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Abstract

This research explores the motivation levels of senior high school students in Physical Education (PE) within a
private school setting in the Philippines, guided by Self-Determination Theory (SDT). The study aims to assess
students' intrinsic motivation, extrinsic, and perceptions of academic goals related to PE, as well as analyze how
demographic variables such as age, sex, and year level influence motivation. Data collected through structured
questionnaires reveal that students generally exhibit moderate to high motivation, with factors such as interest,
relevance, effort, and meaningfulness rated positively. Results indicate that age and year level significantly
affect motivation, with older students showing varying motivational patterns, while sex does not have a
significant impact. The study utilized the Self-Determination Theory (SDT) developed by Edward L. Deci and
Richard M. Ryan in 1985. The study also identifies a low perceived connection between PE and future career
opportunities, suggesting a need for curriculum enhancements. Recommendations include integrating career-
oriented activities, fostering supportive and autonomy-affirming classroom environments, and tailoring activities
to developmental stages. The findings emphasize that addressing motivational factors is vital for sustaining
student engagement, promoting lifelong physical activity, and improving overall learning outcomes in PE.

Keywords: motivation; academic goals; developmental stage; supported learning environment

Introduction

The level of student motivation in Physical Education (PE) remains a pressing concern in educational
settings, particularly in secondary and senior high school levels the degree of student motivation in physical
education (PE). Although the goal of physical education is to foster discipline, teamwork, and physical well-
being, student participation in the course frequently varies. Participation and overall learning outcomes are
impacted by the lack of enthusiasm displayed by many students (Ntoumanis et al., as well as Standage and
Ryan (2012). Although physical education is acknowledged to play a significant role in promoting healthy
lifestyles, student motivation for the subject varies, suggesting that there is still a problem with the
educational system (Deci & Ryan, 2000).

The issue of student motivation in physical education is also well-known on a global scale.
According to the Self-Determination Theory (SDT), students' perceptions of autonomy, competence, and
relatedness have been connected to their motivation levels in physical education in a number of countries
(Deci & Ryan, 1985; Hagger & Chatzisarantis, 2007). An Australian study, for example, discovered that
teacher support and the learning environment had a greater impact on students’ motivation in physical
education than the actual activity (Zhang et al, 2016). Similar to this, adolescents' lack of motivation in
physical education in the UK was found to be a deterrent to their engagement in physical activity,
underscoring the importance of positive school experiences in motivating students to engage in physical
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activity throughout their lives (Fairclough & Stratton, 2005).

The issue still exists in the Philippine context. Lack of career-oriented knowledge of the subject,
academic demands, and inadequate facilities frequently overshadow motivation in physical education.
Filipino students frequently perceive physical education as a non-essential subject, which results in passive
participation, according to Panganiban and Navarro (2022). Similarly, Salinas and Ramos (2021) highlighted
that although physical education is included in the K-12 curriculum, it is not always given the same amount
of attention, which leads to low student engagement and poor learning outcomes.

These results imply that in order to better meet the motivational needs of students, physical education
instruction in the Philippines needs to be reevaluated. Few studies have specifically examined the
motivational levels of students enrolled in the Physical Education strand at the local level, especially among
senior high school students. There is still a lack of knowledge regarding the particular motivational patterns
found in physical education despite earlier research, like that of Dizon (2019), examining general academic
motivation in the humanities and STEM strands. This study looks at how age, sex, and year level relate to
students' motivation in physical education in an effort to close that gap. As the nation continues to support
holistic education through the K-12 curriculum, there is a pressing need for this research to help educators
create strategies that can improve student participation and attitude toward physical education. As the
importance of academic and non-academic growth increases, it is crucial to make sure that students are not
only physically active but also mentally engaged during physical education classes.

Statement of the Problem

The purpose of this study is to describe the level of motivation in. Specifically, this study sought to
answer the following questions:

1. Describe the profile of respondents in terms of:
1.1 Age
1.2 Year Level
1.3 Sex
2. Determine the level of motivation in terms of:
2.1: Intrinsic Motivation
2.2: Extrinsic Motivation
2.3: Academic Goals
3. To determine if there is a significant difference in the level of motivation based on the respondents'
profile characteristics.
4. To propose interventions based on the findings of the study.

Theoretical/ Conceptual Framework

This study is based on the Self-Determination Theory (SDT) developed by Edward L. Deci and
Richard M. Ryan in 1985, which | find very helpful for understanding what really drives students to stay
motivated, especially in school subjects like Physical Education. SDT explains that people are more likely to
be genuinely interested and motivated when three basic needs are met: feeling they have control over their
actions (autonomy), believing they are capable of succeeding (competence), and having meaningful
connections with others (relatedness).
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An autonomy means having the freedom to make choices—Iike deciding how to approach a task—
which makes learning feel more personal and meaningful. Competence is about feeling confident that you can
do well, even when challenges come up. Relatedness is the sense of belonging—feeling supported by teachers
and classmates. When these three needs are fulfilled, students usually participate more actively and enjoy
their learning experience, which helps them stick with their goals. In the context of this study about
motivation in Physical Education among senior high school students, SDT helps to understand that motivation
isn’t just about getting good grades or rewards. Instead, it’s deeply connected to how students experience the
class environment and their relationships in it. For example, when students feel they have a say in activities,
receive positive feedback, and share good connections with peers and teachers, they are more likely to be
engaged and motivated.

With this in mind, the study aims to explore how intrinsic motivation (doing something because it’s
enjoyable), extrinsic motivation (doing something for external rewards), and academic goals vary based on
age, sex, and year level. | believe that when schools focus on creating supportive environments that satisfy
students’ needs for autonomy, competence, and relatedness, motivation in Physical Education will improve.
This not only helps students perform better academically but also encourages them to value physical activity,
which is important for their health and well-being.

Method

Based on the data presented in the table, the data-gathering procedure in this study follows a
structured and systematic approach to assess student motivation among senior high school students in a
private school. The study employs a quantitative research type, utilizing a descriptive-comparative approach.
This method enables the researcher to measure and compare motivation levels among different groups of
students using numerical data. The research respondents include 70 senior high school students, who are
selected through purposive sampling, a method ensuring that only participants meeting specific criteria are
included. This selection process ensures that the collected data is relevant to the study's objectives. The study
is conducted in a private school setting, providing a structured academic environment that is suitable for
assessing student motivation.

To collect data, the study utilizes an adapted Likert scale questionnaire, which is a validated and
widely used instrument for measuring motivation levels. The questionnaire is modified to fit the senior high
school context, ensuring its reliability and relevance. Data analysis is performed using mean, T-test, and
ANOVA. The mean helps determine the average motivation level of students, while the T-test compares
motivation levels between two groups. ANOVA is used to analyse differences among multiple groups,
identifying patterns and variations in student motivation. These statistical tools allow for an in-depth
understanding of student motivation, providing insights that can help educators develop effective teaching
strategies to enhance student engagement and learning outcomes.

Results and Discussion
This chapter presents and explains the results of the study. It focuses on three main parts: the

students’ demographic profile, their level of motivation in Physical Education, and whether there are
differences in motivation depending on age, sex, or year level.
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Category Frequency Percent (%)
Age
16 16 225
17 32 45.1
18 17 23.9
19 1 1.4
20 1 1.4
21 1 1.4
23 2 2.8
Total 70 100.0
Sex
Female 58 87.7
Male 12 18.3
Total 70 100.0
Year Level
Grade 11 30 32.4
Grade 12 18 25.4
Grade 11 (other) 14 19.7
Grade 12 (other) 8 11.3
Total 100 100.0

1909

The table highlights the demographic characteristics of the respondents, categorized by age, sex,
and year level. The majority of respondents are 17 years old, representing forty-five point one percent,
followed by 18 years old at twenty-three point nine percent, and 16 years old at twenty-two point five percent.
The remaining age groups (19 to 23 years old) account for only a small proportion of the sample. The sex
distribution is uneven, with a large majority of respondents being female at eighty-seven point seven percent,
while males comprise only eighteen point three percent of the total. Regarding year level, most respondents
are from Grade 11, representing thirty-two point four percent, followed by Grade 12 at twenty-five point four
percent. Additional respondents are categorized under Grade 11 (other) at nineteen point seven percent and
Grade 12 (other) at eleven point three percent. This demographic profile indicates that the respondents are
predominantly female senior high school students, mostly aged 16 to 18 years old, representing the typical

adolescent population for the academic levels surveyed.

Table 2. Level of Motivation in Physical Education

Technical Coaching Skills sD Mean Interpretation
Relevance 74 4.28 High
Interest .67 451 High
Meaningfulness .92 4.08 Moderate
Effort .83 4.13 High
Career Benefit .92 3.68 Moderate
Overall Mean .87 4.06 Moderate
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Presented in Table 2 are the descriptive statistics for the level of motivation of the respondents in
Physical Education, measured across five factors: relevance, interest, meaningfulness, effort, and career
benefit, as well as the overall mean motivation score.

The overall motivation has a standard deviation of 0.87 and a mean of 4.06, which is interpreted as
Moderate. This indicates that, on average, students demonstrate a moderate level of motivation towards
Physical Education, with some variation in how strongly different motivational factors are experienced.
Among the factors, interest received the highest mean score of 4.51 (SD = 0.67), interpreted as High,
suggesting that most students genuinely enjoy and find Physical Education engaging. Relevance and effort
also received high mean scores of 4.28 (SD = 0.74) and 4.13 (SD = 0.83), respectively, indicating that
students perceive Physical Education as important and are willing to invest effort in the subject.
Meaningfulness scored moderately with a mean of 4.08 (SD = 0.92), implying that while students recognize
the value of Physical Education, the depth of its personal significance may be less pronounced. Career benefit
had the lowest mean score of 3.68 (SD = 0.92), also interpreted as Moderate, which suggests limited
awareness among students about how Physical Education connects to future career opportunities.

These results highlight areas where motivation is strong, particularly in interest and perceived
relevance, while also identifying aspects such as career connections where motivation could be further
developed. This moderate overall motivation suggests that there is room for enhancing students’ engagement
and understanding of the broader benefits of Physical Education. The result of this study shows that
Relevance received a high mean score of 4.28, indicating that students perceive Physical Education as an
important and applicable part of their education. This suggests that students recognize the value of PE in their
overall learning experience. According to Deci and Ryan (1985), Self-Determination Theory highlights the
psychological need for competence, which is fulfilled when students find activities meaningful and relevant to
their lives. Similarly, Eccles and Wigfield (2002) emphasize that students’ motivation and persistence are
strongly influenced by the perceived relevance of school subjects. When students see the usefulness of
content, their engagement increases, supporting the high relevance rating in this study.

Interest recorded the highest mean score of 4.51, classified as high, reflecting that students generally
enjoy and find Physical Education engaging. This suggests that students are intrinsically motivated and
actively participate in PE activities. Hidi and Renninger (2006) explain that interest drives sustained
engagement and deeper learning. When students are interested, they are more likely to participate actively and
persist despite challenges. This finding highlights the importance of interest in fostering ongoing enthusiasm
and promoting lifelong physical activity.

Meaningfulness had a moderate mean score of 4.08, indicating that while students recognize some
personal value in Physical Education, their sense of autonomy and personal connection may be limited. Reeve
(2006) stresses that autonomy is essential for meaningful engagement; students who feel control and
involvement in their learning tend to develop stronger intrinsic motivation. The moderate rating suggests that
students may not feel fully empowered or personally connected to PE goals, indicating a potential area for
instructional improvement.

Effort was rated high with a mean of 4.13, showing that students generally invest considerable effort
in Physical Education activities. This aligns with Self-Determination Theory (Ryan & Deci, 2017), which
links effort to feelings of competence and relatedness. High effort levels reflect that students are motivated
not only by enjoyment but also by a desire for achievement and mastery, which are crucial for their physical
development and health.
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Career Benefit received the lowest mean score of 3.68, categorized as moderate motivation,
suggesting that students have limited awareness of how Physical Education relates to future career
opportunities. Bauman et al. (2012) found that many students lack knowledge about career pathways related
to physical activity, such as sports science, coaching, or therapy, which can negatively affect extrinsic
motivation. Increasing students’ awareness of these career options could enhance motivation by linking PE
participation to tangible long-term goals, fostering both intrinsic and extrinsic motivation.

Table 3. The Significant Difference in the Level of Motivation in Physical Education Based on Demographic
Profile

Technical Coaching Skills of Sports Coaches

Demographic Decision @
. F-value P-value 0.05 Alpha Interpretation
Profile
Level
Reject null There is a significant
Age 2263 1.39 hypothesis difference.
Sex 276 0.108 Reject nu_II There isa significant
hypothesis difference.
Year Level 0.82 1.20 Reject nu_II There is a significant
hypothesis difference.

Presented in Table 3 are the results of the differences in motivation in Physical Education based on the
respondents’ demographic profiles: age, sex, and year level. Analysis of Variance (ANOVA) was used to
determine whether motivation levels differ significantly across age groups and year levels, while an
independent t-test was applied to assess differences between sexes.

The analysis shows that the F-value for age is 22.63 with a p-value of 1.39e-16, which is far below
the significance level of 0.05. This leads to the rejection of the null hypothesis, indicating that there is a
statistically significant difference in motivation based on age. This suggests that students’ motivation in
Physical Education varies across different age groups.

For sex, the F-value is 2.76 and the p-value is 0.108, which is greater than 0.05. Therefore, the null
hypothesis is accepted, indicating no significant difference in motivation between male and female students.
This suggests that motivation levels are relatively similar regardless of sex. Regarding year level, the F-value
is 0.828 with a p-value of 1.20e-23, which is much lower than 0.05, leading to the rejection of the null
hypothesis. This indicates a significant difference in motivation across different year levels, implying that
students at various stages of senior high school differ in their motivation toward Physical Education.

The result of this study, showing significant differences in motivation based on age, is supported by
Kramers et al. (2020), who argued that while age itself may not directly determine coaching skills, the
experiences and learning accumulated over time can influence motivation and performance. Their
longitudinal research found that with continued practice and engagement, individuals tend to develop greater
competence and motivation regardless of their chronological age, as experience fosters confidence and skill
mastery. Uziim (2018) also supports this view, highlighting that age alone does not limit one’s ability to
acquire and apply technical and motivational skills effectively. Instead, the quality of coaching education,
practice opportunities, and reflective learning play a more decisive role in motivating coaches and athletes
alike.
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Regarding sex, the study’s finding that motivation levels do not significantly differ between males
and females aligns with Sgrensen et al. (2022), who found that coaching skills and motivation in soccer were
relatively consistent across genders. They emphasize that effective coaching is more about individual
competency and less about gender-based differences, suggesting that both male and female coaches can
equally motivate athletes when provided with proper training and resources. Similarly, Pantano (2017) found
no significant motivational disparities between male and female high school coaches, reinforcing the idea that
motivation in physical education contexts is influenced more by coaching strategies and personal attributes
rather than by sex. These findings point to the importance of equal opportunities and support for all genders in
sports and physical education.

In terms of year level, the study’s significant results resonate with Anthi et al. (2024), who underscore
the importance of accumulated experience and formal education in shaping motivation and coaching
effectiveness. Their research suggests that coaches or students in higher year levels benefit from greater
exposure to advanced methodologies, more refined skills, and increased confidence, which in turn enhances
their motivation to perform and engage. Campbell and Mogashana (2024) further elaborate on this by
demonstrating that coaches with higher qualifications or longer tenure tend to foster better motivation in
athletes because of their broader knowledge base, pedagogical skills, and familiarity with athlete development
processes. This accumulated expertise contributes to a richer motivational environment in Physical Education
settings.

Together, these studies highlight a nuanced understanding of how demographic factors influence
motivation. While age and sex may not independently cause differences in motivation levels, the experience
and exposure associated with year level play a critical role in fostering intrinsic and extrinsic motivation
among students and coaches in Physical Education.

Conclusion

Based on the results of the study, students exhibit a moderate to high degree of motivation in
physical education it can be concluded. Many of them find the subject engaging and pertinent and they are
prepared to work hard in class. This implies that students generally have a positive experience with physical
education. Nonetheless out of all the motivational factors the career benefit component scored the lowest
which might suggest that students do not strongly connect the subject to potential career paths. The results
also demonstrated that year level and age have a significant impact on motivation. Students motivation tends
to change as they get older and move through the grade levels. These shifts may result from shifting maturity
levels varying academic demands or a gradual interest in physical education. Sex on the other hand was not
indicated to be a significant factor indicating that male and female students typically exhibit comparable
levels of motivation for the subject. The significance of adapting the way physical education is taught and
presented is highlighted by these observations particularly in light of the students age and academic year.
Maintaining or even increasing student motivation throughout their academic journey can be achieved by
making the subject more relevant to future objectives and by adapting lessons to fit various learning stages.

These findings align with the Self-Determination Theory (SDT), which emphasizes the importance
of fulfilling three basic psychological needs autonomy, competence, and relatedness in fostering motivation.
When students feel they have control over their actions (autonomy), believe in their abilities (competence),
and feel connected to their teachers and peers (relatedness), they are more likely to be motivated and engaged.
The variation in motivation across age and year levels suggests that these needs may be met differently as
students mature, which calls for teaching approaches that are flexible and responsive to students’
developmental stages. By making Physical Education more meaningful and relevant to students’ personal
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goals and providing an environment that supports their autonomy, competence, and relatedness, educators can
help sustain and even increase motivation throughout the senior high school years.

Recommendation

Based on the findings and conclusions of this study, in order to increase students motivation in
physical education a number of suggestions are made. First and foremost educators and school officials ought
to think about incorporating career awareness into the Physical Education curriculum. It would be beneficial
to provide examples of occupations associated with physical education such as fitness coaching physical
therapy sports training and wellness education as many students are unable to see the clear connection
between the subject and potential future careers. This could be accomplished through career talks guest
lecturers or brief modules that relate physical education to practical applications. Second its critical to create
activities that are suitable for each group because students motivation levels tend to vary based on their age
and year level. While older students might be more interested in structured fitness plans goal-setting and
leadership roles during physical activities younger students might benefit from more lighthearted team-based
activities that promote involvement and enjoyment. Third even though there was no significant correlation
between sex and motivation it is still critical to encourage inclusivity and make sure that all students
regardless of gender feel supported and at ease in physical education classes. Instructors ought to keep
employing instructional techniques that are interesting to all students. Finally other factors like family
background peer pressure academic workload or access to sports facilities may be investigated by future
researchers as potential influences on physical education motivation. Focus groups and interviews are
examples of qualitative techniques that may offer more in-depth understandings of how students perceive and
interact with physical education. By addressing these areas, schools can continue to support student
motivation and help them see the lasting value of staying active and engaged in Physical Education.
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Appendix A. Survey Questionnaire

Research Title: Mindset in Motion: An SDT-Based Inquiry into PE Motivation
Across Senior High Year Levels
(Adapted from Glynn, S. M., Brickman, P.,
Armstrong, N., & Taasoobshirazi, G. (2011).)

Instructions: Please indicate the extent to which you agree or disagree with each statement using the
following scale: 1 — Very Low | 2 - Low | 3 — Moderate | 4 - High | 5 — Very High.

The Likert scale below was used to analyze the results:

Scale Descriptive Value Interpretation

4.6-5.0 Very High Indicates that the motivation in
learning physical education is
always evident.

3.7-4.5 High Indicates that the motivation in
learning physical education is often
evident.

2.8-3.6 Moderate Indicates that the motivation in

learning physical education is
sometimes evident.

1.9-2.7 Low Indicates that the motivation in
learning physical education is
rarely evident.

1.0-1.8 Very Low Indicates that the motivation in
learning physical education is
never evident at all.

Part 1: Profile of the respondents
Age:

Sex:

Year Level:

Part 11: Motivation in Learning Physical Education

Intrinsic Motivation 5 4 3 2 1

1. The physical education | learn is relevant to my
life.
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2. Learning physical education is interesting.
3. Learning physical education makes my life
more meaningful.
4. | am curious about discoveries in physical
education.
5. | enjoy learning physical education.
Extrinsic Motivation 2 1
6. Learning physical education will help me get a
good job.
7. Knowing physical education will give me a
career advantage.
8. Understanding physical education will benefit
me in my career.
9. My career will involve physical education.
10. 1 will use physical education problem-solving
skills in my career.
Academic Goals 2 1
11. | put enough effort into learning physical
education.
12. | use strategies to learn physical education well.
13. | prepare well for physical education tests and
assessments.
14. | study hard to learn physical education.
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