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Abstract 

This study aimed to study the extent of implementing the Gender-Responsive Basic Education (GRBE) Policy in 

Public Elementary Schools of San Pablo City. The study reveals the level of awareness of the stakeholders regarding 

gender-related concepts and issues and the GRBE Policy's implementation level. 

The respondents of the study were a total of 340 school stakeholders, 140 teachers, 100 SPTA Officers, and 100 

SPG Officers. The study utilized descriptive research to determine how far the implementation of GRBE in schools has 

gone and designed a program for Gender Responsive Basic Education for the Division of San Pablo. The statistical tools 

used in the study include frequency, percent, mean, and standard deviation.  

The salient findings show that the stakeholders were “aware” of gender awareness and its concepts. And as to the 

implementation of the Gender Responsive Basic Education Policy, it was “implemented” 

Consequently, it is suggested that school heads may craft contextualized and localized Gender Responsive 

programs that will satisfy the needs and demands of their set of learners, personnel, PTA Officers, and all other 

stakeholders. 

 
Keywords: Gender Responsive Basic Education; Gender Awareness 

I. Introduction 

The United Nations Entity for Gender Equality and the Empowerment of Women (2012) defined 

“gender equality” as the equal rights, responsibilities, and opportunities of women and men and girls and 

boys. The rights, responsibilities, and opportunities of men and women will not be determined by whether 

they are male or female. Gender equality infers that the interests, needs, and priorities of men and women are 

equally important for their differences. Women’s rights are human, and every nation should increase its 

efforts to fulfill the duties and responsibilities of valuing every woman in society. 
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Many consider women essential in achieving sustainable development, allowing the government to 

help them and become agents of their aspirations. Many studies have been done to justify the importance of 

women’s participation in sustainable development.  

The Magna Carta of Women (Republic Act No. 9710) defines the Gender and Development Program 

(GAD) as the development perspective and process that is participatory, empowering, equitable, sustainable, 

free from violence, respectful of human rights, supportive of self-determination and actualization of human 

potentials. It seeks to achieve gender equality as a fundamental value that should be reflected in development 

choices. It contends that women are active development agents, not just passive recipients of development. 

 A school is a place where gender issues may be observed. Studies show different matters of 

discrimination, both of boys and girls and many adjustments are still needed if equality between or equal 

opportunities, especially the strategies to be used. Teachers and school personnel need to appreciate and 

understand children's rights. It is a big challenge for teachers to cater to the different needs of the students. 

However, teachers are the most ordinary people children disclose to and seek help from. 

There is a lot in common between education and gender equality- both are instrumental to a society's 

development and intrinsic to living in a society and interacting with fellow beings. Yet, as is the case in many 

contexts, one functions to the detriment of the other. Education, as is imparted in many institutions and 

systems, works not just to impede gender equality but also actively promote gender inequality. 

With the recent reports of discrimination cases in schools, the Commission on Human Rights (CHR) 

has lauded the Department of Education's DepEd Order No.32. s.2017, which entails strictly implementing its 

Gender-Responsive Basic Education Policy. This was issued in line with its Gender and Development (GAD) 

mandate as stipulated in the 1987 Constitution, Republic Act (RA) No. 9710 or Magna Carta for women, RA 

10533 or the Enhanced Basic Education Act of 2013 and the Philippines’ International Human Rights 

Commitments to the Universal Declaration of Human Rights (UDHR), Convention on the Elimination of All 

Forms of Discrimination Against Women (CEDAW), and the Convention on the Rights of the Child (CRC) 

among others. 

Gender Responsive Basic Education Policy seeks to enable the DepEd to undertake gender 

mainstreaming in education to address enduring and emerging gender and sexuality-related issues in primary 

education. It protects children from gender-related violence, abuse, exploitation, discrimination, and bullying 

and promotes gender equality and non-discrimination in the workplace and within the DepEd. 

 Gender responsiveness is intended to create an environment that responds directly to meet 
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the unique needs of that specific gender. A gender-responsive environment eliminates gender bias 

and discrimination. In terms of policy implementation, school heads may pursue the implementation 

of gender responsiveness from the awareness of gender and development implementation, which 

includes the Child Protection Policy. The school will be able to become gender sensitive and 

responsive in terms of different aspects and variables by religiously following policy 

implementation with this matter. 

Education is a fundamental process that shapes the holistic development of an individual, particularly 

their personal and social development. It is essential for empowerment and involvement in their community 

and the country's social, economic, and political affairs.  

The integration of gender-sensitive teaching strategies remains to be a challenge among educators. It is 

a big challenge for teachers to cater to the different needs of the students. This social issue requires more in-

depth exploration, primarily in the classroom, to promote its significance and determine its applicability and 

effectiveness.  

In the Philippines, essential legislations have been enacted, such as the Gender and Development Law, 

Anti-Sexual Harassment Law, Anti-Rape Law, Barangay Day Care Center Law, and Women in Nation-

Building Law (Anonuevo, 2000), among others. Such laws have paved the way for vital structures like the 

Philippine Commission of Women and Women’s Desks in all branches of the Philippine National Police. In 

the current scenarios observed in the Philippines, it is evident that our society is a women-friendly community 

where women are seen as enabled and empowered in different aspects of living, such as education, 

economics, politics, and health. With this, the World Bank identified the Philippines as a world leader in 

gender equality, particularly in legislation, management, and government (World Bank, 2013). The country 

remains in the top 10 countries with the least gender gap, according to the 2011 Global Gender Gap rankings 

by the Geneva-based World Economic Forum. 

According to Gumba (2013), in almost every aspect of the Philippine educational system, women and 

girls outnumber men and boys (United Nations). This may be seen that nowadays, women and girls are 

already given priority in the right to education and the like. 

As a response to these demands to promote gender equity, responsiveness, and sensitivity, the 

Department of Education Order No. 32, s. 2017 commits to integrating the principles of gender equality, 

gender equity, gender sensitivity, non-discrimination, and human rights, in the provision and governance of 

basic education. This aligns with the DepEd’s mandate to ensure access to quality basic education for all. 

Likewise, it aims to promote inclusive education that provides girls’ and boys’ and women’s and men’s equal 
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access to learning opportunities, fair treatment in the learning process, and equitable outcomes as well as 

access to opportunities in all spheres of life (DepEd Order No. 32, s. 2017). 

The researcher, as a Supreme Pupil Government adviser and a member of the school's Child Protection 

Policy committee, wanted to know how aware the learners when it comes to gender and development, how 

deep is the learners' knowledge is about being protected from bullying, abuse, discrimination, and any form of 

violence, and how do they understand gender-responsive basic education.  

Part of implementing the Gender Responsive Basic Education Policy is to promote the protection of 

children against all forms of gender-based violence, abuse, discrimination, and bullying in school. Having 

sufficient knowledge based on the given issues related to the care of children is a big part of learning. A 

harmonious and good relationship with fellow students, teachers, parents, and others in the community greatly 

helps and supports the school. 

This led to the researcher's aim to study the extent of implementing the Gender-Responsive Basic 

Education Policy in Public Elementary Schools of San Pablo City. The study will reveal the level of 

awareness of the stakeholders regarding gender-related concepts and issues. Moreover, this explains how 

gender-responsive the school is and how they practice it in all aspects of learning and development. 

 

II. Methodology 

Descriptive research was utilized to determine how aware are the stakeholders of gender responsive 

awareness and how far the implementation of GRBE in schools has gone and designed a program for Gender 

Responsive Basic Education for the Division of San Pablo. This study was conducted in the Sto. Angel 

District, Division of San Pablo City. The respondents of the study were the total enumeration of teachers from 

the ten schools, namely Concepcion ES, Guerilla ES, AMMES, San Diego ES, Sto Angel ES, San Lorenzo 

ES, San Buenaventura ES, Sta Catalina ES, Dolores ES, and San Pedro ES. There is a total of 140 elementary 

public teachers. The district was the cluster model for the research as respondents.  

Purposive sampling was used for the number of pupils and community stakeholders. There were ten 

pupils included per school, composed of the Supreme Pupil Government (SPG) officers: President, Vice-

President, Secretary, Treasurer, Auditor, PIO, Protocol Officer, Grade Six, Grade Five, and Grade Four 

Representatives with a total of 100 learners and 100 parents as community stakeholders from the School 

Parent-Teacher Association Board of Directors: president, vice president, secretary, treasurer, and appointed 

collection and disbursing officers of the school. These 200 representatives were directly involved in initiating 
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school programs and projects.  

 The study utilized an adapted survey questionnaire to describe the level of gender-responsive 

awareness of the respondents and the extent of implementing the gender responsiveness basic education in 

public elementary schools. The questionnaire was composed of 3 parts. Part I was the Profile of the 

Respondents as teachers, learners, and parent stakeholders. Part II generated the level of Stakeholders’ Gender 

Responsive Awareness. It comprised statements regarding behavioral indicators about gender mainstreaming, 

gender and sexuality, child protection, inclusive education, gender equality, and gender responsiveness. This 

utilized a Likert scale with 4 - Highly Aware, 3 - Aware, 2 - Slightly Aware, and 1 - Not Aware. For Part III, 

Assessment of Implementation of GRBE in Public Elementary Schools in terms of curriculum, instruction, 

assessment, planning and field operation. The Likert scale was 4 - Highly Evident, 3 - Evident, 2 - Slightly 

Evident, and 1 - Not Evident.  

The researcher followed specific procedures in gathering the data for this study. First, the researcher 

developed an adapted questionnaire as an instrument to determine the level of stakeholders' gender awareness 

and an adapted questionnaire for the assessment of the implementation of the Gender-Responsive Basic 

Education Policy.  

The researcher prepared a letter for the Schools Division Superintendent asking permission to conduct 

the study. For modification, the adviser checked and signed the letter. Once the endorsement letter is signed, 

the researcher will personally hand over the letter to the school heads of the various public elementary schools 

in Sto. Angel District to request permission in the distribution of questionnaires to the respondents. Printed 

survey questionnaires were used in the study.  

The administration of the questionnaires depends on the availability of the respondents. The researcher 

monitored the accomplishment of the survey questionnaires. Once completed, the researcher collected, 

tabulated, and analyzed the data. The data was forwarded to the statistician for more accurate results and 

analysis.  

The survey results were the basis of the design of the target proposed program. The researcher crafted 

a Gender Responsive Basic Education Program based on the analysis of the data gathered. The researcher 

submitted the crafted program to the adviser for revision and checking of the program. The researcher sought 

experts for the validation of the proposed program. It was validated based on its language, visuals/images, 

gender sensitivity, inclusivity, and participation. The program was modified and revised afterward based on 

the validators' comments, suggestions, and inputs. 

The improved crafted Gender-Responsive Basic Education Program was distributed and pilot-tested in 

one of the district's schools. After the program's rollout, feedback and comments from the monitoring and 
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evaluation were reviewed with the adviser for an enhanced program version. 

 In the process of the data being obtained through the questionnaires, the researcher utilized frequency 

and percentage distribution in describing respondents' demographic profiles. The mean and the standard 

deviation were used to determine the respondents' perceptions of gender awareness being described as gender 

mainstreaming, gender and sexuality, child protection, inclusive education, gender equality, and gender-

responsive; and perception of the implementation of the Gender Responsive Basic Education Policy as 

observed in curriculum, instruction, assessment, and field operation.  

 

III. Results and Discussion 

Table 1. Stakeholders’ Perception of Gender Awareness as to Gender Mainstreaming 

 

Indicators Mean SD VI 

1. provides all teaching and non-teaching personnel with an orientation on gender mainstreaming 3.29 0.74 A 

2. provides the school stakeholders, parents and barangay officials orientation on gender 

mainstreaming 
3.28 0.77 A 

3. provides more attention to sexual identity differences in school. 3.38 0.72 A 

4. gives importance to awareness and exchanging best practices for preventing gender stereotypes  3.30 0.75 A 

Overall 3.31 0.63 A 

Legend: Verbal Interpretation(VI) / Scale: 1—1.49 – Not Aware at All (NAA) 1.50—2.49 – Slightly Aware (SA)  2.5—3.49– Aware (A)  3.50—4 – Highly Aware (HA) 

 

It is shown that the highest mean value is 3.38 with a standard deviation of 0.77 under indicator 2, 

which states that teachers are aware that the school provides more attention to sexual identity differences. The 

lowest computed mean is 3.28 and is interpreted as “aware” in the indicator where the school, stakeholders, 

parents and barangay officials' orientation on gender mainstreaming. As to gender mainstreaming, it can be 

revealed that respondents are aware with a computed mean value of 3.31 and a standard deviation of 0.63.  

 It can be shown in the result that the district is aware based on gender mainstreaming. This indicates 

that the respondents know about the topic because it is part of Gender and Development which is 

implemented in all government agencies, such as schools and local governments. In the Division of San 

Pablo, there has already been an orientation about Gender and Development among the school coordinators of 

each school. Only one personnel received direct orientation from the Division Coordinator per school, and 

only some of the population of Deped San Pablo. On the other hand, the respondents' knowledge needs to 

have a deeper understanding of matters related to gender. 
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Table 2. Stakeholders’ Perception of Gender Awareness as to Gender and Sexuality 

 

Indicators Mean SD VI 

1. appreciates personnel and pupils expressing themselves as male, female, gay, lesbian, or other. 3.57 0.60 HA 

2. allows all pupils, regardless of gender or sexual orientation to participate in activities. 3.56 0.60 HA 

3. recognizes pupils for their performance and achievements Regardless of gender. 3.52 0.64 HA 

4. allows the personnel and pupils to identify themselves as male, female, gay, lesbian, and the like. 3.53 0.59 HA 

5. allows school personnel and pupils to carry out their duties and responsibilities (females can do 

male work, and males can do female work) 
3.44 0.65 A 

Overall 3.52 0.50 HA 

Legend: Verbal Interpretation(VI)/ Scale: 1—1.49 – Not Aware at All (NAA) 1.50—2.49 – Slightly Aware (SA)  2.5—3.49– Aware (A)  3.50—4 – Highly Aware (HA) 

 

The overall mean value of respondents’ awareness of gender and sexuality is 3.52, and a standard 

deviation of 0.50 and interpreted as “highly aware.” The highest mean score is 3.57, wherein the school 

appreciates personnel and pupils expressing themselves as male or female, gay, lesbian, or other. The lowest 

mean score is 3.44, where the school allows personnel and pupils to carry out their duties and responsibilities 

(females can do male works, and males can do female work).  

 The high level of awareness about gender and sexuality proves that the district and its community 

have extensive knowledge in recognizing gender differences. Acknowledging students and school personnel, 

regardless of gender and sexual orientation, is significant in offering them high confidence and showing their 

true abilities in different fields and school activities. The issue of gender and sexuality is a big part of the 

community. The high awareness about this can be interpreted that issues related to gender and sexuality 

become part of the lessons, and there is integration in learning.  

 

Table 3. Stakeholders’ Perception of Gender Awareness as to Child Protection 

 

Indicators Mean SD VI 

1. implements the DepEd Child Protection Policy 3.67 0.57 HA 

2. is safe from bullying, discrimination, abuse, and violence for every child’s protection. 3.56 0.65 HA 

3. conducts appropriate training and activities for school personnel and pupils on child protection rules 

and practices. 
3.45 0.70 A 

4. documents and reports any incidents of bullying, discrimination, abuse, and violence that happened. 3.53 0.63 HA 

5. administrator, teaching, and non-teaching personnel practice positive and non-violent discipline as 

required under the circumstances and no corporal punishment. 
3.40 0.75 A 

6. has a child protection committee and a system for identifying students suffering from significant harm 

based on physical, emotional, mental or behavioral signs. 
3.49 0.68 A 

Overall 3.52 0.56 HA 

Legend: Verbal Interpretation(VI)/ Scale: 1—1.49 – Not Aware at All (NAA) 1.50—2.49 – Slightly Aware (SA)  2.5—3.49– Aware (A)  3.50—4 – Highly Aware (HA) 
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As shown in the table, the overall mean value of respondents’ awareness of child protection is 3.52 

with a standard deviation of 0.56 and interpreted as “highly aware.” The highest mean value is 3.67 with a 

standard deviation of 0.57 where the school implements DepEd Child Protection Policy. On the other hand, 

the lowest mean score value of 3.40 can be seen in indicator 5, where administrator, teaching, and non-

teaching personnel practice positive and non-violent discipline as required under the circumstances, and no 

corporal punishment and is interpreted as “aware.”  

 The high awareness about child protection can be implied from the DepEd Order No. 40 s.2012, 

entitled DepEd Child Protection Policy from the national office about the policy and guidelines on protecting 

children in school from abuse, violence, exploitation, discrimination, and bullying. All DepEd San Pablo 

schools implement strict compliance with the Deped Order. It is stated in Section 10 of the Deped order that 

all public and private elementary and secondary schools shall establish a Child Protection Committee (CPC), 

which will oversee any matter related to the safety and protection of learners. Cases involving child safety and 

child abuse are promptly reported by principals to the division office so that adequate action can be taken. 

 

Table 4.  Stakeholders’ Perception on Gender Awareness as to Inclusive Education 

 

Indicators Mean SD VI 

1. caters to pupils with learning special needs. 3.49 0.66 A 

2. applies heterogeneous classification of pupils in sectioning. 3.38 0.78 A 

3. allows all the pupils to participate and perform class activities inside the classroom. 3.59 0.62 HA 

Overall 3.49 0.60 A 

Legend: Verbal Interpretation(VI)/ Scale: 1—1.49 – Not Aware at All (NAA) 1.50—2.49 – Slightly Aware (SA)  2.5—3.49– Aware (A)  3.50—4 – Highly Aware (HA) 

  

It can be gleaned from the table the highest computed mean value of 3.59 and a standard deviation of 

0.62 is in indicator 3. This shows that the respondents are highly aware that the school allows all the pupils to 

participate and perform class activities inside the classroom. The lowest computed mean value of 3.38 is in 

indicator 2 where the school applies heterogeneous classification of pupils in sectioning. With an overall 

mean of 3.49 and a standard deviation of 0.60, the respondents’ are aware of the schools’ implementation of 

inclusive education.  

 The result means that the respondents are aware of inclusive education. Their awareness and 

understanding about inclusive education have a separate school for special needs children. Since the Division 

of San Pablo has the established school of Paaralang Pag-ibig at Pag-asa, the respondents may know that 

learners with special needs are intended to enroll and learn in this school. The indicator that "allows all the 

pupils to participate and perform class activities inside the classroom" is highly aware. This can be interpreted 

that all learners are allowed and given chances to participate and perform in class regardless of their gender 
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and special needs, which is reflected in the checklist answered during class observation.  

 

Table 5. Stakeholders’ Perception on Gender Awareness as to Gender and Equality 

 

Indicators Mean SD VI 

1. feel secure in carrying out their duties and responsibilities in the workplace without fear of 

discrimination. 
3.49 0.68 A 

2. have equal opportunity to express themselves during meetings and other school activities. 3.49 0.65 A 

3. receive equal opportunities and employee appreciation. 3.43 0.73 A 

4. are given equal learning opportunities in class, and no boys or girls are given prioritized. 3.51 0.68 HA 

5. are given equal opportunities in class to join school-related academic and non-academic activities. 3.51 0.65 HA 

Overall 3.49 0.60 A 

Legend: Verbal Interpretation(VI)/ Scale: 1—1.49 – Not Aware at All (NAA) 1.50—2.49 – Slightly Aware (SA)  2.5—3.49– Aware (A)  3.50—4 – Highly Aware (HA) 

 

The highest mean value of 3.51 can be seen in indicators 9 and 10, where the school’s teaching and 

non-teaching personnel/learners are given equal learning opportunities in class, and no boys or girls are given 

prioritized and equal opportunities in the class joining school-related academic and non-academic activities. 

The respondents are generally aware of the school’s gender and equality situation.  

 As to the highest level of awareness, it simply implies that the teaching and non-teaching personnel 

and learners should have been given preference and prioritization when it comes to learning activities and 

school projects. Both genders are treated equally and allowed to participate and become part of the success of 

the learning process for learners and the success of school programs and projects. Regardless of gender, 

stakeholders feel comfortable performing their undertakings without being subjected to discrimination. This 

practice elevates fairness, justice, and inclusivity, supporting an environment where everyone is valued. 

 

Table 6. Stakeholders’ Perception on Gender Awareness as to Gender Responsiveness 

 

Indicators Mean SD VI 

1. includes specific action to attempt to reduce gender inequalities within communities. 3.30 0.75 A 

2. addresses gender-based barriers, respects gender differences, and enables gender-sensitive structures, 

systems, and methodologies. 
3.41 0.72 A 

3. considers the distinct needs of males and females in valuing their perspectives, respecting their 

experiences, understanding developmental differences between girls and boys, women and men and 

ultimately empowering girls and women. 

3.40 0.74 A 

4. Policies are taken to reduce the harmful effects of gender norms, roles, and relationships, including 

gender inequality. 
3.41 0.69 A 

Overall 3.38 0.64 A 

Legend: Verbal Interpretation(VI)/ Scale: 1—1.49 – Not Aware at All (NAA) 1.50—2.49 – Slightly Aware (SA)  2.5—3.49– Aware (A)  3.50—4 – Highly Aware (HA) 
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Based on the results, respondents are aware of the school’s gender responsiveness. It can be gleaned 

that the highest mean score is indicators 2 and 4, which state that “school addresses gender-based barriers, 

respects gender differences and enables gender-sensitive structures, systems, and methodologies, and policies 

are taken action to reduce the harmful effects of gender norms, roles, and relationships, including gender 

inequality. The mean value of these indicators is 3.41, and the standard deviation is 0.72 and 0.69, 

respectively, which are interpreted as “aware.”  

The overall interpretation of the results in gender responsiveness indicates that stakeholders are 

aware of the idea, which merely means that the respondents have some knowledge and understanding of 

gender-related issues. In terms of gender responsiveness, it was reflected in the result that the stakeholders are 

aware of. Based on indicator 4, it was shown that policies are being implemented in the district to prevent 

gender inequality. Indicators that indicate that the school meets gender-related needs are not given much 

attention. 

 

Table 7. Assessment of Gender Responsive Basic Education Policy as to Curriculum 

 

Indicators Mean SD VI 

1. Gender equality, human rights, sexuality and reproductive health education, peace education, environmental 

studies, and child protection are all part of the school curriculum. 
3.48 0.62 I 

2. Teachers develop contextualized lesson plans, instructional materials, and assessment strategies that integrate 

gender equality, human rights, sexuality, reproductive health education, peace education, environmental 

studies, and child protection. 

3.45 0.62 I 

3. Teachers and staff are oriented on gender sensitivity standards in instructional delivery, training, and curricular, 

co-curricular, and extra-curricular programs for learners and teachers. 
3.36 0.73 I 

4. In their participation in various trainings, curricular, co-curricular, and extra-curricular programs, the learner’s  

5. express awareness and appreciation of the gender-sensitive mechanisms employed by the teachers and staff. 

3.34 0.67 I 

6. The school developed, adapted, or adopted a monitoring and evaluation (M&E) tool which ensures that gender 

sensitivity is integrated into the instructional delivery of various learning areas, training, curricular, co-

curricular, and extra-curricular programs. 

3.39 0.68 I 

7. The school observes celebrations related to GAD, such as but not limited to Women’s Month (March), Lesbian, 

Gay, Bisexual, and Transgender (LGBT) Pride Month (June), Breastfeeding Month (August), Peace Education 

Month (September), Children’s Month (November), 18-Day Campaign to End VAW (November 25 to 

December 12), and Human Rights Month (December) 

3.39 0.72 I 

Overall 3.40 0.56 I 

Legend: Verbal Interpretation/Scale: 1—1.49 – Not Implemented (NI) 1.50—2.49 – Less Implemented (LI) 2.5—3.49–Implemented (I) 3.50- 4 –Highly Implemented (HI) 
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The table revealed the respondents’ perception of implementing gender-responsive education in 

terms of curriculum. As presented, the highest mean value of 3.48 and standard deviation of 0.62 is perceived 

that gender equality, human rights, sexuality and reproductive health education, peace education, 

environmental studies, and child protection are all part of the school curriculum. This is verbally interpreted 

as “implemented.” Moreover, the lowest mean value of 3.34 with a standard deviation of 0.67 is in indicator 

4. The overall mean value of 3.40 and standard deviation of 0.56 revealed that respondents perceived gender-

responsive education is implemented in terms of curriculum.  

 As for the curriculum, public elementary schools follow a centralized pattern and curricula. Everyone 

in teaching will use the provided curriculum from the national office. Moreover, when the set is in the 

teaching field, the teachers and other personnel in the division and school contextualize and localize the 

curriculum content based on their needs and resources. Based on the results shown in the table, it indicates 

that the curriculum embodied these gender-related topics. It tells that GRBE is being implemented. However, 

complete and in-depth planning of the best part to be used still requires much discussion. It is also vital that 

the curriculum integrates treating every learner regardless of gender, fostering and protecting the rights of 

everyone, and providing accurate information on sex education, peace education, and mental health. With 

this, it can create a holistic learning environment for learners that responds to the needs of every individual, 

not just in academic aspects but also beyond various gender issues. 

 

Table 8. Assessment of Gender Responsive Basic Education Policy as to Instruction 

 

Indicators Mean SD VI 

1. formulates local guidelines for implementing gender-responsive innovative teaching and 

learning approaches and assessment models aligned with curriculum standards. 
3.39 0.69 I 

2. has gender-responsive teaching and learning approaches and assessment models duly 

documented and are in accordance with DepEd enabling policies and local guidelines. 
3.32 0.71 I 

3. implements gender-responsive learning models and strategies. 3.32 0.70 I 

4. modifies Instructional Design Framework, including the GAD core messages and key 

concepts as permanent elements of the instructional design in all printed learning resources.  
3.20 0.75 I 

5. has contextualized, localized, and indigenized learning resources (learning plan, worksheets, 

activities, processes and mechanisms) integrating GAD core messages and key concepts. 
3.27 0.73 I 

6. is properly oriented and trained in gender-responsiveness, sexuality, reproductive health 

education, human rights, and peace education. 
3.31 0.74 I 

Overall 3.30 0.63 I 

Legend: Verbal Interpretation/Scale: 1—1.49 – Not Implemented (NI) 1.50—2.49 – Less Implemented (LI) 2.5—3.49–Implemented (I) 3.50- 4 –Highly Implemented (HI) 
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Based on the results, indicator 1 has the highest computed mean with a standard deviation of 0.69. 

According to this, implementation of instruction shows that formulates local guidelines for implementing 

gender-responsive innovative teaching and learning approaches and assessment models aligned with 

curriculum standards. On the other hand, indicator 4 has the lowest computed mean value of 3.20 and a 

standard deviation of 0.75. This indicator is interpreted as “implemented.” The table shows that in terms of 

gender responsiveness to instruction, the school implemented it with an overall mean value of 3.30 and a 

standard deviation of 0.63.  

 In the context of teaching, the stakeholders' responses have a low level of implementation. Although 

gender responsiveness has been implemented within the school and classroom, a large part of the totality of 

teaching is still not very profitable for being gender-responsive. This result declares that the total instruction 

used in public elementary schools is in line with that provided by the Department of Education. GRBE can be 

implemented as instruction, but the more detailed application of gender responsiveness and gender and 

development lacks in-depth training. Incorporating gender elements and other gender-related issues have not 

been discussed much. Gender issues are still perhaps not fully understood by students at the elementary level. 

It can also be shown in the result that the teaching-learning process is aligned with the curriculum standards 

where localized guidelines on gender-responsive are implemented.  

 

Table 9. Assessment of Gender Responsive Basic Education Policy as to Assessment 

 

Indicators Mean SD VI 

1. uses tables of specification that include GAD key concepts. 3.21 0.66 I 

2. uses gender-fair language in tables of specification 3.23 0.71 I 

3. focuses on developing test items that are GRBE-compliant in terms of content and 

procedures. 
3.22 0.70 I 

4. creates instruments with gender-role representation or gender-role content. 3.26 0.67 I 

5. assesses pupils’ achievements based on equal treatment and evaluation outcomes, not gender 

expectations. 
3.32 0.70 I 

6. conducts regular reviews to determine the gender responsiveness and cultural sensitivity of 

various forms of formative and summative assessments and their corresponding rubrics.  
3.29 0.66 I 

Overall 3.25 0.58 I 

Legend: Verbal Interpretation/Scale: 1—1.49 – Not Implemented (NI) 1.50—2.49 – Less Implemented (LI) 2.5—3.49–Implemented (I) 3.50- 4 –Highly Implemented (HI) 
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With the highest computed mean of 3.32 and standard deviation of 0.70, respondents perceived that 

teachers implemented assessment of pupils’ achievements based on the outcomes of equal treatment and 

evaluation, not on gender expectations. While indicator 1 has the lowest computed mean value of 3.21 and 

standard deviation of 0.66, the respondents perceived implementation of assessment where teachers use tables 

of specification that include GAD key concepts. Overall, the respondents perceived assessment as 

“implemented” regarding gender responsiveness with a grand mean of 3.25 and a standard deviation of 0.58.  

In the assessment conducted in the classroom, it is evident that GRBE is implemented. Similar to the 

curriculum and instruction, the materials to be used are aligned with the guidelines of the national office of 

the Department of Education. This is expected to be the standard basis used in all schools. However, crafting 

materials used for assessment and evaluation, such as quizzes, summative tests, and quarterly tests, teacher-

made tests, were utilized. The items to be placed in the assessment are based on the level and ability of the 

student and the teaching-learning process conducted. The teacher will adjust and create assessment materials 

that are suited according to the level of the students.  

 

Table 10. Assessment of Gender Responsive Basic Education Policy as to Field Operation 

 

Indicators Mean SD VI 

1. has initiated capacity-building activities aimed at aligning health development, school sports 

development, and youth formation with Gender Responsive Basic Education policies and 

guidelines.  

3.29 0.67 I 

2. adapts/adopts and disseminates information, education and communication (IEC) materials on 

issues for learners who need extra help.  
3.28 0.70 I 

3. makes use social media platforms to ensure effective communication and advocacy campaigns 

on GAD. 
3.23 0.70 I 

4. takes the lead in raising public awareness of the DepEd’s Gender-Responsive Basic Education 

Policy and other initiatives. 
3.27 0.68 I 

5. has designated areas for the VAWC Desk, breastfeeding stations, child minding stations, child 

protection desks, and other activities.  
3.19 0.80 I 

Overall 3.27 0.61 I 

Legend: Verbal Interpretation/Scale: 1—1.49 – Not Implemented (NI) 1.50—2.49 – Less Implemented (LI) 2.5—3.49–Implemented (I) 3.50- 4 –Highly Implemented (HI) 

 

Indicator 1 has the highest computed mean value of 3.29 and a standard deviation of 0.67. This states 

that “in coordination with the community, the school has initiated capacity-building activities aimed at 

aligning health development, school sports development, and youth formation with Gender-Responsive Basic 
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Education policies and guidelines.” This indicator is interpreted as implemented. The lowest mean value of 

3.19 and a standard deviation of 0.80 is indicator 5 which states that “in coordination with the community, the 

school has designated areas for the VAWC Desk, breastfeeding stations, child minding stations, child 

protection desks, and other similar activities. Overall, the respondents perceived gender responsiveness 

regarding field operations and are interpreted as “implemented,” with an overall mean value of 3.27 and a 

standard deviation of 0.61. 

The results may be implied that when it comes to field operation, the activities in public elementary 

schools are initiated and aligned with the guidelines of Deped Order 32, s.2017, the Gender Responsive Basic 

Education Policy, since it was reiterated to be fully implemented in all schools. Nevertheless, the 

implementation may still be in the first phase of progress. As observed, all schools in the district have no 

specific designated area for VAWC desks, Breastfeeding stations and the like. Moreover, their awareness of 

the activities related to field operations is aware. The first indicator indicates that the whole school can 

perform gender-responsive activities in health development, sports development, and youth formation. Based 

on the indicators presented, GRBE as to field operation is implemented, but its undertaking is still not 

significantly established. Only a few schools in the district have these facilities, which others think also have a 

large part in implementing the gender-responsive basic education policy. 
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