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ABSTRACT

This study, students’ academic motivation and performance in post-pandemic edocéi
descriptive research. It involves 50 respondents representing thetushadts from whom the data needed
to elicit answers to the 1. The level of the student’s motivation in terms of intrinsic motivationago
Interest, Satisfaction, Enjoyment, and Goal. 2. The levghe student’s motivationin termsof extrinsic
motivation asto Reward, Punishment, Feedback, and Recognition. 3. The tévéhe student’s
performancean Englishin terms of Grammar, Vocabulary, Reading Comprehension, jpeldrs.

The study used the descriptive method of research, andheiteaade questionnaire was
employed as an instrument to gather the data and infiermaecessary for this study. The statis ticaltools
used were mean, standard deviation, frequency, percetagal-Wallis Test, and T-test were used to

test the hypothesis. From the procedure recapitulated abovmgdiceguestions were solved. The salient
points of the study presented found that grade 10 learners mastigmale, about
15-16 year®f age bracket, and with family, income ranging below P10,000t® students exhibit a high
level of intrinsic motivation in terms of interest, eynent, and goal to develop their perception in
developing skills and learning in schobleanwhile, learners received a high level of extrinsic mbtva
in terms of reward, punishment, feedback, and recognitiorth Wie data obtained, theudents’
performance was considered fartheir performancé Englishin termsof grammar, vocabulary, reading
comprehension, and Spelling.
With the computed ANOVA, data showed that there is a significant effect of the student’s profile
on the student’s performance in English having a p-value greater than 0.05 interpreted leading to the
acceptance of the alternative hypothedreso, computed ANOVA, showed that students’ academic
motivation haso significant effecon thestudent’sperformance in English having a p-value greater than
0.05 interpreted lead® the rejection of the alternative hypothesis
In accordance with the findingsd the study, there was a significant effetthestudent’s profile
on the student’s performance in English. It was implied that the student’s English performance depends
on their age, gender, and socioeconomic status. Also, a student’s academic motivation has no significant
effect on the student’s performance in English which entailed that student’s performance in the subject is
independent of the received internal and external motivaliberefore, the hypothesis stating that there
is the student’s profile has a significant effect student’s performance in English is accepted. While the
hypothesis stating that there is a significant effect of students’ academic motivation on the student’s
performancdn Englishat Santa Cruz Integrated National High Schedbatid Extension was rejected.
From the said conclusion, the researcher advised teachanapestudents’ intrinsic motivation
integrated into learning the English language and the skiigirexl, develop a systematic motivation
strategy integrated into teaching English, and design interactive instructional material basedon student’s
level of understanding to increase students learning in Englédign instruction that is inclusive and
gender-sensitive to enhance skills in English. Also, the rdseasuggested that schools should develop
mechanisms for sharing responsibility with parents to supportbaoedt student motivation toward
engagement in learning English skills. Furthermore, the melserasuggested to the future researcher
study the support system and motivation recebaedtudents while learning English skills.
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INTRODUCTION

The covid-19 pandemic had greatly affected not only the sawmioegic status but also the
education of learners. Long before the pandemic began, Isdeaened throughthe traditional modality,
faceto-face, and as soon as the pandemic spread, differentitiezdalere introduced. Online learning,
modular distance learning, and blended learning were sortiee ghodalities used by different schools
around the worldo continue and facilitate learning.

Gatid is a barangay in Santa Cruz, Laguna, it is thbiggest barangay. The primary source of
living is agriculture and fishery. There are two schools &gtam Gatid, the first is elementary and the
second is a newly built secondary school with 300+ learners, a cdimbinatwo barangays, Gatid and
Duhat. There are many families who are lacking, theineeuc status is below P10,000.00 which led
themto work insteadf finishing their studies.

Learnersnot only in the Philippines, Gatitb be exact, but all around the world, became laager
the days went by, and their motivation whether it is istciror extrinsic is becoming lesser. Learners
beganto think that they just neetb graduate and thetie no need for high marks, they wouldwork after
moving up, they also thought that their lives are going to béffifey finished junior high school, and
most of all they thought that learnimgn’thelp themin their work since they will worik the farm, fields,
etc. Not only that they were not giving importance torleay today, but also to the four macro skills,
especiallyin reading.

Now, the world is entering the “New Normal” Learners began to go to school and learn face -to-
face just like in the old times. After two years of beingriadular/online/blended learning, learners and
teachers will begin the transition in learning. Learnershetiin to utilize their own skills and knowledge
in answering and learning.

This time, post-pandemic, teachers will be able to motitvetie learners in learning. They will
be able to motivate the learners intrinsically and extriligicBhey can help the learners achieve their
goalsin life, with a little spice suchsby giving learners rewards, etc.

It sought answerto the following questions:
1. Whatis the levelof the student’s academic motivatiom termsof intrinsic asto:
1.1 Interest
1.2 Satisfaction
1.3 Enjoyment
1.4 Goal
2. Whatis the levelof thestudent’s academic motivatioin termsof extrinsicas to:
2.1 Reward
2.2 Punishment
2.3 Feedback
2.4 Recognition
3. Whatis the levelof the student’s performanceén Englishin terms of:
3.1 Grammar
3.2 Vocabulary
3.3 Reading Comprehension
3.4 Spelling
4. Is there a significant differenc@ the student’s performance based on their profile?
5. Is there a significant relationship between shelent’s performance and their academic motivation?
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REVIEW OF RELATED LITERATURE

Fisenkoetal. (2021) proved that grammatical competence developmafiectedby the formaif
material presented from simple to complex and by dividipg$orelying on native language, objectivity,
verb, and situationally.

Chen et. Al (2020) proved that vocabulary learngigpcusedon learning the language develop
speaking and listening abilities while giving less attenttiogrammar skills.

Abdelhalim (2017) proved thakachers’ continual corrective feedback aid learners to think
creatively while creating a supportive learning environment #tahulates interpretations, logical
inferences, and evaluation of the reading content @aysportant factotin assisting learners who have
difficulty in reading comprehension.

Ali etal. (2022) proved that spelling and reading comprehensianmislicatorsof overall literacy

ability. Moreso, learning to spell requirkearners’ different language abilities namely phonological,
morphological, visual memory skills, semantic linkagewell asadequate knowledgef spelling rules.

Toli & Kallery (2021) proved that it is important to identify the student’s interest as the basis for
lessening desigto improve engagemetn different activitiesto maximize learning experiences.

According to Li (2022), students’ satisfaction with learning experiences was based on their level
of engagement in the teaching and learning process to dsgber scores in formative assessmentand
the final grades obtained.

Bieg (2022)implied that teachers’ passion and humor are affected but their characteristics,
experiencedn the field, and perception will greatly affect the classn discussion and enjoymenitthe
process.

Luo (2022) proved that students’ goal orientation declined with the integration of virtual reality in
practical learningsit affects the development of self-efficacy, perceivedtytiperceived ease of use,
and goal orientation, which further influences learnegg’riing behavior and learning results.

Phungphai & Boonmoh (2021) found that incentives given to students dilmngeaching-
learning process significantly improve the feeling of enjoynagmt excitement among learners for self-
development and showing positive behavior.

Okesina & Famolu (2022) proved that it is required to havehsga training in punishing as it
affects the teaching and learning prodégzroperly utilizedto enhance teaching experiences.

Turley and Graham (2019) found in their studies that studentsredsived feedback on their
performance enhanced learning habits, responses to diftagkst, and enthusiasm as it develops the
interaction between teacher and students.

Yang (2018)affirmed parental support and recognition significantly support students’ reading
achievement the school promotes different strategy and progeanedimbines individual readers, the
school, and home literacy environments.

Converso et al. (2018) proved that age has a negative effemtoductivity which requires the
institutionto develop a healthy environment for multidisciplinary development.

Chung et al. (2020) found in their studies that gender mattdiexihility and responsible task
management as females expand domestic responsibility whils prideities their work sphere leading
female workergo face negative career drawbacks.

Mena & Bulla (2022) proved that learners’ economic status affects the technical development of
skills through education which is evident during the pandemidirigato inequalities in opportunities
received.

METHODOLOGY

This study utilized descriptive methods of research. It was tostbt (testretest) and evaluate
the hypothesiso determinestudents’ academic motivation and performannepost-pandemic education.
The respondents of the study were the selected fifty (50)eGt@dearnersf Santa Cruz
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Integrated National High SchoelGatid Extension, S.Y. 20222023. The respondents were determined
using the Purposive non-sampling technidle.gather informationand data the study, the formulated
guestionnaire was the primary instrument used to elicit tis&ver to the basic questions raised. The
research assessed the respondents by answering the questicumiagreéhe actual gatheringf datato
answer questionsthat were foundhighly technique. Administerirggtatitat diagnoses the respondents’
performance in post-pandemic education. A pilot test was ctedlian 10 students with the same
guestionnaire and test to check the consistency of the chsgmtruments. The mean and standard
deviation were used to determine the level of the student’s motivation in terms of intrinsic and extrinsic
motivation. As for the learners’ profile, ANOVA was used both for Age and Socio-Economic Status while
T-testwas used for the learners’ Gender. Also, ANOVA was used to determine the significant difference
in the student’s performance based on their profile and the significaatioashipbetweenthe student’s
performance and their academic motivation in post-pandeication.

RESULT AND DISCUSSION

In this study, the profilef the Studentss described based on the following, learners, Gender, Age,
and Economic Status.

It is reflected in Table 1 that most of the students in &rHdl - Narra are male, 27 out of 50 or
(54%) compared to their female counterparts 23 out obib®6%). This indicates that more male
students are mostly enrolled in Grade-1Barra of Santa Cruz Integrated National High SchoGlatid
Extension School.

As to the age of the students, it was found that most of énedies are in the 15-16 years of age
bracket (43 learners, 86%) both male and female students, ddlity the 17-18 years bracket (5
learners, 10%) both male and female, and the least lieihG above bracket (2 learners, 4%) both male
and female students. Thismeans that most learners emmdll@dilarra are in the same bracket and their
ages are clost® one another.

As to the economic statusf the studentst was foundthat for mogif thelearners’ family income,

42 out of 50 families ranging below P10,000. 00 (82%) while the 9emtit of 50 families, income falls
on P10,001.06 P20,000.00 (18%). And no one got in the P20,001.00 and above, wtacis that most
familiesdon’t have a good economic status.

Table 1. Frequency Distribution of the Profile of the Students

Gender Frequency Percentage
Male 27 54 %
Female 23 46 %
Age Frequency Percentage
15-16 43 86 %
17-18 5 10 %
19 and above 2 4 %
Economic Status Frequency Percentage
below Php 10,000 42 82 %
Php 10,001 Php 20,000 9 18 %
Php 20, 001 and above 0 0%
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Level of Student Motivation in terms of I ntrinsic M otivation

In this study, the level of student motivation in terms ofinsic motivation refers to interest;
satisfaction; enjoyment; and goal.

Level of students’ intrinsic motivation in terms of I nterest.

Table 2 shows that students exhibit a high level of intrinsic e in terms of interest
(M=3.94) as it is they show strong interest and aim to leathe subject to attain a higher level of
academic achievement.

It can be gleaned that students showed a high level ofshieréearning (M=4.10, SD=0.95) in
methodologies and styles that they felt theycarefortable with. Meaning, a student’s interest in learning
depends on the strategies the teacher used in the delivery obritent which allows the studetd
participate.

Kahu et al. (2017) stated that students' current personalsistargersect with the learning
environment and improve cognitive and behavioral engagement which irmdeavaing and grades.The
relationships between student interest, the educational enérmnm@mnd student engagement are also
explained by the students' emotions, self-efficacy, and sérssonging.

Furthermore, it can be gleaned that students obtained the dpastg indicators although
exhibiting a high levebf interest ina topic that catches their attention ( M=3385; 0.88)asit pushed the
students actively share their insightthe classby relating their previous experiencesto the pregsot t
Table 2. Level of Students’ intrinsic motivation in terms of I nterest

Mean Standard Verbal
Statement (x) Deviation Interpretatio
n

1. | allow myselto continue learningslongasit 3.88 1.27 High

interests me.
2. laminterestedo learnin ways that comfort me. 4.10 0.95 High
3. | learn bedf the topic catchesy attention. 3.86 0.88 High
4. lamdeterminedo learn things. 3.88 1.00 High
5. | broademy knowledge about subjects that 3.98 0.74 High

appeato me.

Overall Mean 3.94 High
Legend
Range Scale Verbal Interpretation

4.20-5.00 Always Very High

3.40-4.19 Often High

2.60-3.39 Sometimes Average

1.80-2.59 Seldom Low

1.00-1.79 Never Very Low

Toli & Kallery (2021) proved that it is important to identify the student’s interest as the basis for
lessening desigto improve engagemetn different activitiesto maximize learning experiences.
Level of students’ intrinsic motivation in ter ms of Satisfaction.

It can be gleaned from Table 3, that the student showed a higlofesagiisfaction (M=3.96) as
the learning experiences aligned with their expectatioreaed of understanding.

It can be observed that learnersobtained highsatisfactionifaiteelearning as much as possible
(M=4.02, S=0.94). It denotes that students showed high interdsarining the content of the subject
regardless of the volume of knowledge but focus on the applicatiteanfed topics improving their
knowledge and skillsn specific areas.
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Tran & Nguyen (2022) Proved that to increase student satmfaaiith learning activities in
different situations, institutions should more focus on coursetefémess, providing knowledge and
skills and a sensaf belongingness among learners.

Although least among the indicator, the students still showed aléngh of interest as they
completelyabsorbed the content written by the authors frometiting selection ( M=3.72, SD=0)0%
showed that learners showed high interest in the selection usde gaichers in the delivery of the
discussion which captures their interest and emotion leadittgetanderstanding of the lesson content
and satisfaction with the learning process.

According to Li (2022), students’ satisfaction with learning experiences was based on their level
of engagement in the teaching and learning process to dsgbee scores in formative assessmentand
the final grades obtained.

Table 3. Level of students’ intrinsic motivation in terms of Satisfaction

Mean Standard Verbal
Statement (x) Deviation Interpretatio
n
1. | feel satisfied when | leaasmuchas 4.28 0.76 Very High
possible.
2. | experience pleasure and satisfaction whi  3.90 0.91 High
learning new things.
3. Learning allowsneto experience personal  3.88 0.96 High
satisfactiorin my quest for excellenci@a my
studies.
4. | feel satisfied wherdmin the processf 4.02 0.94 High
accomplishing difficult academic activities.
5. | feel completely absorbed by what certain  3.72 0.99 High
authors have written.
Overall Mean 3.96 High
Legend
Range Scale Verbal Interpretation
4.20-5.00 Always Very High
3.40-4.19 Often High
2.60-3.39 Sometimes Average
1.80-2.59 Seldom Low
1.00-1.79 Never Very Low

Leve of students’ intrinsic motivation in terms of Enjoyment

Table 4 showed that learners obtained high intrinsic motivathdn4.06) with all the indicators
in termsof enjoymentn teaching and learning process experiemtésarning English.

Table 4 expressed that learners exhibit enjoyment as they falty hahile developing new
learningin class (M=4.40, SD=0.88Meaning that students show enjoymasthey are participating and
developing their skit and knowledgén the class-leadintp higher retention and academic performance.
Table 4. Level of students’ intrinsic motivation in ter ms of Enjoyment

Mean Standard Verbal
Statement (x) Deviation Interpretatio
n
1. | getthat "high" feeling while reading about  3.90 0.86 High
various interesting subjects.
2. | enjoy reading about interesting authors. 3.90 0.89 High
3. | feel happy developing new learninglass.  4.40 0.88 Very High
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4. | feel happy when&amcommunicatingny 4.04 1.18 High
own ideago others.
5. | always pay attentido learning. 4.06 0.91 High
Overall Mean 4.06 High
Legend
Range Scale Verbal Interpretation
4.20-5.00 Always Very High
3.40-4.19 Often High
2.60-3.39 Sometimes Average
1.80-2.59 Seldom Low
1.00-1.79 Never Very Low

According to Holmes (2018), alignment ofstruction on students’ interest and creativity in
different learning tasks will increase student engagemethie discussion and enjoymentof the teaching
and learning process. process.

Level of students’ intrinsic motivation in terms of Goal

Table 5 shows that learners exhibit a high level of intrinsidvaiadn in terms of goal (M=4.02)
asthey develop their perceptidm developing skills and learning in school.

It is evident that learners showed very high motivation in ngkielf-proud in finishing every
activity they are doing (M=4.28, SD=0)3t denotes that learners develop their learning gdal
accomplishing every learning task provided by the teachsustain self-satisfaction and achieveniant
the activities.

According to Hidayat et al. (2021) positive emotion, engagentetationship, purpose, and
accomplishment is important in developing a student’s goal of a life -long learning track through the
teacher’s encouragement.

Furthermore, students also showed a high level of intrinsic ntiotivin terms of goals as they
are able to share their knowledge with their peers (M=3.84, S9F 1t showed that learners improved
academic engagement and learning during the discussion sigckate the goal of sharing ideas and
knowledge with their peelia orderto assist them through their learning process.

Yoon & Park (2022) revealed that when individuals with highnliegr goal orientation develop a
favorable attitude toward knowledge sharing in a learning-supgoctilture and framework, they are
more inclinedo share their expertise with others.

Table 5. Level of students’ intrinsic motivation in terms of Goal

Mean Standard Verbal
Statement x) Deviation Inter pretatio
n

1. My goalisthat people do not seeefail in 3.86 1.25 High
learning.

2. My goalinlearningjstoget a high 3.96 1.19 High
evaluation.

3. My goalisto share whatamcapable of. 3.84 1.09 High

4. My goal is to let others know that | can alsod 4.14 1.01 High
what they are doing.

5. My goalisto make myself proudf the things  4.28 0.95 Very High
| succeedeth doing.

Overall Mean 4.02 High
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Legend

Range Scale Verbal Interpretation
4.20-5.00 Always Very High
3.40-4.19 Often High
2.60-3.39 Sometimes Average
1.80-2.59 Seldom Low
1.00-1.79 Never Very Low

Level of Student Motivation in terms of Extrinsic M otivation

In this study, the level of student motivation in terms ofiesic motivation refers to Reward,
Punishment; Feedback, and Recognition.

The level of students’ motivation in terms of intrinsic motivation was revealed in the following
table, which shows the statement, mean, standard deviattbmegbal interpretation.

Level of student extrinsic motivation in terms of Rewar ds.

Table 6 shows that learners received high leivektrinsic motivationn termsof reward (M=4.19)
during learning English and developing their skills.

It can be gleaned that learners obtained very high perceptiobtaining better life after the
study (M=4.54, SD=0.71 Meaning, student highly value the life after they obtained spestiflls and
knowledge while they are completing the curriculum leading to ugittmh. The propetteacher’s
exposure and orientation among learners regarding the rewdifd o attaining competency is very
essentiato students’ active participationn learning English.

Phungphai & Boonmoh (2021) Found that students develop the feelimgppihbss, enjoyment,
and involvemenin self-developmenaisteachers used incentivas external motivation.

In addition, learners obtain high level of extrinsic motivaiionerms of reward as they want to
be spoiled themselves (M=3.80, SD=1.32). Meaning the students amaatiethted if they are receiving
material things from the parents or teacher leading themtitekgcinvolved the teaching and learning
process are there are physical reward after showing positive bet@avards learning.

Phungphai & Boonmoh (2021) found that incentives given to students dilmngeaching-
learning process significantly improve the feeling of enjoynagmt excitement among learners for self-
development iad showing positive behavior.

Kan et al. (2021) stated that merit certificates, troptébglds, and stationery are among the
tangible benefits that enhance students’ participationand active engagement which led to an increase in
teacher-student connection.

Table 6. Level of student extrinsic motivation in terms of Rewards

Statement Mean Standard Verbal
x) Deviation Inter pretatio
n
1. | wanto have "the good life" later. 4.54 0.71 Very High
2. | wantto obtain a more prestigious job later 4.20 0.95 Very High
3. | wanto have a better salary later. 4.10 1.15 High
4. | wantto buy the things that | need and want. 4.32 1.00 Very High
5. | wantto spoil myself. 3.80 1.32 High
Overall Mean 4.19 High
Legend
Range Scale Verbal Interpretation
4.20-5.00 Always Very High
3.40-4.19 Often High
2.60-3.39 Sometimes Average
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1.80-2.59 Seldom Low
1.00-1.79 Never Very
Low

Level of student extrinsic motivation in terms of Punishment.

Table 7 shows thatudents’ level of extrinsic motivatiorin termsof punishments relatively high
(M=3.68) denotes that they receive punishment as @ateaching-learning process affecting their
learning.

It can be gleaned that students received a high level of pumiskie@ing the after effeadf
their performance as they will not find high paying job if they don’t finish education ( M=3.82, SD=1.2}
This means that students’ view that learning specific competency and diploma at the end of their study
will help them to leverage their life status and salary whiléngto attain those will result in punishment
of the opposite things.

Li et al. (2022) proved that behavioral control such as punishamehtmotivation affect the
developmenbf involvement initiative and perspective on behavioral contrdlilaresultin changesn
behavior among learners.

Table 7. Leve of student extrinsic motivation in terms of Punishment

Mean Standard Verbal
Statement (x) Deviation Interpretatio
n
1. I would not find a high-paying job laiét 3.82 1.24 High
don’t finish my education.
2. If 1 don’t study hard, | will be left behinoly 3.64 1.08 High
my peers.
3. | worry about making mistakes 3.84 1.15 High
4. It hurtane quite a bitif | amcriticizedor 3.70 0.97 High
scolded.
5. If I don’t domy work, my parents scold me. 3.40 1.28 High
Overall Mean 3.68 High
Legend
Range Scale Verbal Interpretation
4.20-5.00 Always Very High
3.40-4.19 Often High
2.60-3.39 Sometimes Average
1.80-2.59 Seldom Low
1.00-1.79 Never Very Low

Meanwhile,student’s perceived high punishmeifittheydon’t do their work will resultto scolding
of their parents (M=3.40, SD=1.p8leaning, the parent involvemadntstudent’s leaningis importantas
they monitor, provide motivation and disciplinary action eteging on their performances. With this,
learners’ perception will push theto actively involvedin learningto avoid the punishment.

Cuartas (2022) proved that zero punishment sexsageward for showing favorable behavior
during learning inside the classro@msit is believed that punishment plays a negative effecitadents’
motivationto learn, confidence, and participation.

Rahmanet al. (2023) Socioeconomic status and parental involvement in ddldation
significantly affect the child’s education as it requires financial and material support to attain academic
success.
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Level of student extrinsic motivation in terms of Feedback.

Table 8 shows the level of student motivation in terms of Extrinsdtivation in terms of
Feedback. It is evident that learners obtain a high levétextback during the teaching and learning
process (M=3.96

It showed that learners perceived very high feedback as theytevarove to other people that
they can succedd their study (M=4.32, SD=1.02Meaning that students highly value the feedback from
the people around them so that they can perform beidea@omplish academic requirementsto finish the
level of education as the main extrinsic motivationandekdidack theymay obtaima driving factorto be
actively involvedin the learning process and activities.

Turley and Graham (2019) found in their studies that studemsreceived feedback on their
performance enhanced learning habits, responses to diftask#, and enthusiasm as it develops the
interaction between teacher and students.

Furthermore, students also obtain higdthey want to gain praise on other people (M=3.66,
SD=1.00) regardinghtir performance. Meaning, the students’ performance may improve in learning
language and engagemamtdiscussiorasthey wantto obtain praises from the people around them. This
servesasdriving factorto studentgdo improve their academic performance and attain competencies.

Hung (2021) concludeth his study that effective utilizatioof feedbacking methods among
teachers who pursue innovation in instruction reinforced student thiseagd assist weaknesses and
improved thestudent’s initiative, motivation, and self-directed learning preesi.

Table 8. Levd of student extrinsic motivation in terms of Feedback

Mean Standard Verbal
Statement (x) Deviation Interpretatio
n
1. | wantto show other people thadim 3.80 0.99 High
intelligent.
2. | wantto show other people that | can 4.32 1.02 Very High
succeedh my studies.
3. | wantto proveto others that | can complete 4.20 0.93 Very High
my college degree
4. | wantto gain praise from other people. 3.66 1.00 High
5. | want peopléo stop comparingneto 3.82 1.27 High
others.
Overall Mean 3.96 High
Legend
Range Scale Verbal Interpretation
4.20-5.00 Always Very High
3.40-4.19 Often High
2.60-3.39 Sometimes Average
1.80-2.59 Seldom Low
1.00-1.79 Never Very Low

Leve of student extrinsic motivation in terms of Recognition.

Table 9 shows the level of student motivation in terms of Extringitivation in terms of
Recognition. It showed that learners received a high levextoinsic motivation in terms of recognition
(M=4.02.

It canbe observed that learners obtained high extrinsic motivaiining for the appreciation of
being important (M=4.30, SD=1.05). this denotes that studenterpetietter in classrooms discussion
and actively engage in activities since they are expectlfidation of being important from the people
around them.
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Sidin (2020) proved that recognition enhangedents’ motivation, interest, and driveto perform
in a particular subject with the association of prizes redeigencouragement.
Yangetal. (20220) Proved that recognitisconsideredsa driving factorto perform efficiently
and effectively in each task despite stress encountaréeiprocess and assured the achievement of
goals.
Table 9. Levd of student extrinsic motivation in terms of Recognition

Mean Standard Verbal
Statement (x) Deviation Inter pretatio
n
1. 1 needosucceedo feel that lam 4.30 0.91 Very High
important.
2. | needo gain the recognition of others.  3.84 1.06 High
3. | need peopl recognize the works 3.94 1.00 High
that | did.
4. | need peoplm recognize the 3.88 1.10 High
achievement that | deserve.
5. | need peopl® value and appreciate 4.14 1.05 High
my work.
Overall Mean 4.02 High
Legend
Range Scale Verbal Interpretation
4.20-5.00 Always Very High
3.40-4.19 Often High
2.60-3.39 Sometimes Average
1.80-2.59 Seldom Low
1.00-1.79 Never Very Low

Meanwhile, students obtained high extrinsic motivation as they t@again recognition from
others (M=3.84, SD=1.06). Meaning, students are expecting recogfiibim other people so they are
performing bettem schoolto attain higher academic achievements.

Comighudet al. (2020) revealedthat students' perceptions and recognitionradgneetention,
motivational practices, goal setting, and accomplishmentboost students’ general academic
achievement.

Level of Student’s Performance in English

In this study, the level of Student Performance in Englishigdééegrammar; vocabulary; reading
comprehension, and spelling.

The level of English Language Learning in terms of the English wagey Proficiency Tesds
perceivedby the students was revealedthe following table, which shows the raw score, frequendy an
percentage, and verbal interpretation.

Leve of Student’s Performance in English in terms of Grammar.

Table 10 shows the level of Student’s Performance in English in terms of Grammar. It shows that
students are considered fairtheir performancén Englishin termsof Grammar (M=2.28, SD=1.13

It can be observed that most learners need improvement amesfahiaving both 15 studemts
30% of the total number of populations obtaining the raw safoteand 2 respectively. More so, it can be
observed that only 2 out of 5 students, or 4% of the total ptpnlreach an outstanding level and
obtained a raw scoref 5 in grammar skills. It showed that learners encountered wlifficin
understanding and applying grammar rules and need to pay attentienusage of grammar through the
supportof teachersn remediation and enhancement.

WWw.ijrp.org



JASPER D. GRONOFILLO / International Journal of Research Publications (IJRP.ORG) @ IJRP .ORG

3578 (Online)

498

Dangan &Dela Cruz (2021) proved that teachers’ handbook utilization, the quality of learners’
material, and strategies used by teachiergguide learners in learning grammé& an important
determinanbf grammar proficiency among learners.

Table 10. Level of Student’s Performance in English in ter ms of Grammar

Per centage Verbal
Raw Range Frequency .
Score ) (%) I nter pretation
5 4.20-5.00 2 4 Outstanding
4 3.40-4.19 5 10 Very Satisfactory
3 2.60- 3.39 13 26 Satisfactory
2 1.80-2.59 15 30 Fair
1 1.00-1.79 15 30 Needs
Improvement
N=50 100% Fair

Mean = 2.28 SD=1.13
Level of Student’s Performance in English in terms of Vocabulary
Table 11 shows the level of Student’s Performance in English in terms of Vocabulary. It showed
that learners are considered faitermsof their performancé Englishin termsof vocabulary ( M=2.36,
SD=1.03.
The table shows that 16 oaf 5 studentor 32%of the population are considered fair and
obtained a raw scorm& 2 while there are no students who reach outstanding and obtaiaedscoref
5 in termsof vocabulary. Meaning, theudent’s levelof familiarity on wordss low dueto not being
exposedo different words and having little encounter with the es#ghe words. With thisijt is
important for the teachéo develop drillso enhancatudents’ skills in vocabularyaspart of enrichment
activities to enhance students’ declining performance and aid the learners for a better academic results.
Krishnan, et al. (2017) suggest that learning methods used by teauitktheir willingnesgo provide
drills is importantin training expressive vocabulary, reproducing, recallimgestudying a word
for remembering concept by imitation rather than recall.
Table 11. Levd of Student’s Performance in English in Terms of Vocabulary

Raw Range Frequency Per centage Verbal
Score () %) Inter pretatio
n
5 4.20-5.00 0 0 Outstanding
4 3.40-4.19 8 16 Very
Satisfactory
3 2.60-3.39 14 28 Satisfactory
2 1.80- 2.59 16 32 Fair
1 1.00-1.79 12 24 Needs
Improvement
N=50 100% Fair

Mean = 2.36 SD=1.03
Level of Student’s Performance in English in terms of Reading Compr ehension

Table 12 shows the level 8fudent’s Performancén Englishin terms of Reading Comprehension.
The table showed that learners are considered fair in thegiliskrperformance in terms of reading
comprehension (M=2.22, SD=1)02
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It can be observed that there are 18 students out of 50 ooB6%¥ population obtained a raw
score of 2 which needs improvement while there are no students adioane outstanding level and reach
the raw scoref 5in English performance termsof comprehension.

Meaning, there are several students who struggle in understandocantbgt of the selection and
answering the question followed. It may be affected by thetiges of reading at home and the reading
motivation of learners as they might not have previous enemnith the words used in the selection or
theydon’t perceive the selection related to their experiences.

Rojas (2022) proved that cognitive and environmental factorasm@lly showed signs of
practice. According to the findings, reading comprehension iscpeddby lexical knowledge, family
environment, and cultural context.

Cigdemir (2022) noted that fluent reading, vocabulary, and working memaoey important
predictors of reading comprehension, which they useexplain the association between reading
comprehension and reading strategies.

Table 12. Levd of Student’s Performance in English in ter ms of Reading Comprehension

Raw Range Frequency Per centage Verbal
Score (f) (%) I nter pretation
5 4.20-5.00 0 0 Outstanding
4 3.40-4.19 7 14 Very Satisfactory
3 2.60- 3.39 11 22 Satisfactory
2 1.80-2.59 18 36 Fair
1 1.00-1.79 14 28 Needs
Improvement
N=50 100% Fair

Mean = 2.22 SD= 1.02
Leve of Student’s Performance in English in terms of Spelling

Table 13 shows the level Student’s Performancén Englishin termsof Spellindt can be gleaned
that students are considerasisatisfactoryin termsof English performande termsof Spelling (M=2.94,
SD=0.96.

It is noticeable that 17 out of 50 students or 34 % of the ptipuileeach satisfactory and very
satisfactory having the raw score of 3 and 4 respectivelyewdre are no students who obtained a raw
core of 5 and are considered as outstanding. This happened bibeaasege some students who omit and
insert unnecessary lettarsthe words dueo confusion on sounds leaditg misspelled words.

Rizwan & Farhana (2022) revealed that students made omissioinsantion mistakes and had
trouble recognizing words withsilent letters which willdio a lackof motivationto develop their writing
abilities and have a smaller vocabulary.

Table 13. Level of Student’s Performance in English in terms of Spelling

Raw Range Frequency Per centage Verbal
Score () (%) I nter pretation
5 4.20-5.00 0 0 Outstanding
4 3.40-4.19 17 34 Very Satisfactory
3 2.60-3.39 17 34 Satisfactory
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2 1.80- 2.59 12 24 Fair
1 1.00-1.79 4 8 Needs Improvement
N=50 100 Satisfactory
%

Mean = 2.94 SD= 0.96
Significant Difference in Students’ Performance based on their Profile.

Table 14 shows the Significant Difference in Students’ Performance based on their profile. The
table shows that all theudents’ profile is significantin their Performancen learning English.

Gender-obtained p- values less than 0.05 were analyzed a$caigniwith the student’s
performancen Englishin terms of grammar, vocabulary, reading comprehension, afithgp®leaning,
students’ age playsanimportant factoin learning affecting their initiative and adjustméandifficulty of
the learning materials prepareythe teacher.

Hsu (2018) proved that younger individuals encountered diffidaltgdjustment compared to
older individuals as they lack creativity in dealing reaé litelated problems by applying different
perspectivesf methodologies.

Phillips et al. (2016) suggested that learning task-specific knowledgemake up for age
differences in processing speed in more ecologically sound plaadiivifies. Consideration is given to
the implications for older persons' deyyday planning performance.

Significant Difference in Students’ Perfor mance Based on Their Profile
More so, age also obtained p- values less than 0.05 analyaighificant with thestudent’s
performancen Englishin term®f grammar, vocabulary, reading comprehension, and spétliugnotes
that there are differencesinitiative and flexibility among learners considering tlgginder. More likely,
female students are more engagedin learning the flexibilingofanguage and its technicality than boys.
Yu (2021) stated that female studeimsonline learning show more perseverance and engagement
since they have stronger self-regulation than the male who shmeditive attitude
towards online learning having the abiltty obtain more learning strategies and technical skills.

Furthermore, the economic status of the family also obtaineddpesiess than 0.05 analyzed as
significant with thestudent’s performance in Englisin terms of grammar, vocabulary, reading
comprehension, and spelling. Meaning, the financial support gdigjethe students affects their
motivationin learningasthey need assistand® paying for projects for learning materials needs.

Rahmanet al. (2023) Socioeconomic status and parental involvement in ddldation
significantly affect the child’s education as it requires financial and material support to attain academic
success.

Table 14. Significant Difference in Students’ Perfor mance based on their Profile.

Verbal
Students Students’ Performance :
*Profile inEnglish F-value p-value Interpr:etatlo
Gender Grammar 8.926 0.004 S
Vocabulary 11.591 0.001 S
Reading Comprehension 16.414 0.000 S
Spelling 93.751 0.000
S
Age Grammar 22.751 0.000 S
Vocabulary 31.848 0.000 S
Reading Comprehension 32.635 0.000
Spelling 135.038 0.000 S
S
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Economic Grammar 22.808 0.000 S

Status Vocabulary 32.890 0.000 S
Reading Comprehension 32.857 0.000

Spelling 140.432 0.000 S

S

Relationship between the students’ Perfor mance and their Academic Motivation

Table 15 shows the Relationship betwedn students’ Performance and their Academic
Motivation

It entails that students’ motivationwhether it is intrinsic or extrinsic motivationhas no significant
relationship as it obtained p- values higher than 0.05 antatheanalyzed as not significant with the
student’s performancen English.

Different factors of motivation do not affect the studpetformance in English in terms of
grammar, Vocabulary, reading comprehension, and spellingeguites a long process of learningtwi
the assistance of parents and teachers by different methodoldgiés.this, the learners learning
perception develop asis shaped and influencdxy the people around them.

Zhe et al. (2019) stated th&ttudents’ perceptiorof teachers and parents draws determination
influencing the engagement and learning prodesschieve positive goal orientation and learning
concepts.

Table 15. Relationship between the students’ Perfor mance and their Academic Motivation

s Verbal

Motivation StudentsinPI; fg(?irsrﬁance Coel?f)ﬁtc?ilent t-value p-value I nter pr

etation
Interest Grammar 0.052 0.184 0.855 NS
Vocabulary -0.169 0.658 0.514 NS
Reading Comprehension -0.059 0.228 0.820 NS
Spelling 0.349 1.482 0.145 NS
= Satisfaction Grammar -0.222 0.880 0.363 0.383 0.718 NS
= Vocabulary -0.084 0.754 0.455 NS
= Reading Comprehension 0.172 0.389 0.699 NS
= Spelling 0.084 NS
° Enjoyment  Grammar -0.196 0.750 0.457 NS
< Vocabulary -0.199 0.834 0.409 NS
= Reading Comprehension 0.388 1.667 0.102 NS
- Spelling -0.186 0.831 0.410 NS
Goal Grammar -0.062 0.280 0.780 NS
Vocabulary -0.042 0.206 0.838 NS
Reading Comprehension 0.193 0.969 0.337 NS
Spelling 0.002 0.009 0.992 NS
5 Reward Grammar -0.122 0.591 0.557 NS
el Vocabulary 0.117 0.624 0.536 NS
= Reading Comprehension 0.425 2.415 0.019 NS
§ Spelling 0.045 0.259 0.797 NS
k> Punishment Grammar -0.145 0.067 0.509 NS
< Vocabulary -0.401 2.103 0.041 NS
= Reading Comprehension 0.049 0.247 0.806 NS
W Spelling -0.272 1.499 0.141 NS
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Feedback Grammar -0.069 0.297 0.768 NS
Vocabulary -0.273 1.306 0.198 N

Reading Comprehension  0.296 1.437 0.157 S

Spelling -0.039 0.195 0.846 N

S

NS

Recognition Grammar -0.156 0.221 0.484 NS
Vocabulary 0.070 0.348 0.730 N

Reading Comprehension -0.130 0.654 0.516 S

Spelling -0.013 0.069 0.945 g‘

NS

CONCLUSION

In accordance with the findingd the study, there was a significant effetthestudent’s profile
on the student’s performance in English. It was implied that the student’s English performance depends
on their age, gender, and socioeconomic status. Alsetuidt’s academic motivation has no significant
effect on the student’s performance in English which entailed that student’s performance in the subject is
independent of the received internal and external mativaiiherefore, the hypothesis stati ng that the
student’s profile has a significant effect on the student’s performance in English is accepted. While the
hypothesis stating that there is a significant effect of students’ academic motivation on the student’s
performancdn Englishat Santa Cruz Integrated National High Schedbatid Extensiorwas rejected.

RECOMMENDATIONS
1. Teachers aradvised to shape students’ intrinsic motivation integrated into learning the English
language and the skills required.
2.  Teachers are suggesttrdevelop systematic extrinsic motivation strategies intedraito
teaching English.
3.  Teachers are suggestddesign interactive instructional material which they canimsehool
andat home based ostudent’s level of understandintp increase students learniimg English.
4.  The teachers are adviseddesign instruction thas inclusive and gender-sensitit@ enhance
skills in English.
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