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Abstract 

This study is conducted for the purpose in determination whether a significant difference in teachers’ attitudes towards 

inclusion of student with special educational needs according to their age and years of teaching experience in private schools 

in Bangkok. The study was carried out in the year 2021 to 2022. A carefully selected sample of 50 kindergarten teachers 

from private schools of Bangkok participated in this study. The questionnaire was physically distributed to 50 teachers in 

private schools in Bangkok. A quantitative inferential statistic (One-Way ANOVA) was chosen to compare the three 

research variables addressed in this study. The Questionnaire was done by Tsakiridou and Polyzopoulou (2014) the study 

of Greek Teachers’ Attitudes toward the Inclusion of Students with Special Educational Needs was adopted and used to 

measure the levels of teachers’ attitude towards inclusion of students with special educational need. The data was collected 

from teachers in private schools of Bangkok. From the data analyzed it was found that the overall level of teachers’ attitude 

towards inclusion of students with special educational need according to their age and years of teaching experience was 

moderate. The study concluded that there is no significant difference between kindergarten teachers’ attitudes towards 

inclusion of students with special education needs in kindergarten classrooms in accordance with their age and years of 

teaching experience in private schools in Bangkok. Recommendations are provided for teachers, administrators, parents and 

future researchers based on the analysis of this study. 
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1. Introduction 

According to the World Health Organization, approximately over one billion people in the world have at 

least some kind of disabilities and are facing so many challenges to receive the best education (Boivin, 2018). 

Therefore, it is important to improve and provide the disabled children with better education. Abundant amounts 

of research have been conducted on the attitudes of teachers towards the inclusion of students with special 

educational needs in various nations mainly in primary and secondary school teachers.  
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In Thailand (Walsh, 2017; Gaines, 2017; Konza, 2008; Saldaña and Moreno, 2012). Teachers’ attitudes 

towards the inclusion of students with special educational needs is very important. This is especially true for 

younger learners. (Sucuoğlu, Bakkaloğlu, Fadime, Seyda and Selma, 2013). Moreover, young learners both with 

and without disabilities, benefit from inclusive settings with their social relationship. In addition, when typical 

learners have a chance to work with disabled learners, the typical children develop a sense of sensitivity and 

positive attitudes towards others. 

The international legislation in various countries, mainly in Europe supports inclusive education for children 

with special needs (SN). They focus on enlisting special needs children by educating them together with normal 

students in regular schools, rather than having special class or school for them. The idea behind implementation 

of inclusive education differs drastically, this is also based on nation’s culture and acceptance. As per Lindsay 

(2003) study, inclusion of children rests on two factors of weather it is right to include special needs children in 

regular school and weather inclusive education is more beneficial for a special need child then segregated 

education.  

Loreman et al (2011) and Kozleski et al. (2011) states that inclusion of children with special education needs 

in their early age is vital as it is not only important for the SEN child growth, but also celebrate importance of 

diversity and differences with consideration towards equal opportunity, social justice as well as encompass the 

role of disability.  

The study focuses on schools located in Bangkok which cater to SN children. All of which work towards 

supporting SN children by enlisting various programs and using professional teachers. They include professional 

and special teachers and licensed therapists. Although these schools implement these special programs for 

children from young age, however there is lack of inclusion in regular school and that reduces interaction and 

communication with regular class setup. Special program and treatment given to the children is very beneficial, 

however lack of inclusion with regular students will not only hamper their development but will also result in 

lack of understanding within regular children on SN children. 

 

1.1 Research Objective 

 

There are four research objectives: 

• To identify the level of teachers’ attitudes towards inclusion of students with special educational 

needs in kindergarten classrooms according to their age in private schools in Bangkok. 

• To identify the level of teachers’ attitudes towards inclusion of students with special educational 

needs in kindergarten classrooms according to their years of experience in private schools in 

Bangkok. 

• To determine whether there is a significant difference between the teachers’ attitudes towards 

inclusion of students with special education needs in kindergarten classrooms according to their age 

in private schools in Bangkok. 

• To determine whether there is a significant difference between the teachers’ attitudes towards 

inclusion of students with special education needs in kindergarten classrooms according to years of 

teaching experience in private schools in Bangkok. 

 

1.2 Theoretical framework 

 

According to psychology, attitude is an emotion a person reacts or behave to a specific thing or person around 

them. Attitude can be influenced by the upbringing of a person. However, attitudes can change over time due to 

the external or internal factors. Furthermore, psychologists define attitude as a tool to evaluate a certain material, 

concept, idea, or a person (Eagly and Chacken, 1993). Attitudes tend to either be negative or positive. However, 
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it is possible to have a mixed evaluation. In terms of theoretical framework for this thesis, the researcher adopted 

the social cognitive theory and behavioral learning theory (Breckler, 1984). 

 

1.3 Behavioral Learning Theory 

 

Behaviorism is one of the oldest and classical theory of learning (Nalliah and idris, 2014). Behaviorism is 

the model of ‘learning as the acquisition of stimulus-response pairs’ and ‘believe the objective of the theory is 

to impart to the learner the knowledge of reality’ (Doolittle, 2014 and Hickey, 2014, p.17). Behaviorism based 

education practice includes in an education setting that focuses on performance and behavior of the students 

(Ertmer and Newby, 2013). Inclusive education practice based on behaviorism have been well-known and have 

shown positive outcome for students with special need in classroom (Steele, 2005 and Al-Shammari, 2019). The 

practice that are based on this theory are systematic in their approach as teacher implement instruction followed 

by the students. Behaviorism based practice are widely used by teacher for SEN students (Zhang et al., 2016). 

This theory is relevant to the research as the researcher compared if there is any difference in teachers’ age and 

years of teaching experience with behavioral integration and physical integration. 

 

1.4 Social Cognitive Theory 

 

Social cognition theory as per study done by Bandura (1986 and 2012), reflect as a framework of learning 

which include learner cognition, behavior, personal factor as affect and social environment. Cognitivist study 

by Evgeniou and Loizou (2012), reflect that “during each development stage, the ability to learn and the process 

of learning is different” (p. 666). The cognitive approach is useful in influencing the mental activity. The 

inclusive education practice which is cognitivist based involves cognitivism with focus on processing mental 

information and interaction with student on guiding them through their learning (Ertmer and Newby, 2013).  

This is related to an individual beliefs and knowledge regarding a certain object, idea or a person. This 

component is important to this study because the researcher determined the attitude of teachers from academic 

integration. 

2. Method 

2.1 Population and Sample 

 

The research site was the five private schools in Bangkok, Thailand. The target population for this research 

was 50 teachers at kindergarten level who were teaching at the schools in the academic year 2021 t0 2022. The 

teachers participated int the study was both male and females from different age range and experience level. 

 

The study employed a population sample of 50 kindergarten level teachers in private schools in Bangkok, 

Thailand in the academic years 2021 to 2022. The participants were 50 teachers from schools. 

 

2.2 Instrument 

 

During the literature review, the researcher discovered a survey done by Tsakiridou and Polyzopoulou (2014) 

the study of Greek Teachers’ Attitudes toward the Inclusion of Students with Special Educational Needs. The 

research instrument is a process with broad assumption plan and step to collect the data, analyze and evaluate it 

to address the research problems (Creswell, 2013). The research decided to adopt the survey questionnaire as 

research instrument from this study. The survey questionnaire is performed to gather the essential information 
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from the respondents based on the study.  There are three main purposes of questionnaire to perform the study 

(Malhotra, 2004). Firstly, design of questionnaire is important to understand. Secondly, applying easy words in 

the questionnaire is crucial part of questionnaire to ensure that participants understand the question easily. 

Thirdly, the questionnaire must be concise and clear.  Though, the survey questionnaire is categorized into two 

main parts. First part of questionnaire explains the demographic such as gender, age and years of teaching 

experience. The second part consists of question related with scale questions includes 16 questions, deigned to 

measure different aspects of inclusion, assessing four factors of inclusive education:  

 

1. physical integration (the mainstreaming of students with physical disabilities), 

2. Academic integration (having students with disabilities take part in a regular class curriculum) 

3. Behavioral integration (the identification of appropriate range of behavior) 

4. Social integration (students with and without disabilities interacting with each other as peers).  

 

2.3 Validity and Reliability 

 

The validity and reliability of questionnaire is important as the data collected need to be measured (Tsakiridou 

and Polyzopoulou 2014). For the validity, of the questionnaire was developed by Tsakiridou and Polyzopoulou, 

the questionnaire comprises of 16 items covering 4 areas of integration. The reliability coefficients of the overall 

scale for the questionnaire reported at p = .71 

3. Findings 

The finding of this research is present in this chapter and includes the correlational analysis of the data from 

the homeroom teacher at private schools in Bangkok. The researcher collected the date from 10th to 30 April 

2022. For each school 10 surveys are distributed; the kindergarten teachers have a 100% response rate. The 

collected data from the homeroom teacher is presented in two sections. The first section presents the general 

information of the respondents, and the second section presents the research objective. The purpose of this 

research is to determine the level of teachers attitudes of inclusion towards students with special educational 

needs in kindergarten classroom according to their age and years of teaching experiences. Moreover, it is also 

to determine whether there is a significance difference between teachers’ attitudes towards inclusion of students 

with special educational needs in kindergarten classroom according to their age and years of teaching 

 

3.1 Research Objective 1 

 

The first objective of the research is to determine the level of teachers' attitudes towards inclusion of students 

with special educational needs in kindergarten classrooms according to their age in private schools in Bangkok. 

 

Table 1: Mean Scores and Standard Deviations to Determine the Level of Teacher's Attitude Towards 

Inclusion of Students with Special Educational Needs According to Their Years of Teaching experience in 

Private Schools in Bangkok 

 

 

 

Table 1. Mean score and Standard Deviation of the Teachers’ Age Group 
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Age Group Less than 25 years 25 to 30 years 31 to 35 years 36 to 40 years 

 M SD M SD M SD M SD 

Overall 2.62 .40 2.91 .46 2.71 .44 3.03 .61 

Table 1 present the teacher's attitude toward inclusion of students with special education needs in private 

schools in Bangkok. The data is collected from 50 kindergarten teachers working in 5 private schools in 

Bangkok. Based on the age group of less than 25 years, the overall mean is 2.62 which indicates a moderate 

level of attitudes towards inclusion of students with special education needs. Moreover, based on the age group 

of 25 to 30 years old the overall mean value is 2.91 which indicates a moderate level of attitudes towards 

inclusion of students with special educational needs.  

The overall mean for teachers age 31 to 35 years is 2.71 which also indicates a moderate level of attitude 

towards inclusion of students with special educational needs. Finally, for teachers aged 36 to 40 years also has 

a moderate level of attitudes towards students with special educational needs as the mean value is 3.03. 

Overall, the mean value for all age groups falls within the range of 2.50 to 3.49 which suggests a moderate 

level of attitudes towards inclusion of students with special educational needs in the 5 private schools in 

Bangkok. 

3.2 Research Objective 2 

The second research objective is to identify the level of teachers' attitudes towards the inclusion of students 

with special educational needs in kindergarten classrooms according to their years of experience in private 

schools in Bangkok. Descriptive statistics, mean and standard deviation are used to determine the finding of the 

research. 

 

Table 2: Mean Scores and Standard Deviations to Identify the Level of Teacher's Attitude Towards Inclusion 

of Students According to Their Age in Private Schools in Bangkok 

 

Table 2. Mean score and Standard Deviation of the Teachers’ Years of Teaching Experience 

Years of Teaching Experience Less than 2 years 3 to 4 years 5 to 6 years 7 to 8 years 

 M SD M SD M SD M SD 

Overall 2.76 .56 2.77 .41 2.71 .42 3.46 . 

 

Table 2 present the teacher's attitude toward inclusion of students with special education needs in private 

schools in Bangkok. The data is collected from 50 kindergarten teachers working in 5 private schools in 

Bangkok. Based on the overall mean value of teachers who had less than 2 years of teaching experience which 

is 2.76 indicates a moderate level of attitudes towards inclusion of students with special education needs. 

Moreover, based on the overall mean value of teachers who had 3 to 4 years of teaching experience which is 

2.77 this indicates a moderate level of attitudes towards inclusion of students with special educational needs.  

 

The overall mean for teachers with 5 to 6 years of teaching experience is 2.71 which also indicates a moderate 

level of attitude towards inclusion of students with special educational needs. Finally, teachers with 7 to 8 years 
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of teaching experience also have a moderate level of attitudes towards students with special educational needs 

as the mean value is 3.46. 

 

Overall, the mean value falls within the range of 2.50 to 3.49 which suggests a moderate level of attitudes 

towards inclusion of students with special educational needs in the 5 private schools in Bangkok. 

 

3.3 Research Objective 3 

 

The third objective is to determine whether there is a significant difference between the teachers' attitudes 

towards the inclusion of students with special education needs in kindergarten classrooms according to their 

age in private schools in Bangkok. ANOVA test was implemented to compare within teacher from age group 

of less than 25 years, 25-30 years, 31-35 years, and 36-40 years. The result of the inferential statistics is 

presented below in Table 3.  

 

Table 3: One-Way ANOVA To Evaluate the Significant Difference Between Teacher’s Attitude Towards 

Inclusion of Students with Special Education according to their Age 

 

Table 3 One-Way ANOVA of Teachers’ Age 

 

Less than 25 years N M SD Sig 

25-30 years 16 2.62 .40 . .229 

31-35 years 18 2.91 .46  

36-40 years 10 2.71 .44  

Less than 25 years 6 3.03 .61  

 

The ANOVA table represents the sig value at .229 which is bigger value than the testing value of 0.05. 

Therefore, it is concluded that there is no significant difference between the teachers’ attitude towards 

inclusion of students with special education needs in kindergarten classroom according to age in private 

schools in Bangkok. 

3.4 Research Objective 4 

The fourth objective is to determine whether there is a significant difference between the teachers' attitudes 

towards the inclusion of students with special education needs in kindergarten classrooms according to years of 

teaching experience in private schools in Bangkok. ANOVA test was implemented to compare within teacher 

according to their years of experience from less than 2 years, 3-4 years, 5-6 years, and 7-8 years. The result of 

the inferential statistics is presented below in Table 8. 

 

Table 4: ANOVA Whether there is a Significance Different Between Teacher’s Attitude Towards Inclusion 

of Students with Special Educational Needs according to years of teaching experience. 

 

 

 

Table 4 One-Way ANOVA of Teachers’ Years of Teaching Experience 
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Years of teaching 

experience 

N M SD Sig 

Less than 2 years 12 2.76 .56 .482 

3 to 4 years 16 2.77 .411  

5 to 6 years 10 2.71 .425  

7 to 8 years 12 3.46 .  

 

The sig value is .482 which is higher than the testing value of .05. Therefore, the hypothesis is accepted. it 

concludes that there is no significant difference between teachers' attitudes towards the inclusion of students 

with special education needs according to years of teaching experience in private schools in Bangkok. 

4. Discussion  

In discussion section, the scholar discusses about main variable of the study, and it will compare with 

outcome of this study in comparison with literature. 

 

4.1 Age 

 

Based on the findings and inferential statistics applied to compare teachers’ attitudes towards inclusion of 

students with special educational needs showed that there is not significance difference between teachers from 

all the four-age group in private schools in Bangkok. This result is supported by the literature highlighted in the 

chapter. Atkinson et al (1997) suggest that nations do not differentiate the children with special needs as the 

teachers and schools in the nation want the student to be part of the society without making the student feel dis-

associate with the people and no specific learning disabilities have removed from the normal school. Wei and 

Yuen's (2000) result support the finding of this research, as their research mentions that teacher has a positive 

attitude towards students with special educational needs, as no support is provided by the school and less 

supporting facilities. Also, In Thailand the funding of inclusive education is relatively new. Lesser funding is 

given due to economic issues (Salamanca, 1994) and many schools are funded for it but not many teachers are 

trained to use it in regular classes. Moreover, parents do not want their child to be in inclusive classes and 

demand a regular class for their child. This view is supported by the National Educational Act of 1999 which 

allows a disabled person who wishes to go to school can do so, as it helps guarantee the rights of all disabled 

children. Moreover, Zhang and Chen (2002) finding support the view of others and the findings of this research 

that students are accepted in the regular class and the teacher has a positive attitude towards it. 

 

4.2 Years of teaching experience  

 

Based on the findings and inferential statistics applied to compare teachers’ attitudes towards inclusion of 

students with special educational needs showed that there is not significance difference between teachers from 

all the four groups of years of teaching experience in private schools in Bangkok. This finding is supported by 

Eiserman, Shisler, and Healey (1995), as their research stated that teachers with a moderately positive attitude 

towards the inclusive and acceptance to help the students. At the same time, the teacher who does not practice 

inclusion in regular class has a negative attitude towards inclusion. The success of the regular class with special 

needs children depends on the teacher's ability to accept the inclusion and teach a class with a positive attitude, 

giving the special child sense of belongingness which is achieved by the positive attitude of the teachers towards 
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the inclusion (Villa et al, 1996 & Dan, 2019). Moreover, a positive attitude is not either, the teacher must know, 

and perceive and must reply to the student's needs positively and correctly (Jorge, Jumenez, Mateo, and 

Gutierrrez, 2021). Broomhead's 2019 statement supports the finding of this research and suggests that the 

success of inclusion education depends on belief, knowledge, and teacher attitude (Florian, 2019). Therefore, 

the primary data and literature suggest that teacher attitudes toward inclusion are important in the deal and 

educating the special needs to learn in a regular class. 

 

Reference 

 

Ainscow, M. (Ed.) (1991). Effective Schools for All. London: Fulton 

Al-Shammari, Z. (2019). Using evidence-based behaviorism instructional strategies with effect size in 

inclusive elementary schools in Kuwait. International Journal for Research in Education. 

Arkkelin, D. (2014). Using SPSS to Understand Research and Data Analysis. Psyhchology Curricular 

Materials, 1, pp. 1-195 

Atkinson, D., Jackson, M. and Walmsley, J. (1997) Forgotten Lives: Exploring the History of Learning 

Disability. Kidderminster: BILD.  

Avramidis, E., Norwich, B. (2002): Teacher attitudes towards integration/inclusion: a review of the 

literature. European Journal of Special Needs Education, 17, 2, 129–147. 

Bandura, A.  (1986).   Social foundations of thought and action: A social cognitive theory. Englewood Cliffs, 

NY: Prentice Hall. 

Bandura, A. (2012). Social cognitive theory. In P. A. M. Van Lange, A. W. Kruglanski, and E. T. Higgins 

(Eds.), Handbook of theories of social psychology  (Vol. 1, pp. 349–373). Thousand Oaks, CA: Sage 

Publications. 

Bender, W. N., C. O. Vail, and K. Scott. (1995). “Teachers’ Attitudes Toward Increased  

Mainstriming: Implementing Effective Instruction for Students with Learning Disabilities.” Journal of 

Learning Disabilities 28 (2), 87–9 

Beyer, W. (2017). Handbook of Tables for Probability and Statistics 2nd Edition. CRC Press. 

Bendová, P., Čecháčková, M., and Šádková, L. (2014). Inclusive education of pre-school children with 

special educational needs in kindergartens. Procedia - Social and Behavioral Sciences, 112, 1014– 1021 

Block, M. E., and I. Obrusnikova. (2007). “Inclusion in Physical Education: A Review of the Literature from 

1995–2005.” Adapted Physical Activity Quarterly 24 (2) 

Breckler, SJ (1984). "Empirical validation of affect, behavior, and cognition as distinct components of 

attitude". Journal of Personality and Social Psychology. 47 (6): 1191–1205. doi:10.1037/0022-3514.47.6.1191. 

PMID 6527214 

Broomhead, K.E, (2019). Acceptance or rejection? The social experiences of children with special 

educational needs and disabilities within a mainstream primary school. Education 3–13 2019, 47, 877–888 

Boivin, Noel, (2018). “Under-Reported, under-Served in Education: Improving Data for Children with 

Disabilities.” UNESCO Bangkok, 30 Apr. 2018, bangkok.unesco.org/content/under-reported under-served-

education-improving-data-children-disabilities. 

Bryman, A. (2008). Social Research Methods. (3rd ed.) New York, USA; Oxford University Press. 

Bryman, A., and Bell, E. (2011). Business research methods (3rd ed), New York: Oxford University Press. 

Burke, K., and Sutherland, C. (2004), Attitudes towards inclusion: Knowledge vs. Experience. Education, 

125(2), 163-172 

Burn. (2000). Methodology for Education Research. New York: Cambridge University Press.  

Cheuk, J., and Hatch, J.A. (2007). Teachers’ perceptions of integrated kindergarten programs in Hong Kong. 

Early Child Development and Care, 177(4), 417-432. 

74

Salini Manchanda / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



    

Clough, P., and Nutbrown, C. (2004). Special educational needs and inclusion: Multiple perspectives of 

preschool educators in the UK. Journal of Early Childhood Research, 2(2), 191-211. 

Cornish, U. and Ross, F. (2004) Social Skills Training for Adolescents with General Moderate Learning 

Difficulties, London: Jessica Kingsley. 

Creswell, J.W., (2013). Research Design: Qualitative, Quantitative, and Mixed Methods Approaches, SAGE 

Publications. 

Crowther, D. and Lancaster, G. (2008) “Research Methods: A Concise Introduction to Research in 

Management and Business Consultancy” Butterworth-Heinemann 

Dan, A. (2019). The Inclusion of Children with Special Needs in Early Childhood: Challenges and Dilemmas 

of Kindergarten. Creative Education. Vol 10. P 986-1001. 

De Boer, A. A., Pijl, S. J., Minnaert, A. E. M. G. (2011): Regular primary school teachers’ attitudes towards 

inclusive education: a review of the literature. International Journal of Inclusive Education, 15, 3, 331-353. 

Deng, M., Poon-Mcbrayer, K. F., and Farnswo, E. B. (2001). The development of special education in China. 

Remedial and Special Education, 22(5), 288-299. 

Doolittle, P. E. (2014). Complex constructivism: A theoretical model of complexity and cognition. 

International Journal of Teaching and Learning in Higher Education, 26(3), 485–498. 

Driedger, D. (Ed). (1989). The last civil right movement: Disabled peoples international. New York: St. 

Martin’s Press. 

Dukmak, Samir. (2013). Regular Classroom Teachers' Attitudes towards Including Students with Disabilities 

in the Regular Classroom in the United Arab Emirates. 9. 

Eagly, A. H., and Chacken, S. (1993). The Psychology of Attitudes. Fort Worth TX: Harcourt Brace 

Jovanovich. 

Edwards, C.H. (2000) Classroom Discipline and Management. (3rd ed.). New York: Wiley and Sons Inc 

Eiserman, W. D., Shisler, L., and Healey, S. (1995). A community assessment of preschool providers’ 

attitudes toward inclusion. Journal of Early Intervention, 19(2), 149- 167. 

Eleweke, C.J. and Rodda, M. (2002) The challenge of enhancing inclusive education in developing countries. 

International Journal of Inclusive Education, l6 (2), 113-126. 

Elliot, R., Fischer, C. T., and Rennie, D. L. (1999). Evolving guidelines for publication of qualitative research 

studies in psychology and related fields. British Journal of Clinical Psychology, 38, 215–229. 

Equal Opportunities Commission (2001). Code of Practice on Education under the DDO. Hong Kong: EQ. 

Ertmer, P. A. and Newby, T. J. (2013). Behaviorism, cognitivism, constructivism: Comparing critical 

features from an instructional design perspective. Performance Improvement Quarterly, 26(2), 43–

71.doi:10.1002/piq.21143. 

Evgeniou, E. and Loizou, P. (2012). The theoretical base of e-learning and its role in surgical education. 

Journal of Surgical Education, 69(5), 665–669. doi: 10.1016/j.jsurg.2012.06.005. 

Forlin, C. (1995): Educators’ beliefs about inclusive practices in Western Australia. British Journal of Special 

Education, 22, 4, 179-185 

Forlin, C., Keen, M., Barrett, E. (2008): The concerns of mainstream teachers: Coping with inclusivity in an 

Australian context. International Journal of Disability, Development and Education, 55, 3, 251–264. 

Florian, L (2019). On the necessary co-existence of special and inclusive education. Int. J. Incl. Educ. 23, 

691–704 

Fritz, A. E., and Morgan, G. A. (2010). Sampling. In N. Salkind (Ed.), Encyclopedia of Research Design. 

Retrieved 14 February 2020 from: http://knowledge.sagepub.com/view/researchdesign/n398.xml 

Galovic, D., Brojcin, B., and Glumbic, N. (2014). The attitudes of teachers towards inclusive education in 

Vojvodina. International Journal of Inclusive Education, 18(12), 1262–1282. 

75

Salini Manchanda / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



    

Griffin, Seán and Shevlin, Michael (2011) Responding to Special Educational Needs: An Irish Perspective 

(2nd edn), Dublin: Gill and MacMillan. 

Habib M (2000). The Neurological basis of Developmental Dyslexia .An overview and working 

Hypothesis.Brain,123,2373-2399. 

Hickey, G. (2014). The importance of learning philosophies on technology selection in education. Journal 

of Learning Design, 7(3), 16–22. doi:10.5204/jld. v7i3.184. 

Hsieh, W. Y., and Hsieh, C. M. (2012). Urban early childhood teachers’ attitudes towards inclusive 

education. Development and Care, 182(9), 1167–1184. 

Hsien, M., Brown, P. M., and Bortoli, A. (2009). Teachers Qualifications and Attitudes toward 

Inclusion, 33, pp 26-41 doi:10.13775/ajse.33.1.26 

Hockings, C. (2010). Inclusive learning and teaching in higher education: A synthesis of research. York: 

Higher Education Academy 

Hunt, P. P., and L. L. Goetz. (1997). “Research on Inclusive Educational Programs, Practices, and Outcomes 

for Students with Severe Disabilities.” Journal of Special Education 31 (1): 3–29 

Humphries, S. and Gordon, P. (1993). Out of Sight: The Experience of Disability 1900-1950. Plymouth: 

Northcote House. 

Jorge, D. P, Jumenez M, C, R, Mateo, E and Gutierrez, K, J, (2021). Perception and Attitude of Teachers 

towards the Inclusion of Student with Hearing Disability. Available online. 

file:///C:/Users/papa/Downloads/education-11-00187-v2.pdf Access on 27th October 2021. 

Kozleski, E. B., Artiles, A. J., Waitoller, F. R. (2011): Introduction: equity in inclusive education: historical 

trajectories and theoretical commitments’, in A. J. Artiles, E. B. Kozleski and F. R. Waitoller (eds) Inclusive 

Education. Cambridge, MA: Harvard University Press 

Leung, C. H., and Mak, K. Y. (2010). Training, understanding, and the attitudes of primary school 

teachers regarding inclusive education in Hong Kong. International Journal of Inclusive 

Education, 14(8), 829-842. 

Lindsay, G. (2003): Inclusive education: A critical perspective. British Journal of Special Education, 30, 1, 

3–12 

Loreman, T. (2007). Seven pillars of support for inclusive education: Moving from ‘Why?’ to ‘How?’ 

International Journal of Whole Schooling, 3(2), 22-38. 

Malhotra, N.K. (2004) Marketing Research. Prentice Hall, New Jersey. 

Miltenberger, R.G. (2001) Behaviour Modification Principle and Procedures. (2nd ed.).  

Wadsworth: Thomas Learning 

Ministry of Education. (2002). National Education Act B.E. 2542 (1999) and Amendments (Second National 

Education Act (2002). Bangkok: Express Transportation Organization of Thailand Printing. 

Nalliah, S. and Idris, N. (2014). Applying the learning theories to medical education: A commentary. 

International E-Journal of Science, Medicine, and Education, 8(1), 50–57. 

New Brunswick Association for Community Living. (n.d.). https://nbacl.nb.ca/module-pages/inclusive-

education-and-its-

benefits/#:~:text=Inclusive%20education%20(when%20practiced%20well,community%20as%20children%2

0and%20adults.andtext=It%20provides%20all%20children%20with%20opportunities%20to%20develop%20

friendships%20with%20one%20another. 

Nonis, K. P. (2005). Kindergarten teachers’ views about the importance of preschoolers’  

participation in sports in Singapore. Early Child Development and Care, 175(7and8), 719-742 

Office of Education Council. (2017, March). Education in Thailand. Retrieved from 

https://www.bic.moe.go.th/images/stories/pdf/EDUCATION_IN_THAILAND_2017.pdf 

76

Salini Manchanda / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



    

Oliver, M. and Barnes, C. (1998). Disabled People and Social Policy: From Exclusion to Inclusion. London: 

Longman. 

Park, M., Chitiyo, M., and Choi,Y.S. (2010). Examining pre-service teachers’ attitudes towards children with 

Autism in the USA. Journal of Research in Special Educational Needs, 10(2), 107-114. 

Poulou, M., and Norwich, B. (2000). Teachers’ perceptions of students with emotional and behavioural 

difficulties: severity and prevalence. European Journal of Special Needs Education, 15(2), 171-187. 

Ramaa, S   and  Gowramma  ,IP (2002)  A  systematic   procedure   for   identifying  and classifying   children   

with   dyscalculia   among   primary   school   children   in India.Dyslexia. Apr-Jun;8(2):67-85. 

Rodríguez, I. R., Saldaña, D., and Moreno, F. J. (2012). Support, Inclusion, and Special Education Teachers' 

Attitudes toward the Education of Students with Autism Spectrum Disorders. Autism research and treatment, 

2012, 259468. 

Russo, C. J. (2011). The legal rights of students with disabilities: International perspectives. UK: 

Rowman and Littlefield. 

Ryndak, D. L., Jackson, L., and Bilingsley, F. (2000). Defining School Inclusion for Students with Moderate 

to Severe Disabilitiesz: What Do Expert Say? Exceptionality. 8(2). 101-116. Retrieved from 

https://www.tandfoline.com/doi/abs/10.1207/s15327035ex0802_2  

Salend, S. J. (2001). Creating inclusive classrooms: Effective and reflective practices (4th ed.). Upper 

Saddler River, NJ: Merrill Prentice Hall 

Schmidt, M., Brown, I. (2015): Education of children with intellectual disabilities in Slovenia. Journal of 

policy and practice in intellectual disabilities, 12, 2, 90-99. 

Sermsap, V. and Diane D. (2014) Inclusive education in Thailand: practices and challenges, International 

Journal of Inclusive Education, 18:10, 1014-1028, DOI: 10.1080/13603116.2012.693400 

Shah   N   and   Bhat   T   (2007)   Specific   Learning Disorders (Lead  Paper)   .In   :   Child   and  Adolescent 

Psychiatry Clinical  Practice Guidelines  for Psychiatrists in  India .Ed:  Gautam S,Avasthi Aand Malhotra 

S.Indian Psychiatric Society 

Shaw M, Hodgkins P, Herve C, et al. A systematic review and analysis of long-term outcomes in attention 

deficit hyperactivity disorder: effects of treatment and non-treatment. BMC Med 2012; 10: 99 

Singh, K. (2007) “Quantitative Social Research Methods” SAGE Publications. 

Sucuoğlu, Nimet and Bakkaloğlu, Hatice and Karasu, Fadime and Demir, Seyda and Akalın, Selma. (2013). 

Inclusive Preschool Teachers: Their Attitudes and Knowledge about Inclusion. International Journal of Early 

Childhood Special Education. 5.  

Sukbunpant, S., Shirashi, E., and Kurodsa, Y. (2004). Esarly detection and intervention for young children 

with special needs in Thailand. National Institutes for Informatics Scholarly and Academic Information 

Navigator, 54, 1-13. Retrieved from http://ci.nii.ac.jp/naid/40007001010 

Steele, M. M. (2005). Teaching students with learning disabilities: Constructivism or behaviorism? Current 

Issues in Education, 8(10), 1–5 

Thomson, C., Brown, D., Jones, L. and Manins, E. (2000). The development of resource teachers 

in New Zealand: A quarter century of paradigm change. New Zealand Annual Review of 

Education 10: 23–42. 

Thirajit, W. (2000). Karn jud karn suk sa sum rub dek pi set [Education for children with special needs] (3rd 

ed.) Bangkok, Thailand: Chulalongkorn University Press. 

Trudi Gaines, Marsha Barnes and Mark Boylan (2017) Perceptions and attitudes about inclusion: Findings 

across all grade levels and years of teaching experience, Cogent Education, 4:1, DOI: 

10.1080/2331186X.2017.1313561 

Tsakiridou, H., and Polyzopoulou, K. (2014). “Greek teachers” attitudes toward the inclusion of students 

with special educational needs. American Journal of Educational Research, 2(4), 208-218. 

77

Salini Manchanda / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



    

Vaughn, S., Schumm, J., Jallad, B., Slusher, J., and Saumell, L. (1994). “Teachers” Views of “Inclusion”. 

Learning Disabilities Research and Practice, 11, 96-106.  

Vibulpatanavong, K. (2017). Inclusive Education in Thailand. Atlantis Press. Retrieved from 

file:///C:/Users/Rimmy/Downloads/25889734%20(2).pdf 

Villa, R.A., Thousand, J.S., Meyers, H. and Nevin, A. (1996) Teacher and administrator perceptions of 

heterogeneous education, Exceptional Children, 63, 29-45 

Wanchupela, M. R. and Chaiyasit, W. (2019, December 18). Educating children with special needs: the 

inclusive approach. Bangkok Post. https://www.bangkokpost.com/business/1818819/educating-children-with-

special-needs-the-inclusive-approach 

Walsh, M., (2018). The Inclusion of Students with Special Needs in the General 

Education Classroom. Senior Theses and Capstone Projects. 69. Retrieved from 

https://scholar.dominican.edu/senior-theses/69 

Westwood, P. (2015) Commonsense Methods for Children with Special Educational Needs (7th edn), 

London: Routledge Falmer. 

Wei, X. M., and Yuen, M, T. (2000). Guanyu puxiao jiaoshi yu tejiao jiaoshi dui youteshu jiaoyu xuyao 

xuesheng suibanjiudu taidu de diaocha [An investigation into teachers’ attitudes to special needs in the primary 

school and special school]. Zhong Guo Te Shu Jiao Yu Chinese Journal of Special Education, 3, 31-33. 

Zhang, N. S., and Chen, G. H. (2002). Zailun ronghe jiaoyu: Puxiao jiaoshi yanzhong de suibanjiudu [A 

review of integration: The attitudes of primary school teacher toward students with special need“learning in 

regular schools”]. Zhong Guo Te Shu Jiao Yu Chinese Journal of Special Education, 2, 1-6 

Zhang, X., Anderson, R. C., Morris, J., Miller, B., Nguyen-Jahiel, K. T., Lin, T. J. and Latawiec, B. (2016). 

Improving children’s competence as decision makers: Contrasting effects of collaborative interaction and direct 

instruction. American Educational 

 

 

78

Salini Manchanda / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org


