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Abstract

Peer coaching is a process where peers collaborate to improve their skills, knowledge, and abilities in a
particular area. The peer coaching method begins with the individual defining the problem or goal that they wish to work
on. The Alternative Learning System (ALS) is a program of the Philippine Department of Education that offers non-
formal education to out-of-school youths, adults, and other marginalized communities. The respondents of this study were
the two hundred (200) community implementers of the Second Congressional District of the Division of Misamis Oriental
from the municipalities of Opol to Lugait during the School Year 2022-2023. This study is adapted and modified from the
study of Gutierez et al. (2018) on Peer Coaching in a Research-Based Teacher’s Professional Learning Method for
Lifelong Learning: A Perspective and employed a quantitative research design, with data collected from the two hundred
(200) ALS community implementers in the second congressional district of Misamis Oriental. Frequency and percentage,
mean and standard deviation, regression analysis, and multiple correlation analysis.

Findings indicate that the teacher respondents' level of perception towards the peer coaching technique is highly
effective in terms of teachers’ self-efficacy, understanding of the teaching and learning process, decision-making, and
reflective practice. The teacher respondents' level of content knowledge on the learning strand in terms of scientific and
critical thinking skills, life and career skills, and understanding the self and society showed significant effects towards the
peer coaching technique. Furthermore, the weak but significant relationship between the designation of the teacher-
respondent and the length of service as an ALS implementer implies that more experienced teachers and those in
leadership roles may be more effective in adopting peer coaching strategies. Teachers should provide a comfortable
working environment, give enough training and seminars, encourage ALS Implementers to attend conferences and
seminars and engage in training and development programs to assist workers in enhancing their skills and competence.

Keywords: Perception, Peer Coaching Technique, Alternative Learning System

1. Introduction

With the Alternative Learning System (ALS) community, the peer coaching technique is a beneficial
strategy for tackling various issues experienced. It can aid in the resolution of challenges such as a shortage of
resources and materials, insufficient training and professional development, classroom management issues,
and a lack of learner engagement and motivation. Peer coaching may help peers by providing guidance, best
practices, and emotional support. ALS community implementers may build a friendly and collaborative
learning environment that fosters professional growth and improves learner outcomes by utilizing peer
coaching.

The ALS is a program of the Philippine Department of Education that offers non-formal education to
out-of-school youths, adults, and other marginalized communities. While Alternative Learning System strives
to educate all learners, including those from varied backgrounds, there are still issues that must be addressed
to ensure their success in the program. Addressing the diversity of learners in the Alternative Learning System
necessitates a multifaceted strategy that takes into consideration the unique requirements and histories of each
learner. The diversity of learners in the Alternative Learning System may be a powerful incentive for teachers
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to research and use peer coaching approaches to boost educational quality and establish a more inclusive and
fair learning environment.

Following Republic Act No. 10533, the Department of Education (DepEd) released the enclosed
policy on The Learning Action Cell (LAC) as a K to 12 Basic Education Program School-Based Continuing
Professional Development Strategy for the Improvement of Teaching and Learning (DepEd Order 35, s.
2016). Through this policy, the DepEd fully supports the continued professional development of its teaching
personnel based on the idea of lifelong learning and the DepEd's dedication to the development of teachers'
potential targeted at their success in the profession. This may be accomplished through the school-based LAC,
which primarily serves as a professional learning community for teachers, assisting them in improving
practice and learner achievement.

With this, every Filipino has the right to free basic education; nevertheless, for a variety of reasons,
some Filipino children are unable to attend and complete official K to 12 Basic Education. DepEd has since
created the Alternative Learning System to provide all Filipino children with the opportunity to attend and
complete basic education in a format that best matches their circumstances and interests the second time
around. ALS teachers must be well aware of their students' requirements and situations in order to create a
helpful and inclusive learning environment. They must be able to adapt to diverse teaching methods and have
great communication and interpersonal skills, as well as patience and understanding. They must also be
adaptable and innovative to construct learning activities that are relevant and interesting for their learners.
Finally, they must constantly enhance their teaching abilities and expertise through professional development
programs and training to provide the greatest learning experience for their learners and prepare them for the
difficulties of the twenty-first-century workforce.

On the other side, the ALS Program is a parallel learning method that offers a viable alternative to
existing formal teaching for out-of-school Filipino children, youth, and adults. UNICEF has been
collaborating with the DepEd-ALS Task Force to help OSCYAs achieve basic and functional literacy skills
(UNICEF, 2022). The ALS Program employs a contextualized non-formal curriculum that is largely aligned
with the formal school system's K to 12 Curriculum for Basic Education. However, it is not a mirror image of
the official school curriculum. It is similar but not identical. This considers earlier learning and organizes
functional literacy indicators into six interconnected learning strands.

The six learning strands and their corresponding topics or skills are Learning Strand 1
Communication Skills (English and Filipino), Learning Strand 2, Scientific and Critical Thinking, Learning
Strand 3 Mathematical and Problem-Solving Skills, Learning Strand 4 Life and Career Skills, Learning Strand
5 Understanding Self and Society and Learning Strand 6 Digital Citizenship.

The purpose of this study is to examine the perspectives of community implementers, also known as
District ALS Coordinators, Mobile Teachers, Literacy Volunteers, and Community ALS Implementers, in
Misamis Oriental's second congressional district, on the influence of the peer coaching technique. It provides
an initial assessment of how policymakers and program supervisors can help address the challenges of
implementing policies that increase program participation, increase teachers' satisfaction, decrease work-
related stress, and meet the needs of teachers while maintaining appropriate intervention and education
methods in educating out-of-school youth and adults learners in an inclusive setting by determining and
understanding their perceptions.

This study is anchored on the study of Gutierrez et al. (2018), entitled Peer Coaching in a Research-
Based Teachers’ Professional Learning Method for Lifelong Learning: A Perspective states that teachers, who
are considered lifelong learners, must draw insights from their experiences with the help of colleagues.

The research begins by exploring the difficulties that teachers have in keeping up with the
continually changing demands of the educational world. According to the findings, peer coaching is an
excellent professional development way promoting lifetime learning among teachers. Peer coaching can help
teachers' continuous professional development while also improving learner results by stressing cooperation,
evidence-based practices, and ongoing learning.

Furthermore, the Department of Education (DepEd) released the enclosed policy on The Learning
Action Cell (LAC) as a K to 12 Basic Education Program School-Based Continuing Professional
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Development Strategy for the Improvement of Teaching and Learning (DepEd Order 35, 5.2016). The LAC
program is intended to enhance teacher agency, cooperation, and reflective practice. The LAC program seeks
to enhance student outcomes and build a culture of continuous improvement in schools by empowering
teachers to identify and solve particular teaching and learning difficulties. The LAC program is a promising
method to school-based professional development that has the potential to enhance teaching and learning
results in K to 12 Basic Education institutions in the Philippines.

As posited by Dayao (2020) Learning Action Cell session is a program initiated by the Department
of Education that attempts to develop professional learning communities that will assist teachers in having a
broader perspective of teaching topics and approaches.

On the other hand, the Department of Education provides the attached Guidelines on the
Implementation of Enhanced Alternative Learning System (ALS 2.0) on the 2019 ALS K to 12 Curriculum
following the mandate of Republic Act No. 10533 entitled Enhanced Basic Education Act of 2003. The
Department of Education (DepEd) is issuing these policy recommendations to ensure that the ALS program is
implemented consistently. This policy reaffirms the Department's commitment to expanding and
strengthening ALS while also ensuring that ALS learners acquire the required knowledge and 21st-century
skills (DepEd Order No. 013, s. 2019). Moreover, the ALS K-12 Curriculum incorporates a core skill
acquisition continuum, which consists of six interconnected learning strands. The ALS K to 12 Curriculum
presently only covers Junior High School. Alternative Learning System, on the other hand, a Senior High
School curriculum is being developed, and the most recent draft edition contains a TVL Track in which the
learner chooses a particular skill and receives work/industry immersion (ALS-EST Handbook for
Implementers, 2019).

The ALS K-12 Curriculum is designed to educate learners with the information, skills, and values
they need to become productive and responsible members of society. It is linked with the learning
competencies and standards established in the K to 12 Basic Education Program. Learners can also acquire a
high school diploma or a certificate of completion through the program, which can lead to higher education
and job prospects.

2. Methodology

This study employed the descriptive research method. The descriptive survey was used to collect
statistics and information on the respondents' perceptions of peer coaching techniques. This study is adapted
and modified from Gutierez et al. (2018) on Peer Coaching in a Research-Based Teacher’s Professional
Learning Method for Lifelong Learning: A Perspective. A survey questionnaire is utilized to gather the
needed data on the respondents’ perceptions of the characteristics of the peer coaching techniques. On the
other hand, the content knowledge on the learning strand is adapted and patterned from ALS K to 12
Curriculum (DepEd Order No. 013, s. 2019).

According to McCombes (2019), descriptive research seeks to characterize a population,
circumstance, or phenomenon correctly and methodically. A descriptive research strategy can employ a wide
range of research methodologies to study one or more variables. Descriptive research is useful when the
research aims to identify traits, frequencies, trends, and classifications. It is beneficial when little is known
about the topic or situation. Before you can investigate why anything occurs, you must first comprehend how,
when, and where it occurs.

This study is not only concerned with acquiring data and information but also with the analysis and
interpretation of the findings' implications. Variables such as respondents’ profiles considering their
designation, highest educational attainment, length of service as ALS Implementer, and type of Community
Learning Center will also be studied.

The respondents of this study were the two hundred (200) community implementers of the Second
Congressional District of the Division of Misamis Oriental from the municipalities of Opol to Lugait during
the School Year 2022-2023. Alternative Learning System (ALS) Community Implementers are those who
work directly with communities to administer and support ALS programs. They play an important role in
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assuring the successful delivery of ALS education and assisting learners who cannot enter or finish formal
schooling.

3. Results and Discussion

Problem 1: What is the profile of the respondents in terms of:
1.1 Designation;
1.2 Highest Educational Attainment;
1.3 Length of Service as ALS Implementer; and
1.4 Type of Community Learning Center?
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Table 1
Distribution of the Respondents’ Designation
Designation Frequency Percentage

District ALS Coordinator 10 5.00
Mobile Teacher 9 4.50
Literacy Volunteer 4 2.00
Community ALS Implementer 177 88.50
Total 200 100%

Table 1 shows the respondents’ profiles in terms of designation. Results show that out of 200
respondents, 177 (88.5%) are community ALS implementers. This means that the majority of the respondents
are community ALS implementers. This further means that a huge number of fresh graduates opted to do
volunteer work in the Alternative Learning System since work experience is essential for advancing in their
teaching careers. Community ALS Implementers act as positive change agents in their communities. They not
only educate learners but also empower them to become active and engaged citizens who can contribute to the
development of their communities. Giancaspro and Manuti (2021) state that in the Philippines, ALS is a
program that provides an alternative way of education to out-of-school youths and adults who have not
completed their basic education. Their dedication, hard work, and commitment are critical in ensuring that the
ALS program achieves its goals and improves the lives of those who are frequently left behind in the
traditional educational system. Their work serves as a reminder that education is a powerful tool for change
and that everyone, regardless of background or circumstance, deserves access to a high-quality education.
Community ALS implementers are likely to be enthusiastic about education and driven to provide
opportunities for lifelong learning to those who might otherwise be excluded from the formal education
system. Continuous research has demonstrated that volunteering may be used as a strategy for professional
growth and tangible employment: volunteering can be experienced as a desire to better job chances or to learn
new skills.

On the other hand, the lowest frequency is four 4 or (2%) hold a designation as a literacy volunteer.
This means that a small number of respondents are working on their promotion. Literacy volunteers in
Alternative Learning System are a diverse group of people who share a passion for education and a desire to
serve others. This further means that to be an effective literacy volunteer in the Alternative Learning System.
Volunteers must have outstanding communication skills, patience, creativity, and a willingness to engage with
a variety of groups. In addition, literacy volunteers must keep up with the most recent teaching techniques and
materials as the ALS program evolves. Becoming a literacy volunteer with ALS allows you to give back to
the community while also assisting folks in acquiring the literacy skills they need to achieve higher education,
better career prospects, and a greater quality of life. Attending training and seminars is essential for improving
your teaching abilities and networking with other literacy volunteers. They should be informed about the
subject and be able to adapt their teaching style to meet the needs of their learners. As posited by Reyes and
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Glaraga (2017) that in the Philippines, ALS literacy volunteers face challenges such as insufficient resources,
a lack of support from local government units, and a lack of training opportunities. More assistance should be
provided to improve their effectiveness, and policymakers and stakeholders should recognize their
contribution.

Table 2
Distribution of the Respondents’ Highest Educational Attainment
Highest Educational Attainment Frequency Percentage
Doctorate Degree 0 0.00
Master’s Degree with Doctorate units 0 0.00
Master’s Degree 2 1.00
Bachelor’s Degree with MA units 17 8.50
Bachelor’s Degree 181 90.50
Total 200 100%

Table 2 shows the respondents’ profile in terms of highest educational attainment. Results show that
out of 200 respondents, the highest frequency of 181 (90.5%) are bachelor’s degrees. This means that the
majority of the respondents are bachelor’s degree graduates. This further means that the majority of
Alternative Learning System community implementers are still deciding whether to pursue a master's degree.

One of the reasons why most respondents had a bachelor's degree is that most respondents were
community ALS implementers. Since community ALS implementers do not get a salary, most of them do not
have the financial means to acquire a master's degree. But due to the recently issued New Merit and Selection
Plan (MSP) for SY 2023-2024, which will now be used in the ranking of Teacher 1 applications, therefore
prospective teachers should have a master's degree to be competitive since collecting MA units is required to
get points. As posited by Abasolo Jr (2017), the teacher is the essential figure in the classroom from whom the
lesson comes. For this reason, a look was made into his qualification to identify how educationally and
professionally prepared he is to perform the delicate task of teaching.

While the lowest frequency is, two 2 or (1%) of the respondents are master’s degree graduates. This
implies that the proportion of teachers pursuing a master's degree is the lowest. Perhaps it is due to the large
number of variables to consider, such as time and money. This further implies that teaching is a multitasking
profession. Perhaps teachers' workloads are frequently hard, with long hours and several obligations outside
of the classroom. Obtaining a graduate degree may be time-consuming and may necessitate time away from
the classroom, which is tough for teachers to undertake. This might be one of the reasons why teachers do not
pursue graduate degrees. As posited by Lee and Lee (2020), teachers' achievement of higher degrees,
particularly master's degrees, has received much attention, as many states grant compensation increases for
teachers who obtain extra education. Students who were taught by many highly skilled professors were more
likely to achieve higher-level educational degrees, according to the findings. Given that teacher education will
continue to play an important role, the findings of this study have far-reaching consequences for education
policy around the globe.

Table 3 shows the respondents’ profile in terms of length of service as ALS implementers. Results
show that out of 200 respondents, the highest frequency of 76 (38%) served as ALS implementers for 1-2
years already. This means that many of the respondents have already served as ALS implementers for 1-2
years. This further means that the most common duration of service is 1-2 years, indicating that, as
demonstrated in the designation profile, the majority of the respondents are community ALS implementers
who are growing to enjoy their teaching job and want to remain a little longer to gain more work experience.
This also implies that the majority of the respondents still want work experience to obtain a teaching position.
Because employment experience is essential and acquiring a Teacher 1 post is tough, many community ALS
implementers prefer to stay in service for an extended length of time. They resolved to collect enough points
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before applying for a teaching position at the Department of Education. Having a good connection with others
is equally important for remaining at work. Employees who are passionate and compassionate about their jobs
are more likely to stay. A teacher's duration of service may also indicate his level of expertise in his field. The
longer he serves, the more seasoned he becomes. According to Abasolo Jr (2017), years of teaching
experience may be regarded as a vital component for an excellent teacher, and many people believe that
experience is the finest instructor.

Table 3
Distribution of the Respondents ‘Length of Service as ALS Implementer
Length of Service Frequency Percentage
7 years and above 10 5.00
5-6 years 12 6.00
3-4 years 37 18.50
1-2 years 76 38.00
9 months and below 65 32.50
Total 200 100%

The lowest frequency of only 10 (5%) of the respondents had served as ALS implementers for seven
years and above. This means that there were only the respondents were experienced teachers. Serving in ALS
can be difficult since it necessitates a different set of skills and tactics than in a conventional classroom
setting. The fact that just a few instructors have served in ALS for seven years and above may imply that
major hurdles make it difficult for teachers to continue in the program for an extended length of time.

Joo et al. (2019) explored the association between the duration of service and work satisfaction.
Work environment, workload, compensation, recognition, and job security were also recognized as factors
influencing job satisfaction in the study. Overall, the study implies that when teachers' service time grows,
they may suffer a drop in work satisfaction. School administrators and policymakers must address these
elements to increase teacher job satisfaction.

Table 4
Distribution of Respondents’ Type of Community Learning Center
Type of Community Learning Center Frequency Percentage

Typel 117 58.50

Type 2 28 14.00

Type 3 55 27.50

Type 4 0 0.00

Type 5 0 0.00
Total 200 100%

Table 4 shows the respondents’ profile in terms of the type of Community Learning Center. Results
show that out of 200 respondents, the highest frequency of 117 (58.5%) served a type 1. This means that the
majority of the respondents served as type 1 community learning centers. It is critical to have a suitable
environment for learning. Learners' learning styles might be influenced by their surroundings. Learners must
have access to a learning environment in which they may freely express themselves and satisfy all their
learning needs. This further means that the majority of the respondents served a modest meeting area with
tables and chairs and a blackboard (shared usage with a community chapel or multipurpose building
owned/managed by barangay government or private facility temporarily provided for learning purposes). This
further reveals that the environment has a significant impact on how learners think and learn. Creating a

WWw.ijrp.org



Ericka Mae E. Callo / International Journal of Research Publications (IJRP.ORG) @ IJRPORG

ernational Journal of Researc a
ISSN: 2708-3578 (Online)

35

favorable learning environment is essential for learners to unleash their full potential. The relationship
between instructor and students, as well as the physical state of the classroom, influence the classroom
atmosphere. It has an impact on kids' social interaction and academic ability, as well as their mental health.

Furthermore, a conducive physical learning environment is safe, clean, orderly, well-ventilated,
spacious, adequately lit, acoustically sound, with adequate air circulation and temperature, and other
environmental factors that do not disrupt the child's mental health and provide a conducive learning
environment ( Paul et al. (2017).

While only 28 (14%) served type 2 Community Learning Center got the lowest frequency. This
means that only a few of the teacher-respondents had served a semi-concrete building mostly constructed of
light materials such as nipa and softwood, dedicated to ALS learning sessions and related activities, and
outfitted with basic furniture and learning equipment. lhekoronye (2020) states that effective teaching and
learning require a welcoming, healthy, and secure school atmosphere. According to the findings, air-
conditioned classrooms and classroom decorating do not improve students' learning, retention, or sense of
comfort. Instructors should make sure that their lessons are well-lit and that the environment in the classroom
is favorable to students feeling calm and comfortable so that they may engage more actively in the teaching-
learning process.

Problem 2: What is the respondents’ level of perception towards peer coaching technique in terms of:
2.1 Teachers’ Self-efficacy;

2.2 Understanding of the Teaching and Learning Process;
2.3 Decision-making; and
2.4 Reflective Practice?
Table 5
Summary of Respondents’ Level of Perception towards Peer Coaching Technique
Indicators Mean SD Description
Teachers’ Self-Efficacy 3.35 0.641 At all times
Understanding of the Teaching and Learning 341 0.681 At all times
Process
Decision-Making 3.48 0.676 At all times
Reflective Practice 3.37 0.650 At all times
Overall 3.40 0.662 AT ALL TIMES

Legend: 3.26-4.00 Atall times/Very Highly Effective 2.51-3.25 Most of the time/Highly Effective
1.76 -2.50 Sometimes/Not Effective 1.00-1.75 Never/Not Highly Effective

Table 5 shows the summary of the respondent’s level of perception towards peer coaching
technique with an overall mean of 3.40 (SD=0.662), described as At all Times. This means that the teacher-
respondents have a Highly Effective perception concerning peer coaching techniques. This also implies that
respondents considered the adoption of the peer coaching strategy to be critical in boosting teacher
effectiveness. This demonstrates that consistent use of the peer coaching strategy may improve both teacher
and student performance. The effectiveness of peer coaching is heavily reliant on the participants' opinions
and attitudes toward the practice. Peer coaching may be a very successful strategy for encouraging workplace
learning and growth if employees are open-minded, motivated to learn, and willing to share their experiences
with their peers.

As posited by Schulze and Hargreaves (2018), peer coaching is a collaborative professional
development strategy in which instructors collaborate to enhance their practices. It has the potential to
improve teaching practice, increase teacher collaboration, and boost teacher motivation and self-efficacy;
however, its success is dependent on the quality of the coaching relationship, the level of trust and openness
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between coaches and coachees, and the level of support and resources provided by the school or district.

Bearden et al. (2017) state that most of the participating instructors had good opinions of the
program, and it had a beneficial influence on their teaching methods, according to the study. Trust between
the coaches and the coachees, good communication, and an emphasis on student learning were all important
aspects of the program's success. The study sheds light on the advantages of peer coaching for teachers and
emphasizes the necessity of fostering a friendly and collaborative school culture that encourages continued
professional growth.

Moreover, the indicator Decision-Making obtained the highest overall mean rating of 3.48
(SD=0.676), described as At all Times. This means that the majority of the respondents show Highly
Effective in continuing to feel that decision-making is vital in identifying what feasible courses of action
should be taken for the welfare of everybody. This further means that good decision-making skills, which
include critical thinking, analysis, and intuition, are necessary for success in many areas of life. For example,
good decision-making abilities at work allow someone to examine all the information, grasp the present and
desired states, and select the best course of action. People should make sensible judgments after investigating
options and comprehending the implications. Peer coaching might be an effective method for developing
decision-making skills. Peer coaching may provide individuals with a safe and supportive environment in
which to discuss their decisions and get feedback from others. People can utilize this information to identify
blind spots, biases, and other elements that may influence their decisions.

This has been made very clear in the statement by Ceschi et al. (2017) decision-making is a critical
aspect of organizational efficiency and workplace satisfaction, and methodologies such as the model of
organizational choice, strategic decision-making, and naturalistic decision-making have been developed to
explore the influence of organizations on decision-makers. Individual variations in decision-making processes
and decision-making styles, antecedent elements that may predict effective decision-making, and the
predictive validity of rational responding have all received more attention in a recent study.

On the other hand, the indicator Teachers’ Self-Efficacy got the lowest mean rating of 3.35
(SD=0.641), described as At all Times. This means that most of the respondents’ level of perception towards
peer coaching technique in terms of teachers’ self-efficacy is Highly Effective. This further means that even
though the indicator was described as at all times, still got the lowest mean rating among the four indicators of
perceptions towards peer coaching technique. This might be because ALS community implementers may have
limited possibilities for professional growth and training, which might impair their self-efficacy. Teachers
may struggle to present the curriculum and engage students without proper training and support, which can
weaken their confidence and self-efficacy. This indicates that although poor self-efficacy might be a persistent
problem, it is not a fixed feature. Individuals may learn to improve self-efficacy and boost their confidence in
their talents with the correct assistance and tactics. This further implies that regardless of the criticism, it is
vital to believe in oneself and one's abilities. This may be interpreted as having a high sense of self-
confidence, and it may also serve as motivation to do the best that you can. One may make mistakes but be
prepared to recover. While peer coaching can increase teachers' self-efficacy, respondents’ sentiments
regarding the method vary depending on their own experiences and thoughts about the practice.

This is consistent with the contention of Berkant and Baysal (2018) and Oco (2022) that teachers are
critical for building a long-term approach to teaching-learning processes. Self-efficacy is an important feature
in identifying good instructors. Instructors who are confident in their ability to teach and believe that
successful teaching accelerates students' knowledge and learning are expected to have a feeling of academic
self-optimacy, which is described as an individual's judgment of their skills to accomplish specific tasks.

According to Joseph et al. (2018), reflection is a method for increasing teaching self-efficacy, which
refers to a person's confidence in their capacity to successfully carry out activities or jobs linked to teaching
young children. Early childhood educators are encouraged to frequently reflect on their teaching techniques,
utilizing several strategies such as journaling, self-assessment tools, and peer feedback. According to
research, this method can lead to better teaching practices, more work satisfaction, and a stronger feeling of
personal and professional fulfillment.
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Problem 3: What is the respondents’ level of content knowledge in Learning Strand based on the
following:

3.1 Scientific and Critical Thinking Skills;

3.2 Mathematical and Problem-Solving Skills;

3.3 Life and Career Skills;

3.4 Understanding the Self and Society; and

3.5 Digital Citizenship?

Table 6
Summary of Respondents’ Level of Content Knowledge in Learning Strand
Indicators Mean SD Verbal
Description
Scientific and Critical Thinking Skills 4.03 0.857 Very Satisfactory
Mathematical and Problem-Solving 3.92 0.899 Very Satisfactory
Skills

Life and Career Skills 411 0.888 Very Satisfactory
Understanding the Self and Society 4.27 0.864 Very Satisfactory
Digital Citizenship 4.05 0.890 Very Satisfactory

Owerall | 4.08 0.880 VERY
SATISFACTORY

Legend: 4.51-5.00 Outstanding/Role Model, 3.51-4.50 Very Satisfactory/Consistently Demonstrate

2.51- 3.50 Satisfactory/Most of the Times Demonstrate 1.51-2.50 Fairly Satisfactory/Sometimes Demonstrate
1.00 -1.50 Did not meet expectations/Rarely Demonstrate

Table 6 shows the respondents’ level of content knowledge in the learning strand. Overall, results
show that the respondents showed a very satisfactory level of content knowledge in the learning strand as
indicated by the overall mean of 4.08 (SD=0.880), described as Very Satisfactory. This means that the
respondents Consistently Demonstrate thorough knowledge of the fundamental concepts, principles, and
practices associated with a certain subject of study. This further means that the respondents are looking for
challenges and chances to broaden their comprehension of the learning strand. Mastering a topic needs
dedication, perseverance, and a drive to always study and progress. Everyone may have a thorough grasp of a
subject and become an expert in their area with hard work and devotion. Teachers are seen as a source of
information. To be a successful and efficient teacher, one must have a thorough comprehension of the subject
matter being taught. Successful learning transfer occurs when the teacher can convey the lesson in a way that
the students can readily understand.

It was clearly stated by Jacob et al. (2020) that content knowledge refers to the body of knowledge
and information that professors teach and students are expected to gain in a certain topic or content area. It is
a knowledge domain that includes both conceptual and practical knowledge and is associated with
competency in a certain area. It is important because it defines and develops the teachers' teaching content and
reflects the instructors' understanding of the subject matter delivered. Teachers must understand not only the
'facts' of their subject matter but also its underlying ideas and structure, as well as the processes used to
produce knowledge.

The indicator Understanding the Self and Society obtained the highest overall mean rating of 4.27
(SD=0.864), described as Very Satisfactory. This means that the majority of the respondents Consistently
Demonstrate a high level of content knowledge in Learning Strand Understanding the Self and Society. This
further means that the majority of the respondents considered the Learning Strand of Understanding the Self
and Society to be the most important component in attaining something. When one completely understands
himself, can visualize and vividly see where one wishes to go. Understanding the self and society is a lifelong
learning process that entails the development of a variety of skills and information. It is necessary for personal
development, social awareness, and civic involvement, and it may help individuals lead satisfying lives while
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contributing to a better society. Knowing oneself and society is a key component of a well-rounded education.
To manage life successfully, one must first understand oneself, including one's values, beliefs, strengths, and
shortcomings. It also entails learning about other cultures, traditions, and socioeconomic systems. It is critical
to understand how society works, the roles and duties of individuals within it, and how social institutions
affect our lives.

Rios et al. (2017) looked at how social identity complexity, or the amount to which an individual's
identity is made up of various overlapping social groups, affects the link between intergroup contact
(interactions with members of different social groups) and bias. Those with higher degrees of social identity
complexity were less likely to have biased views toward members of other social groups, and intergroup
interaction was more successful in eliminating prejudice. This shows that having a more sophisticated
knowledge of one's own identity and the identities of others might assist in fostering healthy intergroup
connections and minimize bias.

While the indicator Mathematical and Problem-Solving Skills got the lowest overall mean rating
of 3.92 (SD=0.899), described as Very Satisfactory. This means that the majority of the respondents still
manifested Consistently Demonstrate on mathematical and problem-solving skills as part of their daily lives.
This further means that even though the indicator was described as very satisfactory, still got the lowest mean
rating among the five indicators on the content knowledge in the learning strand. This might be because not
all ALS community implementers have a mathematical background or have undergone training in how to
teach mathematical and problem-solving abilities. They may struggle to properly teach these abilities if they
lack the relevant expertise. ALS community implementers may collaborate with other teachers or groups that
have experience teaching mathematics and problem-solving skills. This can give ALS implementers
additional resources, training, and assistance. Furthermore, teachers may employ technology and multimedia
resources to create interactive learning experiences that allow students to explore mathematical topics in
several ways.

According to Abdullah et al. (2018), various variables contribute to the development of mathematical
problem-solving skills, including cognitive aspects like working memory and metacognition, as well as non-
cognitive elements like motivation and attitudes toward mathematics. They describe techniques for enhancing
these abilities, such as allowing students to engage in problem-based learning, employing technology, and
giving students feedback and scaffolding to help them build their skills. They also examine numerous research
that has looked at the efficacy of problem-solving interventions, such as the use of technology and
manipulatives, as well as the effects of teacher professional development. The publication is an excellent
resource for math teachers, academics, and policymakers.

Problem 4: Is there a significant effect between the content knowledge on the learning strand
towards the peer coaching technique?

Table 7 shows the effect of the respondents’ level of content knowledge on the learning strand of the
peer coaching technique. Overall, the respondents’ level of content knowledge on the learning strand in terms
of life and career skills showed a significant effect towards peer coaching technique as indicated by the T-
value and probability value less than 0.05 alpha level, which led to the rejection of the null hypothesis. This
implies that the respondents’ level of content knowledge on the learning strand in terms of life and career
skills can affect their level of peer coaching technique. This suggests that the abilities acquired through the
life and career skills learning strand may be utilized in a variety of circumstances, making them transportable
across sectors and domains. This demonstrates how life and career skills foster a culture of lifelong learning.
It encourages individuals to continue learning new talents throughout their lives by teaching them how to
learn, adapt, and evolve. The life and career skills learning component is critical for equipping individuals to
succeed in the twenty-first century. It gives individuals the skills they need to traverse complicated social and
economic situations, make educated decisions, and adapt to changing circumstances.

Labao (2019) discovered that the ALS program had a favorable influence on the life and professional
skills of out-of-school youths and adults. Learners noted gains in communication, problem-solving, critical
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thinking, and decision-making abilities. They also reported enhanced self-awareness, self-confidence, and
drive to pursue additional education or professional options. The study emphasized the need to provide these
students with other learning options. The program could favorably affect the lives of its learners by equipping
them with the skills and information required to excel in their personal and professional life.

Table 7

Effect of the Respondents’ Level of Content Knowledge on the Learning Strand Indicators on
Peer Coaching Technique

Peer Coaching Technique Indicators
OVERAL
Respondents’ Level of Teachers’ Understanding of Decision- Reflective L
Content Knowledge on the self-efficacy the teaching and making practice T-value
Learning Strand Indicators T-value learning process T-value T-value p-value
p-value T-value p-value p-value
p-value
Scientificand Critical 442 1.22 2.90 311 3.79
Thinking Skills 0.001* 0.226 0.004* 0.002* 0.001*
S NS S S S
Mathematical and Problem- -1.41 -0.48 -0.65 -0.09 0.81
Solving Skills 0.161 0.630 0.516 0.929 0421
NS NS NS NS NS
Life and Career Skills 4.49 412 294 173 4.28
0.001* 0.001* 0.004* 0.085 0.001*
S S S NS S
Understanding the Self and 1.02 0.50 6.60 2.32 343
Society 0.310 0.614 0.004* 0.022* 0.001*
NS NS S S S
Digital Citizenship 141 244 -1.32 0.78 112
0.162 0.015* 0.189 0.436 0.264
NS S NS NS NS
Legend: *significant at p<0.05 alpha level S —significant NS — not significant

In particular, scientific and critical thinking skills showed a significant effect on peer coaching
technique as indicated by the T-value and probability value less than 0.05 alpha level, which led to the
rejection of the null hypothesis. This implies that the respondents’ level of content knowledge on the learning
strand in terms of scientific and critical thinking skills can affect their level of peer coaching technique. This
shows that teachers, overall, acknowledge the value of scientific and critical thinking abilities in educating
pupils for success in the modern world. Furthermore, these skills are seen as essential for several jobs as well
as informed citizenship. Ultimately, teachers play an important role in encouraging scientific and critical
thinking abilities in their students, and their ideas about the value of these skills may substantially influence
their student's education and future employment possibilities.

El-Deghaidy et al. (2017) looked at how a professional development program affected teachers'
scientific and critical thinking skills. The curriculum was created using a scientific inquiry method and
featured seminars, training sessions, and classroom implementation. The results demonstrated that the training
had a considerable favorable influence on instructors' skills, with scores improving significantly following the
session. Teachers who participated in the program improved significantly in their abilities to design and
perform scientific experiments, analyze and interpret scientific data, and utilize critical thinking skills to
address scientific challenges. They also showed a greater inclination to employ inquiry-based teaching
practices in their classes.

Moreover, the respondents’ level of content knowledge on the learning strand in terms of
understanding the self and society showed a significant effect towards peer coaching technique as indicated
by the T-value and probability value less than 0.05 alpha level, which led to the rejection of the null
hypothesis. This implies that the respondents’ level of content knowledge on the learning strand in terms of
understanding the self and society can affect their level of peer coaching technique. This further implies that
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understanding the self and society necessitates delving into one's personality and ideals. Beliefs, experiences,
and the social structures and processes that shape lives and communities must all be considered. By knowing
themselves better, people can have a greater sense of self-awareness and self-esteem. Additionally, self-
awareness may assist people in understanding and regulating their emotions, leading to improved mental
health and well-being.

According to Park et al. (2018), higher levels of self-concept clarity were shown to relate to higher
levels of relationship satisfaction, which was partially mediated by judgments of partner supportiveness. This
shows that having a strong knowledge of one's strengths and qualities helps people communicate more
effectively and seek out partnerships that fit their personalities and aspirations, resulting in higher relationship
satisfaction. Those with greater self-concept clarity have higher levels of relationship-specific self-esteem, an
essential component in predicting relationship satisfaction among emerging adults.

However, the respondents’ level of content knowledge on the learning strand in terms of digital
citizenship and mathematical and problem-solving skills showed no significant effect on peer coaching
technique based on an understanding of the teaching and learning process as indicated by the T-value and
probability value less than 0.05 alpha level which led to the acceptance of the null hypothesis. This implies
that the respondents’ level of content knowledge on the learning strand in terms of digital citizenship and
mathematical and problem-solving skills do not affect their level of peer coaching technique based on their
understanding of the teaching and learning process. This suggests that the respondents' level of content
knowledge on the learning strand digital citizenship and mathematical and problem-solving skills was
insufficiently creative or effective to have a significant impact on their judgment of the peer coaching
technique.

Although digital citizenship and mathematics and problem-solving abilities have no significant
influence on peer coaching techniques, they do have a beneficial association. According to the findings of Lee
and Kwon (2018), digital citizenship education improved students' attitudes toward mathematics as well as
their digital citizenship competencies, such as their capacity to utilize technology responsibly and ethically.
The study demonstrates that including digital citizenship education in mathematics instruction can have a
good influence, and it emphasizes the significance of encouraging students to use technology responsibly and
ethically, as well as integrating it into larger curricular goals.

Problem 5: Is there a significant relationship between the content knowledge on learning
strands and peer coaching technique when grouped according to:
5.1 Designation;
5.2 Highest Educational Attainment;
5.3 Length of Service as ALS Implementer; and
5.4 Type of Community Learning Center?

Table 8 shows the relationship between the respondents’ level of content knowledge on learning
strands and their profile. Overall, the respondent’s designation showed a weak but significant relationship
between their level of content knowledge on learning strands as indicated by the correlation r-value and
probability value less than 0.05 alpha level, which led to the rejection of the null hypothesis. This implies
there is a linear relationship, however weak, between the respondent’s designation and their level of content
knowledge on learning strands. This further implies that teacher expertise and designation are important in the
content knowledge of the learning strands. This further reveals that teachers with the higher designation are
more likely to have a wider understanding of the subject matter in Alternative Learning System learning
strands. The teacher's teaching designation helps to improve the quality of teachers' content understanding of
learning strands when instructing 21st-century learners. According to the findings, respondents' designation
had a modest but significant link with their degree of topic understanding across learning strands. This
demonstrates that ALS implementers with higher designations and personal traits such as empathy,
determination, and a real commitment to their learners and communities are more likely to acquire the highest
levels of respect and appreciation. As posited by Chiong et al. (2017) it discovers that teachers' affiliation with
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intrinsic, altruistic, and perceived professional mastery motivations grows stronger with time, but ironically,
S0 makes their identification with extrinsic ones in some circumstances.

Life and Career Skills and Digital Citizenship show a weak but significant relationship with the
respondent’s designation. Alternative Learning System Community Implementers with well-developed life
and work skills frequently have strong communication and cooperation abilities, which might affect their
digital citizenship practices. They may be more likely to engage in courteous and inclusive online
interactions, contribute to online communities, and effectively work with others in digital settings. Educators
and policymakers may contribute to the holistic development of learners and empower them to become
responsible digital citizens in an increasingly digital environment by encouraging the acquisition of these
abilities.

Ericka Mae E. Callo / International Journal of Research Publications (IJRP.ORG)

Table 8
Relationship between the Respondents’ Levels of Content Knowledge on
Learning Strands and their Profile

Level of Content Knowledge on Learning Strands
Scientific Mathematical Lifeand Understanding Digital OVERAL
and and Problem- Career the Self and Citizenship L
Respondents’ Critical Solving Skills Skills Society r-value
Profile Thinking r-value r-value r-value p-value r-value
Skills p-value p-value p-value p-value
r-value
p-value
Designation 0.115 0.107 0.210 0.077 0.177 0.161
(WPR) (WPR) (WPR) (NLR) (WPR) (WPR)
0.105 0.131 0.003* 0.280 0.012* 0.022*
NS NS S NS S S
Highest 0.049 0.165 0.063 0.148 0.011 0.086
Educational (NLR) (WPR) (NLR) (WPR) (NLR) (NLR)
Attainment
0.491 0.020* 0.377 0.036* 0.882 0.228
NS S NS S NS NS
Length of 0.112 0.041 0.002 0.021 0.036 0.008
Serviceas ALS (WPR) (NLR) (NLR) (NLR) (NLR) (NLR)
Implementer
0.114 0.561 0.981 0.768 0.617 0.907
NS NS NS NS NS NS
Type of 0.068 0.112 0.017 0.080 0.050 0.087
Community (NLR) (WPR) (NLR) (NLR) (NLR) (NLR)
Learning Center
0.341 0.115 0.806 0.259 0.482 0.222
NS NS NS NS NS NS
Legend: “*significant at p<0.05 alpha level S — significant NS — not significant

In particular, the respondent’s highest educational attainment showed a weak but significant
relationship on their level of content knowledge on learning strands in terms of mathematical and problem-
solving skills and understanding the self and society as indicated by the correlation r-value and probability
value less than 0.05 alpha level which led to the rejection of the null hypothesis. This implies there is a
linear relationship, however weak, between the respondent’s highest educational attainment and their level of
content knowledge on learning strands in terms of mathematical and problem-solving skills and understanding
the self and society. This further implies that persons with higher levels of education, such as a master's or
doctoral degree, are more likely to have a better understanding of the content knowledge in their field of
expertise than those with only a bachelor's degree.

WWw.ijrp.org



%, 1JRP.ORG

ernational Journal of Researc a
ISSN: 2708-3578 (Online)

42

Ericka Mae E. Callo / International Journal of Research Publications (IJRP.ORG)

When it comes to Mathematical and Problem-Solving Skills, ALS community implementers with a
high degree of formal education are more likely to have good mathematics and problem-solving skills.
Pursuing higher education frequently necessitates critical thinking and analytical reasoning, both of which are
required for issue resolution. Advanced degree programs may include confronting hard challenges and
employing advanced problem-solving strategies. ALS community implementers learn to approach challenges
systematically, evaluate many viewpoints, and design new solutions.

As to Understanding the Self and Society, the ALS community implementers' highest educational
attainment indicates their personal dedication to lifelong learning and self-improvement. They exhibit their
commitment to acquiring information, skills, and competencies that will boost their professional capacities by
achieving higher degrees of education. This personal development has a favorable influence on their self-
esteem, self-confidence, and overall sense of contentment.

Moreover, Janssen (2017) examined how people's educational backgrounds and topic knowledge in
biology and chemistry affected their skills in those disciplines. Those with greater levels of educational
achievements, such as doctorates, tended to have higher levels of knowledge in their professions, according to
the findings. Furthermore, there were differences in the types of expertise that individuals with different
educational backgrounds and content knowledge possessed, with those with doctoral degrees more likely to
have theoretical expertise and those with less formal education but more extensive practical experience having
more practical expertise. Overall, the study demonstrates that both are key variables in acquiring competence
in an area and that different forms of expertise may relate to varying degrees of schooling and content
knowledge.

In the same table, the respondents' length of service as an ALS implementer and type of community
learning center had no significant relationship with the content knowledge in the Alternative Learning System
learning strand. This reveals that the length of service as an ALS implementer and the type of community
learning center may not be a strong determinant. These may not be the key elements influencing content
knowledge in the learning strand. This further reveals that the level of content knowledge on the learning
strand may not be directly related to the length of service and the type of community learning center. While
highly motivated and active implementers may seek opportunities to expand their knowledge and abilities, the
length of service as an ALS implementer may not be substantially related to content expertise on the learning
strand. Conversely, because the learning environment varies greatly within each kind of community learning
center, the type of community learning center may not substantially influence a respondent's level of content
knowledge on learning strands.

The findings reveal that the respondents' content knowledge of Alternative Learning System’s

learning strands is unaffected by the length of service as an ALS implementer or the type of community
learning center. As posited by Liu (2019), findings revealed that teacher experience was associated with
effective classroom management techniques such as creating clear norms and expectations, offering positive
feedback, and employing active teaching tactics. Also, teacher gender and degree of education were
significant predictors of classroom management strategies. Overall, the study sheds light on the connection
between teacher experience and classroom management strategies in elementary schools. It emphasizes the
necessity of giving teachers professional development opportunities to help them improve their classroom
management abilities and support their continuous professional development.
Table 8 shows the relationship between the respondents’ level of peer coaching techniques and their profile.
Overall, the respondent’s designation showed a weak but significant relationship with their level of peer
coaching techniques as indicated by the correlation r-value and probability value less than 0.05 alpha
level which led to the rejection of the null hypothesis. This implies there is a linear relationship, however
weak, between the respondent’s designation and their level of peer coaching techniques. This further implies
that respondents with higher job categories may be tasked with coaching and counseling their peers. As a
result, they may have developed more effective coaching tactics over time. Those with higher designations
may have greater experience, expectations, training, and growth opportunities to build coaching skills and
abilities.

This is consistent with Bhatti's (2017), findings revealed that teacher experience was positively
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associated with classroom management methods such as creating clear norms and expectations, offering
positive feedback, and employing active teaching tactics. Also, teacher gender and education level were
significant determinants of classroom management strategies. Overall, the study sheds light on the link
between teacher experience and classroom management strategies in elementary schools. It emphasizes the
need to offer professional development opportunities for teachers to improve their classroom management
abilities and support their continuous professional progress.

Table 9
Relationship between the Respondents’ Level of Peer Coaching
Techniques and their Profile

Peer Coaching Technique Indicators
Teach If Und ding of Decisi Reflecti OVERALL
eachers’ self- nderstanding o ecision- eflective r-value
Respondents efficacy the teaching and making practice p-value
Profile r-value learning process r-value r-value
p-value r-value p-value p-value
p-value
Designation 0.102 0.079 0.174 0.178 0.159
(WPR) (NLR) (WPR) (WPR) (WPR)
0.151 0.268 0.014* 0.012* 0.024*
NS NS S S S
Highest Educational 0.097 0.089 0.119 0.120 0.087
Attainment (NLR) (NLR) (WPR) (WPR) (NLR)
0.174 0.212 0.094 0.090 0.219
NS NS NS NS NS
Length of Service as 0.131 0.123 0.040 0.139 0.112
ALS Implementer (WPR) (WPR) (NLR) (WPR) (WPR)
0.046* 0.028* 0.574 0.050* 0.013*
S S NS S S
Type of Community 0.001 0.086 0.044 0.026 0.057
Learning Center (NLR) (NLR) (NLR) (NLR) (NLR)
0.997 0.228 0534 0.711 0.419
NS NS NS NS NS
Legend: *significant at p<0.05 alpha level S —significant NS — not significant

On the other hand, respondents’ length of service as ALS implementers showed a weak but
significant relationship on their level of peer coaching techniques as indicated by the correlation r-value and
probability value less than 0.05 alpha level which led to the rejection of the null hypothesis. This implies
that there is a linear relationship, however weak, between the respondent’s lengths of service to their level of
peer coaching techniques. This further implies that respondents with longer periods of service as ALS
implementers may have greater experience engaging with and mentoring their colleagues. More service
experience means greater experience, which can improve one's ability to effectively train colleagues.
Seasoned teachers may have successfully negotiated a range of problems, making them better qualified to
assist their colleagues. In the context of ALS, where ALS community implementers interact with children
who have specific learning needs and difficulties, the benefits of experience may be especially essential.
Teachers who have been working in the ALS for a longer amount of time may be better able to modify their
teaching to suit the different needs of their learners, as well as create ways for engaging learners who may be
disinterested or struggling in a typical classroom setting.

This agrees with the statement by Berger et al. (2018), which has demonstrated that teachers'
classroom management strategies are related to their years of teaching experience. Experienced instructors are

WWw.ijrp.org



%, 1JRP.ORG

ernational Journal of Researc a
ISSN: 2708-3578 (Online)

44

Ericka Mae E. Callo / International Journal of Research Publications (IJRP.ORG)

more effective at classroom management than inexperienced ones. Years of teaching experience are
significant factors to consider since they are connected to teaching methods, attitudes, and general ideas about
teaching and learning. Seasoned instructors hold positive views and are confident in their ability to manage
the classroom and encourage student participation.

4. Conclusion and Recommendations
Based on the findings of the study, the following conclusions are drawn:

The teacher respondents' level of content knowledge on the learning strand in terms of scientific and
critical thinking skills, life and career skills, and understanding the self and society showed significant effect
towards peer coaching technique. Furthermore, the weak but significant relationship between the designation
of the teacher-respondent and the length of service as an ALS implementer implies that more experienced
teachers and those in leadership roles may be more effective in adopting peer coaching strategies. This might
be because they have more teaching experience and are better able to give useful criticism and direction to
their colleagues.

In light of the above findings, the following recommendations are offered:

1. Community Learning Center (CLC) refers to local learning environments that are not part of the
official education system. Teachers must make sure that the learners feel safe and secure in their learning
space. Create a pleasant working atmosphere. A pleasant work environment can improve teacher satisfaction
and performance significantly. Teachers are more inclined to stay at a school if they experience a sense of
belonging. Encourage team-building events, collaboration, and idea-sharing opportunities for teachers.

2. There should be ample training and seminars for teachers to continue their professional
development. Training, seminars, and activities that would harness the skills of the ALS Implementers.
Educational stakeholders may enable ALS implementers to constantly improve their teaching techniques and
provide the best possible learning experiences for ALS learners by emphasizing the provision of
comprehensive training, seminars, and activities. Continuous professional development improves teachers'
abilities and knowledge and contributes to the Alternative Learning System's overall quality and efficacy.

3. Mathematical and Problem-Solving concepts conferences, seminars, and training sessions should
be given to Alternative Learning System Community Implementers. This will allow ALS Implementers to
discover new tactics, strategies, and approaches to utilize in their teaching. In addition, encouraging ALS
implementers to actively engage in mathematics and problem-solving conferences, seminars, and training
sessions helps them remain on top of advancements in the field.

4. Alternative Learning System Community Implementers can work together to discuss ideas and
tactics for strengthening mathematics and problem-solving skills. Those who have the highest designation can
also collaborate with their colleagues to create lesson plans and activities that focus on these abilities.

5. Invest in training and development initiatives to help employees improve their skills and expertise.
This can result in enhanced productivity, better work performance, and increased job satisfaction. Offering
options for progress and growth inside the firm might also encourage employees to remain longer.
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