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Abstract

This descriptive study aims to determine the sports performance and stress resiliency on student-athletes
academic success. This aims to answer the level of sports performance, level of stress resiliency and the level of academic
success in terms of academic engagement and academic performance. The primary aim of this study is to determine
Sports Performance and Stress Resiliency on Student-Athletes Academic Success. Specifically, the study sought answers
to the following questions: What is the level of sports performance in terms of strength, reactivity, stamina and flexibility.
What is the level of stress resiliency in terms of emotional, social and physical? What is the level of academic success in
terms of academic engagement and Academic Performance? Does sports performance have significant relationship on
the academic success of student athletes? Does stress resiliency have significant relationship on the academic success of
student athletes?

Sixty (60) respondents composed of thirty (30) grade 11 and thirty (30) grade 12 from sports track strand who
already grouped before this study was conducted was chosen as the official respondents of this study.

The descriptive method was utilized in this study since it yields valid and reliable results for a manageable number
of respondents and can be accomplished with limited resources. The research also used the survey questionnaire to
obtain data from the selected respondents. The process of descriptive survey research went beyond mere gathering
and tabulation of data. It involved an element of interpretation of the meaning or significance of the result since the
investigation is concerned with determining the Sports Performance and Stress Resiliency on Student-Athletes

Academic Success
Keywords: sports performance, stress resiliency, academic success

1. INTRODUCTION

Covid 19 brought the world into one of the most complex situations that the society may experience. It has
altered all the human behaviours, relations and lifestyles. To the very great extent it also affects the educational system
and all the related activities of the students including the sports and recreational activities.

Physical education has been really disrupted because of the problems brought by the pandemic. Student athlete
may encounter circumstances that may disrupt their mental health and trigger their stress. However, student athletes are
known for being resilient. They have trained to stand against hardships and stressful situations.

Balcombe and De Leo (2021) further stated that the current pandemic’s effect on mental health is uncertain with
reports of it being largely negative related to loneliness and unemployment. There are different responses to pandemic
stress with regards to cultural differences and social environment. Athletes are special in their experience of
psychological resilience, there is a trend of positive adjustment to adversity and stress. Additionally, study of Boghrabadi,
Arabameri and Sheikh (2015) indicates that athlete group was better than in terms of resilience and coping strategies.

Moreover, across all themes, mental toughness was more prominent in sports than academics, where student-
athletes generally described mental toughness as playing a crucial role in their academics. In addition, results showed
support for the unidimensional nature of mental toughness through its general applicability described by participants in
both domains without restriction of different dimensions. Therefore, the findings of this study indicate that mental
toughness is a crucial psychological resource for student-athletes within both sports and academics. (Brock 2021)

Student athletes are also expected to achieve higher academic success despite of pandemic. They are also tended
to fare better than nonathletic in their academic, personal and professional life.

In connection with the above discussion, the researcher wants to further study if there are any changes that occur

on the system of sports because of the current situation. This will aim to determine sports performance and stress
resiliency on student-athletes academic success.
As a student athlete, being able to perform well in both sports and academic symbolizes that they are able to manage
their time and efforts for both fields. Being able to handle stressors and resilient on the difficulties they may encounter
are also part of positive behavior that student athlete must have. The strength and conditioning professional see the athlete
on nearly a daily basis and is able to recognize the changes in performance and behavior an athlete may exhibit as a result
of these stressors. As such, the strength and conditioning professional may serve an integral role in the monitoring of
these stressors and may be able to alter training programs to improve both performance and wellness.

Study of Heydari, et. al. (2016) stated that athletic students have a higher level of resiliency in comparison with
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non-athletic students. Thus, it means that they are more capable of successful compatibility consequence with threatening g43
conditions, which include physical, rational, social and emotional domains for the interpretation of life events.

Moreover, studies also found that students who participated in Division-1 and Division-1I1 intercollegiate
athletics did not have a better GPA or greater outcomes in cognitive learning and motivation. On the other hand, the
findings of some studies tended to recognize the academic benefits from student athletes’ athletic participation and
showed that athletes actually perform better than their nonathlete peers. (Chen et. al 2013)

With this in mind, the researcher wants to explore the factors that can affect student athletes’ academic success. This
will further explores the relationship of sports performance and stress resiliency in the academic success of the student
athletes.

1.1 Objectives of the Study

The primary aim of this study is to determine the Sports Performance and Stress Resiliency on Student-Athletes
Academic Success.
1. What is the level of sports performance in terms of:
1.1 Strength;
1.2 Reactivity
1.3 Stamina
1.4 Flexibility
2. What is the level of stress resiliency in terms of:
2.1 Emotional
2.2 Social
2.3 Physical
3. What is the level of academic success in terms of;
3.1 Academic Engagement
3.1.1  Emotional Engagement
3.1.2  Behavioral Engagement
3.1.3  Cognitive Engagement
3.2 Academic Performance
321 1% Grading GWA
4. Does sports performance have significant relationship on the academic success of student athletes?
5. Does stress resiliency have significant relationship on the academic success of student athletes?

2. METHODOLOGY
2.1 Research Design

Descriptive method was used to determine the correlation of sports performance and stress resiliency on student-
athletes academic success during the pandemic.

According to Calmorin (2007), the descriptive research includes present facts or current conditions concerning
the nature or persons, a number of subjects or class of events, classification of events, classification or measurement.

Descriptive research is characterized as fact-finding with adequate interpretations.

Moreover, it is also quantitative research which is a method that is considered conclusive and is used to test
specific hypotheses and describe characteristics or functions.

Descriptive research should have a clear and accurate research question/problem.

This method enables the researcher to interpret the theoretical meaning of the findings and the hypothesis
development for further studies. (Fluet, 2021)

2.2 Respondents of the Study

Sixty (60) respondents composed of thirty (30) grade 11 and thirty (30) grade 12 from sports track be assessed
and used as respondents of this research.

2.3 Research Instrument

The instrument used in the study was a survey questionnaire-checklist. The questionnaire is a research-made
instrument devised to determine the sports performance and stress resiliency on student-athletes academic success.

The teacher questionnaire consisted the following data to determine the level sports performance of the student-
athlete in terms of strength, reactivity, stability and flexibility. The level of stress resiliency in terms of mental, emotional,
social and physical. The level of academic success in terms of academic engagement, emotional engagement, behavioural
engagement and cognitive engagement. The level of academic performance in terms of 1% grading GWA.

The respondents were asked to place a checkmark on the responses they had chosen from the given scale and
indicate the 1% semester GWA in the final part of the questionnaire. Each of the answers in the questionnaire will be
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weighted as follows 5 with the verbal interpretation of highly satisfactory; 4 with very satisfactory; 3 with satisfactory; g14
2 with moderately satisfactory; 1 with needs improvement.

Legend:
Numeric Weight Verbal Interpretation
5 4.20—5.0  highly satisfactory
4 3.40-4.19 very satisfactory
3 2.60-3.39 satisfactory
2 1.80-2.59 moderately satisfactory
1 1-1.79 needs improvement

In construction of questionnaire describe above, the researcher collected ideas and concept through reading
various articles and literatures from books, publication and internet sites.

The initial draft of the questionnaire will be presented to professors and panel members for comments and
suggestions. The final form of the questionnaire was reproduced and administered to respective respondents.

2.4 Statistical Treatment
The responses tabulated as basis for statistical treatment of the data. In order to analyze and interpret
the data gathered, weighted mean, standard deviation, Pearson r correlation and regression analysis will be utilized in the
study.
4. RESULTS AND DISCUSSION
This section presents the data gathered which were statistically treated, presented, analyzed in tables and
interpreted in relation to the problems and hypotheses specified in the study. The results were interpreted in the same

sequence with the research questions posed for the study.

Table 1. Level of sports performance in terms of Strength

STATEMENT MEAN SD REMARKS
Allow to potentiate eariler and to a 0.6 Highly
greater extent. o0 1 Safisfactory
Produce superior performances during 0.5 Highly
sport-specific tasks. 4o 4 Safisfactory
Strengthen the muscles without muscle 07 Highly
imbalances. 48 4 Satisfactory
Enhance body coordination and 0.6 Highly
peripheral skills. a 3 Satisfactory
Learn new movements and increase 0.7 Hilghly
mobility. e 1 Safistactory

Overall Mean = 4.50
Standard Deviation = 0.66

Verbal Interpretation = Very High

Table 1 illustrates the level of sports performance in terms of Strength. Among the statements above, “Allow to
potentiate earlier and to a greater extent” yielded the highest mean score (M=4.60, SD=0.61) and was remarked with
Highly Satisfactory. This is followed by “Produce superior performances during sport-specific tasks” with a mean score
(M=4.56, SD=0.54) and was also remarked with Highly Satisfactory. On the other hand, the statements “Enhance body
coordination and peripheral skills” and “Learn new movements and increase mobility” received the lowest mean score
of responses with (M=4.44, SD=0.68) and (M=4.44, SD=0.71) respectively yet were also remarked Highly Satisfactory.
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Table 2. Level of sports performance in terms of Reactivity

STATEMENT MEAN SD REMARKS
Make a powerful movement using 0.6 Highly
specific strategies and/or technigues. 4ot 2 Satisfactory
Practice and develop skills by continuous 0.6 Highly
training. o 2 Satistactory
Positively take response whenever it is 0.6 Highly
nesded, wey, Safisfactory
Actively participates in every sports 0.6 Highly
actiwty. 450 5 Satisfactory
Capable of handling stress during sports 0.6 Highly
competitions. 420 2 Safisfactory

Overall Mean = 4.52
Standard Deviation = 0.62

Verbal Interpretation = Very High

Table 2 illustrates the level of sports performance in terms of Reactivity. Among the statements above, “Make
a powerful movement using specific strategies and/or techniques” and “Practice and develop skills by continuous
training” yielded the highest mean score (M=4.54, SD=0.62) and were remarked with Highly Satisfactory. On the other
hand, the statements “Positively take response whenever it is needed”, “Actively participates in every sports activity”
and “Capable of handling stress during sports competitions” received the lowest mean score of responses with (M=4.50,
SD=0.62), (M=4.50, SD=0.65) and (M=4.50, SD=0.62) respectively yet were also remarked Highly Satisfactory.
Overall, the level of sports performance in terms of Reactivity attained a mean score of 4.52 and a standard deviation of
0.62 and was Very High among the respondents.

Table 3. Level of sports performance in terms of Stamina

STATEMENT MEAN 5D REMARKS
Cantral own bady posifion and mainfain Highly
435 073
balancs. Satisfactory
Generate oplimum power while playing Highly
440 074
andfor doing physical sctivities. Satisfactory
Improve coordinalion, postfure, overall Highly
442 074
sirength, and athlefic skil Satisfactory
Uncover weaknesses and build head-fo-tos Highly
440 07
sirength. Satisfactory
Develop stability, mobility and integrate Highly
435 079
whole-body training. Satisfactory

Owerall Mean = 4.38
Standard Deviation = 0.73
Verbal Interpretation = Very High

Table 3 illustrates the level of sports performance in terms of Stamina. Among the statements above, “Improve
coordination, posture, overall strength, and athletic skill” yielded the highest mean score (M=4.42, SD=0.74) and was
remarked with Highly Satisfactory. This is followed by “Generate optimum power while playing and/or doing physical
activities” and “Uncover weaknesses and build head-to-toe strength” with the mean scores (M=4.40, SD=0.44 and
(M=4.40, SD=0.71) and were also remarked with Highly Satisfactory. On the other hand, the statements “Control own
body position and maintain balance” and “Develop stability, mobility and integrate whole-body training” received the
lowest mean score of responses with (M=4.35, SD=0.73) and (M=4.35, SD=0.79) respectively yet were also remarked
Highly Satisfactory.

Overall, the level of sports performance in terms of Stamina attained a mean score of 4.38 and a standard deviation of
0.73 and was Very High among the respondents.
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Table 4. Level of sports performance in terms of Flexibility

STATEMENT MEAN 5D REMARKS

Mairtain appropriafe muscle length and 06 Highly
balarce. 5 2 Satisfactory

Cambing mutficle mavemenis inlo & 08 Highly
single movement 50 5 Satisfactory

Mave muscles and joints through 8 full 05 Highly
naormal range of mofion. 50 ] Satisfactory

Frevent incorrect body alignment. 08 Highly
48 2 Satisfactory

Promofe efficient movemearnt and good 08 Highly
posture. . 5 Satisfactory

Owerall Mean = 4,49
Standard Deviation = (.61

Verbal Imterpretation = Very High
Table 4 illustrates the level

of sports performance in terms of Flexibility. Among the statements above, “Maintain appropriate muscle length and
balance” yielded the highest mean score (M=4.54, SD=0.62) and was remarked with Highly Satisfactory. This is
followed by “Combine multiple movements into a single movement” and “0” with the mean scores (M=4.50, SD=0.62
and (M=4.50, SD=0.58) and were also remarked with Highly Satisfactory. On the other hand, the statement “Promote
efficient movement and good posture” received the lowest mean score of responses with (M=4.44, SD=0.62) yet was
also remarked Highly Satisfactory.

Overall, the level of sports performance in terms of Flexibility attained a mean score of 4.49 and a standard deviation of
0.61 and was Very High among the respondents.

Table 5. Level of stress resiliency in terms of Mental

The Farent MEAN SD REMARKS
Ewuiid and maintain & good relalionship 06 Highly
betwesn co-sthistes. 3 0 Satisfactory
Taxe contral and positively respand fo 05 Highly
every situation. 2 4 Satisfactory
Accept challenges fo develop menial Highly
foughness and fake sfeps to accomplish 427 o8 Satisfactory
it. !

Remain hopeful despite faillures and 0a6 Highly
insbiiies. 2 0 Satisfactory
Develop confidence from own abilifies 0.6 Highly
and skills 2 8 Safisfactory

Overall Mean = 4.25
Standard Deviation = 0.60
Verbal Interpretation = Very High

Table 5 illustrates the level of stress resiliency in terms of Mental. Among the statements above, “Build and
maintain a good relationship between co-athletes” yielded the highest mean score (M=4.33, SD=0.60) and was remarked
with Highly Satisfactory. This is followed by “Take control and positively respond to every situation”, “Accept
challenges to develop mental toughness and take steps to accomplish i and “Develop confidence from own abilities
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and skills” with the mean scores (M=4.27, SD=0.54), (M=4.27, SD=0.61) and (M=4.27, SD=0.68) and were also g;7
remarked with Highly Satisfactory. On the other hand, the statement “Remain hopeful despite failures and inabilities”

received the lowest mean score of responses

with (M=4.25, SD=0.60) yet was also remarked Highly Satisfactory.

Table 6. Level of stress resiliency in terms of Emotional

The parent MEAN 50 REMARKS
Handie emations toward differant [ Highly
situations. 32 6  Satisfactory
Maintain a hopsful outlook and accept 08 Highly
that change and setbacks are parf of Iifs. i G Satisfactory
FRespond sffectively in sfressful or 0.8 Highly
unexpected situations and crises. 31 G Satisfactory
Litilize and optimize a range of mental Highly
gualiies to withsfand the pressures 433 oe Satisfactory
sxpenenced. *

Loak far the positive side of every 0E Highly
negative outcome. e 6  Satisfactory

Owverall Mean = 4.33
Standard Deviation = 0.65

Verbal Interpretation = Very High
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Table 6 illustrates the level of stress resiliency in terms of Emotional. Among the statements above, “Utilize
and optimize a range of mental qualities to withstand the pressures experienced” yielded the highest mean score
(M=4.38, SD=0.64) and was remarked with Highly Satisfactory. This is followed by “Handle emotions toward different
situations” with the mean score (M=4.33, SD=0.66) and was also remarked with Highly Satisfactory. On the other hand,
the statements “Maintain a hopeful outlook and accept that change and setbacks are part of life”, “Respond effectively
in stressful or unexpected situations and crises” and “Look for the positive side of every negative outcome” received the

lowest mean score of responses with (M=4.31, SD=0.66) yet were also remarked Highly Satisfactory.

Overall, the level of stress resiliency in terms of Emotional attained a mean score of 4.33 and a standard deviation of

0.65 and was Very High among the respondents.

Table 7. Level of stress resiliency in terms of Social

The parent MEAN 5D REMARKS
Adjust and adapt fo the situstion without 06 Satisfactory
being distressed. 19 7
Accept and give altention fo other beliefs 0 Highly
and opinions. 2 7 Safisfactory
Respect and care for oifiers despite 0B Highly
individual differances. 2 4 Satisfactory
Absorb changes from the environment. 0& Highly

2 2 Satisfactory
Develop good relations and build 0B Highly
connections with other people. . 5 Safisfactory

Overall Mean = 4.28
Standard Deviation = 0.65

Verbal Interpretation = Very High
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Table 7 illustrates the level of stress resiliency in terms of Social. Among the statements above, “Develop good g1g

relations and build connections with other people” yielded the highest mean score (M=4.42, SD=0.65) and was remarked

with Highly Satisfactory. This is followed by “Absorb changes from the environment™” with the mean score (M=4.29,

SD=0.65) and was also remarked with Highly Satisfactory. On the other hand, the statement “Adjust and adapt to the

situation without being distressed” received the lowest mean score of responses with (M=4.19, SD=0.67) and was

remarked Satisfactory.

Overall, the level of stress resiliency in terms of Social attained a mean score of 4.28 and a standard deviation of 0.65

and was Very High among the respondents.

Table 8. Level of stress resiliency in terms of Physical

STATEMENT MEAN 5D REMARKS
Practice hard training fo improve physical 0.5 Highly
abilities. o7 &  Satisfactory
Ealance and resistance on physical 0.5 Highly
training. s 6  Satisfactory
Develop strength and endurance fo 0.5 Highly
withsfand physical dificulfiss. 58 3 Satisfactory
Improve physical support system fo Highly
overcome challenges and sports 463 0 Satisfactory
probiems. !
Enhance body staming fo contral and 0.5 Highly
handle hard sifuations. o 3 Satisfactory

Owverall Mean = 4,63
Standard Deviation = 0.56

Verbal Interpretation = Very High

Table 8 illustrates the level of stress resiliency in terms of Physical. Among the statements above, “Practice
hard training to improve physical abilities” yielded the highest mean score (M=4.67, SD=0.56) and was remarked with
Highly Satisfactory. This is followed by “Balance and resistance on physical training” with the mean score (M=4.65,
SD=0.56) and was also remarked with Highly Satisfactory. On the other hand, the statement “Develop strength and
endurance to withstand physical difficulties” received the lowest mean score of responses with (M=4.56, SD=0.58) yet
was also remarked Highly Satisfactory.

Overall, the level of stress resiliency in terms of Physical attained a mean score of 4.63 and a standard deviation of 0.56
and was Very High among the respondents.
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Table 9. Level of academic success in terms of Academic Engagement as to Emotional Engagement 919
STATEMENT MEAN 5D REMARKS
Develop a reguiar channel of Highly
communication with peers, classmales, 465 0s Satisfactory
and co-athistes. ’
Callabaratively infersct with ather people 05 Highly
in the swroundings. o 3 Satisfactory
Canstruct knowledgs and solve the task 05 Highly
from affective domains. 69 6  Satisfactory
Encourage other peersico-athletes fo 05 Highly
work collaboratively. 6 6  Satisfactory
Bwild heslthy relationships and effsctively 05 Highly
socialize with other people. o 3 Satisfactory

Overall Mean = 4.65
Standard Deviation = 0.54

Verbal Interpretation = WVery High

Table 9 illustrates the level of academic success in terms of Academic Engagement as to Emotional
Engagement. All of the statements incurred a mean score of 4.65. The third and fourth statements only differed in
standard deviation which was 0.56 compared to the 0.53 of the rest.
Overall, the level of academic success in terms of Academic Engagement as to Emotional Engagement attained a mean
score of 4.65 and a standard deviation of 0.54 and was Very High among the respondents.

The findings show that emotional involvement has an impact on athletes' academic achievement, implying that
athletes develop emotional strength and collaborative abilities that contribute to high academic performance.

Table 10. Level of academic success in terms of Academic Engagement as to Behavioral Engagement

STATEMENT MEAN 5D REMARKS
Actively participate in the class 05 Highly
discussion and other school activities. 69 5 Satisfactory
Irvolve in scadermic andf’or social ar Highly
exfracurmicilar activities inside and 467 08 Satisfactory
outside the school premises. ’
Observe and explore the things that are 06 Highly
ot farmiliar with. il 3 Satisfactory
Engage in other activities thaf can Highly
enhance both academic and sports 465 08 Satisfactory
performances. ’
Encourage learning and gaining Highly
knowledge from various kinds of 467 08 Satisfactory
activifiss. ’

Owverall Mean = 4.67
Standard Deviation = 0.59

Verbal Interpretation = Very High
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Table 10 illustrates the level of academic success in terms of Academic Engagement as to Behavioral g5
Engagement. Among the statements above, “Actively participate in the class discussion and other school activities”
yielded the highest mean score (M=4.69, SD=0.55) and was remarked with Highly Satisfactory. This is followed by
“Involve in academic and/or social or extracurricular activities inside and outside the school premises”, “Observe and
explore the things that are not familiar with” and “Encourage learning and gaining knowledge from various kinds of
activities” with the mean scores (M=4.67, SD=0.60), (M=4.67, SD=0.63) and (M=4.67, SD=0.60) and were also
remarked with Highly Satisfactory. On the other hand, the statement “Engage in other activities that can enhance both
academic and sports performances” received the lowest mean score of responses with (M=4.65, SD=0.60) yet was also

remarked Highly Satisfactory.
Table 11. Level of academic success in terms of Academic Engagement as to Cognitive Engagement

STATEMENT MEAN 5SD REMARKS
Wil fo take advanced knowledgs on the 0.5 Highly
lesson andfor fraining. 80 7 Satisfactory
Create maofivation o learm and engage in 0.5 Highly
academic and physical achivifies. 68 B Satisfactory
Pay affention on how fo slimuwlafe infersst 0.6 Highly
in learning. 82 4 Satisfactory
Canstruct knowledge and salve g task 0.8 Highly
using domain-specific knowledge. 480 1 Satisfactory
Manitor and evaluate own learning habits 0.5 Highly
and academic progress. o8 3 Satisfactory

Owerall Mean = 4.63
Standard Deviation = 0.53
Verbal Interpretation = Very High

Table 11 illustrates the level of academic success in terms of Academic Engagement as to Cognitive
Engagement. Among the statements above, “Create motivation to learn and engage in academic and physical activities”
and “Monitor and evaluate own learning habits and academic progress” yielded the highest mean scores (M=4.65,
SD=0.56) and (M=4.65, SD=0.53) respectively and were remarked with Highly Satisfactory. This is followed by “Pay
attention on how to stimulate interest in learning” with the mean scores (M=4.63, SD=0.64) and was also remarked with
Highly Satisfactory. On the other hand, the statements “Will to take advanced knowledge on the lesson and/or training”
and “Construct knowledge and solve a task using domain-specific knowledge” received the lowest mean score of
responses with (M=4.60, SD=0.57) and (M=4.60, SD=0.53) respectively yet were also remarked Highly Satisfactory.
Overall, the level of academic success in terms of Academic Engagement as to Cognitive Engagement attained a mean
score of 4.63 and a standard deviation of 0.58 and was Very High among the respondents. Table 12. Level of Academic
Performance 1% Grading GWA
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Scores Total Descriptive Equivalent

921
a0 - 100 [i] Cutstanding
25 - &0 16 Wery Satisfactony
a0 -84 ar Satisfactory
TH-TH T Fairly Satisfactory
Below TS o Did naot Mest Expectations
Total 1]
Weighted Mean 8333 Moving Towards Mastery
5D 837
Variance T0.0204
Skewmess -0.2587
Kurtosis -1.2277
Legand:
Scale Remarks Verbal inferpretation
9E% - 100% IMastarad Ouestarding
BE% - 08% Clesely Approximating Masteny Very Salisfaciary
BE% - BE% Idoing Towards Mastery Satesfactory
55% - B5% Average Masiery Fairly Satisfaciory
16% - 34% Low Mastery Dol it et expectaion
6% - 14% Wery Low Mastery Diicl it et expecladion
0% - 4% Absoieely Mo Mastery Diid mart mset expectadon

Table 12 shows the level of Academic Performance 1% Grading GWA, out of 60 students, the scores “80 to 84”
got the highest frequency of thirty-seven (37) or 61.67% of the sample population and with descriptive equivalent of
Satisfactory. The scores “85 to 89” got the frequency of sixteen (16) or 26.67% of the sample population and with
descriptive equivalent of Very Satisfactory. While the scores “75 to 79” got the lowest frequency of seven (7) or 11.67%
of the sample population and with descriptive equivalent of Fairly Satisfactory.

With the (Weighted Mean = 83.33 SD = 8.37) and with variance of 20.0904 indicating how the data scores are
homogeneous to each other. The Skewness of -0.2587 which is fairly symmetrical and a Kurtosis of -1.2277 shows that
the level of Academic Performance 1% Grading GWA has a linear relationship with thin distribution and has a descriptive
equivalent of Moving Towards Mastery.

Table 13. Significant Relationship between sports performance and academic success of student athletes during

pandemic
sports scademiz Computed Strength  Critical r - Analysis
performance EUCCESE rvalus valua value

Academic Engagement

Emaotional 0.439 Moderate 0.240 0.002 Significant
Engagement

B=havioral 0.440 Moderate 0.240 0.002 Significant
Engagement

Strength Cognitive 0.380 Weak 0.240 0.008 Significant
Engagement

Academic Performance

1 Grading 0.474 Moderate 0.240 0001 Significant

GWIA
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sports academic Computed Strength  Critical r p- Analysis

parformance EUCCEEE r value valua walue

Apademic Engagement

Emaotional 0.480 Moderate 0.240  0.001 Significant
Engagement

Behavioral 0.445 Moderate 0.240  0.001 Significant
Engagement

Reactivity Cognitive 0.347 Weak 0.240 0018 Significant
Engagement

Academic Performance

1 Grading 0.459 Maderate 0.240 o001 Significant
GA
sporns academic Computed Strength  Critical r p- Analysis
parformance ELUCCESE r valua valus value

Academic Engagement

Ermational 0.388 Weak 0240 0.008 Significant
Engagement

E=havioral 0.480 Moderate 0240 0.000 Significant
Engagement

Stamina Cognitive 0444 Moderate 0240 0.002 Significant
Engagement

Academic Performance

1% Grading 0471 Moderate 0.240 0004 Significant

GWA

WwWw.ijrp.org



MARIA ELIZABETH B. ORTEGA / International Journal of Research Publications (IJRP.ORG)

sports academic Computed Strength  Coritical r p- Analysis
performance EUCCESE r value valus value
Academic Engagement
Emational 0.373 Weak 0.240 0.008 Significant
Engagement
Behavioral 0.380 Weak 0.240 0.008 Significant
Flexibility Engagement
Cognitive 0.381 Weak 0240 0.008 Significant
Engagement
Academic Performance
1% Grading 0.473 Moderate 0.240  0.001 Significant
GWA
Legend:
Range Verbal Interpretation
0.80-1.00 Very Strong
0.60-0.79 Strong
0.40-0.59 Moderate
0.20-0.39 Weak
0.00-0.19 Very Weak
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Table 13 presents the significant relationship between sports performance and academic success of student

athletes during pandemic. Specifically, it shows the relationship between strength, reactivity, stamina and flexibility and
emotional engagement, behavioral engagement, cognitive engagement and academic performance.

Sports performance is observed to have a significant relationship with emotional engagement, behavioral
engagement, cognitive engagement and academic performance with strength of weak to moderate. All of which incurred

p-values less than the significance alpha.

From the findings above, we can infer that at 0.05 level of significance, the null hypothesis “There is no
significant relationship between sports performance and academic success of student athletes™ is rejected. Hence, it calls
for the acceptance of the alternative which incites a significant relationship.

Table 14. Significant Relationship between stress resiliency and academic success of student athletes

Strezs academic Computed r Strength Critical r P- Analysis
rezillency BUCCEES walue value value
Academic Engagement
Ermational 0.493 Moderate 0.240 0.000 Significant
Engagement
Behavioral 0441 Moderate 0.240 0.002 Significant
Engagement
Mental Cognitive 0.445 Moderate 0.240 0.002 Significant
Engagement
Academic Performance
1% Grading 0.360 Wesk 0.240 a.012 Significant
GA
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Sfrezs acadamic Computed  Strength Critical p- Analysis
reziliency EUCCEEE rwalue rwalue  walue
Academic Engagement
Emoctional 0.387 Weak 0.240 0.01 Significant
Engagemsnt a
Behsawvioral 0.504 Moderate 0.240 0.00 Significant
Engagemsnt a
Emational Cognitive 0.531 Moderate  0.240 0.00 Significant
Engagemsnt a
Academic Performance
1% Grading 0457 Moderafe 0240 a.00 Significant
Gl T
Sirezs goadenic Computed r  Strength Critical r - Analysis
reziliency SUCCEEE wvalue walue wvalue
Academic Engagement
Emuoticnal 0388 Weak 0.240 0.001 Significant
Engagement
Behavioral 0420 Moderate 0.240 0.006 Significant
Engagement
Social Caognitive 0.444 Moderate 0.240 0.000 Significant
Engagement
Academic Performance
1% Grading 0471 MModerate 0240 Q.001 Significant
GWA
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Sirezsz scademic Computed r  Strength Ciritical r o- Analysis

reziliency EUCCEEE value walue wvalus

Academic Engagement

Emotional 0480 Moderate 0240 0.001 Significant
Engagemeant

Behsavioral 0448 Moderate 0240 0.001 Significant
Engagemeant

FPhusizall Cognitive 0.347 Weak 0240 0.016 Significant
Engagemeant

Academic Performance

1¥ Grading 0485 IModerate 0240 0.004 Significant

G

Legend:

Range Verbal Interpretation
0.80-1.00 Very Strong

0.60-0.79 Strong

0.40-0.59 Moderate

0.20-0.39 Weak

0.00-0.19 Very Weak

Table 14 presents the significant relationship between stress resiliency and academic success of student athletes.
Specifically, it shows the relationship between mental, emotional, social and physical and emotional engagement,
behavioral engagement, cognitive engagement and academic performance.

Stress resiliency is observed to have a significant relationship with emotional engagement, behavioral
engagement, cognitive engagement and academic performance with strength of weak to moderate. All of which incurred
p-values less than the significance alpha.

From the findings above, we can infer that at 0.05 level of significance, the null hypothesis “There is no
significant relationship between stress resiliency and academic success of student athletes” is rejected. Hence, it calls for
the acceptance of the alternative which incites a significant relationship.

4. CONCLUSION AND RECOMMENDATION

On the basis of the foregoing findings, the following conclusion was drawn.

The study shows that sports performance and stress resiliency affect the student athletes” academic success. The
researcher concludes that the hypotheses stating that “There is no significant relationship between sports performance
and the academic success of student athletes” and “There is no significant relationship between stress resiliency and the
academic success of student athletes” are both rejected which calls out that the alternative hypotheses are accepted.

Based on the drawn conclusions resulted to the following recommendations:

1. Itissuggested that the school may provide more coaches and additional physical teachers to give more priority
on the sports activities of the student athletes.

2. It is recommended for the school heads to maintain on promoting the importance of mental health and
emphasizing the development on how to improve stress resiliency. Student athletes should be involved in
various trainings and programs for their healthy mind and body.

3. Moreover, school should also give prior consideration for each student athletes and address their needs for both
sports activities and academics. School must engage them in a more productive learning that can help them
motivate themselves.

4. Lastly, it is recommended to help the student athletes to maintain their good stand as both student and athlete.
Also, give them opportunities to be involved on other activities outside the school and community to
continuously develop their own skills and abilities.

5. ACKNOWLEDGMENTS
To those who supported, helped, and inspired the researcher in the completion of this study, immeasurable

gratitude is hereby extended:
DR. MARIO R. BRIONES, DR. MANUEL LUIS R. ALVAREZ, DR. ROSARIO G. CATAPANG,
DR. LIZA L. BARTOLOME, DR. EVELYN A. SUNICO, DR. JULIE ROSE P. MENDOZA, DR.

WwWw.ijrp.org



MARIA ELIZABETH B. ORTEGA / International Journal of Research Publications (IJRP.ORG) @ IJRPORG

BENNY B. JUACALLA, DR. FLORHAIDA V. PAMATMAT, DR. MARITES A. IBANEZ, CESO V, Schools g2g
Division Superintendent of Laguna, for allowing the researcher to use the selected students in Governor Felicisimo T.

San Luis Integrated Senior High School and the District of Sta. Cruz Division of Laguna; Her friends, her Beloved
Family, the completion of this work would not have been possible. Finally, to the Almighty God for giving the researcher
strength, guidance, wisdom, courage, knowledge, and vision to undergo this study.

6. REFERENCES
A. Books

Sy, A. Y. (2020). A multi-semester comparison of student performance between multiple traditional and online sections
of two management courses. J. Behav. Appl. Manag. 8, 66-81.

B. Articles/Journals

Adle, C. (2020, April 01). COVID-19 and the Poverty Pandemic. Retrieved from
https://philippines.oxfam.org/latest/blogs/covid-19-and-poverty-pandemic

Adnan, M., Anwar, K. (2020). Online learning amid the COVID-19 pandemic: Students' perspectives. Journal of
Pedagogical Sociology and Psychology, 2(1), 45-51. http://www.doi.org/10.33902/JPSP. 2020261309

AlAteeq, D. A, Alijhani, S. & AlEesa, D. (2020). Perceived stress among students in virtual classrooms during the
COVID-19 outbreak in KSA. Journal of Taibah University Medical Sciences, 15(5), 398-403.
https://doi.org/10.1016/j.jtumed.2020.07.004

Albertson, L. (2018) A meta-analysis of approaches to engage social work students online. Journal of Teaching in Social
Work. 38:2, 183-197.

Alchemer, (2021). The purposive Sampling. Retrieved from https://www.alchemer.com/resources/blog/purposive-
sampling-101/?fbclid=IwAR2nmZHFz990ugFk7 EwUJ1kQ-
aZNrl8gs8viM2hEkfeHZRTHFghlIb4aBzc#:~:text=Purposive%20sampling%2C%20als0%20known%20as,to
%20participate%20in%20their%20surveys

Alvarez, A. V. (2020). The phenomenon of learning at a distance through emergency remote teaching amidst the
pandemic crisis. Asian Journal of Distance Education, 15(1), 144-153. https://doi.org/10.5281/zenodo.3881529

An, B., (2020). 10 Ghanaian students talk about the experience of e-learning. Retrieved from
https://www.pulse.com.gh/lifestyle/10-ghanaian-students-talk-about-theexperience-of-e-learning/zfm19w5

Arinto, P. B. (2016). Issues and challenges in open and distance e-Learning: Perspectives from the Philippines.
International Review of Research in Open and Distributed Learning, 17(2), 162- 180.
https://doi.org/10.19173/irrodl.v17i2.1913

Baloran, E. (2020). Knowledge, attitudes, anxiety, and coping strategies of students during COVID-19 pandemic. Journal
of Loss and Trauma, 25(8), 1-8. https://doi.org/10.1080/15325024.2020.1769300

Bao, W. (2020). COVID-19 and online teaching in higher education: A case study of Peking University. Human Behavior
and Emerging Technologies, 2(2), 113-115. https://doi.org/10.1002/hbe2.191

Bozkurt, A. & Sharma, R. C. (2020). Emergency remote teaching in a time of global crisis due to CoronaVirus pandemic.
Asian Journal of Distance Education, 15(1), 1-6. https://doi.org/10.5281/zenodo.3778083

Brooks, K. (2019). Examining social presence in online courses in relation to student's perceived learning and
satisfaction. J. Asynchr. Learn. 7, 68-88.

Burgess, J. F. (2019). Comparing student achievement in online and face-to-face class formats. J. Online Learn. Teach.
Long Beach 6, 30-42.

Burgess, S. & Sievertsen, H. H. (2020, April 01). Schools, skills, and learning: The impact of COVID-19 on education.
Retrieved from https://voxeu.org/article/impact-covid-19-education

Castillo, J. (2020). Distance learning? Don’t Take Power Availability for Granted. Retrieved from
https://mb.com.ph/2020/09/25/distance-learning-dont-take-power-availability-for-granted/

Chen, T., Peng, L., Yin, X., Rong, J., Yang, J. & Cong, G. (2020). Analysis of user satisfaction with online education
platforms in China  during the COVID-19 pandemic. Healthcare, 8(3), 1-26.
https://doi.org/10.3390/healthcare8030200

Darling-Hammond, J., Adamson, K. (2018). Learner-content interaction in distance education: the weakest link in
interaction research. Distance Education, 38(1), 123-135.

https://doi.org/10.1016/j.ajp.2020.102256

UNESCO (2020, May 29). The socio-cultural implications of COVID-19. Retrieved from
https://en.unesco.org/news/socio-cultural-implications-covid-19

Vangrieken, A., Jung, 1., Xiao, J., Vladimirschi, V., Schuwer, R., Egorov, G., ... & Paskevicius, M. (2017). A global
outlook to the interruption of education due to COVID-19 pandemic: Navigating in a time of uncertainty and
crisis. Asian Journal of Distance Education, 15(1), 1-126. https://doi.org/10.5281/zenod0.3878572

Verawardina, U., Asnur, L., Lubis, A. L., Hendriyani, Y., Ramadhani, D., Dewi, I. P., Darni, R., Betri, T., Susanti, W.
& Sriwahyuni, T. (2020). Reviewing online learning facing the Covid-19 outbreak. Talent Development &

WwWw.ijrp.org


https://philippines.oxfam.org/latest/blogs/covid-19-and-poverty-pandemic
http://www.doi.org/10.33902/JPSP
https://doi.org/10.1016/j.jtumed.2020.07.004
http://www.alchemer.com/resources/blog/purposive-
http://www.alchemer.com/resources/blog/purposive-
https://doi.org/10.5281/zenodo.3881529
https://www.pulse.com.gh/lifestyle/10-ghanaian-students-talk-about-theexperience-of-e-learning/zfm19w5
https://doi.org/10.19173/irrodl.v17i2.1913
https://doi.org/10.1002/hbe2.191
https://doi.org/10.5281/zenodo.3778083
https://voxeu.org/article/impact-covid-19-education
https://doi.org/10.3390/healthcare8030200
https://doi.org/10.1016/j.ajp.2020.102256
https://doi.org/10.5281/zenodo.3878572

MARIA ELIZABETH B. ORTEGA / International Journal of Research Publications (IJRP.ORG) @ IJRPORG

Excellence, 12. https://www.iratde.com/index.php/jtde/ 927
Yoon, R. E., Alberto, N. R., Baron, M. B., Mabulay, R. E., Rizada, L. G., Sy, J. J., Tiu, C. J., Clarion, C. A. & Reyes, J.

C. (2018). Barriers to online learning in the time of COVID-19: A national survey of medical students in the

Philippines. medRxiv. https://doi.org/10.1101/2020.07.16.20155747

C. Published and Unpublished Materials

Ahn S, Fedewa A.L. (2020). A meta-analysis of the relationship between children’s physical activity and mental health.
J. Pediatr. Psychol, 36:385-397. doi: 10.1093/jpepsy/jsq107

Bateman, T.S. and M. Crant, (2018). The proactive component of organizational behavior: A measure and correlates.
Journal of Organizational Behavior, 14(2): 103-118.

Biddle S.J.H., Ciaccioni S., Thomas G., Vergeer I. (2020). Physical activity and mental health in children and
adolescents: An updated review of reviews and an analysis of causality. Psychol. Sport Exerc.; 42:146-155.
doi: 10.1016/j.psychsport.2018.08.011.

Biggs, J. L. (2019). Comparing student performance in online and face-to-face delivery modalities. J. Asynchr. Learn.
Netw. 18, 1-14. doi: 10.24059/0lj.v18i1.348

Bourne, J. R., McMaster, E., Rieger, J., & Campbell, J. O. (2018). Paradigms for on-line learning: a case study in the
design and implementation of an asynchronous learning networks (ALN) course. Proceedings Frontiers in
Education 1997 27th Annual Conference. Teaching and Learning in an Era of Change.
https://doi.org/10.1109/fie.1997.644851

Canias, J. J., Fajardo, I., & Salmeron, L. (2019). Cognitive flexibility. In Karwowski, W. (Ed.), International encyclopedia
of ergonomics and human factors (2nd ed., pp. 297-301). Boca Raton, FL: CRC Press.

Carson V., Spence J.C. (2017). Seasonal variation in physical activity among children and adolescents: Areview. Pediatr.
Exerc. Sci.22:81-92. doi: 10.1123/pes.22.1.81.

Connor-Smith J.K., Flachsbart C. (2018). Relations between personality and coping: A meta-analysis. J. Personal. Soc.
Psychol.93:1080-1107. doi: 10.1037/0022-3514.93.6.1080.

Dale L.P., Vanderloo L., Moore S., Faulkner G. (2020). Physical activity and depression, anxiety, and self-esteem in
children and youth: An umbrella systematic review. Ment. Health Phys. Act. 16:66-79. doi:
10.1016/j.mhpa.2018.12.001

Do, K. (2020). Knowledge retention in capstone experiences: an analysis of online and face-to-face courses. Knowil.
Manag. ELearn. 8, 528-539. doi: 10.34105/j.kmel.2016.08.033

Dollman J., Lewis N.R. (2019). The impact of socioeconomic position on sport participation among South Australian
youth. J. Sci. Med. Sport.13:318-322. doi: 10.1016/j.jsams.2009.04.007.

Dorin J. (2018) Attachment Style and Perceived Stress in College Students (Order No. 3608917. Available from
ProQuest Dissertations Theses A l. (1495950053)
http://libproxy2.usouthal.edu/login?url=https://search.proquest.com/docview/1495950053?accountid=14672.

Dumford, A. D., & Miller, A. L. (2018). Online learning in higher education: exploring advantages and disadvantages
for engagement. Journal of Computing in Higher Education, 30(3), 452-465. https://doi.org/10.1007/s12528-
018-9179-z

Elca, S. S. (2017). A comparison of online vs proctored final exams in online classes. Imanagers J. Educ. Technol. 6,
76-81. doi: 10.26634/jet.6.1.212

Elliot, T., (2019). Efficiency, costs, rankings and heterogeneity: the case of US higher education. Stud. High. Educ. 40,
60-82. DOI: 10.1080/03075079.2013.818644

Finley, M. J. (2020). A comparison of the performance of online versus traditional on-campus earth science students on
identical exams. J. Geosci. Educ. 58, 310-312. DOI: 10.5408/1.3559697

Henri, J., Castillo-Merino, D., and Dahmani, M. (2019). Do online students perform better than face-to-face students?
Reflections and a short review of some Empirical Findings. Rev. Univ. Soc. Conocim. 5, 35-44. DOI:
10.7238/rusc.v5i1.326

Hsu, Y., J.h. Lu, F., Liang, J. (2020). Proactive personalities, ego-identity status, and career aspiration among college
student athletes. International Journal of Sport Psychology, 51(4), 342-358. doi:10.7352/1JSP.2020.51.342

Kalacas, C. G. (2018). Are undergraduate students ready for online learning? A comparison of online and face-to-face
sections of a course. Rural Special Educ. Q. 31, 25-39. DOI: 10.1177/875687051203100405

Kim, K. L., Aziz, S., Ozan, E., Kishore, M., & Tabrizi, M. (2020, October 1). Pedagogical Characteristics of Online and
Face-to-Face  Classes. Retrieved March 25, 2021, from www.learntechlib.org  website:
https://www.learntechlib.org/p/24071/

Kirkson, V. H. (2017). A retrospective look at replacing face-to-face embryology instruction with online lectures in a
human anatomy course. Am. Assoc. Anat. 7, 234-241. DOI: 10.1002/ase.1396

Koesten, J., Schrodt, P., & Ford Debra, J. (2009). Cognitive Flexibility as a Mediator of Family Communication
Environments and Young  Adults’ Well-Being, Health Communication.  24(1), 82-94.
https://doi.org/10.1080/10410230802607024

Levenson H. (2019) Reliability and Validity of the I.P. and C Scales: A Multidimensional View of Locus of Control;
Proceedings of the 81st Annual Convention of the American Psychological Association; Montreal, QC, Canada.
11-13 Available online: https:/files.eric.ed.gov/fulltext/ED087791.pdf.

WwWw.ijrp.org


http://www.iratde.com/index.php/jtde/
http://www.iratde.com/index.php/jtde/
https://doi.org/10.1101/2020.07.16.20155747
http://www.learntechlib.org/
http://www.learntechlib.org/p/24071/
http://www.learntechlib.org/p/24071/
https://doi.org/10.1080/10410230802607024
https://files.eric.ed.gov/fulltext/ED087791.pdf

MARIA ELIZABETH B. ORTEGA / International Journal of Research Publications (IJRP.ORG) @ IJRPQB)G

Li, X, Yang, Y., Chu, S. K. W., Zainuddin, Z., & Zhang, Y. (2020). Applying blended synchronous teaching and learning g-g
for flexible learning in higher education: an action research study at a university in Hong Kong. Asia Pacific
Journal of Education, 1-17. https://doi.org/10.1080/02188791.2020.1766417

Loughran, D.K (2018). Comparing student performance: online versus blended versus face-to-face. J. Asynchr. Learn.
Netw. 13, 31-42. DOI: 10.24059/0lj.v13i1.1675

Marjanovic, O. (2019). Learning and teaching in a synchronous collaborative environment. Journal of Computer Assisted
Learning, 15(2), 129-138. https://doi.org/10.1046/j.1365-2729.1999.152085.x

Martens, M. P., Dams-O’Connor, K. & Beck, N. C. (2019). A systematic review of college student-athlete drinking:
Prevalence rates, sport-related factors, and interventions. Journal of Substance Abuse Treatment, 31, 305-316.

Maupin, D., Schram, B., Canetti, E. & Orr, R. (2020). The relationship between acute: chronic workload ratios and injury
risk in sports: a systematic review. Open Access Journal of Sports Medicine, 11:51-75.

Meyers, AW., C.J. Cooke, J. Cullen and C. Liles, (2017). Psychological aspects of athletic competitors: A replication
across sports. Cognitive Therapy and Research, 3(4): 361-366

Milford, C. L. (2016). A comparative analysis of online and classroom-based instructional formats for teaching social
work research. Adv. Soc. Work 7, 74-88. DOI: 10.18060/184

Montemayor, M. A. (2020). The Philippine Higher Education Sector in the Time of COVID-19. Frontiers in
Education, 5. https://doi.org/10.3389/feduc.2020.576371

Park, H., Lian, D., Cao, Y., Wu, Y., & Zhou, T. (2020). Predicting Academic Performance for College Students. ACM
Transactions on Intelligent Systems and Technology, 10(3), 1-21. https://doi.org/10.1145/3299087

Richards, N. W. (2021). Becoming a Virtual Professor: Pedagogical Roles and Asynchronous Learning Networks.
Journal of Management Information Systems, 18(4), 169-189.
https://doi.org/10.1080/07421222.2002.11045703

Rotter J.B (2019). Generalized expectations from internal versus external control of reinforcement. Psychol.
Monogr.80:1-28. doi: 10.1037/h0092976.

Sahin, G.R., (2016). An investigation of the relationship between individuals' proactive personality structure and self-
esteem levels. Master Thesis. Sakarya: Sakarya University.

Salmon P. (2018). Effects of physical exercise on anxiety, depression, and sensitivity to stress: A unifying theory. Clin.
Psychol. Rev.21:33-61. doi: 10.1016/S0272-7358(99)00032-X

Sasson, T. A. (2019). A comparison of student achievement and satisfaction in an online versus a traditional face-to-face
statistics class. Innov. High. Educ. 29, 233-250. DOI: 10.1007/s10755-005-1938-x

Segrin, C., & Flora, J. (2018). Poor social skills are a vulnerability factor in the development of psychosocial problems.
Human Communication Research, 26, 489-514. https://doi.org/10.1111/j.1468-2958.2000.tb00766.

Sevilla, V. (2008). Marilyn Zurmuehlen Working Marilyn Zurmuehlen Working Papers in Art Education Papers in Art
Education Descriptive Survey Descriptive Survey. https://doi.org/10.17077/2326-7070.1025

Stroebel, L. C. E., Hay, J., & Bloemhoff, H. J. (2020). An approach to re-skilling of in-service teachers in Physical
Education in  South  African schools. South  African Journal of Education, 39(2).
https://doi.org/10.4314/saje.v39i2.

Yetman, A. (2020). Impact of COVID-19 and Lockdown on Mental Health of Children and Adolescents: A Narrative
Review with Recommendations. Psychiatry Research, 293(113429), 113429.
https://doi.org/10.1016/j.psychres.2020.113429

D. Online Sources

Baldikov, N. (2019, December 17). What Is Instant Messaging (IM) - Brosix Instant Messenger. Retrieved from BROSIX
website: https://www.brosix.com/blog/what-is-instant-messaging/

Billings, A., & Walqui, C. (2010). Find out the Zone of Proximal Development? Retrieved from Verywell Mind website:
https://www.verywellmind.com/what-is-the-zone-of-proximal-development-2796034

Cherry, K. (2019, December 1). How Social Learning Theory Works. Retrieved from Verywell Mind website:
https://www.verywellmind.com/social-learning-theory-2795074

Daniels, E. (2018). Introduction: Learning in the brain. Teaching with Learning in Mind.
https://sites.google.com/view/efratfurst/teaching-with-learning-in-mind

Das, R. (2019). A Brief History (and Future) of Online Degrees. Forbes/Education. Available online at:
https://www.forbes.com/sites/ryancraig/2015/06/23/a-brief-history-and-future-of-online-
degrees/#e41a4448d9a8

De Guzman, D. (2020). President Duterte approves limited face-to-face classes in low-risk areas starting 2021 |
Department of Education. Retrieved from https://www.deped.gov.ph/2020/07/21/president-duterte-approves-
limited-face-to-face-classes-in-low-risk-areas-starting-2021/

Dotson, D. T. (2019). Why don't students like school? A cognitive scientist answers questions about how the mind works
and what it means for the classroom. John Wiley & Sons.

Ferrantelli, J. (2020, September 22). Preparing Prerecorded Presentations - Today’s Learner - Cengage. Retrieved March
25, 2021, from Today’s Learner website: https://todayslearner.cengage.com/how-to-prepare-prerecorded-
presentations-that-work/

Finol, M. O. (2020). Asynchronous vs. Synchronous Learning: A Quick Overview |

WwWw.ijrp.org


https://doi.org/10.1145/3299087
https://doi.org/10.1016/j.psychres.2020.113429
https://www.brosix.com/blog/what-is-instant-messaging/
http://www.verywellmind.com/what-is-the-zone-of-proximal-development-2796034
http://www.verywellmind.com/what-is-the-zone-of-proximal-development-2796034
http://www.verywellmind.com/social-learning-theory-2795074
http://www.verywellmind.com/social-learning-theory-2795074
https://sites.google.com/view/efratfurst/teaching-with-learning-in-mind
http://www.forbes.com/sites/ryancraig/2015/06/23/a-brief-history-and-future-of-online-
http://www.forbes.com/sites/ryancraig/2015/06/23/a-brief-history-and-future-of-online-
http://www.deped.gov.ph/2020/07/21/president-duterte-approves-
https://todayslearner.cengage.com/how-to-prepare-prerecorded-presentations-that-work/
https://todayslearner.cengage.com/how-to-prepare-prerecorded-presentations-that-work/

MARIA ELIZABETH B. ORTEGA / International Journal of Research Publications (IJRP.ORG) @ IJRPORG

Rankin, S. (2014). Self-1dentity, Embodiment and the Development of Emotional Resilience. Retrieved from 929
https://academic.oup.com/bjsw/article/44/8/2426/1622727?login=true

WwWw.ijrp.org



