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Abstract

The research was entitled “Teaching Strategies and Technical Skills in online Distanceaning”. This study
aimed to determine the effects of online teaching strategittgeimcquisition of technical skills of grade 7 learners in
Caritas Don Bosco School (CDBS). Specifically, it sought answers to the followistjomsgeWhat is the profile of the
respondents as to; age and sex, What is the level of teaching egrategérms of; adaptive teaching, computational
thinking, learning by doing, visualization and analogies, What is the level of telcbkiltsaamong grade 7 learners with
regards to; calculation, critical thinking, performance of practical tasks andlsfstialization, Do the teaching strategies
have significant difference according to their gender, Do the technical skiéssigavificant difference according to their
gender, Is there a significant relationship between the teachinggsémbind the technical skills of grade 7 learners in
Caritas Don Bosco School.

The study adopted the quantitative descriptive research design and made use of survey duee#tidotad on
one hundred and twanfour (124) learners of Caritas Don Bosco School for the school year 2021-2022 webi@s use
respondents and selected through purposive sampling. Data were collected and dmalyghdtean, Median, Standard
Deviation and Pearson r correlation tools.

Findings revealed that, adaptive teaching strategy has strongly correlated aththe technical skills and
interpreted as significant. The answers demonstrated that adigatoheng, computational thinking, learning by doing,
visualization, and analogies play a part in the learners' acquisitiorchofidal skills in online distance learning. As a
result, it is clear that learners gained the fundamental abilfties null hypothesis that there is no significant difference
between gender of the respondents and the teaching strategies was rejectedr,Hoeveull hypothesis stating that is no
significant difference between gender of the respondents and the technical skiliserd@sidnce learning was accepted.
The result shows that there is a significant relationship betweeteaching strategies and the acquisition of technical
skills in online distance learning among grade 7 learners in CDBS.récsnmended that learners should use their
preferred learning styles in the execution of practical activities. Encouhage to devote more time to practicing
practical skills. Technical faculty members who teach technical subjecashaised to continue to apply adaptive teaching
strategies in the coming school years and to improve afterwards. Teachadviaegl to evaluate, create and deliver
differentiated solutions to meet the requirements of the students. And Gis# reference to school principal and
officials to demand that technical faculty members engage studenteore laboratory and hands-on activities.
Simultaneously, consider feasible teaching strategies to apply whemtienpa is over and the shift to traditionacéa
to-face classrooms occurs.

Based on the findings of the study the following conclusions was drawn: ffheedce in level of
online teaching strategies in terms of computational thinking, learning hyg,daosualization and analogies as
evaluated by male and female respondents appeared significant. However,ptiive ddaching as teaching
strategy appeared not significant. Therefore, the null hypothesis was parjidtede There was a significant
difference on level of technical skills as assessed by male and fexaptndents in terms of critical thinking.
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This implied that both male and female respondents have the samervite level of critical thinking as an
acquired technical skill. On the other hand, a not significant analysis was obtaine¢efaf Icalculation skills,
performance on practical tasks, and spatial visualization according to gender. Therefaul Hiygothesis was
partially acceptedThe null hypothesis that there is no significant relationship betweehirigastrategies and
the acquisition of technical skills in online distance learning amonda€dion Bosco School grade 7 learners
was rejected completely. The result claims that teachingegieat highly affect the acquisition of skills among
learners, especially in their foundation years. Therefore, teaching strategjiesclanical skills are inextricably
linked to one another. Based on the findings, the researcher made the followmgnesaationsFor learners

to be able to use their preferred learning styles in the execution of practictiesctEncourage them to devote
more time to practicing practical skills. For technical faculty memimrs teach technical subjects to continue
to apply adaptive teaching strategies in the coming school yedrsoaimprove afterwards. Teachers and
educational developers can use this tool to assess the preshirigesrategies used by teachers in an online
setting. May create and deliver differentiated solutions to meet theewuguits of thdearners For the school
principal and officials to demand that technical faculty members erigageersin more laboratory and hands-
on activities. Simultaneously, consider feasible teaching stratiegssply when the pandemic is over and the
shift to traditional facde-face classrooms occurs.

Keywords: Online Distance Leaming, Teaching Sgiat® Technical Skills

1. Main text

(10 pt) Here introduce the paper, and put a nona¢ma if necessary, in a box with the same forg aig
the rest of the paper. The paragraphs continue tiene and are only separated by headings, sublgsadin
images and formulae. The section headings are gethby numbers, bold and 10 pt. Here follows furthe
instructions forauthors.

With the advent of COVID-19 pandemic, numerous gté/schools in Laguna shifted the learning
delivery modality into Online Distance Learning (ODCaritas Don Bosco Schoolis one of them, wiviets
greatly challenged by the teaching and learninggse most especially in skill-based subject afBaschers
are not physically present to monitor and guideress as they progress through the performanca sifst
Supervision was done through ZOOM video conferepahowing only on small screen and lacking the
whole picture of the progress. It is significaidt learners were able to experience the simulaticghe real-
world work environment, use specified tools and ipoent such as T-square, triangles, templates, 3D
models, drawing table, etc. in the laboratory pattirly the grade 7 learners who encountered thgesufor
the very first time. Based on several studies, eflentertiary education learners find it hard teualize
concepts without formal hands-on experiences (Ghaerd Potvin, 2021). Alternatives in doing labomyto
works may apply at home, however, the true valug qurlity of learning experience seems unclear.ufgc
surveys also revealed that teaching hands-on ogrempntal lab types of subjects are difficult ifist done
online.

Skill is defined as 'an organized pattern of memtat/or physical activity' and consists of a
'knowledge' component and a 'doing' component. &dopm a skill, the learner should be aware of what
needs to be done and the order in which it neetie tbone (Gould, 2012). Technical Drafting is dl dkased
learning subject that emphasizes the acquisitiorteshnical skills and other capabilities by the rifea
through hands-on activities until they become prefit in the process and can perform when required
(Gimba 2011).

There is a growing national cognizance of the intgraze of better preparing the high school learners
to be skilled and equipped in order to be globediynpetitive. It was supported by the DepEd orderéNg s.
2012, Enclosure no. 2, Guidelines in the Implemtémtaof Technology and Livelihood Education in Habl
and Private schools which stated that tleeffVoc based TLE is designed based on Training Reigula of
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TESDA which focuses on technical skills development

There is a need to see if these skills can be éshonline, especially in the exploratory years of
grade 7 learners of Caritas Don Bosco School. Hetige study hoped to identify the potential effecf
online distance learning strategies on leashperformance and adjustment once the pandemic hadepd
and the mode of learning had returned to the redalae to-face setting.

Nomenclature

A radius of
B position of
C further nomenclature continues down the pageinsidethe text box

1.1. Structure

For this Procedia the files must be in MS Word fatronly and should be formatted for direct printing
Figures and tables should be embedded and notisdzelparately. Please make sure that you use &ls asu
possible normal fonts in your documents. Speciat$psuch as fonts used in the Far East (JapaGbsese,
Korean, etc.) may cause problems during proces3imgvoid unnecessary errors you are strongly advie
use the ‘spellchecker’ function of MS Word. Follow this order when typing manuscripts: Title, Authors,
Affiliations, Abstract, Keywords, Main text (inclirty figures and tables), Acknowledgements, Refegsnc
Appendix. Collate acknowledgements in a separadioseat the end of the article and do not incltitem on
the title page, as a footnote to the title or othse.

Bulleted lists may be included and should look ftkés:

e First point
e Second point
e And so on

Ensure thatou return to the ‘Els-body-text’ style, the style that you will mainly be using for large blocks
of text, when you have completed yourbulleted list

Please do not alter the formatting and style lagautich have been set up in this template documést.
indicated in the template, papers should be prepmrsingle column format suitable for direct pirirgt onto
A4 paper (192mm x 262 mm). Do not number pageshenfitont, as page numbers will be added separately
for the preprints and the Proceedings. Leave aclear between paragraphs. All the required siteglates
are provided in this document with the appropriadene supplied, e.g. choose 1. Elslst-order-heagidior
first order heading text, els-abstract-text for #estract text etc.

1.1 Structure

Online Distance Learning has gone through threeapedical approaches: Cognitive-behaviorism,
social-constructivism and connectivism. They dafin€ognitive-Behaviorist (CB) models as the first
generation of individualized distance educatiorscAenabling huge numbers of learners to get edurcati
minor costs than traditional education, it alsovided a supreme access and student freedom (Dasielted
in Anderson and Dron, 2011). It is believed to blated to this study in detemining how learnencere,
learn, think, and make decisions towards mentalities without direct contact between teachers peelrs.
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Learningis defined as a personal construct bya@@mnstructivism Theory, which is a fabricationtiog
learners' interactions with other members presetlé classroom. These members can be classmates at
same stage of learning or more knowledgeable iddi&is like teachers or special guests invited it
class. Interactions with working professionals auehentic learning moments in this case, just ashvas the
real-world subject matterintroduced by the teaeh¢he start of a lesspRannikmae etal., 2020).

Although the terms ‘constructivism, ‘constructivimnd other similar terms were introduced intce th
psychological lexicon in the second half of the ntieth century, the guiding perceptions of congivigm
existed much earliePritchard and Woollard (2010)

Siemens and Conole (2011) emphasized that the desade of the twenty-first century saw
incredible
The connectivism approach focuses on both theitegprocess and what has been learned. At a tinenwh
open and distance learning resources or environsnand becoming more popular, the quality of the
information learned and the importance of convertime information into a knowledge process has ntade
connectivism approach more important for Onlinetéise Learning (ODL).

The study is based on the theories, which emphabkizdearners' autonomy in making their own
judgments without the need for guidance or supemisLearners' personal and authentic learninglse a
emphasized in this theory, as learners who havetiadame educational experience may not haveathe s
learning outcomes. Furthermore, the value of thenlmg processes and what has been learned isteflé
this work. In this study, learning is said to baaial due to distant setting. However, these chamhgee been
made by incorporating market-available virtual fdag resources and employing innovative and cutidge
pedagogical practices to determine individual peegrof learner.

Conceptual framework

Independent Variable Dependent Variable
Profile of the respondents Technical Skills
= Age
= Gender Calculation
| Critical thinking

Teaching Strategies

= Adaptive teaching

= Computational thinking

= Learning by doing

= Visualization and Analogies

Practical Tasks
Spatial Visualization

1.2.Tables

All tables should be numbered with Arabic numerddgadings should be placed above tables, left
justified. Leave one line space between the heaalimigthe table. Only horizontal lines should beduséhin
a table, to distinguish the column headings from tibdy of the table, and immediately above andvb¢te
table. Tables must be embedded into the text ahdupplied separately. Below is an example whicthans
may find useful.

Table 1. An example of a table

An example ofa column heading Column A (1) Column B (T)
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And an entry 1
And another entry 3 4
And another entry 5

Level of Teaching Strategiesin Online Distance L earning

With our current situation, online distance leagnis one way to provide continuous learning. Thus,
teachers should be equipped with online teachimgtesgies to ensure learners learning in this legrni
modality

Table 1. Level of Teaching Strategies in terms of Adaptive Teaching

The online teaching strategies based on Adaptive

Teaching....

...uses traditional methods ofteaching during teachind learnin¢
of technical drawing.

...has discussion and lecture methods of teaching wanietoften
adopted by most technical teachers during techumiiabing lessor

...give home work in technical drawing. 390 1.09 Agree

...has several objectsthatare used by the techrdaahter for
illustration while teaching technical drawing.

Mean sD Remarks

4.16 0.85 Agree

4.15 0.83 Agree

4.05 0.99 Agree

...uses digital application and tools while teaching 433 088 Strongly
Agree
Grand Mean 412 High

Table shows that the respondents strongly agreaehkateachers used digital application and tools
while teaching which attained the highest (M=4.8B=0.88This further means that respondents recedniz
the teacher’sadaptive strategy in teaching.

Table 2. Level of Teaching Strategies in terms of Computational Thinking

The online teaching strategies based on

Computational Thinking.... Mean D Remarks
...glves complexand situational problemduring theringtion. 398 092 Agree
...has ample patterns and process given. 448 0.79 Strongly Agree
...has ample time given in solving problems such as the 413 0.95 Agree

conversion of units and identifying the measurenadiatn object

...has various objects/drawings used to identify specif

similarities and differences among problems to work 428 079  Strongly Agree

...gives guide questions and procedures during theuason.
425 0.93 Strongly Agree

Grand Mean 4.23 Very High

As shown in the results above, the grand (M=4.2®%)oesed computational thinking as a teaching
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strategy in an online distance learning environmeterpreted as very high level. This entalils ttheetmethod
allows studentsto take a complex topic, comprefigmohd propose alternative solutions.

Table 3. Level of Teaching Strategies in terms of L earning by Doing

Based on Learning by Doing teaching strategy, Mean D Remarks

...teachers demonstrate the proper use of tools and equipment
using an overhead camera during the class.
...teachers demonstrate the steps/procedure in details. 4.25 0.84 Strongly Agree

4.27 0.97 Strongly Agree

...teachers explain and show exactly how to do things during
the instruction.

...teacher’s feedback was given during and after the
assessment.

...recorded video of the steps is used by the teachersand
posted to the google classroomas learning matéaxtatial.

4.25 0.86 Strongly Agree
3.98 1.03 Agree

4.62 0.71 Strongly Agree

Grand Mean 4.28 Very High

The result above reveals that learning by doing asaching strategy in online distance learning afs
very high level supported by the grand (M=4.28). This methas the teachers were able to implement actual
learning experiences based on concepts as perdaytte respondents.

Table4. Level of Teaching Strategies in terms of Visualization and Analogies
Based on Visualization and Analogiesteaching

Mean sD Remarks
strategy ....
...the teachers showed different mental rotation ateisfdrills. 417 094 Agree
...theteachers made use of 3D models in their insooct 3.78 1.10 Agree

...theteachers used digital application and websitk as
sketchpad.io and procreate to visualize detaills@bbject.
...theteachers used actual drawing tools such asgigamd T-
square.
...theteachers made use of color and letter repreSenta
comparing views and/or phases ofan object.
Grand Mean 4.08 High

The grand (M=4.08) interpreted as high level stipraypports visualization and analogies as a
teaching technique in an online distance learn@gemario, as shown in the results above. This suggeat
teachers were able to employ the concept of geingratental representations of something based en th
respondents' perceptions.

391 1.10 Agree
4.44  0.83 Strongly Agree

412 091 Agree

Level of Technical SkillsAmong Grade 7 Learners

In an online distance learning setting, acquisibdéskills should not be compromised. Thus, quality
education in areas such as technical drafting shbelalso be attained. In this study, the leveieahnical
skills in online distance learning was describedtanms of calculation, critical thinking, performaan of
practicaltasks and spatialvisualization which wiasermined by the weighted mean and standard tdewia

WWw.ijrp.org



Mikee M. Capistrano / International Journal of Research Publications (IJRP.ORG)

Table5. Level of Skillsamong Grade 7 Learnersin terms of Calculation Skills

Based on the practice Gulculation skills.... Mean SD Remarks
I identify the different units of measurement sashcentimeter
andinches. 411 1.06 Agree
I measure the different dimensions of an objed length,
meast ' menst jedg(he leng 3.97 1.03 Agree
width).
| scale objectsinto an enlarge and reduce sizeguhkie given
formula. 3.86 1.00 Agree
| convert different units of measurement such abas to
centimeter, etc. 3.79 1.18 Agree
| use centimeter ruler for measurement. 423 098 Strongly Agree
Grand Mean 3.99 High
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The result above shows that calculation skillsechhical skills in Technical Drafting was at high
level supported by the grand (M=3.99). This sigrsfithose learners were able to calculate answers to

mathematical problems and mensuration using arititnpeocesses.

Table6. Level of Skillsamong Grade 7 Learnersin terms of Critical Thinking Skills

With Critical Thinking Skills .... Mean SD Remarks

| examine problems closely. 387 095 Agree

I have a sense of curiosity. 4.00 0.94 Agree

| clearlydefine a set of criteria for analyzingasb. 366 096 Agree

I rejectinformation thatis incorrector irrelevan 3.86 1.02 Agree

| understand and interpret drawing. 406 0.97 Agree
Grand Mean 3.89 High

The grand (M=3.89) supports the conclusion thaicell thinking as a technical skill in Technical
Drafting is at a high level. This indicates thadreers were able to evaluate facts and circumssabefore

making a decision.

Table7. Level of Skillsamong Grade 7 L ear nersin terms of Perfor mance of Practical Tasks

Based on the Performance of Practical Tasks .... Mean SD Remarks
I have developed useful skills in this subject. 4.00 1.04 Agree
| find it easy to collaborate with my peers in dgihe tasks. 3.56 1.17 Agree
| amable to use and manipulate the tools | haveate. 4.09 0.92 Agree
| can create part drawings and construct geométirneeges 3.90 1.02 Agree
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I can draw with different line weights 3.84 1.05 Agree
Grand Mean 3.88 High

The result above supports the conclusion that pedoce of practical tasks as technical skills in
Technical Drafting was at high level supported by grand (M=3.88). This signifies that learner walde to
putideas into practice through practicaltasks

Table 8. Level of Skillsamong Grade 7 L ear nersin terms of Spatial Visualization

Based on the practice of Spatial Visualizationlsk

Mean SD Remarks
| easilydetermine the position ofthe object. 3.64 1.05 Agree
| identifythatthe rear view is in the back of 8wid object. 3.81 0.96 Agree
| see the 3D object reflects the angle ofthe deifet views. 404 094 Agree
| visualize position ofthe object if | use theisiabbject easily. 3.83 1.04 Agree

| learn because | know howto rotate the objecatigsilternatie

models at home. 355 121 Agree

Grand Mean 3.77 High

The grand mean (M=3.77) supports the finding thaetial visualization as a technical skill in
Technical Drafting is at a high level. This indieatthat learmners could visualize mental represemsind
manipulate two-and three-dimensional objects.

Significant Difference in the Level of Teaching Strategies and Technical Skills in Online Distance
L earning Accor ding to Gender

The computed p-values were compared to the levesigfificance at 0.05 to determine the
significant difference in the level of teachingasegies and technical skills in online distancerréesy
according to gender.

Table 9. Significant Difference on the Level of Teaching Strategies in online distance Learning
According to Gender

Variable Male(Mean) Female(Mean) t-value p-value Analysis
Adaptive Teaching 4.225 4.003 1.90 0.060  NotSignificant
Computational 4.349 4.098 2.11 0.037 Significant

Thinking
Learning By Doing 4.444 4.102 2.84 0.006 Significant
Visualization And 4.219 3.944 2.07 0.041 Significant
Analogies

As gleaned in the above table, the significantetéhce on level of online teaching strategies as
evaluated by male and female respondents appeggaificant in terms of computational thinking, ledrrg
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by doing and visualization and analogies denotedhsy garnered p-values (0.037), (0.006) and (0.041)
correspondingly which were all lower than (0.05)ekof significance. This meant that both male derdale
respondents have the same view on the level of edetipnal thinking, learning by doing and visuatiba

and analogy as an applied strategy in teaching.gdew a not significant analysis attained pertartim the
level of adaptive teaching according to gender imbtg the p-value (0.060) which was higher thar0§).
level of significance. This implied that male aradrfale respondents have dissimilar assessment davéle

of adaptive teaching strategy of the teachers.

Table 10. Significant Differenceon the L evel of Technical Skills According to Gender

Variable Male(Mean) Female(Mean) t-value p-value Analysis
Calculation Skills 4.054 3.928 0.82 0.413  Not Significant
Critical Thinking 4.013 3.764 2.04 0.044 Significant
Performance on 3.943 3.813 0.85 0.399 Not Significant

Practical Tasks
Spatial Visualization 3.837 3.775 0.41 0.686 Not Significant

As shown in the table above, there was a significifference on level of technical skills as asséss
by male and female respondents in terms of critibalking, as indicated by the obtained p-valu€©4a),
which was lower than the (0.05) level of significen This implied that both male and female respoisie
have the same view on the level of critical thirkk®s an acquired technical skill. On the other handot
significant analysis was obtained for level of cddtion skills, perfformance on practical tasks, apdtial
visualization according to gender, withvalues of (0.413), (0.399), and (0.686) respectivaly,of which
were higher than the (0.05) level of significanddiis implied that male and female respondents have
dissimilar assessment on the level of calculatidillss performance on practical tasks and spatil
visualization skills.

Significant Relationship between the Teaching Strategies and the Technical Skills in Online Distance
Learning

The computed p-values were compared to the levesighificance at 0.05 to determine the
significant relationship between the teaching sty#ts and the technicalskills in online distaeearing.

Table 11. Significant Relationship between the Teaching Strategies and the Technical Skillsin Online
Distance L ear ning
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Variable r-value Degree .Of p-value Analysis
Correlation

Calculation 0.634 Strong 0.000 Significant
. Critical Thinking 0.705 Strong 0.000 Significant

Adaptlye Performance of Practical N
Teaching Tasks 0.639 Strong 0.000 Significant
Spatial Visualization 0.612 Strong 0.000 Significant
Calculation 0.700 Strong 0.000 Significant
Critical Thinking 0.758 Strong 0.000 Significant

Computational  Performance of Practical N
Thinking Tasks 0.591 Moderate 0.000 Significant
Spatial Visualization 0.597 Moderate 0.000 Significant
Calculation 0.596 Moderate 0.000 Significant
Learning by Critical Thinking _ 0.716 Strong 0.000 Significant
Doing Perform "i‘rr;‘;igf Practical 4 543 Moderate ~ 0.000  Significant
Spatial Visualization 0.571 Moderate 0.000 Significant
Calculation 0.584 Moderate 0.000 Significant
Critical Thinking 0.725 Strong 0.000 Significant

Visualization Performance of Practical o
and Analogies Tasks 0.582 Moderate 0.000 Significant
Spatial Visualization 0.621 Strong 0.000 Significant

As shown in the table above, it indicates that alapteaching has strong correlation with
calculation, critical thinking, performance of pteal tasks and spatial visualization skills withalues equal
to (0.634) (0.705) (0.639), and (0.612), respectively. Moreover, thealues indicate positive correlation
which implies that as the level of adaptive teaglstrategy increases, the level of technical skillsonline
distance learning also increases.

The findings reveal that online teaching strategieash as adaptive teaching, computational thinking,
learning by doing, visualization and analogies Bigantly affect the acquisition of technical skilemong
grade 7 learners. Thus, in online distance leartimage is a considerable link between teachiregsties and
technical skills. It has proven that the adapteadhing strategy where the mode of instruction areges
learners to work independently and are taught teeBponsible through experience has substantiaiydain
the development of skills needed not only in techhdrafting subject but also in life lessons. ®iedy
suggests that rather than simply listening to tbBcal notions, learners learn more successfullemwthey
apply critical thinking and analogies to practitasks. On this note, basic technical skills, esdligcin the
exploratory years of junior high school, whichlietgrade 7 level, can be instilled with the usanfffective
online teaching strategy and, of course, inclusivthe efforts of both the teacher and the leariibere is no
onesize-fits-all strategy. It may vary depending &we heeds of the learners to be addressed and wieiche
the learning modality is

Findings and Conclusion
The difference in level of online teaching straésgin terms of computational thinking, leaming by
doing, visualization and analogies as evaluatedmmale and female respondents appeared significant.

WWw.ijrp.org



Mikee M. Capistrano / International Journal of Research Publications (IJRP.ORG) ‘.\ JJRP 'ORG

ISSN: 2708-3578 (Online)

386

However, the adaptive teaching as teaching straaggeared not significant. Therefore, the null hyesis
was partially rejected. There was a significanfedénce on level of technical skills as assessetlg and
female respondents in terms of critical thinkingig implied that both male and female respondeat®tihe
same view on the level of critical thinking as aogaired technical skill. On the other hand, a rignificant
analysis was obtained for level of calculationlskiperformance on practical tasks, and spatialalization
according to gender. Therefore, the null hypotheais partially acceptedhe null hypothesis that there is no
significant relationship between teaching strategi@d the acquisition of technical skills in onlitiistance
learning among CDBS grade 7 learners was rejeaiathtetely.

The findings reveal that online teaching strategiesh as adaptive teaching, computational thinking,
learning by doing, visualization and analogies #igantly affect the acquisition of technical skilemong
grade 7 learners. Thus, in online distance learirage is a considerable link between teachiregsties and
technical skills. It has proven that the adaptisadhing strategy where the mode of instruction areges
learners to work independently and are taught teeBponsible through experience has substantiiydain
the development of skills needed not only in techhdrafting subject but also in life lessons. Biedy
suggests that rather than simply listening to thBoal notions, learners learn more successfullgmthey
apply critical thinking and analogies to practitasks. On this note, basic technical skills, esglgcin the
exploratory years of junior high school, which hetgrade 7 level, can be instilled with the usafffective
online teaching strategy and, of course, inclusivthe efforts of both the teacher and the leariibere is no
onesize-fits-all strategy. It may vary depending &we heeds of the learners to be addressed and wieiche
the learning modality is.

Recommendations
Based on the findings, the researcher made treeioly recommendations:

1. Forlearnersto be able to use their preferred learning styfethe execution of practical activities.
Encourage them to devote more time to practicirrgpeal skills.

2. For technical faculty members who teach techniobjexcts to continue to apply adaptive teaching
strategies in the coming school years and to im@uiterwards.

3. Teachers and educational developers can use tiisa@ssess the present teaching strategies used
by teachers in an online setting. May create anlivatedifferentiated solutions to meet the
requirements of thiearners

4. For the school principal and officials to demandtttechnical faculty members engalgarnersin
more laboratory and hands-on activities. Simultaisgq consider feasible teaching strategies to
apply when the pandemicis over and the shiftaditonalfaceto-face classrooms occurs.

1.3.Construction of references

References should be added at the end of the papérits corresponding citation will be added ie th
order of their appearance in the text. Authors ghensure that every reference in the text appieatfse list
of references and vice versa. Indicate referstgeClark et al.,, 1962 or Deal and Grove, 2009 ochifzger,
2006 in the text. The actualauthors can be raddwebut the reference citation(s) must alwaygiizen.

Some examples of how your references should bedlisire given at the end of thisniplate in the
‘References’ section, which will allow you to assemble your reference list according to the correct format and
font size.
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1.4. Section headings

Section headings should be left justified, with tfirst letter capitalized and numbered consecuivel
starting with the Introduction. Sub-section headirghould be in capital and lower-case italic lestter
numbered 1.1, 1.2, etc, and left justified, witb@med and subsequent lines indented. You may neieddd a
page break to keep a heading with its text.

1.5.General guidelines for the preparation of your text

Avoid hyphenation at the end of a line. Symbolsatérg vectors and matrices should be indicatedid b
type. Scalar variable names should normally be esqad using italics. Weights and measwsteould be
expressed in Sl units. Please title your fileshiis brder conferenceacrynom_authorslastname.pdf

1.6.Footnotes

Footnotes should be avoided if possible. NecesBzoinotes should be denoted in the text by consezut
superscript letters. The fowdtes should be typed single spaced, and in smger size (8pt), at the foot of
the page in which they are mentioned, and sepafetadthe main text by a short line extending a tbot of
the column. The ‘Els-footnote’ style is available in this tenplate forthe text of the footnote.

2. Author Artwork

All figures should be numbered with Arabic numeréls?,...n). All photographs, schemas, graphs and
diagrams are to be referred to as figures. Linevihigs should be good quality scans or true eledtrontput.
Low-quality scans are not acceptable. Figures nbesembedded into the text and not supplied separate
Lettering and symbols should be clearly definetiezitin the caption or in a legend provided as pathe
figure. Figures should be plagtat the top or bottom of a page wherever possildeclase as possible to the
first reference to them in the paper.

The figure number and caption should be typed betmillustration in 8pt and left justified. For meo
guidelines and information to el you submit high quality artwork please visit:
http://ijrp.org/pagel/instruction. Artwork has natelong the side of it in the main body of thettdowever,
if two images fit next to each other, these mayplaeed next to each other to save spaoceFge 1. They
must be numbered consecutively, all figures, ahthales respectively.

Fig. 1. (a) first picture; (b) second picture
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Equations and formulae should be typed and numbmradecutively with Arabic numerals in parentheses
ontheright hand side of the page (if referred tolieitly in the text),

E
J.(T =const)- P-(f]m +(1-P)

C

p= 1)

They should also be separated from the surroun@ixidpy one space.
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Appendix A. An example appendix

Authors including an appendix section should da&er References section. Multiple appendices shalil
have headingsin the style used above. They wilbaatically be ordered A, B, C etc.

Al. Example of a sub-heading within an appendix

There is also the option to include a subheaditfymvithe Appendix if you wish.
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