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Abstract

This study aimed to investigate and explore the impact of leadership practices in the level of implementation of
brigada eskwela. To facilitate such concern, two (2) sets of questionnaires were utilized by the researcher. One (1) is for the
inventory of leadership practices of the school head and the second one is for the inventory on the level of implementation
of brigada eskwela. Frequency, Mean, standard deviation, and T-test were tigtictd tools used in this research.

The results revealed that the three (3) prevailinddeship practices were democratic, transformational and
delegative. The Brigada Eskwela implementation stagesiyaPre-implementation stage, implementation stageesid
implementation stage were all rated at very high level.

Moreover, significant difference was also registered on the impact of leadership practices in all stages of the
implementation of brigada eskwela program. Thus, managerial skills are a key factor in conducting an activity or program
like the brigada eskwela.

Keywords: Leadership Practicegrigada Eskwela

Introduction

School heads or leaders are being considered as thinazttee ship. Everyone is a leader but only
few are taking the challenges to accept and make full coment to the duties and responsibilities embedded
in it. There is also increasing recognition thatasdh require effective leaders if they are to providelibst
possible education for their learners. Schools needettaand committed teachers but they, in turn, need the
leadership and support of highly effective school heads. eAthié need for effective leaders is widely
acknowledged, there is much less certainty about which kggebehaviors are most likely to produce
favorable outcomes (Magtabog, 2016).

That is why a leader must possess character and knavedgarious leadership practices. These
leadership practices may include autocratic, democratiegaliye, servant and transformational leadership
practices. The challenge is when will each of thes#elsaip practices be at most effective. Brigada Eskwela
program or National Maintenance week is initiated evehosl year in preparing the school for its full
operations as classes begin. This program is consideeduest manifestation of the school and community
stakeholders’ partnership. The challenge is on how the school heads will provide effective and efficient
measures to provide better understanding and attracbthaunity.

This program is divided into three (3) stages. The prdementation stage, implementation stage and
post-implementation stage. Pre-implementation stage coversplinning as well as the information
dissemination and orientation stage. Implementation stagers the full implementation of the planned
programs and activities. Post implementation stageadis ron evaluation of the implementation of set of
activities in ensuring that the school is ready to amle students to a new school year.

In ensuring the best implementation of Brigada Eskwelaust be a collaborative effort from the
various sectors of the community or stakeholders. Thed with its limited capacity and budget needs
assistance and help from individuals that are wiltmgrovide be it in cash or in-kind donations and pledges
Indeed, raising a child and securing its future requires aostiygn collaborative, and nurturing community.

Brigada Eskwela implementation is widely participated bystiageholders ranging from the alumni
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of the school up to the different companies and indgsini¢he area. However, for every program, there are
challenges that may be encountered before, during, ardlaétimplementation (Dechos, 2017). Through the
years, this DepEd program has been a constant actidtyremof the programs of each school to open its doors
to the community to solve problems like on repairs ¢k tz facilities and even donations on items and mdseria
that are essential to teaching and learning.

It is therefore in this considerable magnitude, that tseareher found the conception of this study
more than timely to determine the factors that can ibwié in a positive of negative way on the implementatio
of Brigada Eskwela in the secondary public schools and determine to the extent the school heads’ ability to
attract community members to get involved in the schimaugh the Brigada Eskwela (BE) program af th
Department of Education.

The findings of the study serve as the basis of thindedkout for to address the problems and
challenges experienced and observed in the implementatBrigaida Eskwela. This will also serve as basis
in making plan of activities that will serve as guide hie successful implementation of Brigada Eskwela
program in the years to come. Most specially that tisane study in this nature that has been conducted in the
area.

Related Literature

The Department of Education (DepEd) is married to the burddulfdfing the commitment of
prioritizing education for nation building. Throughout the geétrhas devised countless ways to deliver quality
education to every Filipino (Carreon, 2015). Brigada Eskwelarbattevn as the Bayanihan Para sa Paaralan
(Working Together for Schools), added a new meaning tlilipino notion of unity. From the image of barrio
men bearing together the weight of a bahay kubo (nipa hutgorsttoulders to the image of volunteers braving
storms and floods to help calamity-stricken communiBegjada Eskwela brings to us a picture of people from
different sectors of society repainting walls and blackiimasleaning windows and doors, or repairing fences.
Carreon (2015).

But like any other government agency with flaws and shoriicgs, DepEd is not always met with
favorable feedback. Most common among the issues thabtliem is the seeming lack of priority for education
in the country, as reflected in the deficiency of res@ifoe public schools (Dechos, 2017). Thus, leadership
practices take a great responsibility in addressingsssug challenges. The study of Sapungan as cited by Oco
(2022) revealed that school administrators demonstrate anratigostyle of leadership especially in
implementing rules and regulations that were vital tastleeess of school operations. These rules serve as the
guiding principles in making sure that shared vision, missiod, goals were observed and followed all over
the country.

Moreover, the studies of Igbal (as cited by Cuadra (2022¢hwmoiund that giving freedom for
teachers in doing school tasks are not bad at alkifitthin the set of rules and standard of the departaraht
the study of Napire (2014) which revealed that democratietship style was the topmost used leadership
followed by Autocratic leadership. On its central focuigidBla Eskwela encourages and fosters amongstignsand
youth sector the value of civic action and soeigbonsibility gearing toward the leveling-up ofdelity of basic education
system in the country. For almost a decade, Briga#faela has made a significant impact on maintgitiie facilities,
properties, and operations of various public ssi{&ibayan, 2012).

The finding of the study of Celestial (2015) revealed thatllssechools need an assistance from the
big schools for them to implement it the way the bigosts implemented. This is because big schools often
have more participating stakeholders considering thatitoie established and usually its location is in the
heart or strategic place in a municipality or city. $tuely of Olaivar (2017) revealed that managéilis affect the
implementation of brigada eskwela at schools and &vthe performance of students and teacherdeddter is the one
monitoring the total implementation of the progiand that make it challenging as challenges may iariany part of the
implementation of the program or activity.
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Moreover, Torres (2021) revealed that various nemaegt or leadership strategies must be employdugfoer
success and to attract volunteers and participasaisool-initiated activities like brigade eskw@lais is to ensure that whatever
problem that will arise the leader or the schaatifieprepared with a contingency plan. Added toa@a(2020) revealed
that practices of school heads like capacity developpraigrams, resource mobilization, strong engagement,
systematic communication, support and collaboration teswth player came out to be the outstanding factors
in the implementation of brigade eskwela.

Finally, the study of Oco (2022) revealed that leadershiptaicddeads is one of the key factors in
the success of school operations and programs likad&igskwela and that it also leads to better school and
teacher performance. Another factor to consider isntipdementation of the brigada eskwela program. Each
stage must be consistently checked so that success Handt Romeo (2020) revealed that level of
implementation of school-initiated activity like brigadskwela is moderate but showing more progression in
terms of participation, implementation, and performance.

This was also confirmed by the study of Mondina (2022) whestckthat level of implementation of
school activities and projects like brigade eskwelagh Hespite the impact of the pandemic. Thus, despite the
calamity and crisis happening around us the spirit of cotperaamaraderie and volunteerism is still visible
and observable. The importance of school readimtssis of environment and facilities is undenialtee study of Oco
(2022) revealed that safe and adequate learning environment at school is a key player to one’s performance and
satisfaction as well as on participating school ledviiets and projects. To achieved this, participation of
stakeholders must be a reality as school and its persalionelcannot suffice in solving the needs of the school.
That is why the school along with its school headtrknew the strategies that will attract volunteers, donors
and participants.

The study of Nicdao (2019) revealed that clear explanationsrasdmiations of goals and objectives
helps stakeholders in understanding the brigade eskwela progracotivinced them in participating and
volunteering. Meanwhile, Cortez (2018) revealed that the matitipated school program or activity by
stakeholders like parents, volunteers and students was Brigsklaela and that parents made great
involvement by acting as observer and collaboratorthEtmore, Lacanilao (2020) study determined that
significant difference was registered on the stakeholders’ level of participation on school activities like brigade
eskwela in terms or planning, decision making, information dard,implementing were concerned.

The study Christison (2013) revealed that stugertisipating in school activities like brigadawsla promotes time
management skills, managerial skills and evenligatian skills. It also inspires them to voluntesd participate in community
activities and in helping others. Cabardo (2016)du stressed that successful implementatioreaithool activities is greatly
affected by the participation of stakeholdBeginas in (2018) revealed that the level of stakeholders’ support in terms
of participation is moderate and the resources generatatsammoderate in secondary schools. Finally, Jungay
(2019) revealed that volunteerism among stakelsdidee always been at high level however in teffimancial matters it is
only on moderate level specially if the stakehaftitire area belongs to the low-income families.

Although this research might have some similarities tostiuiglies mentioned in this part of the
research, still there are variables here that weratiliaed in previous studies. This work was the firstma
Alubijid East District, Misamis Oriental. Under such coiatis this will provide with reasons, ideas and
perspective on influences on one’s take impact of leadership styles towards level of implementation of brigada
eskwela and its participating stakeholders.

M ethodology

The researcher utilized the descriptive method of reBda the respondents. The data gathered were
used to answer the research problems in this study theotegearch questionnaire adopted from the studies of
Celestial (2015), Romeo (2020) and Mondina (2022) in terms of brigadeladsiewel of implementation. For
inventory of leadership practices, the questionnaires paterned from the research of Oco (2022) and Cuadra
(2022). The respondents of this study were the selected teggaents, and students as respondents. Sampling
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procedure was made using fishbowl method.

Through a written request, the researcher asked permissioritfe school district supervisor and the
schools division superintendent in conducting the resestocly and in gathering the data. Upon getting and
organizing the data the researcher then proceeded witntreictured interview among the selected students
and parents for data confirmations and insights. Thicjpants of this study were asked to join voluntarily
and that they were informed about the whole contetiteofesearch as well as the purpose and contents of the
study. The researcher assured the participants thapathred, and details taken from them were held with
utmost confidentiality for privacy, safety, and ethics @ns.

After the conduct of the study for the whole second quaftechool year 2021-2022, the researcher
then proceeded with the tabulation of the needed informddtio data gathering and analysis and conduct
unstructured interview for the insights and commentsalssimplemented.

For level of Implementation

Range of Mean Descriptive Level of Implementation
4.20-5.00 Very High level of Implementation
3.40-4.19 High level of Implementation

2.60- 3.39 Moderate level of Implementation
1.80- 259 Low level of Implementation
1.00-1.79 Very Low level of Implementation

For Leadership Practices

Range of mean Description Interpretation

3.26 - 4.00 Always Very High Adherence
2.51-3.25 Often High Adherence

1.76 - 2.50 Sometimes Low Adherence
1.00-1.75 Never Very Low Adherence

Results and Discussions

Problem 1. What is the prevailing leadership styles of schootik@a

Table 1 shows the distribution of School Heads’ responses on Autocratic Leadership Style. Data show
an overall mean of 3.58 with the corresponding description of “Always” with the interpretation “Very High
Adherence”. Eight (8) out of 10 or 80% of the indicators are rated “Very High Adherence”.

Indicators 1: | assure the teachers that my leadershgtigas are an effective way to realize the
organization’s projects (4.00) and 4: I share my personal appreciation to the assembly for the good things I have
done for the teachers (4.00) are the things that schadkhmlieved that they were able to give much emphasis
in exercising autocratic leadership practices.

Meanwhile, Indicators: 5. | make plans alone and teltélaehers to implement my plans (2.80) and
6. | demand that | am preferentially treated with digand respect by the teachers gets 3.00 mean score with
the description of “Often” and interpretation “High Adherence”.

These data imply that the school heads know very weilt thuties and responsibilities toward their
teachers in implementing programs and projects. Morethweischool heads also recognize the efforts of those
teachers who follow the set rules, goals and objectinekits importance in terms of success or failure of a
certain project or activity. The school heads alssiersure that instructions are clearly given to the teacoe
that misunderstandings are avoided.

These findings align with the study of Sapungan (2013) which exve¢hht school administrators
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demonstrate an autocratic style of leadership espetiattyplementing rules and regulations that were vital to
the success of school operations. These rules setlie gsiding principles in making sure that shared vision,
mission, and goals were observed and followed all owecdhntry.

Table 1 School Head’s Responses on Autocratic Leadership Style

Indicators Mean s.d Description | Interpretation
1. | assure the teachers that m
leadership practices are the = 4.00 0.27 | Always Very High Adherence

effective way to realize
organization’s projects.
2. | set personally the rules for

the good behavior of the 3.80 0.51 Always Very High Adherence
teachers

3. I require the teachers to

respect my authority as the firs Very High Adherence
guiding principle in the 3.80 0.52  Always

management of the school.

4. | share my personal

appreciation to the assembly f Very High Adherence
the good things | have done fo 4.00 0.27  Always

the teachers.

5. I make plans alone and tell 2.80 High Adherence

the teachers to implement my 0.81 Often

plans.

6. | demand that | am

preferentially treated with 3.00 High Adherence
dignity and respect by the 0.51 Often

teachers.

7. | prefer that the teachers Very High Adherence
learn from my evaluation on = 3.60

organizational aspect 0.52  Always

effectively.

8. | tell the teachers what they Very High Adherence
ought to do for the school. 3.40 0.51 Always

9. | show that my leadership is 3.60 Very High Adherence
the primary factor for the 0.51 Always

organization’s success.

10. | contradict established 3.80 Very High Adherence
rules to pursue what | considel 0.66 Always

a righteous cause.

Overall Mean Score 3.58 0.51 | Always Very High Adherence

Table 2 shows the school heads’ distribution of responses on Democratic Leadership Style.
The data show an overall mean of 3.82 with the corresponding description of “Always” and interpretation of
“Very High Adherence”. Ten (10) out of 10 or 100% of the indicators generate means with the description of
“Always” and with the interpretation of “Very High Adherence” respectively.

The school heads give emphasis on the importance of daticdeadership in running a school at 6
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out of the 10 or 60% of the indicators being scored thighmean of 4.00.

These data tell us that the school heads recoghieital role of democratic approach in
the school system. Teachers are given the chanerpglmre ideas and ways in making the teaching
and learning more exciting and interesting with tteution that they are not sacrificing the
standards and competencies set by the governmesgdBbm must be accompanied with the correct
and right use to avoid abuse and negative results.

Table 2 School Heads’ Responses on Democratic Leadership Style

Indicators Mean | s.d Description | Interpretation
1. I try to include one or more
teachers in determining what to do 4.00 | 0.27 @ Always Very High Adherence

and how to do it.

2. I ask for teachers’ ideas and input

on upcoming plans and projects. | 4.00 | 0.27 | Always Very High Adherence
3. When things go wrong/need to

create a strategy to keep a project

process on schedule, | call for a 4.00 | 0.27 | Always Very High Adherence
meeting to get the teacher's advice

4. | want to create an environment

where teachers take ownership of

the project and allow them to 3.80 | 0.69 | Always Very High Adherence
participate in the decision-making

process.

5. | ask teachers for their vision of

where they see their jobs are goin¢g 3.60 | 0.60 | Always Very High Adherence
6. | allow the teachers to set

priorities with my guidance. 3.40 | 0.48 | Always Very High Adherence
7. When there are differences in

role expectations, | work with them 4.00 | 0.27 | Always Very High Adherence
to resolve differences.

8. | like to use my leadership powe

to help my subordinates grow. 4.00 | 0.27 | Always Very High Adherence
9. | believe that teachers will

exercise self-direction if they are

committed to the objectives. 4.00 | 0.27 | Always Very High Adherence
10. | believe that teachers know

how to use creativity and ingenuity

to solve organizational problems. | 3.40 | 0.48 | Always Very High Adherence

Overall Mean Score 3.82 | 039 | Always Very High Adherence

These findings affirm the studies of Igbal (2011) which fotlvad giving freedom for teachers in
doing school tasks are not bad at all as long as iitisnwthe set of rules and standard of the department and
the study of Napire (2014) which revealed that democratic iglaigestyle was the topmost used leadership
followed by Autocratic leadership.

Table 3 shows the school heads’ distribution of responses on Delegative Leadership Style.

Data show an overall mean of 3.70 with the corresponding description of “Always” and interpretation of “Very
High Adherence”. Nine (9) out of 10 or 90% of the indicators are rated with the mean described as “Always”
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and interpreted as “Very High Adherence”.

Table 3School Heads’ Responses on Delegative Leadership Style
Indicators Mean | S.D. | Description | Interpretation
1. 1 and my teachers always vote
whenever a major decision has to b¢ 3.00 | 0.51 | Often High Adherence
made.
2. For a major decision to pass at
school, | ensure that it must have th| 3.60 | 0.52 | Always Very High Adherence
approval of each individual or the
majority.
3. To get information out, | send it by
text or memos; very rarely is a 4.00 | 0.27 | Always Very High Adherence
meeting called. My teachers are the
expected to act upon the informatior
4. | allow my teachers to determine
what needs to be done and howtod 3.80 | 0.48 | Always Very High Adherence
it.
5. | believe that my teachers know
more about their jobs than me, so |l | 3.60 | 0.93 | Always Very High Adherence
allow them to carry out the decisions
to do their job.
6. | delegate tasks in order to

implement a new procedure or 3.80 | 0.52 | Always Very High Adherence
process.

7. | believe that each teacher is Very High Adherence
responsible for defining their job. 3.60 | 0.44 | Always

8. | like to share my leadership powe Very High Adherence
with my subordinates. 4.00 | 0.27 | Always

9. | believe that the teachers have th

right to determine their own 3.80 | 0.56 | Always Very High Adherence

organizational objectives.
10. | believe that my teachers can
lead themselves just as well as | car 3.80 | 0.65 | Always Very High Adherence

Overall Mean Score 3.70 | 052 | Always Very High Adherence

Indicators 3: To get information out, | send it by tex memos; very rarely is a meeting
called. My teachers are then expected to act up@ninformation (4.00), 8: | like to share my
leadership power with my subordinates (4.00), 4tidva my teachers to determine what needs to
be done and how to do it (3.80), 6: | delegate sask order toimplement a new procedure or
process (3.80), 9: | believe that the teachers theeright to determine their own organizational
objectives (3.80) and 10: | believe that my teacloens lead themselves just as well as | can (3.80)
are the highest rated indicators.

Only indicator 1. | and my teachers always vote whemea major decision must be made
(3.00) is rated with the mean described as “often” with the interpretation of “High Adherence”.
These data implies that school heads allow their egadio experience managing activities at school. School
heads look deeper into the strengths and weaknesses of #mdiere and assign them to duties and
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responsibilities where they are good at and can perbatter. Thus, Delegative Leadership Style is rated
“Always” with interpretation “Very High Adherence”.

Table 4 shows the school heads’ distribution of responses on Transformational Leadership
Style. The data show an overall mean 3072 with the corresponding description of “Always” and
interpretation of “Very High Adherence”. Ten (10) out of 10 or 100% of the indicators are rated “Very High
Adherence”.

Table 4School Heads’ Responses on Transformational Leadership Style

Indicators Mean | S.D. | Description | Interpretation

1. |1 go out of the way to make others

feel good to be around me. 3.20 | 0.73 | Often High Adherence

2. | help others with their self-

development. 3.40 | 0.67 | Always Very High Adherence
3. | can get things done. 3.60 | 0.70 | Always Very High Adherence
4. | have an ever-expanding network ¢

people who trust and rely upon me. 3.80 | 0.71 | Always Very High Adherence
5. | provide challenges for my teacher

to help them grow. 4.00 | 0.27 | Always Very High Adherence

6. | use simple words, images, and
symbols to convey to others what they

should or could be doing. 4.00 | 0.27 | Always Very High Adherence
7. 1 consistently provide coaching and
feedback so that the teachers know h( 4.00 | 0.27 | Always Very High Adherence

they are doing.
8. People listen tony ideas and
concerns not out of fear, but because

my skills, knowledge, and personality. 4.00 | 0.27 | Always Very High Adherence
9. | provide an empathic shoulder whe

others need help. 3.40 | 0.67 | Always Very High Adherence
10. | monitor all projects that | am in-

charge to ensure that the teachers me¢ 3.80 | 0.71 | Always Very High Adherence
its goal.

Overall Mean Score 3.72 | 053 | Always Very High Adherence

Indicators 5: | provide challenges for my teachertétp them grow, 6: | use simple words,
images, and symbols to convey to others what thewlshor could be doing, 7: | consistently
provide coaching and feedback so that the teackeosv how they are doing and 8: People listen
to myideas and concerns not out of fear, but becauseyoskills, knowledge, and personality are
the highest rated indicators with mean score 004.0

These data implies that the school heads realizarthertance of inspiring their teachers to become
better servants of the school and its communityisTkeachers are encouraged to participate in civic éesivi
for exposure and in supporting stakeholders.

School heads realize that they must be competent Iivttheaghings they do because teachers look up
to them not just as their mentors but as their sourgespiration. Thus, being immediate supervisors serve as
the mirror of the teachers on what kind of school héfaglg will be in the future.

Table 5 shows the school heads’ distribution of responses on Servant Leadership Style.
Data show an overall mean of 3.68 with the corresponding description of “Always” and interpretation of “Very
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High Adherence”. Nine (9) out of 10 or 90% of the indicators are rated “Very High Adherence”. One (1) out of
ten or 10% of the indicators generates the mean with the description of “Often” and with the interpretation of
“High Adherence”.

Indicators 9: | take time to talk to others on a perklaval (4.00), 41 give others the responsibility
to make important decisions about their own jobs (3.80)I, care more about others’ success than my own
(3.80), 6: 1 hold high ethical standards (3.80), aml interested in helping people in the community (3.80),
8: | am interested in making sure that others reach thedercagoals (3.80) and 10: | have thorough
understanding of the organization and its goals (3.80) laeehighest rated indicators. While indicator
3. | can tell if something work related is going wron@®(@3 gets the lowest rated mean.

These data implies that the school heads realize thariamce of giving back to the community and
recognized their vital role in the success of the scbperations and plans. That is why involvement and
participation to community and civic activities are hygencouraged if they do not violate the time of tagk.

The school heads also make sure that their teachezghmachance to excel in the things that they do fzatd t
they would be there to support them.

Table 5School Heads’ Responses on Servant Leadership Style

Indicators Mean @ S.D. | Description | Interpretation

1. | believe that others would seek help frc

me if they had a personal problem. 3.40 | 0.65 Always Very High Adherence
2. | emphasize the importance of giving Very High Adherence
back to the community. 3.40 | 0.78 Always

3. | can tell if something work related is High Adherence
going wrong. 3.20 | 0.52 Often

4.1 give others the responsibility to make Very High Adherence
important decisions about their own jobs. | 3.80 | 0.86 Always

5. | care more about others’ success than my Very High Adherence
own. 3.80 | 0.86 Always

6. | hold high ethical standards. 3.80 | 0.73 Always Very High Adherence
7. | am interested in helping people in the Very High Adherence
community. 3.80 | 0.52 Always

8. | am interested in making sure that othe Very High Adherence
reach their career goals. 3.80 | 0.52 Always

9. | take time to talk to others on a personi 4.00 | 0.27 Always Very High Adherence
level.

10. | have thorough understanding of the

organization and its goals. 3.80 | 0.52 Always Very High Adherence
Overall Mean Score 3.68 | 0.62 Always Very High Adherence

Table 6 presents the comparative responses of school &eddeachers on leadership style. Data
reveal that school heads’ top three most used leadership styles are Democratic, Transformational and Delegative
Leadership Styles. This implies that the school heatige whe importance of freedom, shared duties and
responsibilities and in making a difference for theostland the learners as well. School heads are wiseéffi
sharing their managerial knowledge and skills.

Furthermore, the data also reveal that the top threeipedcleadership styles of school heads as
observed by the teachers are Autocratic, Democratic anérie_eadership Styles. These data imply that
teachers perceived their school heads to be autocratiirgs that need to be implemented even if there are
objections to it. Teachers also realized that thegwéven the opportunity to explore and put their leadership
skills into practice in serving the learners and the canitp where the school is situated.
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Table 6 Overall Responses of School Heads on Leaddtshitices
School Heads

Leadership Practices Mean Rank
Autocratic 3.58 5
Delegative 3.70 3
Democratic 3.82 1
Servant 3.68 4
Transformational 3.72 2

Overall, the five leadership styles generate meath the description of “Always” with the
interpretation of “Very High Adherence” both by the school heads and the teachers. Only Democratic
Leadership Style is consistent among the top threeehoicboth respondents. These data imply that sense of
freedom is being emphasized in the school and learningoemvént. These findings affirm the study of Bago
(2010) which revealed that seventy-five percent (75%) of the astmaitirs assessed themselves to be
supporting and twenty-five percent (25%) considered themsedvesaghing (more of democratic way). The
teachers regarded their administrators otherwise: theicipals are perceived more of the coaching type of
instructional leaders.

However, school heads must be clear on the leadershéptséy are implementing to the school and
the teachers because this situation may lead to desstanding and confusions. School heads must let their
teachers learn the difference of each leadership $tgle émploy at work to have better understanding and
interpretations.

Problem 2. What is the status of brigada eskwela in terms level ofdmehtation?

Table 7 Data on Pre-Implementation Stage of Bigada Eakwel

Pre-Implementation Indicators Mean | SD Implementation Level
1. The students, teachers, parents, LGUs, and other stdkeshc 4.43 0.64

are involved in the planning for the Brigada Eskwela Week. Very High
2. The School Head acts as the chair of the commitigdea 4.29 0.73

himself/ she herself spearheads the planning and organizing Very High
committees.

3. The School Head orients the members of each committee | 4.23 0.77 Very High
yearly.

4. The School Head acts as the chair of the commitic:ée 4.78 0.74

himself/ she herself spearheads the planning and organizing Very High
committees

5. The School Head orients the members of each committee | 4.67 0.75 Very High
yearly.

6. The School Head sees to it that the advocacy & magketi | 4.25 0.78

committee produce materials like flyers, posters, recpeitta Very High
7. The School Head assists the resource mobilization itteem | 3.98 0.80

to list potential partners with corresponding skillsismrs & High

resources the school needs.

8. The School Head ensures that the pledges/commitofents | 4.33 0.68 Very High
partners are delivered.

9. The School Head shares responsibility with the PTA/BGC | 4.43 0.64 Very High
administering and managing the funds generated for the proc

10. All the activities especially the improvements doneéhent | 4.29 0.73 Very High
schools are documented through photos and video footages.

Overal Mean 4.37 0.73 Very High
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Table 7 presents the data on the pre-implementatiohde®eigada Eskwela. It garnered an overall
mean of 4.37 and sd of 0.73 equivalent to very high leehplementation. Among the 10 indicators, 9 of it
or 90% were rated at very high level of implementatioh out of 10 or 10% was rated at high implementation
level. Indicators: 4. The School Head acts as the dh#fire committee and he himself/ she herself spedshea
the planning and organizing committees and 5. The School dfiesgds the members of each committee yearly
were rated the top 2 highest with mean score of 4.78 é@ddspectively.

This data implies that the respondents were ablertsigtently observe the role of the school head in
the pre-implementation stage of the brigada eskwekasthool head is taking the lead in providing infornmatio
vital to the conduct of the program. The school head edcognized the duties and responsibilities of each
member of the committees that is why orientation isedo

Table 8 presents the data on the implementatiet &h\Brigada Eskwela. It garnered an overall mean
of 4.22 and sd of 0.75 equivalent to very high level of implenientaAmong the 10 indicators, 8 of it or 80%
were rated at very high level of implementation and 2 bil@@r 20% was rated at high implementation level.
The study of Romeo (2020) revealed that level of implementafigchool-initiated activity like brigada
eskwela is moderate but showing more progression irstefparticipation, implementation, and performance.
Thus, the findings of this study provide data that saytethed of implementation is indeed on the rise.

Table 8 Data on Implementation Stage of Bigada Eskwela
Implementation Indicators Mean | SD Implementation Level

1. Kick-off ceremony is initiated during the opening of 4.33 | 0.74 Very High
the first day of the Brigada Eskwela Week yearly.

2. The School Head appoints team leaders and condi 3.97 | 0.73 High

a briefing on the program of activities

3. Donations and commitments received are posted ¢ 3.81 | 0.76 High

the transparency board

4. The spirit of volunteerism or bayanihan among the| 4.32 | 0.76

stakeholders is manifested throughout Brigada Eskw Very High
Week yearly.

5. Recording of the daily accomplishments of the 4,27 | 0.75 Very High
volunteers are monitored by the School Head

6. The School Head directs daily updating of records

donations or resources received during the Brigadaw 4.31 | 0.76 Very High
yearly.

7. Inventory of all materials are conducted regularly. | 4.22 | 0.75 Very High
8. Daily updating of Brigada Eskwela forms are 4,40 | 0.75 Very High
monitored and checked.

9. Accomplishments such as the report of resources

generated and its utilization, total number of voluntee| 4.32 | 0.76 Very High
and number of hours/days rendered are presented ar

properly tracked.

10. Certificate of recognition to partners and donors g 4.27 | 0.75 Very High
awarded during the closing program.

Overall Mean 422 | 0.75 Very High

Indicators: 8. Daily updating of Brigada Eskwela formsrammitored and checked and 1. Kick-off
ceremony is initiated during the opening of the first dathe Brigada Eskwela Week yearly. were rated the
top 2 highest with mean score of 4.40 and 4.33 respectiliely data implies that the respondents were able
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to consistently observe indicators under implementation sthdeeigada eskwela. Moreover, the kick-off
activity serves as the official start of the progréinalso serves as an information and dissemination five
the stakeholders to know the activities and needseo$thool.

This was also confirmed by the study of Mondina (2022) whestckthat level of implementation of
school activities and projects like brigade eskwelagh Hespite the impact of the pandemic. Thus, despite the
calamity and crisis happening around us the spirit of catiper camaraderie and volunteerism is still visible
and observable.

Table 9 Data on Post Implementation Stage of Bigada Eakwel

Implementation Indicators Mean | SD | Interpretation
1. The School Head sends letters of gratitude to paramers

donors for their contribution in the conduct of the Bdga 3.66 | 0.47  High
Eskwela Week.

2. The School Head convenes all the Brigada Eskwela

committee members for the purpose of assessing thledev 4.42 | 0.58 Very High
success of the Brigada Eskwela implementation yearly.

3. The School Head evaluates the school Brigada Eskwela | 4.23 | 0.69 | Very High
implementation.

4. The School Head identifies other needs not coveredgdur | 4.47 | 0.75| Very High
the Brigada Eskwela Week yearly.

5. Brigada Eskwela documents/reports for submission are | 4.50 | 0.77 | Very High
checked.

6. Brigada Eskwela reports are submitted to the divisificed | 4.34 | 0.71 | Very High
on time.

7. The School Head disseminates accomplishments to the

stakeholders through the school publications and /or througl 4.90 | 0.81| Very High

letters.

8. The School Head invites the parents and other stileehdo

visit the school in celebration of the success otfigada 4.42 | 0.58 Very High
Eskwela.

9. The School Head welcomes the DepEd Officials whoitoo

and evaluate the school implementation of the BrigattavBla. | 4.29 | 0.67 | Very High
10. The School Head aligns all Brigada Eskwela & related

activities to continuous school improvement in terns o

increasing participation rate, reducing drop-out rate, asge | 4.42 | 0.58 | Very High
student competition and achievement rate.

Overall Mean 4,37 | 0.66  VeryHigh

Table 9 presents the data on the post-implementatiah bf Brigada Eskwela. It garnered an overall
mean of 4.37 and sd of 0.66 equivalent to very high lefvighplementation. Among the 10 indicators, 9 of it
or 90% were rated at very high level of implementatioh hout of 10 or 10% was rated at high implementation
level. Indicators: 7. The School Head disseminatesraplishments to the stakeholders through the school
publications and /or through letters. 5. Brigada Eskwela dentsfreports for submission are checked were
rated the top 2 highest indicator with mean score of 4.9@ &trespectively.

This data implies that transparency and accountabiktyery important in the conduct of the brigada
eskwela program as it provides idea and informatiomécstakeholders on the things that they were able to
achieve and accomplished. Moreover, reports must be bapkedh proper documents so that questions and
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queries will be addressed accordingly.

The study of Nicdao (2019) revealed that clear explanationsrasdmiations of goals and objectives
helps stakeholders in understanding the brigade eskwela progracoiivanced them in participating and
volunteering. Meanwhile, Cortez (2018) revealed that the matitipated school program or activity by
stakeholders like parents, volunteers and students was Brigsklaela and that parents made great
involvement by acting as observer and collaborator.

Table 10 Data on Overall Level Implementation of BigadenEta
Stages of Implementation of Brigada Eskwel Mean | SD Descriptive Level

Pre-Implementation Stage 4.37 0.73 | Very High
Implementation Stage 4.22 0.75 | Very High
Post Implementation Stage 4.37 0.66 | Very High
Overall 4.32 0.71 | Very High

Table 10 presents the data on overall level of imphktatien of brigada eskwela. All the three (3)
stages were rated very high level of implementation. Tiiglies that the program was properly and
consistently implemented as it received high valueathgs. Thus, the indicators in the implementation of
brigada eskwela was indeed given importance and emphasisisidy the school heads but even the
stakeholders. Many even volunteered specially in the igbkbor and maintenance.

Furthermore, Lacanilao (2020) study determined that signifiddference was registered on the
stakeholders’ level of participation on school activities like brigade eskwela in terms or planning, decision
making, information drive, and implementing were conedrnMoreover, study Christison (2013) revealed that
students participating in school activities likigdmla eskwela promotes time management skills, gaaalaskills and even
socialization skills. It also inspires them to wbéer and participate in community activities arftbping others. Cabardo (2016)
further stressed that successful implementatithreaithool activities is greatly affected by théiqieation of stakeholders.

Finally, Balinasin (2018) revealed that the level of stakeholders’ support in terms of participation is
moderate and the resources generated are also modexateriaary schools. Finally, Jungay (2019) reveadid th
volunteerism among stakeholders have always béghdevel however in terms of financial matters only on moderate
level specially if the stakeholder in the arearigsdo the low-income families.

Problem 3. Is there a significant difference of leadership stglieschool heads on the statubifjada eskwela
level of Implementation?

Table 11 Test Significance on Leadership Practices anbifplementation
Leadership Practices and
Pre-Implementation Stage | t-value | p-value | Results

Autocratic 5.365 0.000 Significant
Democratic 5.045 0.000 Significant
Delegative 5.771 0.000 Significant
Transformational 5.429 0.000 Significant
Servant 6.395 0.000 Significant

Table 11 presents that test significance on the importahdeadership practices on the pre-
implementation stage of brigada eskwela program. All 8eleship practices namely: autocratic, democratic,
delegative, transformational and servant leadershipigeacre important in the pre-implementation stage of
brigada eskwela program. It also implies that leadershipigeaof the school head should not only revolve in
1 or 2 leadership practices.
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This finding aligns with the study of Olaivar (2pi&vealed that managerial skills affect the impleation of brigada
eskwela at schools and even to the performanceudénts and teachers. The leader is the one ni@ithe total
implementation of the program and that make itestigihg as challenges may arise in any part dfrthlementation of the
program or activity.

Table 12 Test Significance on Leadership Practices anengpitation

Leadership Practices and t-value p-value Results
Implementation Stage

Autocratic 4.559 0.000 Significant
Democratic 4.011 0.000 Significant
Delegative 4.837 0.000 Significant
Transformational 4.492 0.000 Significant
Servant 5.468 0.000 Significant

Table 12 presents that test significance on the impoetaf leadership practices on the implementation
stage of brigada eskwela program. All 5 leadership practieenely: autocratic, democratic, delegative,
transformational and servant leadership practicesngpertant in the pre-implementation stage of brigada
eskwela program. It also implies that leadership practitése school head should not only revolve in 1 or 2
leadership practices in the implementation stage of taigaldwela program. This study aligns with that of
Galang (2020) who revealed that practices of school headsdpa&city development programs, resource
mobilization, strong engagement, systematic commtioigasupport and collaboration, and team player came
out to be the outstanding factors in the implementatidmigade eskwela.

Table 13 Test Significance on Leadership Practices artdriRplementation
Leadership Practices and Pc

Implementation Stage t-value | p-value | Results

Autocratic 4.887 0.000 | Significant
Demaocratic 4.306 0.000 | Significant
Delegative 5.001 0.000 | Significant
Transformational 4.746 0.000 | Significant
Servant 5.450 0.000 | Significant

Table 13 presents that test significance on the impaetaf leadership practices on the post
implementation stage of brigada eskwela program. All 8deship practices namely: autocratic, democratic,
delegative, transformational and servant leadershipipeacire important in the pre-implementation stage of
brigada eskwela program. It also implies that leadershipigeaof the school head should not only revolve in
1 or 2 leadership practices in the post implementation stalgegada eskwela program. Overall, this shows
that leadership practices of a school head are vigdll gtages of the level of implementation of brigada etkw
program. Moreover, for the school head to become aessftd administrator mastery on the use of various
leadership practices are required as every situation dehat encountered is unique in it own way.
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This finding aligns with the study of Torres (20@ealed that various management or leadershtipgses must be
employed for higher success and to attract voladeel participants in school-initiated activilies brigade eskwela. This is
to ensure that whatever problem that will ariséehder or the school head is prepared with anganicy plan. Finally, the
study of Oco (2022) revealed that leadership of school heamteeiof the key factors in the success of school
operations and programs like brigade eskwela and that itealds to better school and teacher performance.
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