moderate extent challenging

As for student isolation the students at great extentestgifig emphasized that they wanted to meet their teaclder
classmates in person (M=5.03, SD=1.21). They also highlightetbdérate extent challenging that they preferred to have a
traditional €t up of learning that virtual interaction (M=3.61, SD=1.73h the contraryat some extent challenging they stressed
that they never felt disinterested durergonline class learning (M=3.03, SD=1.67).

ESL learners seen challeng@snoderate extent challenging in terms of students’ isolation as mirrored on a mean score
of 3.61 and standard deviatioh1.74.

Some students feel unmotivated during online class dueltion that led them to have difficulties in learningeT
persmaof a teacher is largely influentiad ensuring the success or failure of the students.i¥biscause of the strong influence
a teacher has on their students by way of consciouslyaamgciously guiding the students during their interactions.mhtser
reinforces that the presenckteachers and fade face learning canndtereplaced using media (platforms)

This is further proven by the study of Nambiar (2020) arfth® & Beyhan (2020) the study reveals that teachers and
learning environment had a crucial rofestudents’ satisfactiorin online learning.

Table4. Levelof Challengedn e-learningn terms of Mental Health challenges

STATEMENT MEAN SD REMARKS
1. | sometimes experience laokfocus and motivation and | nurture th 3.62 159 moderate exten
idea of giving up ' ' challenging
2. | feel uncomfortable being the centémttention during online classes. 3.37 1.53 some extent challenging

3. lamoverwhelmed witsomany taskser activities from different subjects

. 3.18 1.85 some extent challenging
It is overloaded.
4. | have a lobf activities that | ended up just answering the adtisin the moderate exten
: 3.54 1.64 )
module and did not study the lesson at all challenging
ﬁ;sltcry at times because | do not know which actitatfinish and submit 3.36 167 some extent challenging
6. lamnot totally convinced that | will get the same vadfieducation from 301 168  some extent challenging

anonline course.
7. | have poor understandirad directions and expectations during onli 3
learning.

Overall Mean = 3.36

Standard Deviation = 1.65
Verbal Interpretation = small extent challenging

41 1.58 some extent challenging

ESL learnersit moderate extent challenging sometimes experienceafdokus and motivation and nurture the idea of
giving up (M=3.62, SD=1.59). Subsequently, at moderate extenecpadly they just answered activities without understanding
the lessons well (M=3.54, SD=1.64). On the other harnghrae extent challenging the students is not fully caredrthat tiey
will get the same value of learning franonline class (M=3.01, SD=1.68).

ESL perceived challenges as for mental health at sswédht challenging yielded a mean score of 3.36 and standard
deviationof 1.65.

Learners despite feeling uncertain towards the futureresgptheir hopefulness and optimism and see themselves
emergent from the pandemic as self-reflective, resjlead socially responsive individual.
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Gonzales (2020) identified mean depressive symptoms with gmigtems for anxiety among the reéspoggents, while
stress levels did not yield any significance and fonocffect of the educational level on anxiety, same thighresult of this

study.

Table5. Levelof Challengesn e-learning in terms of Learning Environment challenges

STATEMENT MEAN SD REMARKS
1. Home set-up limits the completiof certain requirements fony subject

) . 4.06 1.40 moderate extent challengin
(e.g., laboratory and physical activities.
2. | experience distractiomt homeasa learning environment. 3.95 1.57 moderate extent challengin
3. I experience online distraction sua$social media during online classe 3.78 1.56 moderate extent challengin
4. Thereis no proper space for learningt home. | cannot focus ani 3.41 1.66  some extent challenging
concentrate.
5.1 can_n_o_t_ entirely have a full focus studying singe still have 3.83 1.63  moderate extent challengin
responsibilities at home.
6. | have difficultiedn selecting the besime and area for learningthome. 3.63 1.71  moderate extent challengin
:ﬁ;tehrgz limited acces® textbooks, worksheets, and other instructio 3.72 1.64  moderate extent challengin

Overall Mean = 3.77
Standard Deviation = 1.60
Verbal Interpretation = Moderate extent challenging

The respondents at moderate extent challenging stated thatdsb-up limits their completion of certain requirements
for their subjects (M=4.06, SD=1.40). While they expresdedoderate extent challenging that they feel distracted \eaening
at home (M=3.95, SD=1.57). On the contrary, they rejeatesbme extent challenging that they cannot focuscandentrate
during online learning (M=3.41, SD=1.66).

Respondents perceived challenges in terms of learningpamént at moderate extent challenging generated a mean
score of 3.77 and standard deviation 1.60).

Learning environmental stimuli have been ofhthe key factors affecting the level learning intentaomong studentst
has shown that environmentaimuli can affect the students’ intrinsic learning motivation and hinder them to obtain the required
knowledge and skills, thus achieving the scheduled goals.

Thisisin line with study Jonass&tal. (2013)it reveals thattudents” engagemerih e-learnings obviously lower than
in faceto-face teachindpe proposes that one possible reasmybethat the student attentiam e-learnings easily distractetdy
other factors suchsdistractionathome, limitationsn learning space and facilities.

Table6. Levelof Learning Coping Strategi@stermsof Diversions

STATEMENT MEAN SD REMARKS

1. | play an instrument, sing, dance, act. 4.21 1.47 Occasionally

2. | watch televisioror movie. 4.89 1.18 Frequently

3. | clean and organizay environment. 4.99 0.94 Frequently

4. | do gardening. 3.84 1.29 Occasionally

5. | browse social media like FB, Instagram, and YouTtihe e 5.35 0.97 Very Frequently
6. | play an online game or play indoor games. 4.82 1.34 Frequently

7. |take a walkor go for a drive/ | take a break or vacation 4.31 1.27 Occasionally

Overall Mean = 4.63
Standard Deviation = 1.31
Verbal Interpretation = Frequently

Oneof the coping strategy a stude@inemployto cope with the challenges they encountésativersion. Basedn the
result, the students very frequently browse social medib (85, SD=0.97). Moreover, they also frequently clean anchirga
their environment (M=4.99, SD=0.94). While they occasionally daleyawhenever they feel stressed in their online class
(M=3.84, SD=1.29).
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In termsof diversionsijt attained a mean scopé4.63 and a standard deviatiohl.31 and markedsfrequenif among
students.

Though remote learning poses serious educational problamienss still cope by diverting their attentitmleisure
activities and merrymaking. Students were more likelyge recreational skill approaches to cope with stressérits ratlr
than through physiologicalr socio-psychological means.

Thisisin line with the claimof Shamsuddietal., (2013). Thiss carrespondingly practicedy students who feel stressed
they classify it as a coping strategy that are employetiviert attention away from a stressor and towar@rothoughts or
behaviors that are unrelataathe stressor.

Table7. Level of Learning Coping Strategies in terofi§ocial/Interpersonal Coping

STATEMENT MEAN SD REMARKS

1. | talk to someone | trusted abooy problemin ODL class. 4.66 1.27 Frequently

2. I spend time with friends and/or family wheneverel firess. 4.62 1.38 Frequently

3. l askfor help and advice froimy teachers and guardians. 4.27 1.50 Occasionally

4. 1 tryto make fun or find happiness on the difficult situations. 4.93 1.23 Frequently

5. I cry whenever | feel stress. 3.87 1.81 Occasionally

6. | prayor meditate. 5.32 0.93 Very Frequently
7. 1 set boundaries and say "no" 4.42 1.34 Frequently

Overall Mean = 4.58
Standard Deviation = 1.44
Verbal Interpretation = Frequently

Another coping strategy students can used is the soagh@rsonal coping strategies. ESL learners frequently pray or
meditate (M=5.32, SD=0.93). Furthermore, they try to makefurappiness in difficult situations (M=4.93, SD=1.23),thety
occasionally cry whenever they feel stressed (M=3.B#1331).

As for social/interpersonal coping strategitegot a mean scod 4.58 and a standard deviatioiil.44 and was marked
asfrequently.

Considering the sudden migration to remote learning, stsigdad undergo emotional adjustments religious belief,
happiness and socialization provides a sense of resolgedially isolated ESL learners.

This coping strategy is similarly practiced by students énBhaloran (2020), when they are overwhelmed with many
tasks, students resad praying and tryingo find happines spite difficult circumstances.

Table 8. Levelof Learning Coping Strategies in terms of Cognitive Coping

STATEMENT MEAN SD REMARKS
1. | learnto live with the situation by accepting it. 5.15 0.87 Frequently
2. | always tryto see something goad difficult situations. 4.99 0.93 Frequently
3. I do something about the situation, | take adiiomegate stressors. 4.70 1.00 Frequently
4. | accept challenges with a positive attitude 4.99 1.05 Frequently
5. | act oppositef negative feelings 4.55 1.17 Frequently
6. | believe that high quality learning can take plad@aeuit faceto-face interaction. 448 1.28 Frequently
7. | lowermy expectationso difficult situation. 4.60 1.35 Frequently

Overall Mean = 4.78
Standard Deviation = 1.13
Verbal Interpretation = Frequently

Students learned to live with the difficult situationsdegepting it (M=5.15, SD=0.87). They also cope with sfuts
situations by tryingo see something goooh it (M=4.99, SD=0.93) and accept challenges with positive d&i{M=4.99,
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SD=1.05). On the contrary, students refused to believe thatduiglity learning can happened W|thout fdé&ﬁéé"g@geractlon
(M=4.48, SD=1.28).
In general, in terms of cognitive coping strategies it rehehmean score of 4.78 and standard deviation of 1.13 and
was revealeasfrequently by ESL learners.

To lessen the cognitive stress brought by the new nommebucation some students attempt to gain control by
influencing existing realities through personal acts aredrgidt to adapt themselves to existing realities througimmizing their
psychological impact. Which imply thinking favorable abthe situation and its consequences, maintain a poséiationship
with emotions suclascompassion, hope, gratitude and joy.

In general, these findings coincide with those found byBal 2020 according to his study the main cognitive coping

strategies used by students were positive self-focalizatidireappraisal.

Table 9. Level of Performancef ESL Learnerin Englishin Online Distance Learninig termsof 15 Quarter

STATEMENT MEAN SD REMARKS

90-100 46 46.00 Qutstanding

85-89 34 34.00 Very Satisfactory

80-84 17 17.00 Satisfactory

75-79 3 3.00 Fairly Satisfactory
Below 75 0 1.04 Did Not Meet Expectations
Total 100 100.00

Overall Mean = 88.44
Standard Deviation = 4.30
Verbal Interpretation = Very Satisfactory

The level of performance of ESL Learners in English inir@nDistance Learninigp termsof the F' quarter. Oubf one
hundred (100) respondents, a tatbdorty-six (46) or about 46.00%f the population performenh an outstanding level. Thirty-
four (34) or about 34.00% of the population performed very satisfadgt@®n the Contrary, three (3) respondents perfororea
fairly satisfactory level.

Generally, the students’ performance in the 1%t quarter averaged at 88.44 with a standard deviation of 4@B@vas
interpreted as very satisfactory.

In spiteof the challenges encountey ESL Learnerin distance learning education they were ablgope up easily with
the new set um educationlt is evidenton the grades they earnadEnglish on I Quarter.

The resulbf this studyis in line with the researcbf Gonzalestal. (2020Q. They found out that confinemeott students
during the pandemic had no significant effects on their pedioo They attributed these resultsttalents’ continuous use of
learning strategies whicim turn, improved their learning efficiency.

Table10. Levelof Performancef ESL Learnersn Englishin Online Distance Learninig termsof 2'd Quarter

STATEMENT MEAN SD REMARKS

90-100 59 59.00 Outstanding

85-89 28 28.00 Very Satisfactory

80-84 13 13.00 Satisfactory

75-79 3 3.00 Fairly Satisfactory
Below 75 0 1.04 Did Not Meet Expectations
Total 100 100.00

Overall Mean = 89.37
Standard Deviation = 3.82
Verbal Interpretation = Very Satisfactory

The level of performance of ESL Learngr€nglish in Online Distance Learnifmgtermsof the 2¢ quarter. Oubf one
hundred (100) respondents, a tatiifty-nine (59) or about 59.00%f the population performesh anoutstanding level. Twenty-
eight (28)or about 28.00%f the population performed very satisfactoridn the other hand, thirtegfa3) respondents performed
on a satisfactory level.

Overall, the students’ performance in the 2"? quarter averaged at 89.37 with a standard deviation of 3.82 akdchas
very satisfactory.
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In spiteof the challenges encounter by ESL Leariredistance learning education they were abledpe Uup ggsily with
the new set up education. lts evidenton the grades they earned in English 8hQuarter.
The findingis similar with the study of Gonzélez-Gometzal., (2016). Resultef the studies show that the students

perform much bettdn online learning tham traditional learning.

Table 11. Relationship between challenges-learning and the coping strategiéshe respondents

Challenges Performance Computedr  Strength p-value Analysis
value
Diversions 0.289 Weak 0.004 Significant
Social/
Self-Regulation Interpersonal 0.461 Moderate 0.000 Significant
Coping
Cognitive Coping 0.227 Weak 0.023 Significant
Diversions 0.332 Weak 0.001 Significant
Technological Social/
Literacy and Interpersonal 0.370 Weak 0.000 Significant
Competency Coping
Cognitive Coping 0.248 Weak 0.013 Significant
Diversions 0.277 Weak 0.005 Significant
Social/
Student Isolation  Interpersonal 0.477 Moderate 0.000 Significant
Coping
Cognitive Coping 0.226 Weak 0.024 Significant
Diversions 0.291 Weak 0.003 Significant
Social/
Mental Health Interpersonal 0.454 Moderate 0.000 Significant
Coping
Cognitive Coping 0.207 Weak 0.039 Significant
Diversions 0.255 Weak 0.011 Significant
Learning Social/ N
: Interpersonal 0.448 Moderate 0.000 Significant
Environment .
Coping
Cognitive Coping 0.194 Very Weak 0.053 Not Significant

The table shows the relationship between the challéngelearning and the coping strategies of ESL leaindtaglish.

In termsof Self-regulationjt was detectetb have a weak relationship with Diversion (r=0.289) and Cignétoping
(r=0.461) whilejt has a moderate relationship with Social/Interpersonahgdr=0.461).

Similarly, Technology Literacy and Competency was alsgervedo have a weak relationship with Diversions
(r=0.332), Social/Interpersonal coping (r=0.370) and Cognitive cdp#ig248).

The same is true for Student Isolatibperceived to have weak relationship with Diversion 2%®) and Cognitive
coping (r=0.2) but has moderate relationship with Sdotalipersonal coping (r=0.477).

Furthermore, Mental Health also yieldexhave a weak relationship with Diversions (r=0.291) @odnitive coping
(r=0.207)on the contraryt has a moderate relationship with Social/Interpersoogihg (r=0.0.454).

Lastly, Learning Environment also have a weak relatigngith Diversions (r=0.255) and has a moderate reldtipns
with Social/Interpersonal coping (r=0.0.448) while, it waxt observed to have any relationship with cognitive apn
evidenced by the p-value exceeding 0.05.

Based on the findings. It is concluded that the following leaweoderate relationship with each other self-regulation,
student isolation, mental health and learning environctedtengeso social/interpersonal coping strategy while, self-regofati
student isolation, mental health and learning environnfeltenges to have a weak relationship with diversiorsa@gnitive
coping strategies. Therefore, the hypothesihis study was accepted.
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Table 12. Difference between the performaraf¢he respondentssto their gradesn the F and 29 quarter.

Performance MEAN t statistic Critical t p-value  Analysis

18t Quarter 88.440
-10.867 1.984 0.000 Significant

2" Quarter 89.370

Thereis difference between the first and second quarter grafdeSL learners. This dueto the computed t statistic of
-10.867 which suggests that th& Guarter grades are higher than tHelde to the negative sign.

Therefore, theres identified difference between th& and 2¢ quarter gradesf ESL learners. The hypothesis was again
accepted.

Table 13. Significant Relationship between challenges and cogliraegies in e-learning and the performarfd@e students.

Challenges/ Performance Computed r-value Strength p-value Analysis
Coping Strategies
18t Quarter 0.177 Very Weak 0.079 Not Significant
Self-Regulation
2" Quarter 0.166 Very Weak 0.100 Not Significant
Technological 1stQuarter 0.194 Very Weak 0.053 Not Significant
Literacy and
Competency 2 Quarter 0.187 Very Weak 0.062 Not Significant
18t Quarter 0.213 Weak 0.033 Significant
Student Isolation
2" Quarter 0.192 Very Weak 0.056 Not Significant
18t Quarter 0.238 Weak 0.017 Significant
Mental Health
2" Quarter 0.220 Very Weak 0.028 Significant
! N
Learning 1St Quarter 0.240 Weak 0.009 Significant
Environment 2nd Quarter 0.258 Weak 0.010 Significant
1stQuarter 0.316 Weak 0.001 Significant
Diversion
2"d Quarter 0.323 Weak 0.001 Significant
st i ifi
Social/ 1stQuarter 0.241 Weak 0.016 Significant
Interpersonal 2"d Quarter 0.224 Weak 0.025 Significant
st Very L
1stQuarter 0.160 Weak 0.112 Not Significant
Cognitive 2" Quarter 0.219 Very Weak 0.028 Significant
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As for challenges experienced by ESL learners the folloviitirfys were observed to have no significagggelationship
with the P and 29 quarter grades of ESL learners self-regulatib@uarter (r=0.177) and'2Quarter (r=0.166) , technological
literacy and competency'Quarter (r=0.194) and'2Quarter (r=0.187) and student isolation no significantioglahip with the
2" quarter (r=0.192) but have a weak significant relationsftip the ® quarter (r=0.213).

Furthermore, mental health was marked to have a weak sagttifielationship with thes1Quarter (r=0.238) and'2
Quarter (r=0.220aswell as, learning environment was also manifegiéthve a weak significant relationship with theQuarter
(r=0.240) and ? Quarter (r=0.258).

While, in termof coping strategies the following were markethave a weak significant relationship with tifeahd 2¢
quarter gradesf ESL learners. diversiorf'Quarter (r=0.316) and'®Quarter (r=0.323), social/ interperson@&iQuarter (r=0.241)
and 29 Quarter (r=0.224).

Onthe handOn the other hand, Cognitive was obsert@taveno significant relationship with the*yuarter (r=0.160)
and weak significant relationship with th® guarter (r=0.219).

From the findings above, we can infer that there iseakwsignificant relationship between challenges and coping
strategies to theland 29 quarter grades of ESL learners in e-learning in termsesftah health and learning environme
challenges and diversion and social/ interpersonal copiaiggies. Therefore, the hypothesis was accepted.

Consequently, the researcher hypothesized that the penfcerof ESL learners was affected of the sudden change in
education broughty covid-19 pandemic.

Summary of Findings

As for theLevel of challenges of ESL learners (1.1) in termsof self-regulation challengesattained a mean scooé
4.03 and a standard deviatioiil.50 and waSM oder ate extent challenging”. (1.2)asfor technological literacy and competency
challengedt achieved a mean score of 3.74 and a standard devidtio®b and markeds“M oder ate extent challenging”. (1.3)
for student isolation challenges reached a mean scoB6af and a standard deviation of 1.74 and was Moderate extent
challenging. (1.4) as for mental health challenges garneregha store of 3.36 and a standard deviation of 1.65 and medifes
as “Small extent challenging”. (1.5) in terms of learning environment challenges it gotean score of 3.77 and a standard
deviationof 1.60 and showetiModerate extent challenging” among ESL learners.

While for the Level of Coping Strategies of ESL learners (2.1) in terms of diversions it attained a mean score 8f 4.6
and a standard deviatiari 1.31 and markedsfrequently among ESL learners. (2a&for social/ interpersonal coping achieved
a mean score of 4.58 and a standard deviation of 1.44 and yieddaéntly among the students. (2.3) as for cognitive coping
reached a mean score of 4.78 and a standard devi@tlob3 and was manifested frequently among the respondents.

Furthermoreijn termsof Relationship between challengesin e-lear ning and the coping strategies of ESL learners
(3.1) It revealed that theiis relationship between challengese-learning and the coping strategpé&£SL learnerén English at
0.05 level of significance. Therefore, the hypothesis Wascepted”.

Moreover asfor theL evel of perfor mance of ESL lear ner s (4.1)asfor students’ performancén the B quarter averaged
at 88.44 with a standard deviation of 4.30 and it was ireexgras‘Very satisfactory”. (3.2) while for students’ performance in
the 29 quarter averaged at 89.37 with a standard deviafi@82 andt was describeds“Very satisfactory”.

Additionally, Difference among performance in 1% and 2™ Quarter. (5.1) It exposed that theis difference between
performance of the studeritsEnglish in #and 29 quarter. Consequently, the hypothesis was accepted.

Lastly, Do challenges and coping strategies significantly affect the ESL learners’ performance (6.1) It infer that
there is &Weak significant relationship” between challenges and coping strategies to Yrand 2¢ quarter grades of ESL
learnersn e-learningn termsof mental health and learning environment challenges andsiimeand social/ interpersonal coping
strategies. Therefore, the hypothesis th&ecepted”.

Conclusion

In view of the aforementioned findings, the study has dri following conclusions:

The challenges identified by the ESL learners in onlistadce learning are the followirsglf-r egulation, technology
literary and competency, student isolation and lear ning environment challenges.

While the coping strategies employed by the respondentkseafellowingdiver sion, social/inter personal coping and
cognitive coping. Moreover, ESL learners performed well in English Subjearthermore, there afiRelationship” between
the identified challenges and employed coping strategies by the ESL learners as wedls a difference between their
performancein English in 1% and 2" quarter.

Lastly, there is a “Weak significant relationship” between challenges and coping strategies to¥rand 29 quarter
grades of ESL learners in e-learning in terms of mentattheald learning environment challenges and diversion acidl/so
interpersonal coping strategidherefore, the hypothesis wéAccepted”.
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Recommendation

Basedon the findings and the conclusions, the following aredtemmendations are offered:

1.Students may perceive insights and ideas in this study. faysare encouraged to familiarize themselves to
other challenges and coping strategies they may encamdeise in e-learning that might help them in enhancidg a
improving their performancia online distance learning.

2.Future researchers should conduct an extension for tmgitgtise component through surveys and involving
a larger sample in the different levels of education. @pjzroach will provide a broader perspective as regardeto t
challenges experienced and coping strategies emptdykd students amidst challenging tinoéthe COVID-19 crisis.

3.Future studies are advice to include other subjects teatuve total performance of the students in an online
distance learning.

4.Some limitations in this study need to be acknowledgedadddessed one limitation of this study is that it
exclusively focused on students’ performance. Future studies may widen the sample hyding all other actors taking
part in the teachingearning process. Researchers may go deeper by investigating teachers’ performance to have a
complete view of the situation and how different eleta@mteract between them or affect the others
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