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Abstract 

 

The objective of the study is to find out the relationship of teacher skills and parents‘ support on leaners‘ ability in 

private schools in Pila, Laguna. 

Specifically, the study attempted to answer the questions; first the level of respondent's perceptions of the teacher's 

skills in terms of; technology skills; and digital literacy; Second, determine the level of parent support to the respondents in 

terms of; moral support; and capacity in assisting their child; Third, is the level of learner ability in terms of; critical thinking; 

digital skills; comprehension; and analysis. Determine the significant relationship between the teachers' skills and learners ' 

ability of junior high school students in private schools in the district of Pila. And lastly, determine the significant relationship 

between parents' support and the learner's ability of junior high school students in private schools in Pila district. 

The study was descriptive design and purposive sampling will be employed in the study (300) three hundred selected 

junior high students, in private schools in the District of Pila It focused on the six (5) sub problems. 

Furthermore, the finding reveals that the level of respondents‘ perceptions of the teacher skills as to technology skills and digital 

literarcy were both verbal interpreted always observed. The level of respondents‘ perceptions on the parents support in terms of 

moral support and capaciting in assisting their child are verbal interpretation supportive. The level of learners‘ ability with 

regards to critical thinking, digital skills, comprehension and analysis all the variables were verbal interpretation excellent. 

The relationship between the level of teacher skills and the level of learners‘ ability it was noted that weak but positive 

correlation exists between the teachers‘ technology skills and the students‘ critical thinking skill comprehension skill, and 

analytical skill. The correlations are all significant. It was noted that moderate but positive correlation exists between the 

parent‘s involvement and the students‘ digital skills, comprehension skills, and digital skills.  

The correlations are all significant.  It was concluded that there are significant correlations between the teachers‘ skill 

and students‘ ability thus, the hypothesis is rejected and there are significant correlations between the parents‘ support and 

students‘ ability, therefore, hypothesis is rejected. 

Based on the study result, it is recommended that the school head may plan the different programs to captivate the needs of the 

teacher, and the school provides for the necessary needs of the teachers; it will continue and enhance the existing support that 

the school offered to the teachers.  

 
Keywords: Teacher Skills and Parents Support On Learners’ Ability 

 

 

1. Main Text 

 

Introduction 

 

The living conditions of families have significantly changed due to the COVID – 19 pandemic. Learners have become 

reluctant and inactive in studying during remote learning. They spend more time amusing themselves, establish irregular 

sleeping habits, and have unhealthful diets. These detrimental impacts on students are expected to manifest over prolonged 

quarantine times which would undoubtedly impact their academic success as asserted to Wang et al. (2020). 

Education's impact is manifested by the closure of schools and universities (Viner et al., 2020). Still, one of the 

intensive measures to reduce the spread of the virus in a community is by breaking the key chains of transmission (Sahu  2020). 

Such a move has reshaped the contour of education by shifting from face-to-face to fully online learning. Although online 

learning is no longer a new norm of instruction in higher education, previous reports reveal several challenges. These include 

but are not limited to the learners' readiness, lack of variation in pedagogy, and lack of empowerment in content development or 

merely teaching with predefined content (Kebritchi et al. 2017).  
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This is a grim picture of how the Covid-19 pandemic shapes the education landscape and the future for the next 

decades. As with the health impact of the pandemic, the educational effect will be reconciled by how humans respond, by the 

actions or omissions of students, parents, teachers, and school and system-level leaders in anticipation and during the pandemic.  

As part of the Philippines' short and long-term strategies, Secretary Briones introduced the BE-LCP as guidelines for 

the department on delivering education during the COVID-19 pandemic while ensuring the health, safety, and welfare of all 

learners, teachers, and personnel of DepEd. 

Educators in the 21st century realize that students entering the classroom today are much different from those who have 

come before. Today's students demand a change in the school because of their ability to gather information faster than any other 

generation as claimed by Joan (2015).  

To make authentic connections with students, teachers must change the strategies to fit this new age of learners. With 

the resources available today for use in the classroom, such as interactive software, digital imaging, audio and video creation 

tools, on-demand video libraries, computers, LCD projectors, and Web 2.0 tools, the most challenging job may be choosing 

which tool to use and how to integrate it into a virtual classroom. It is the most critical time in history to be in a classroom 

because learning technology is changing at an exponential rate, and our students can thrive with it. 

In the light of these concerns, flexible learning (FL) and teacher competencies are the most convenient instructional 

needs at the height of COVID-19. Although, it requires internet-based tools such as virtual learning environments and learning 

management systems (Joan, 2015). According to Shurville et al. (2018), "Flexible Learning is a set of educational philosophies 

and systems, concerned with providing learners with increased choice, convenience, and personalization. Flexible learning 

provides learners with choices about where, when, and how learning occurs," wherein the new normal teacher's competencies 

are also crucial in adopting the new setup of education. 

More than ever, student‘s learning performance varies directly and positively on the parent's expectations and children's 

performance and negatively on the parent's contribution to tasks and orientation about goals and objectives as cited by Tus 

(2021).  

Likewise, according to Reininger and Alejandra (2017), parents who deliver compensatory education to children at risk 

of educational failure tend to improve the academic, self-regulatory skills. and show significant gains with parental involvement. 

Their expectations turned into mediated intervention gains in child‘s literacy skills and academic results. Thus, there is a need to 

address the beliefs that parents hold about their child's intellectual potential and behavioral support. 

Further, there are significant links between school-based involvement, parental educational expectations, adolescents' 

cumulative high school grades, and academic achievement Fajoju and Ojugo (2015). The study‘s results showed a significant 

positive relationship between parental involvement in education and students' academic performance. As suggested, parents 

should lead in supporting their children's achievements and goals. 

The researcher aimed to determine the relationship between the teacher‘s skills and parents' support to the learners' 

ability in private schools in Pila, Laguna. 

 

Background of the Study 

 

DepEd Order  s. 2020 no. 012 entitled "Adoption of The Basic Education Learning Continuity Plan for School Year 

2020-2021 in Light of the Covid-19 Public Health Emergency", cited that the unprecedented outbreak of COVID – 19 which 

resulted in the implementation of various forms of community quarantine, has greatly affected the education system. Hence, the 

Department of Education (DepEd) ensures the educational continuity amidst the challenge. Education must continue to give 

hope and stability, contribute to the normalization of activities in the country, facilitate the development of the learners and bring 

normality to their lives. Still, the health and safety of learners and school personnel are of utmost importance and must always 

be protected. Upon recommendation of the School Division Offices, after consultation with the schools under their respective 

jurisdictions, the Regional Directors decide on the learning delivery modalities deemed appropriate in the context of the local 

conditions and consistent with the COVID-19 guidelines and regulations. 

In addition, The Department of Education (DepEd) recently implemented a flexible learning program that incorporates 

the different distance learning modalities that schools adopt in the School Year 2020 – 2021 based on DepEd Memorandum 

DM-CI-2020-00162 or the Policy Guidelines on the Implementation Of Learning Delivery Modalities For The Formal 

Education,  

Under the directive of the Office of the President that no face-to-face classes shall be held until the vaccine for 

COVID-19 becomes available, the distance learning delivery modalities (DLDM) were implemented in SY 2020-2021. Pending 

issuance of the DepEd Order on the Policy Guidelines on The Implementation of Learning Delivery Modalities for the Formal 

Education, the Curriculum and Instruction Strand of the DepEd Central Office provides the suggested strategies in the 

implementation and management of DLDM. 
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This issuance covers descriptions and considerations for each DLDM, the map of learning resources for each DLDM, 

and proposed actions to address potential challenges in implementing DLDM together with the enclosed matrix of requirements 

of the DLDM. 

Furthermore, should the vaccine become available, parents and learners were still given the discretion to continue with 

distance learning as long as the qualified learning facilitator shall guide and supervise the learner at home." 

In line with this, schools can adopt one or a combination of the following modalities, depending on the COVID-19 

restrictions and the context of the learners in the school or locality. Some schools adopt either a modular distance learning or 

online distance learning modality, and even both. Those schools that adopt ODL as their distance learning modality, tend to use 

online learning platforms as their online classrooms for the teaching and learning process to continue. This leads the researcher 

to seek the relationship between the teacher‘s skills and parent‘s support for the development of learners' ability in private 

schools in Pila, Laguna. 

According to Uy (2020), learning never stops and should not stop because of  crisis. Rather, students should take it as a 

challenge and pursue their studies, for it is a massive opportunity that they can still study despite the many crises faced by the 

country. With the coordination of all education stakeholders, learning is possible despite the circumstances that arise. 

Internet connectivity in the Philippines is a perceived significant hindrance to learning continuity. Yet, the government 

found ways for learning to continue. Some schools adopted the Online Distance Learning Modality or ODL. For schools to 

practice ODL as a modality, online learning platforms and resources must be available and accessible to all stakeholders, 

particularly students and parents. However, the Department of Education described and considered any of the distance learning 

modalities. 

The abovementioned motivates the researcher to find out the relationship between the teacher‘s skills and parents' 

support for the development of learners' ability in the private schools in Pila, Laguna. 

 

Theoretical Framework 

 

The constructivist theory by Vygotsky (1978), cited by Kurt (2021) is based on the idea that learners are active participants in 

their learning journey; knowledge is constructed based on experiences. As events occur, each person reflects on his experience 

and incorporates the new ideas with prior knowledge. Learners develop schemas to organize acquired knowledge. 

The theory of constructivist learning is vital to understanding how students learn. The idea that students actively construct 

knowledge is central to constructivism. Students add (or build) their new experiences on top of their current foundation of 

understanding. It is not enough to simply know the theory of constructivist learning. Educators must also know how to 

implement it in their classrooms. Their goal is to create a welcoming environment that promotes active engagement in learning.  

Kurt (2021) states that each student entering the classroom has a unique perspective on life created by their individual 

experiences. This will impact their learning. Suppose the basis of the constructivist theory states that students construct new 

knowledge on what they have already had. In that case, the entry point of the learning journey is of utmost importance. 

The goal of the theory is to create a welcoming environment that promotes active engagement in learning. In  view of the 

constructivist learning, instructors function as facilitators. They must encourage collaboration and adjust their lessons based on 

the introductory level of understanding of the class. 

Garrison and Vayghan (2008), cited by Kong (2018), asserted that, in the constructivist environment, students can be self-

directed experiencing what they have learned in class and reflecting on their thinking by personally exploring questions and 

ideas in their learning tasks. In this learning environment, he mentioned that students can actively construct knowledge through 

a collaborative inquiry process with their instructors and peers by testing, reaffirming, and re-examining the instructional 

information in a community of learners. This is attested by how online learners respond to the assigned learning tasks, quizzes, 

or perform functions in the online classroom like Google classroom when conducting synchronous, asynchronous, or 

diachronous (or diachronous) classes. 

It is student-centered, and the learning revolves around their interests and questions. Students build for their prior knowledge 

and construct new understanding based on the lessons taught added (Kurt, 2021). Teachers guide learning by implementing 

group activities, creating collaborative dialogue, and facilitating interactive experiences. Another theory is connectivism by 

George Siemens and Stephen Downes (2005); it is a new learning theory that suggests that students should combine thoughts, 

theories, and general information in a helpful manner. It accepts that technology is a significant part of the learning process and 

that the constant connectedness gives opportunities to make choices about learning. It also promotes group collaboration and 

discussion, allowing for different viewpoints and perspectives regarding decision-making, problem-solving, and making sense 

of information.  

Connectivism promotes learning that happens outside of an individual, such as through social media, online networks, blogs, or 

information databases, according to the article of Weibell (2015). He said that in connectivism, learning is more than one‘s own 

internal construction of knowledge, the external network is also considered learning. From this theory, two terms, nodes, and 

links, have been commonly used to describe how the learners gain and connect the information in a network. 
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Moreover, in connectivism, students are seen as "nodes" in a network. A node refers to any object connected to another object, 

like a book, webpage, person, etc. Connectivism is based on the theory that students learn when they make connections, or 

"links," between various "nodes" of information.  

Unlike traditional teaching methods and other theories like constructivism or cognitivism, the educator's job is to guide students 

to become effective learning and personal development agents. In other words, it's up to the learner to create their own learning 

experience, engage in decision-making, and enhance their learning networks. They continue to create and maintain connections 

to form knowledge. In addition, according to the online journal of Western Governors University (WGU) 2021, in the 

connectivists viewpoint, the new learning responsibilities shift from the teacher to the learner.  

On the other hand, the Engagement Theory is a framework for technology-based teaching and learning. Its fundamental 

underlying idea is that students must be meaningfully engaged in learning activities through interaction with others and 

worthwhile tasks. While, in principle, such engagement could occur without using technology, Kearsley and Schneiderman 

believe that technology can facilitate engagement in ways that are difficult to achieve otherwise.  

According to Miliszewska and Horwood (2016), engagement theory is based on creating successful collaborative teams that 

work on tasks that are meaningful to someone outside the classroom. Its core principles are summarized as "Relate," which 

emphasizes characteristics such as communication and social skills that engage in team effort; "Create," which regard learning 

as a creative, purposeful activity; and "Donate," which encourages learners to position their learning in terms of broader 

community involvement.  

The underlying basis of The Engagement Theory is that students should be meaningfully involved in their learning through 

interactive and worthwhile tasks. Although the use of technology is not imperative, it is found that technology can promote 

engagement that is difficult to achieve otherwise. Whereas the new normal scenario in education is the learning performance of 

the teacher's competencies and parents‘ involvement in developing the critical thinking, digital skills, comprehension, and 

analysis of junior high school students in private schools in the district of Pila. 

 

Research Methodology 

 

 This research utilized the descriptive method since it is the relationship between teacher skills and parents' support on 

learner‘s ability in private schools. At the same time, the study investigates the students' perceived level of parent involvement, 

teacher's competencies, and status of learner‘s ability of selected junior high school students.  

The study's respondents come from the district of Pila; three hundred (300) selected junior high school students from 

the private schools were the focus of the study. Purposive sampling was employed in this study. Three hundred (300) selected 

junior high students from the private schools from Pila District were involved; hence, they were purposely selected as 

respondents during the day set for the gathering and retrieving data. The improved drafts were tried out on five (5) dry-run   

subjects, not included as actual  respondents  of  this   study  using  the Spearman‘s (Rho) formula to ensure the validity and 

reliability of the questionnaire. 

 The R-value of one (1) showed that the questionnaire for junior high school students is valid and reliable. 

The mean standard deviation was used to determine the respondent perception in terms of technology skill and digital literacy 

the level of parent support to the respondents in terms of moral support and capacity in assisting their child and the level of 

learner‘s ability in terms of critical thinking, digital skills, comprehension and analysis. 

Pearson R was used to determine the significant relationship between the Level of Parents‘ Support and the Level of 

Learners‘ ability and relationship between the level of parents' support and level of learners‘ ability significant relationship 

between parents‘ support and learners‘ ability in private schools at the district of Pila, Division of Laguna. 

 

Results and Discussion 

 

The level of respondents‘ perceptions of the teacher skills as to technology skills with an overall mean of 4.50 and 

digital literarcy  with 4.52 were both verbal interpreted always observed 

The level of respondents‘ perceptions on the parents saupport in terms of moral support has 4.34 overall mean verbal 

interpretation very supportive  and capaciting in assisting their child with an overall mean of 3.89 verbal interpretation 

supportive. 

The level of learners‘ ability with regards to critical thinking with an overall mean 4.26, digital skills with 4.49, with 

regards to comprehension has 4.32 overall mean and analysis with 4.21 all the variables were  verbal interpretation excellent   

The relationship between the level of teachers skills and the level of learners‘ ability. It was noted that weak but 

positive correlation exists between the teachers‘ technology skills and the students‘ critical thinking skill (r=0.262, p=0.000), 

comprehension skill (r=0.361, p=0.000), and analytical skill (r=0.268, p=0.000). The correlations are all significant. On the 

other hand, there is a moderate but positive correlation between the teachers‘ technology skills and the students‘ digital skill 

(r=0.401, p=0.000). The correlation is significant. Moreover, It was noted that moderate but positive correlation exists between 
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the teachers‘ digital literacy and the students‘ critical thinking skill (r=0.408, p=0.000), comprehension skill (r=0.361, p=0.000), 

and analytical skill (r=0.479, p=0.000). The correlations are all significant. On the other hand, there is a weak but positive 

correlation between the teachers‘ digital literacy and the students‘ digital skill (r=0.381, p=0.000), and analysis (r=0.385, 

p=0.000).  The correlation is significant. 

The relationship between the level of parents support  and the level of learners‘ ability. It was noted that moderate but 

positive correlation exists between the parents support and the students‘ digital skills (r=0.414, p=0.000), comprehension skills 

(r=0.535, p=0.000), and digital skills (r=0.414, p=0.000). The correlations are all significant. On the other hand, there is a weak 

but positive correlation between the parent‘s involvement and the students‘ critical thinking skills (r=0.526, p=0.000). The 

correlation is significant. Therefore, it was noted that weak but positive correlation exists between the capacity to assist the child 

and the students‘ digital skills (r=0.338, p=0.000), analysis skills (r=0.374, p=0.000). On the other hand, is a moderate but 

positive correlation between capacity to assist the child and critical thinking (r=0.514, p=0.000) and comprehension skills 

(r=0.493, p=0.000). The correlations are all significant.   

 

Conclusion 

. There is a significant correlation between the teaching skills and students' ability; thus, the hypothesis is rejected. There is a 

significant correlation between the parents‘ support and students' ability; therefore, the hypothesis is rejected. 
 

Recommendations 
Based on the findings and conclusion of the study, the following are recommended:  

1. The school head may plan the different programs to captivate the needs of the teacher, and the school provides for 

the necessary needs of the teachers; it will continue and enhance the existing support that the school offered to the 

teachers.  

         2. The teachers may participate in the different activities inside and outside the school to have a positive 

environment to boost their self-esteem. and it may widen engagement to the parents so that the parents will be 

motivated to involve themselves in school for the benefit of their child and continue to upskill their competencies for 

the benefit of the learners. 

3. Parents may continue their support to the school, teachers, and to their own child in all the school activities, 

specifically in moral support. They may visit their child's teachers twice or twice a month to monitor the progress and 

assist their child's needs. 

4. The learners may help their parents and teachers by studying well and being responsible students. They may 

have advanced reading and own discoveries to enhance their learning skills.  

5. The future researcher may use another type of respondents to get another result and look for another variable 

of the study to explore the topic of the study. 

 

References: 

 

Epstein, J. L. (2013). School, family, and community partnerships: Preparing  

educators and improving schools (2nd ed.). Boulder, CO: Westview Press. 

 

Goleman, D. (2016). Emotional intelligence. New York, NY: Bantam Books.  

Grant, G. (1988). The world we created at Hamilton High. Cambridge, MA:  

 

Honig, B., L. Diamond, and L. Gutlohn. (2013). Teaching reading sourcebook,  

2nd ed. Novato, CA: Arena Press. 

 

Illeris, K., (2018). The Three Dimensions of Learning: Contemporary Learning  

Theory in the Tension Field between the Cognitive, the Emotional and the Social. Denmark: Roskilde University Press 

 

Woolfolk, A. E. (1993). Educational psychology. Boston: Allyn and Bacon. 

 

Ari Riswanto and  Sri Aryani (2017) Learning motivation and student  

achievement: description analysis and relationships both. The International Journal of Counseling and Education Vol.2, 

No.1, March 2017, pp. 42-47. 

 

Bertschy , Franziska et.al. (2013) Teachers‘ Competencies for the  

161

PRINCESS MARIE DE RAMA ABALOS / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



Implementation of Educational Offers in the Field of Education for Sustainable Development. Sustainability 2013, 5, 

5067-5080; doi:10.3390/su5125067. University of Teacher Education Berne, Waisenhausplatz 29, Berne-BE 3000, 

Switzerland 

 

Biyik, M. A., Erdoğan, T., & Yildiz, M. (2017).  

of primary students in the terms of some variables‖. International Journal of Progressive Education, 13(3), 31-49. 

 

Butnaru , Gina Ionela et.al. (2021) The Effectiveness of Online Education  

during Covid 19 Pandemic—A Comparative Analysis between the Perceptions of Academic Students and High School 

Students from Romania. Alexandru Ioan Cuza University of Iasi. Romania. Sustainability 2021, 13, 5311. 

https://doi.org/10.3390/su13095311 

 

Çetinkaya, M. (2017). Designing and Applying Web Assisted Activities to Be  

Used in Flipped Classroom Model. International Journal of Evaluation and Research in Education, 6 (2), 128-137. 

 

Ching-Hsue Cheng et.al. (2019) Exploring the Related Factors in Students‘  

Academic Achievement for the Sustainable Education of Rural Areas. National Yunlin University of Science and 

Technology, 123 University. Sustainability 2019, 11, 5974; doi:10.3390/su11215974. 

 

Clinton, J. & Hattie, J. 2013. New Zealand students' perceptions of parental  

involvement in learning and schooling. Asia Pacific journal of Education, 33(3): 324- 337. 

 

Cortes , Sylvester Tan (2020) Flexible Learning as an Instructional Modality in  

Environmental Science Course during COVID-19. AQUADEMIA 2020, 4(2), ep20024 ISSN 2542-4874 (Online). 

 

Deschacht, N. and Goeman, K. (2015) ―The Effect of Blended Learning on  

Course Persistence and Performance of Adult Learners: A Difference‐In‐Differences Analysis‖, Computers & 

Education, Vol. 87, pp. 83‐89. 

 

Fajoju & Ojugo ( 2015).Parental involvement as a correlate of academic  

 achievement of primary school pupils in Edo State, Nigeria. 

 

Francisco , Christopher DC. and Barcelona , Marites C. (2020) Effectiveness  

of an Online Classroom for Flexible Learning. Educator, Barcelona Academy, Marilao, Bulacan. International Journal 

of Academic Multidisciplinary Research (IJAMR) ISSN: 2643-9670 Vol. 4, Issue 8, August – 2020, Pages: 100-107. 

 

Glogowska, M., Young, P., Lockyer, L. and Moule, P. (2015) ―How ‗Blended‘ is  

Blended Learning?: Students' Perceptions of Issues around the Integration of Online and Face‐To‐Face Learning in a 

Continuing Professional Development (CPD) Health Care Context‖, Nurse Education Today, Vol. 31, pp. 887‐891 

 

Gülbahar , Yasemin (2018) Improving The Technology Integration  

Skills Of Prospective Teachers Through Practice: A Case Study. Department of Computer Education and Instructional 

Technology Faculty of Education, Baskent University, Ankara, Turkey. The Turkish Online Journal of Educational 

Technology – TOJET October 2008 ISSN: 1303-6521 volume 7 Issue 4 Article 8 

 

Hornby, G. & Lafaele, R. 2015. Barriers to parental involvement in education:  

an explanatory model. Educational Review, 63(1):37-52 

 

Janssen, Jeroen et.al.  (2016) Collaborative learning practices: teacher and  

student perceived obstacles to effective student collaboration. Utrecht University, Utrecht, The Netherlands. Cambridge 

Journal of Education. Volume 48, 2018 - Issue 1 Pages 103-122.  

 

Kebritchi, M., Lipschuetz, A., & Santiague, L. (2017). Issues and Challenges  

162

PRINCESS MARIE DE RAMA ABALOS / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://doi.org/10.3390/su13095311


for Teaching Successful Online Courses in Higher Education: A Literature Review. Journal of Educational 

Technology, 46(1), 4-29. 

 

Kormos, E. M. (2018). The Unseen Digital Divide: Urban, Suburban, and Rural  

Teacher Use and Perceptions of Web-Based Classroom Technologies. Computers in the Schools, 35(1), 19-31 

 

Kothari, M.W.P  (2015) Impact      Of     School      Facilities         On     Students‘  

Academic Achievement. Distance and E-Learning Education Foundations, Kampala International University Uganda. 

 

Kupat, E., Sprague, J. M., Wolpaw, D., Haidet, P., Hatem, D., & O'Brien, B.,  

(2016). Thinking critically about critical thinking: Ability, disposition or both?. Medical Education, 45, 625-635. 

doi:10.1111/j.1365-2923.2010.03910.x. 

 

Machebe, C. H., Ezegbe, B., & Onuoha, J. (2017). The impact of parental level  

of income on students academic performance in high school in Japan. Universal Journal of Education Research, 5(9), 

1614-1620. https://doi.org/10.13189/6jer.2017.050919. 

 

 

and knowledge of reading strategies on reading comprehension‖. Learning and Individual Differences, 43,111–117. 

doi:10.1016/j.lindif. 2015.08.011. 

 

Murat Karakoc  (2016) The Significance of Critical Thinking Ability in terms of  

Education. stanbul Aydın University. International Journal of Humanities and Social Science Vol. 6, No. 7; July 2016. 

 

Ntekane , Abie (2020) Parental Involvement In Education. North West  

University  

 

O‘reilly, T., & Sabatini, J. (2014). ―Broadening the scope of reading  

comprehension using scenario-based assessments: Preliminary findings and challenges‖. Dans L‘Année Psyc 

hologique, 114(4), 693-723. 

Pace, C.; Pettit, S.K.; Barker, K.S. Best Practices in Middle Level  

Quaranteaching: Strategies, Tips and Resources Amidst COVID-19. Becoming 2020, 31. 

 

Pérez-Escoda, A.; García-Ruiz, R.; Aguaded, I. Dimensions of digital literacy  

based on five models of development / Dimensiones de la alfabetización digital a partir de cinco modelos de desarrollo. 

Cultura y Educación 2019, 31, 232–266 

Reininger & Alejandra (2017). Parental involvement in municipal schools in  

Chile: Why do parents choose to get involved? School Psychology International., Vol. 38(Issue 4, p363-379. 17p. DOI: 

10.1177/0143034317695378. 

 

 Riggs, et. al. (2012). Flexible Models for Learning English Are Needed for  

Refugee Mothers, Australian Journal of Adult Learning, V52 N2 p397-405 Jul 2012, Adult Learning Australia. 

 

Ritu Chandra (2015) Collaborative Learning for Educational Achievement.  

ShriRamswaroop Memorial University Dewa Road, Lucknow. IOSR Journal of Research & Method in Education 

(IOSR-JRME) e-ISSN: 2320–7388,p-ISSN: 2320–737X Volume 5, Issue 2 Ver. III (Mar - Apr. 2015). 

 

Ruholt , Rachel et.al. (2015) Is Parental Support or Parental Involvement More  

Important for Adolescents? Eastern Kentucky University. Undergraduate Journal of Psychology. Volume 28, No. 1 

(2015) 

 

Sahu, P. K. (2020). Closure of Universities Due to Coronavirus Disease 2019  

(COVID-19): Impact on Education and Mental Health of Students and Academic Staff. Cureus, 12(4), e7541.  

 

163

PRINCESS MARIE DE RAMA ABALOS / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://doi.org/10.13189/6jer.2017.050919


Santiago Tejedor  et.al. (2020) Digital Literacy and Higher Education during  

COVID-19 Lockdown: Spain, Italy, and Ecuador. Department of Journalism and Communication Sciences, 

Autonomous University of Barcelona. Publications 2020, 8, 48; doi:10.3390/publications8040048 

www.mdpi.com/journal/publications. 

 

Sapungan , Gina Madrigal and Sapungan , Ronel Mondragon (2014) Parental  

Involvement in Child‘s Education: Importance, Barriers and Benefits. Calapan South District Division of Calapan City, 

PHILIPPINES. Asian Journal of Management Sciences & Education Vol. 3(2) April 2014 

 

Shahzad  Farid  et.al. (2016) An Analysis of Learning Behavior and Academic  

Achievement: A Case Study of Bahauddin Zakariya University Multan. Bahauddin Zakariya University, Multan. 

Pakistan Journal of Social Sciences (PJSS) Vol. 34, No. 1 (2016), pp. 193-204. 

 

Sharan, Y., (2017). Cooperative Learning for Academic and Social Gains:  

valued pedagogy, problematic practice. European Journal of Education, 45(2), 300-313. 

 

Shurville,S., O'Grady,T., and Mayall,P. (2018). Educational and institutional  

flexibility of Australian Educational Software. Campus-Wide Information Systems, Emerald Group Publishing 

Limited, 25 (2), 74 – 84. 

 

Siti Sarah Mohd Johari et.al. (2018) A Test for Technology Skills to Enhance  

Teachers‘ Engagement in Using Education Technology in Classrooms. School of Distance Education, Universiti Sains 

Malaysia, Pulau Pinang. Journal of Innovative Technologies in Education (JITE) Vol. 3 (2018) 1-6 eISSN: 2590-3950 

 

Tus, J. (2021). Amidst Covid-19 Pandemic: Depression, Anxiety, Stress, and  

Academic Performance of the Students in the New Normal of Education in the Philippines. International Engineering 

Journal for Research & Development, 6(ICMRD21), 13. 

 

Wang, G., Zhang, Y., Zhao, J., Zhang, J., & Jiang, F. (2020). Mitigate the effects  

of home confinement on children during the COVID-19 outbreak. The Lancet, 395(10228), 945-947. 

 

Wang, L., Ertmer, P. A. & Newby, T. J. (2014). Increasing preservice teachers‘  

self-efficacy beliefs for technology integration. Journal of Research on Technology in Education, 36(3), 231-250. 

 

Wolcott , Susan K. et.al.  (2017) Critical thought on critical thinking research.  

niversity of Missouri-Columbia, School of Accountancy, Columbia, J. of Acc. Ed. 20 (2017) 85–103 

 

Zamzami Zainuddin  (2018) Students' learning performance and perceived  

motivation in gamified flipped-class instruction. The University of Hong Kong, Hong Kong. Computers & Education 

126 (2018) 75–88 

 

Ambrose, S. A., Bridges, M. W., DiPietro, M., Lovett, M. C., & Norman, M. K.  

(2014). How learning works: Seven research-based principles for smart teaching. San Francisco, CA: John Wiley & 

Sons. 

 

Brown, A. H., & Green, T. D. (2015). The essentials of instructional design:  

Connecting fundamental principles with process and practice. Routledge. 

 

IT Publications (2020) Digital Skills Insights . International Telecommunication  

Union Development Sector 

 

Joan , Robert (2015) Flexible Learning As New Learning Design In Classroom  

Process To Promote Quality Education. Department, M.E.T. College of Education, Chenbagaramanputhoor, India.  

 

164

PRINCESS MARIE DE RAMA ABALOS / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

http://www.mdpi.com/journal/publications


Kiymet Selvi  (2017) Teachers‘ Competencies. Faculty of Education, Anadolu  

University, 26470 Eskisehir, Turkey. 

 

Kobalia , Ketevan and  Garakanidze , Elza (2018) The Professional  

Competencies Of The 21st Century School Teacher. Ilia State University, Georgia 

 

Hiatt-Michael, D. B. (2015). Promising practices for family involvement in  

schools: Family, school, community, partnership issues, Vol. 1. Greenwich, CT: Information Age. 

 

McCormick , Meghan P. et.al. (2015) Parent Involvement, Emotional Support,  

   And Behavior Problems. The University of Chicago 

      

Marín , Jorge Hugo Muñoz and Moncada , Adriana González  (2019) Teaching  

Reading Comprehension in English in a Distance Web-Based Course: New Roles for Teachers. Universidad de 

Antioquia, Colombia 

 

Martinez  , Araceli (2015) Parent Involvement And Its Affects On Student  

  Academic Achievement. California State University, Stanislaus 

 

Miliszewska, Iwona  and Horwood , John  (2016) Engagement theory: A  

framework for supporting cultural differences in transnational education. Victoria University, Melbourne, Australia.  

 

Moneva , Jerald C. et.al. (2020) Parental Financial Support and Students  

Motivation in Learning. Department of Education-Mandaue City Division Mandaue City, Cebu, Philippines. Issues in 

Social Science ISSN 2329-521X 2020, Vol. 8, No. 1 

O'Brien  , Tammy LaPoint (2015) Action Research: Develop Critical  

Thinking Skills. Franklin Pierce University. Unpublished Master‘s Thesis 

 

Serezhkina , Anna (2021) Digital Skills of Teachers. Kazan National Research  

  Technological University, Popova. 

 

Simbolon , N. et.al.(2020)   

    the SQ4R Model. University of Negeri Medan, Indonesia 

 

Tang C M and Chaw L Y, ―Digital Literacy: A Prerequisite for Effective      Learning  

in a Blended Learning Environment?‖ The Electronic Journal of e‐Learning Volume 14 Issue 1 2016, (pp54‐65) 

available online at www.ejel.org  

Van A.B. (2014).Factors   of  Students‘   Learning  Approaches:  A  Survey  on Malaysian Polytechnics Students. Journal   of 

Education and Learning. Vol.8 (4) pp. 387-398. 

Chen, Grace (2021) Parental Involvement is Key to Student Success.                                                                                                                             

Reterived from  https://www.publicschoolreview.com/blog/parental-involvement-is-key-to-student-success 

 

165

PRINCESS MARIE DE RAMA ABALOS / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

http://www.ejel.org/

