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Abstract

This is developmental action research that supportsntim/ation conducted by the school during the
pandemic period, when children could not go to school siistance learning using self-learning modules (SLMs)
was used as a modality. The researchers used a descsijptvey using self-made questionnaires. It also utilized th
results of the Phil-IRI and the mean percentage scores sthtwl for the third quarter and fourth quarter of SY
2021-2022. The study revealed that there was extremely significant difference between the academic
performance of the IP learners and their reading perforenaimen the innovation program Lakbay Pisara was
implemented. The mean difference of the third quarter minaidailrth quarter equals -3.2078, which is a 95%
confidence interval for this difference, from -4.76121d544. This implies that there was a significant diffiee
in theschool’s academic performance when the Lakbay Pisara Progranmmpésmented. With the obtained t-test
of 4.3776 with a degree of freedom of 16 and a standard erdiffefence of 0.733, reject the null hypothesis,
which stated there is no significant difference in the school’s academic performance when the Lakbay Pisara
Program is implemented. Moreover, the reading level oédlers showed that independent learners increased by
up to 32.4% and frustration decreased by up to 30.99%, meaningighareeally significant influence of the
implementation of the program on the reading level ofld@ners. It is highly recommended to continuously
continue the program, and the supmdrstakeholders shoultk sought.

Keywords: Academic Performance, Distance Learning, Influenceguation.IP Learners, Reading Level

1. Introduction

Our 1987 Constitution states that the government shall remggrespect, and protect the righib
indigenous cultural communities to preserve and devekp ¢hlture, traditions, and institutions.

Since the COVID-19 pandemic, our educational system ircdhetry has been deeply affected. Amid the
crisis, schools are closing, and children’s learning is significantly impacted, including IP learners. Department of
Education, aside from finding solutions to how education earetiesigned, there is a further need to look at how it
couldbe made inclusivdor the many marginalizeld® learners.

In Pukay Elementary School, sixty percent of the learaeg Indigenous People, and most of them stay in
the fur-flung areas. Based on the assessment, 32 i tharners belong to frustration in the Phil-IRI and strugglin
learners, and much mooéthese learners have low performance academically.

As a response to the need to continue education amiddtrietions posed by the COVID-19 crisis, guided
by the crafted BE-LCP in conformity with the ZN BE-LCRdafocusing on its principles and objectives, which
focus on the IPEd learners, Pukay Elementary School formally launched the “LakbayPisara Program for the Pukay
ESIP learners.

Thus, this study is conducted to determine if the Lakbag@Beogram, an innovation of the school, had a
significant influence or effect on the academic perfarcezof the IP learners at Pukay Elementary School, Salug IlI
District, where distance learningadoptedcasa modality using self-learning modules (SLMs).

2. Framework

The COVID-19 pandemic did change our lives. It affected atiose of our community due to government
restrictions to contain the spread of the virus. Ohthe sectors that was severely affected was the edocati
system. Accordingo Tarka (2020), the closingf schools, colleges, and universities disrupts both iatesnd
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external examinations for qualifications as well as lgwening of students. To continue the delivery of basic
educationto the learners, the Department Education shiftedto distance learning under the guidance of
Department Order 18 of the 2020 Policy Guidelines for thei§tom of Learning Resources in the Implementation
of the Basic Education Learning Continuity Plan. As modig¢arning began, problems arose that affected the
school performance of the pupils. According to Dargo amdal®i(2021), their study revealed that, with the adoption
of modular distance learning, learners' general weighted averageasied by 2.25 percent, which indicates a
considerable decrease in their academic performance.nfdysbe a result of limited interaction between the
teachers and the students.

Indigenous people had also been affected by the COVID-19 pandepublication by Nurs et al. (2020)
indicates that, because of the tremendous forces of smdacultural determinants of health and a lack of aliti
power, Indigenous people experience greater infection rateg, savere symptoms, and death during pandemics
than the general population. This would mean that indigenous pegleme of the most vulnerable groups of
people during pandemics. The pandemic also had a greattimpabe educationof their children because
indigenous parents are compelled obtain the moduledor their childrenin schools and deliver them after
completing the learning tasks. These scenarios brought matackds for indigenous parents who are not highly
educated, suite aid with the educational demands and requirements iofdiédren (Bayodetal., 2021).

In order to ease the challenges facing the indigenous peopl@dthinistration of Pukay Elementary
School launches a program entitled “LabayPisara” or in English, “The Traveling Chalkboard”. The program aims to
help the indigenous people's learners cope with their ledsprvisiting teachers in their agreed-upon clustered
locations. This studgimsto evaluate how the program influences the school pediocaof IPEd learners.

IPEd Learners LakbayPisara IPEd Learners School
Program performance

Figure 1.Conceptual Model

3. Objective of the Study

This study aims to find out the influence of the LakB#sara Program on the school performance of IPEd
learners at Pukay Elementary School. To determinentheence of the latter, the researchers formulated these
objectives: (1) present the socio-economic profile @ thspondents in terms of sex, religious affiliation, and
ethnicity. (2) Determine the impacts of the learning peréoroe of the learners on the Lakbay Pisara Program in
terms of reading level and mean percentage score. (3)niedethe level of impact on the learning performance
they might encounter on the Lakbay Pisara Program. (£rDiet if there is a significant difference in the school’s
academic performance when the Lakbay Pisara Progriamplemented.

4. M ethodol ogy

4.1, Participantsand/or other Sour ces of Data and I nformation

The researcher did not apply any sampling method sincerttiee IPEd learners of Pukay Elementary
School who are enrolled in the school year 2021-2022 werzedtih the study. There were 35 male and 36 female
participants in this research. The data that was cetleatould be confidential, and the value of anonymity is
observed.

4.2. Data Gathering M ethods

A survey questionnaire is a tool for gathering datartd the level of impact of learning performance they
might encounter on the LakbayPisara Program. To ensuteusitevorthiness of the findings, the tools underwent
validation and reliability testing by the research oattee. In collecting the data, the researcher askedniehelp
of advisers at all grade levels to distribute the questimnnBefore the respondents answered the questionnaires,
they signed an informed consent form contesting thelingsiess to join the study. The study was conducted during
the third and fourth quartecd SY 2021-2022.

4.3. Data Analyss
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The researcher employed a descriptive research designguéistionnaires in this study to evaluate the
school performance of IPEd learners in the LakbayPisagrd&m. In presenting the demographic profile, frequency
counts and percentages vk used. On the Likert scaleachstatement wilbe computedasa weighted mean, and
it will be assigned a verbal description. The ovaradan was emphasized in the presentation of resultgagei the
final interpretation of the study based on its finatokdtive computation. In comparing the pretest and pestete
the implantation of LakbayPisara, a two-tailed T testrigployed to determine if there is a significant diffeeenc
between the two variables.

5. Resultsand Discussion
Objective 1: Present the socio-economic prafflthe respondenta terms of sex, religious affiliation, and
ethnicity.

Table 1 shows the socio-demographic profile in terngeoder. From the survey conducted, 50.70% were
female and 49.29% were male. Overall, there were Heonale than male respondents. According to Rouse and
Austin (2002), their study provides the conclusions of three imadigpé investigations into the connections between
motivation and GPA, gender, and ethnic group. Their reduts sotable variances between groups that also varied
basedn ethnicity.

Table1: Socio-Demogr aphic Profilein Terms of Sex

Gender Frequency (f) (Percentage)%
Male 35 49.29
Female 36 50.70
Total 71 99.99

Table 2 below shows that most of the IP learners dianed (56.33% of the total respondents), and
KMHDK (2.81%) is the lowest. According to the study of Khalicak (2020), the results of their study show that
academic performance is significantly influenced by leaemgagement and motivation. Additionally, it has been
discovered that religiosity does not increase learning engageor Muslims or non-Muslims, but Muslim students
have demonstrated superior academic achievement.

Table 2: Socio-Demographic Profilein Terms of Religion

Religion Frequency (f) (Per centage)%
Alliance 40 56.33
Roman Catholic 16 22.53
Born Again 9 12.67
KMHDK 2 2.81
Total 71 94.34

Table 3 shows that mosf thelP learners are Subanen whist95.77%of the total population.

Table 3: Socio-Demographic Profilein Terms of Ethnicity

Ethnicity Frequency (f) (Per centage)%
Subanen 68 95.77
Muslim 3 4.22
Total 71 99.99

Table 4 showed that independent learners increased by up48h 32d frustration decreased by ug
30.99%. A study entitled The Effect of English Proficiency and Ethnicity on Academic Performance and Progress”
by Green (2014) reveals that English proficiency remaimettpendently and additively predictive evér
acculturation and ethnicity were greater predictors. Timiglies that while cultural differences should rm
undervalued, specific assistance technidoestudents with lesser English language competence aczstial.
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Ffregjeﬁy Per centage FFr)g(Sqtu:?cy Per centage
Frustration 32 45.07 10 14.08
Instruction 21 29.58 26 36.62
Independent 18 25.35 35 49.30
Total 71 100 71 100

Table 5 below shows that the mean percentage score féoutth quarter increased. A similar study by
Bastida et al. (2022) states that IPEd teachers frequexitlgd with increasing students' visual and digital litgra
reading and writing comprehension, contextualizing cajradhering to a spiral development in language, and

teaching grammar and spelling.

Objective 2: Determine the impacts of the learning performaifthe learners on the LakbayPisara Program

terms of reading level and mean percentage score.

Table 5 below shows that statements 1, 2, 3, 4, 5,18),7,1, 12, 13, 14, and 15 have the highest weighted
mean of 5 with the description "always," while statenmemhber 8 has the lowest weighted mean of 2.3 with the
description "sometimes." This would mean that the LakisayRiProgram of the school had greatly influenced or

impacted the learners

Table5: Level of Impact of Lakbay Pisara on the School’s Academic Performance

Statement Weighted Verbal Description
Mean

1. Inthe past weeks, | often feel like 5 Always
having LakbayPisara Program.

2.  lamcomfortable with the LakbayPisara 5 Always
program?

3. The conduadf the progranin the IPED 5 Always
learning center is peaceful

4. | am satisfied with the teaching 5 Always
conducted by the teachers.

5. Faceto-face communication is 5 Always
importantfor mewhile learning the
program.

6. In the past week, | easily stay focused 5 Always
long enougho complete the modulat
home and with the LakbayPisara
Program?

7. Teachers often visit the learners. 5 Always

8. | was often helped in completing the 2.3 Sometimes
Modules.

9. | completedatleast 2 module per day 3.2 Sometimes

10. | learnedomuch during LakbayPisara 5 Always
than remote learning.

11. The LakbayPisara Program 5 Always
implementation helpetb maintain my
interest.

12. LakbayPisara Prograsobeneficial. 5 Always

13. We could gein touch with the teacher 5 Always
when necessary.

14. We were satisfied with the support 5 Always
provided by the teacher.

15. We were satisfied with the support 4.58 Always

provided by the barangay and the
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BLGU.
Overall Weighted Mean 4.54 Always

Note: 1-1.80- Never, 1.81-2.60- Rarely, 2.7-3.4- Sometit&s4.2- Often, 4.3-5.0- Always

Objective 3: Determine the levef impact on the learning performance they might encounter on LaidsayP
Program.

Table 6: Overall weighted mean

Weighted Verbal Description
Mean
Overall Weighted Mean 454 Always

With an overall mean of 4.54, it can be concluded that #kbayPisara program has a big impact on the
school’s academic performance. This would mean that the LakbayPisara had a greater impact on the IPEd learners
and did help the IPEd learnénstheir academic endeavors, especigllgistance learning.

Objective 4: Determiné thereis a significant differencen theschoo!’s academic performance when LakbayPisara
Program is implemented.

Table 5 shows the MPS mean percentage score of therkeatrieukay Elementary School. It showed the
MPS of the third and fourth quarters by subjects. The roé#éime third quarter is 81.38%, and the fourth quarter
implies 84.59%.

Table 7: The Mean Percentage Score (MPS) of Third and Fourth Quarter

SUBJECTS THIRD QUARTER FOURTH QUARTER
ENGLISH 79.21 82.71
MATH 79.00 83.74
SCIENCE 80.21 84.06
FILIPINO 80.71 83.96
ARPAN 84.61 84.89
MAPEH 82.00 84.46
MTB-MLE 81.48 85.45
EPP 82.00 85.00
ESP 83.21 87.04
Mean 81.38 84.59

The table 6 below showed that the two-tailed T testlBe equals 0.0005. By conventional criteria, this
difference is considered to be extremely statisticafjgiBicant. The mean difference of the third quartenusithe
fourth quarter equals -3.2078 which is a 95% confidence intefwuhais difference from -4.7612 to 1.6544. This
revealed that there wa significant difference in the school’s academic performance when the LakbayPisara
program is implemented. With the obtained t-test 4.3776 widegree of freedom of 16 and a standard error of
difference of 0 .733, reject the null hypothesis whiditedt there is no. significant difference in the school’s
academic performance when the LakbayPisara programplemented.

Table6: Comparative Result of MPS of Third and Fourth Quarter

Mean Computed Standard error of
_ SD Mean Difference T difference p-value
Third Quarter —1.83  81.38 5,9 4.3776 0.733 .000*

Fourth Quarter 1.22 84.59

*Significant, p<.05
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Conclusion

In conclusion, the study proves that the LakbayPisara Progasnhigher impacton the school
performance level of the IP learner as well as thedgberformance. The result revealed an overall mearbdf 4.
which translates to "always,” and a mean difference3d0. This would indicate that there is a significant
difference between the third and fourth quarter MPS scdrdsedearners. This would reveal that the program is
effective and helpfulh producing quality learners.
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