%, URP.ORG

3578 (Online)

502

COMPREHENSION AMELIORATION USING READING
EXERCISES (CARE)AN ANIMATED READING
MATERIAL IN ENHANCING READING
COMPREHENSION

JENCEL LAURENCEV. ABANO
jencellaurence.abano@deped.gov.ph
Laguna State Polytechnic University,
Philippines

ABSTRACT

This study determined the significant effeft utilizing CARE (Comprehension Amelioration
using Reading Exercises) improving the reading comprehension of grade 8 stud#nBanca-Banca
Integrated National High School S.Y. 2022-2023. It specificatiught to determine the acceptability
level of the components of the animated reading materials withrdega activities, text, sounds, and
animation; the acceptability levef the content®f the animated reading materials with regaodsoting
details, sequencing events, getting the main idea and predicting outcomes; the level of students’ reading
comprehension in using the animated reading materials in tefnmge-test and post-test and the
significant difference in the reading comprehension of the staiddtar utilizing the animated reading
materialsas supplementary materials the pre-test and posttest. The mean and standard deviatien we
usedto measure the acceptability levadthe components and contenfsthe animated reading material.
Mean and Standard deviation together with percentage eqaeincy were used to determine the level of
students’ reading comprehensidn using the animated reading materialserms of pre-test and post- test.
Furthermore, T-test was used as the statistical treatmadgtéomine the significant difference in the
reading comprehension of the students after utilizing the ardmateling materialas supplementary
materialsin the pre-test and posttest. Findings revealed the followingfi&)acceptability level of the
components of the animated reading materials with regamiitdties, text, sounds, and animation was
very evidentas evaluated by the respondents of the study. (2) The acceptabiiitydf the contents of
the animated reading materials with regards to noting gesglquencing events, getting the main idea
and predicting outcomes was very evident as evaluated by the resgoofdirat study. (3) The the level
of students’ reading comprehension in using the animated reading materials in terms of preatespost-
test of the respondents resulted from Fair to Very Satisfactftey they used the animated reading
material. (4) The test of the significant differerisehe pre-test and posttesftthe students resulted that
thereis a significant differencén the reading comprehension of the students after utilizing theatedm
reading materialassupplementary materials.

Keywords: animated reading material, components, contents, reading skitiingeamprehension,
noting details, sequencing events, getting the main idea, predicttams

INTRODUCTION

The development of reading abilities is essential for acadachievement and growth. It serves
asanentry point for the enhancemesftacademic abilities among all disciplindisis essentiato possess
good reading comprehension abilities. It enhances the pleasureffamaty of reading and without
adequate comprehension abilities, students cannot comprehendahegdd. The purposé reading is
not to produce sounds in the brain or out loud, but rathewrtgprehend lessons, stories, and ideas that are
significant and are beneficial not only academically but aletegsionally and personally.

Poor reading comprehension of the students, who genuinely nesthrass in increasing their
reading comprehension skills through guided readsngpe of the most challenging issues a teacher has
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when providing educational services (Velasco, 2017). Based oresiétsr of the Informal Reauly
Inventory administered last September 2022, the researcherdatititht the students obtained four least
mastered competencies in reading namely; noting details, rs@ggesvents, getting the main idea and
predicting outcomes. These results revealed that while pupilgezah they do not yet possess the
proficiency in reading abilities necessary for a thorougisggof what they are reading. They simply read
a selection understanding, which the researcher ftuipel problematic and difficult froitine standpoint of
learning. To improve reading comprehension skill, the reseabeltieved that the utilization of animated
reading material can boost students’ reading comprehension. These locally crafted reading materials can
be a great helf achievesuccessn the teaching learning processAs an English teacher, the researcher
observes animated reading activitessexcellent techniqu® augment the transition from remote learning
to progressive facts-face classes. Educators can enhance student learning andabomsiplishment
using animated reading activitiasa supplement for improving reading abilities.
This study sought answeisthe following questions:

1. Whatis the acceptability level of the components of the animageding materiain terms of:

1.1.  Activities

1.2. Text

1.3. Sounds

1.4. Animation
2. Whatis the acceptability level of the contents of the animatading material in terms of:

2.1. Noting Details

2.2.  Sequencing Events

2.3. Getting the Main Idea

2.4, Predicting Outcomes
3. Whatis the levelof students’ reading comprehensiom using the animated reading materials

terms of:

3.1. Pre-test

3.2 Posttest
4. s there a significant difference in the reading comprehensitheaftudents after utilizing the

animated reading materials as supplementary materidig pre-test and posttest?

REVIEW OF RELATED LITERATURE

Activities can go along with reading material, such as respondimgrmprehension questions,
summarizing the text, making visual aids, debating the text weignsp etc. encourage readersctively
engage with the text, which can help them concentrate, lgaikground knowledge, and relate newly
learned materiab what they already know (Nation, 2019).

Text should be a characteristita supplemental video Shawn (2017). While text should rimzer
video's major attraction, it should blend in with the videturally to improve it. It should ideally be
utilized as a context-giving tool. This can aid in producilagity, structure, and a clear understanding of
what is happening. It can keep viewers informed, almoshéfets subliminal message right there,
facilitating smooth movie progression and highlighting the kegtpof the users.

Educational videos can be made more engaging using sounds tandrad hold the audience's
attention Clark & Mayer (2011). Sounds can improve learnersitienal engagement and arousal,
resulting in a higher comprehension and reterafathe material.
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The best aspedf animated learning films for lecturers and supplement designeisialization
(Shawn, 2017). Educational animations are necessary because igheeed for more than a
straightforward explanation to assist students to understand sw@tiers. They illustrate the intricate
information, then use animatioo describe a process.

Taking notes while listening may have some advantages becaulsvé Bsteners to offload
information from the passage into their notes rather thamdpdgo mentally retain it all Clark, et al.
(2014). Note taking also enables the listenerapture the passage's brief details.

The ability to recognize and remember the chronological mdevents in narratives is referred
to as sequencing event. Comprehension may benefit by hagiingng sense of how things fit together
Gouldthorp et al. (2018). Students are also better at adgusatpiencing in the forward condition than
the backward condition, proving that chronological presentafievents in text facilitates sequencing.

Diab and Elhoweris (2017) looked at how teaching predicting as angeatfiategy affected
comprehension abilities. They discovered that training studentsdicpas a reading method can be a
successful strategy for improving students' comprehension levels.

The development of learners' reading comprehension is one aihdbe essential goals of
education. Apparent objective the curriculum's emphasis on students' knowledge construction, higher-
order thinking, and information processing skills (Tavera & /@i 2020).

Purnomo (2015) said that animated video is an efficient meéimrenhancing pupils' reading
comprehension. Furthermore, Khalidiyah (2015) asserts thaisthef animation video as a medium for
teaching reading is more successful than conventional metho@mthancing students' reading skills.
Moreover, according to Nurizmawati (2014), the usage of aromatideo as a medium for teaching
narrative text increased students' reading comprehension fadetagycle.

METHODOLOGY

This study utilized the quasi-experimental design determine the efficacy of CARE
(Comprehension Assessment using Reading Exercises) as anednigading material in improving the
reading comprehension of grade 8 students. The researcher sihedifizal the one-group pretest-
posttest design. This design is a type of quasi-experimenhichwhe outcome of interest is measured
two times: once before and once after exposing a nmiera groupof participantsto a certain
interventionor treatment. The respondents of the study were the ninety-side @ratudents from Banca-
Banca Integrated National High School and twenty teacthéghly proficient and proficient teachers,
from the sub-officef Victoria. The respondents were chosen using the purposive teehfitoe sampling
units were selected subjectively by the researcher, who attémnptstain a sample that appears to be
representative of the population.

The primary research instrument for this research wawdlidated animated reading materials
designedo improve the reading comprehensiginGrade 8 learnerdt is a reading video tutorial created
by the researcher that focuses on improving students' reading bemgian with exercises after each
session. Activities, texts, sounds, and animation are thaatbastics that was validated for the animated
reading materials. The content of the material focusabhefour least mastered reading skills which are
noting details, sequencing events, getting the main idea, adittprg outcomes. As another research
instrument, the researcher developed a pretest consistingDafean multiple-choice test thatas used to
determine students' baseline knowledge and capacity of a parteadiing skill and a posttest consisting
of a 40-item multiple-choice test that measured the lesirmasteryf the reading skill.
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RESULT AND DISCUSSION

Table 1. Acceptability Levelof the Componentsof the Animated Reading Materialin terms of
Activities

STATEME MEA | SD REMARKS
NT N
1. All the questions are relevawotthe subject and canhg

students develop their reading and critical 3.55 | 0.51 Exceeds
thinking abilities. Expectation

2. Theinstructions are eawyread and follow. 3.70 | 0.47 Exceeds
Expectation

3. 'ghg Iearnllng f\(;tlvltles are suitable for the abilities 365 | 0.49 Exceeds
eing evaluated. Expectation

4. Af{:tl;/ltlets gre engialqg, excalfung, ET? can help 375 | 0.44 Exceeds
students improve their reading ability. Expectation

5. tevelc:fdlfﬁculty is appropriate for the intended 370 | 0.47 Exceeds
arget user. Expectation

Table 1 reveals that the acceptability level of the componénke @nimated reading matarin
terms of activities exceeded the expectation of the teachteegeSults revealed that the animated reading
material provided engaging and exciting activities that aidedstingents in improving their learning
ability (M=3.75, SD=0.47). The material also provided instructidred twere easy to follow (M=3.70,
SD=0.47), and the questions included helped the students to funihreive not only their reading skills
but also their critical thinking skills (M=3.55, SD=0.51). Moreoue difficulty level of the activities
was appropriate to the target users (M=3.70, SD=0.47) and was eudahle skill that was evaluated
(M=3.65, SD=0.49)In termsof activities, the animated reading material exceededxghectation of the
teachers.

The acceptability levebf the animated reading materiad terms of activities was highly
acceptable based on the overall mean score of 3.67 and standatiblef 0.48. This means that the
activities present in the animated reading material haamnifeg activities that are engaging and are
appropriate for reading and critical thinking abilities.

Table 2. Acceptability Level of the Components of the Aimated Reading Materialin terms of Text

STATEME MEA | SD REMARKS
NT N

1. Texts/caption/subtitles can be seen and céeedly. | 3.35 | 0.49 Exceeds
Expectation

2. S;Z:f;?il??oum of tei displayed on the 3.40 | 050 Exceed_s
Expectation

3. The text displayeih the video is clear and accurate 3.40 | 0.50 Exceeds
Expectation

4. Ensures that the text covers all the important

concepts and content of the discussion from the 3.70 | 0.47 Exceeds
video. Expectation

5. Text color and font_ outline cor_npll_me_n'_ts with 355 | 051 Exceeds
background coloor image making it visible. Expectation

WWw.ijrp.org



JENCEL LAURENCE V. ABAA' O / International Journal of Research Publications (1JRP.ORG) @ JJ RP .ORG

3578 (Online)

506

Table 2 illustrates that the acceptability lesthe components of the animated reading material in terms of
text exceeded the expectation of the teachers. The findings demertbiat the text of the animated
reading material can be seen and be read clearly (M=3[88).89) while displaying accurate messages
(M=3.40, SD=0.50). The essential contents and concepts #die be covered
were also discussed (M=3.70, SD=0.47). The color and the dbrihe text complimented the
background colorof the video makingt easy on the eyes making lessof a distraction (M=3.55,
SD=0.51). Furthermore, the tekdesn’t overwhelm the viewers fdtr only displayed a small amouoit test
atonce (M=3.40, SD=0.50).
The overall meanf 3.48 and a standard deviation0.49 indicagsthat the acceptability leveff
the animated reading material in terms of text was highlg@table with an overall mean. This means
that the animated reading material contains textsatteatlearly visible and accurate, with color and font
outline complementing the background color.

Table 3. Acceptability Level of the Components of the Aimated Reading Materialin terms of Sounds

STATEME MEA SD REMARKS
NT N

1. Sounds set the mood ofthe viewers and/or learnel 370 | 0.47 Exceeds

to clearly focus on watching the video. Expectation
2. I ibl iate for th

Sounds are clear, a_udlb e, and appropriate for the 360 | 050 Exceeds
sequence of the topics and/or lesson. Expectation

3. The sounds compliment the animation. 3.50 | 0.51 Exceeds
Expectation

4, S]cc)tjhnds_ cutting does not cosdwor divert the focus 360 | 050 Exceeds
O € VIEWers. Expectation

5. The audl_o, music, and_soupds that are used are 3.40 | 050 Exceeds
appropriate for the animation exercises. Expectation

It is reflected in table 3 that the acceptability legklthe components of the animated reading
materialin termsof sounds exceeded the expectatibthe teachers. The results indicate that the sounds of
the animated reading material set the mood of the studenginchéhem to concentrate (M=3.70,
SD=0.47). The sounds used were also clear and audibleexadsuitedo the orderof the topics (M=3.60,
SD=0.50). Moreover, the way the sounds were cut did not confustutthents and did not cause them to
lose concentration (M=3.60, SD=0.50). Finally, the sounds thae weed were appropriate to the
exercises that were given (M=3.40, SD=0.50) and complimeitedanimations that were utilized
(M=3.50, SD=0.51).

Overall, the teachers rated the acceptability level of tivaaed reading material in terms of text
as highly acceptable with an overall mean of 3.56 and a sthuadatation of 0.50. This means the
animated reading material uses sounds in a way that thenstwdié benefit. The sounds set the mood,
are audible, and compliment the animation.
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Table 4. Acceptability Level of the Components of the Aimated Reading Materialin terms of
Animation

STATEME MEA | SD REMARKS
NT N

e e e
ployed. Expectation

2. Edlltllng and animation techniques have been applie 355 | 051 Exceeds
Well. Expectation

3. Combination of multimedia used is well presented. | 3.55 | 0.51 Exceeds
Expectation

4, ngrets no confusmntn )t(?e movements of the 360 | 0.50 Exceeds
objects, images, or text. Expectation

5. Themes, content, and format are all interconnecteq 3.40 | 0.50 Exceeds
Expectation

Table 4 illustrates that the acceptability level of the compsmémhe animated reading mateiial
terms of animation exceeded the expectations of the tea@heréindings demonstrate that several

layouts and approaches are used in the animated readingam@er3.75, SD=0.44). Techniques in
editing and animation were also applied well (M=3.55, SD=0.919.cbmbination of multimedia was also
used well (M=3.55, SD=0.51) that made the connection between theomtsnt, and format (M=3.40,
SD=0.50). Finally, the images and tegftdhe material moved in such a way tiatidn’t cause confusion
to the students (M=3.60, SD=0.50).

Overall, the acceptability level of the animated readingena in terms of animation is highly
acceptable based on the rating given by the teachers whigtedttaimean scom 3.57 and a standard
deviation of 0.49. This means that the theme, content, anthfaf the animated reading material are
well presented and integrated, with no confusion imibgement®of objects, imagegr text.

Table 5. Acceptability Levelof the Contentsof the Animated Reading Material in terms of Noting
Details

STATEMENT Mean SD | REMARKS
The developed reading material helpsgielents to. . .

1. identify the key points the reading selection. 3.80 0.41 Very
Evident

2. gather |mporta_nt ewdenge to answer the questions that 3.65 0.49 Very
follow the reading selection. Evident

3. read the_selectlon and questions at a pacésthat 3.70 0.47 Very
appropriatgo them. Evident

4, rememt;)er significant details they are suppdtsed 3.70 0.47 Very
remember. Evident

5. distinguish maimr big ideas from sub ideas. 3.70 0.47 Very
Evident
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The teachers rated the content in terms of noting detaitergsevident. The results reveal that
the animated reading material allowed the students to figéwty points (M=3.80, SD=0.41) and recall
important details in the reading selection (M=3.70, SD=0.47).r&&elts also reveal that the material
allowed the student® gather essential evidence that helped theanswer the questions that followed
(M=3.65, SD=0.49). Moreover, the animated reading material endigestudents to go at their own pace
when reading the selection and the questions (M=3.70, SD=0.47helpeed them separate sub ideas
from main ideas (M=3.70, SD=0.47).

It can be gleaned from table 5, that the overall mean s€@&1 and a standard deviatioh
0.46 signified that the content in terms of noting details ighly acceptable. This means that the
animated reading material chp of great helgo the students wheih comesto developing their skillsn
noting details.

Table 6. Acceptability Level of the Contents of the Amhated Reading Material in terms of
Sequencing Events

STATEMENT
The developed reading material helps the students to. . . Mean SD | REMARKS

1. identify the parts or components of the reading selection| 3.65 | 1.20 Very
Evident

2. ;r:;erg;zafrtkhetory s individual parts intats larger 365 | 1.17 V_ery
) Evident

3. understand the structure of a text and hasvput 365 | 1.06 Very
together. Evident

4. organize information and ideas on their own. 3.60 | 1.22 Very
Evident

5. recall the temporal order of eveirtsa narrative. 3.65 | 1.06 Very
Evident

As reflected in Table 6, the acceptability level of the ennhbf the animated reading material in
terms of sequencing events was very evident based on thesratade by the teachers. The findings
show that animated reading material aided the students tagdisth the parts a reading selection
(M=3.65, SD=1.20) and organize information and ideas on theil(lwB8.60, SD=1.22). Furthermore, the
material also helped the students to incorporate the stoayts into the overall structure (M=3.65,
SD=1.17) and allowing them to comprehend the organization andustruat the reading selection
(M=3.65, SD=1.06). Finally, the students were able to remembarhtiomological order of events in a
story with the help of the material (M=3.65, SD=1.06).

The overall mean of 3.64 and a standard deviation of 1.14 eelvtalt the acceptability level of
the animated reading materialtermsof sequencing events was rasshighly evidentby the teachers.
This indicates that the students' ability to independently argainformation and ideas, understand
structure, and remember the sequential apflevents were aided by the animated reading material.
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Table 7. Acceptability Levelof the Contentsof the Animated Reading Materialin terms of Getting

theMain ldea
STATEMENT
The developed reading material helps the students to. . . MEA SD | REMARKS

1. see the relationship between topics, ideas, and other 370 | 0.47 Very
concepts. Evident

2. see the difference between relevant and irrelevant detail 3.75 | 0.44 Very
Evident

3. identify thle |pleell§ ';hat are expressed directly on ideas thi 350 | 051 Very
are merely implied. Evident

4. gdtlllze ??rllf-quelstl(gnmg that will them grasping the main 375 | 044 Very
idea of the selection. Evident

5. I_ool_<for repeatgd vvoro_ls a_nd phrases which are strong 370 | 0.47 Very
indicator of their relative importance. Evident

Table 7 illustrates the acceptability level of the conbéitthe animated reading materiatterms of

getting the main idea which the teachers rategkey evident. The findings demonstrate that the animated
reading material helped the students to distinguish relevanirr@levant details (M=3.75, SD=0.44) and
aids them to employ self-questioning helping them to graspmain idea of a selection (M=3.75,
SD=0.44). Aside from these, the students were also able to idd@ifjonnections between concepts and
other ideas (M=3.70, SD=0.47). Furthermore, the students al@veabldo search for terms and phrases
that were frequently used (M=3.70, SD=0.47) which helped thezngnize the distinction between

essential and irrelevant details (M=3.75, SD=0.44).

Overall, the acceptability levelf the animated reading materialtermsof getting the main idea

attained a mean scopg3.68 and a standard deviation of 0.47 which signifiesiti@highly acceptable.

Table 8. Acceptability Levelof the Contents of the Animated Reading Materiain terms of

PredictingOutcomes

STATEMENT
The developed reading material helps the students to. . . MEA SD REMARKS
1. trlgg(_ar memories of details on the text allowing them 380 | 0.41 Very
predict the context. Evident
2. understand the story better by making connections. 3.65 | 0.49 Very
Evident
3. use critical thinking and problem-solving skills. 3.50 | 0.51 Very
Evident
4. revise the predictions they made that is not confirmed by | 3.75 | 0.44 Very
the reading. Evident
5. combine the clues provided in the text and what they
already know (schema) to make relevant and logical predicf 3.75 | 0.44 Very
Evident
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It is reflected in Table 8 that the teachers rated thepa&bility level of the content of the
animated reading material in terms of predicting outcomesgas$ytevident. The results show that the
animated reading material helped the studem&imulate the recollections of specific textual features
(M=3.80, SD=0.41) and to use their prior knowledge (schema) in mzimgn with the text's clue to
produce predictions that make sense (M=3.75, SD=0.44). Moreovestuthent employed their critical
thinking and problem-solving techniques (M=3.75, SD=0td4jpdate any predictions they made that the
reading failed to support (M=3.75, SD=0.44). Finally, the anichedading material helped them to draw
connectiongo better comprehend the reading selection (M=3.65, SD=0.49).

Overall, the acceptability levef the animated reading materialtermsof getting the main idea
was highly acceptable based on the ratings given by the teagllermean scoref 3.69 and a standard
deviation of 0.46.

Table 9. Level ofStudents’ Reading Comprehensiorin using the Animated Reading Materialsin
terms

of Pre-test
Students’ Reading Pre-
Comprehension in Test
Us!ng the Percentage Verbal
Anlma.ted . Frequency (%) Interpretatio
Reading Materials ® 0 P
33-40 0 0 Outstanding
25 - 32 0 0 Very Satisfactory
17-24 21 21.88 Satisfactory
9-16 75 78.13 Fair
1-8 0 0 Needs
Improvement
N=96 100 %
Mean =15.15 SD=1.81 Vi= Fair

It was found out that most of the respondents belong to bracKd, Qvhich is represented by
se/enty-five (75)or seventy-eight-point thirteen percent (78.13%) with a verhatpretation of fair. This
is followed by bracket 17-24 which is comprised of twenty-one (21ljwenty-one-point eighty eight
percent (21.88%) with a verbal interpretatafrsatisfactory.

It can be gleaned from table 9 that the level of students’ reading comprehension in using the
animated reading materials in terms of pre-test was Ka&irl5.15, SD=1.81). The results demonstrate
that the students only have a fair knowledge when it comes tograbttails, sequencing events, getting
the main idea, and predicting outcomes. Moreover, the studentse hefing the animated reading
material already have a moderate remark on their readingrebension.
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Table 10. Le\el of Students” Reading Comprehensionn Using the Animated Reading Materialsn

terms
of Posttest
Students’ Posttest
Reading
Comprehension in Frequenc Percentage Frequenc
Using the y () (%) y(®
Animated
Reading
Materials
33-40 38 39.58 Outstanding
Very
25-32 58 60.42 Satisfactory
17-24 0 0 Satisfactory
9-16 0 0 Fair
1-8 0 0 Needs
Improvement
N= 96 100 % Outstanding
Mean=32.13 SD=1.76 VI=Very Satisfactory

It was found out that most of the respondents belong to bracka®,aBhich is represented by
fifty-eight (58) or sixty-point forty-two percent (60.42%)ttvia verbal interpretation of satisfactory. This
is followed by bracket 33-40 whidh comprisedf thirty-eight (38)or thirty-nine-point fifty eight percent
(39.58%) with a verbal interpretation of very satisfactory.

It can be gleaned from table 10 that the level of students’ reading comprehension in using the
animated reading materials in terms of posttest is veigfaabry (M=32.13, SD=1.76). The findings
demonstrate that the students after using the animated readiegainhave a high remark on their
reading comprehension. The studeattthis stage still commit errors yet they can now read texhein
own with ease.

Table 11. Differencein the Reading Comprehension of the Students After Utilizing the
AnimatedReading Materials

Students’ Reading Mean Standard Mean Compute | Critical Vv
Comprehension Deviation | Difference | dt-value | t-value I
Pre-Test 15.15 1.81
: 16.98 87.94 1985 | S
Posttest 32.13 176

Results revealed that there was a significhffierence on the students’ reading comprehension in
the pre-test and posttest scores. There was a mean diffefeb898 on the pre-test and posttest scores
of the students. The computed t-value of 87.9 is significant escéeded the critical value of 1.985.;
Thus, the null hypothesis was rejected.

This indicates that the animated reading material develégredrade 8 students is effective
because it demonstrates that there is a notable differetioe iatings provided by the validators and the
post test scores of the students have meaningfully increBlsecnimated reading material demonstrates
highly acceptable componenis terms of activities, text, sounds, and animation. Additionally, the
materialis also effective in enhancing the students’ reading skills in terms of noting details, sequencing
events, getting the main idea, and predicting outcomes.
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CONCLUSION

The study shows that the use of CARE affects the reading comprehehsi@nstudents. The
material was highly acceptable in terms of its components @mérds. The null hypothesis stating that
there is no significant difference in the reading comprehertfidime students before and after utilizing
the animated reading materials as supplementary materiaiejeated.

RECOMMENDATIONS

1. A workshop or a seminar about the crafting of supplementatgriaathat will mainly focus on
the utilization and integratioof technology maye proposed by the school training focal person
togethemwith the school reading coordinator.

2. It is suggested that the school heads provide technical assistance and teujyeoiritiativesof
the language teachers with regardseading intervention. Moreover, the principals may include
these initiativesn the annual implementation plan of the school.

3. It is recommended that the teachers continuously expose ¢aeirets to various interactive
reading materials and activities and let them nurturer tlosie for reading using different
alternative learning materials.

4. It is recommended that the developed animated reading atdtarigrade 8 be utilized in other
schools within Victoria Sub-office. The change in setting masghondents may elicit other useful
results and findings that can prove the effectiveness of usingastimmeading material in
enhancingtudent’s reading comprehension.

5. Future researchers may use the results of this study in conduc@ayate which will focus on
the utilization of animationin developing reading materials ard enhancingthe reading
comprehension of the learners.
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