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Abstract 

This study investigated the exposure of Bachelor of Science in Accounting Information System (BSAIS) students at Laguna University 
to accounting software and its influence on their practical skills. The rationale stems from the increasing integration of accounting 
software such as QuickBooks, SAP, Xero, Sage, and Wave in modern financial practices, which require students to develop practical 
competencies to meet industry demands. A quantitative descriptive-correlational research design was employed to assess students’ 
knowledge and experience with these software tools and to examine the relationship between software exposure and practical skills, 
including software navigation, financial reporting, data management, budgeting, and internal control. Third- and fourth-year students 
were selected through simple random sampling, and data were analyzed to determine both descriptive and correlational outcomes.  

The study confirmed a significant positive relationship between software exposure and practical skill development, highlighting that 
both theoretical understanding and hands-on experience are essential for enhancing students’ readiness for professional accounting 
tasks. Based on these findings, the study recommends that students actively pursue independent practice and online tutorials, educators 
integrate accounting software into the curriculum with hands-on exercises, and future researchers explore broader educational settings 
and software types. These strategies aim to bridge the gap between theory and practice, equipping BSAIS students with the practical 
skills required to succeed in the evolving accounting profession. 
 
Keywords: Accounting Software, Practical Skills, Exposure, Skills Development, Software Competency, Technology Integration 
____________________________________________________________________________________________________________ 

1. Introduction 

The integration of accounting software has become an essential aspect of financial practices worldwide. Advancement in technology 
fundamentally shifted accounting practices from manual processes to highly automated systems. This transformation necessitates a 
corresponding shift in the skills and knowledge required for accounting professionals. Software like QuickBooks, SAP FICO, XERO, 
Sage, and Wave has become essential for businesses worldwide, it streamline tasks such as bookkeeping, payroll, and financial 
reporting. Thottoli (2020) emphasizes how accounting software provides timely, accurate, and reliable information, underscoring its 
importance in modern business practices. Moreover, as businesses increasingly rely on accounting software, both current accounting 
professionals and accounting students are expected to be proficient in terms of using accounting software and they must develop 
practical skills to meet the industry expectations. Thus, exposure to accounting software is particularly important for accounting 
students as it equips them with the practical skills necessary to succeed in the modern financial environment. By gaining hands-on 
experience with widely-used accounting software students are able to bridge the gap between theoretical knowledge and real-world 
application. A study by Abou-El-Sood (2024) suggests that integrating accounting software into accounting education can positively 
impact students’ learning experiences, engagement, and practical skills, preparing them to meet the evolving demands of the accounting 
profession. 

  
Practical skills are essential for accounting students as these determine their readiness to face the demands of real-world professional 
practice. While traditional classroom methods provide a solid foundation in theories and principles, the use of accounting software 
bridges the gap between conceptual understanding and workplace application. Exposure to such tools enables students to develop 
competencies in tasks such as journal entries, financial reporting, and data management, thereby increasing their confidence and 
employability after graduation. According to Rahman et al. (2021), students who actively engage in practical, hands-on activities 
demonstrate higher levels of academic performance in both theoretical and applied assessments. Exposure to accounting software is 
vital, as it provides similar opportunities to apply theoretical knowledge in real-world tasks such as journal entries, financial reporting, 
and data management, thereby enhancing their readiness, confidence, and employability after graduation. 
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In the Philippines, the Commission on Higher Education (CHED) has emphasized the integration of technology and information 
systems into accounting education to ensure graduates are prepared for the demands of the modern workplace. Local firms, from small 
and medium-sized enterprises (SMEs) to large corporations, increasingly adopt accounting software to improve efficiency and 
competitiveness. However, the extent of exposure to such tools among students varies across institutions, depending on available 
resources, faculty training, and curriculum design. For BSAIS students, whose academic program is specifically intended to merge 
accounting with information systems, it is important to evaluate how accounting software exposure influences their practical skills and 
readiness to meet the needs of the Philippine business environment. A study by Barnes et al. (2020) emphasizes the importance of 
accounting software literacy for accounting students in the Philippines, suggesting that the accounting software is crucial for skills 
development. The research found that students who were exposed to accounting software gained significant knowledge and 
competence, which they believed would better prepare them for the corporate world. 

  
This study aimed to investigate the accounting software exposure among BSAIS students and assess its influence on their practical 
skills. By assessing students' knowledge of key software platforms and analyzing how exposure influences their practical skills like 
software navigation, financial reporting, and data management, the research seeks to identify gaps in learning and skill development. 
Ultimately, the study aimed to provide valuable insights that can inform the creation of action plans or strategies to enhance exposure to 
accounting software, better equipping students with practical skills and preparing them for the evolving demands of the accounting 
profession. 

2. Literature Review 

The integration of accounting software in modern financial practices has become essential for efficiency and accuracy in professional 
accounting tasks. The exposure to accounting software among Bachelor of Science in Accounting Information System (BSAIS) 
students could facilitate their ability to apply theoretical and practical knowledge in real-world scenarios, which may develop their 
practical skills. A study conducted by Alhassan and Adam (2020) examined students who were exposed to accounting software in their 
educational journey, particularly in the development of analytical and problem-solving skills. It indicates the interactive nature of 
accounting software also allows students to experiment with various financial models and scenarios, enhancing their ability to approach 
problems from multiple schemes and devise effective solutions. A major change in the accounting landscape, particularly with the 
growing preference for cloud-based accounting software mainly affects the capabilities of the student's development (Akbar, 2021). 
Romney & Steinbart (2021) back it up in adoption of accounting software has emerged as a crucial strategy for bridging the gap 
between theoretical knowledge and practical application in accounting education, integrating software tools into the learning 
environment, students are not only exposed to automated processes and real-time data analysis but are also able to cultivate 
competencies that mirror actual workplace scenarios. 

Adebayo et al., (2022) stated that many institutions struggle to incorporate these modern tools without diminishing the focus on 
fundamental accounting principles. This dilemma arises from the rapid evolution of the accounting profession, where technological 
advancements necessitate that students become proficient in various software applications to remain competitive in the job market. 
Deloitte (2022) recommends a blended learning approach that effectively combines manual accounting exercises with digital 
simulations, creating a more balanced educational experience. This process allows students to engage deeply with the fundamental 
aspects of accounting through traditional practices, such as preparing journal entries, conducting reconciliations, and analyzing 
financial statements, which are essential for developing critical thinking and analytical skills. 

Stainbank et al. (2023) stated the importance of integrating technology into accounting education, particularly using accounting 
software. It explained that by focusing on students' perceptions, the capabilities of the students in terms of digital software tools can be 
enhanced and simultaneously developed which can help to real- world usability. In addition, a study by Okafor and Ebosa (2023) cited a 
case study in selected Universities in Nigeria to evaluate how capable and knowledgeable graduating students are on behalf of the usage 
of accounting software. This outcome suggests that exposure to accounting software in academic programs remains uneven and, in 
some cases, insufficient to fully prepare students for industry demands. Specifically, the characterization of the link between awareness 
to accounting software intervention and proficiency in accounting software, Castro et al. (2024) agree with Stainbank (2023) it creates a 
critical need for educational institutions to adapt their curricula to better preparation for accounting graduates for the evolving demands 
of the profession. It compliments that the implementation of well-designed programs aimed at strengthening technological awareness 
and competencies is essential for preparing future accountants to succeed in a rapidly evolving digital landscape. By equipping students 
with the necessary digital skills, stakeholders not only ensure their readiness to meet industry demands but also contribute to the 
continuous advancement and sustainability of the accounting profession in an increasingly technology-driven environment. 

Accounting software plays a crucial role in modern accounting education by providing students with practical experience that enhances 
their technical and analytical skills. As businesses continue to transition to digital financial management, the demand for graduates 
proficient in accounting software has increased. A study by Hussein (2023) highlighted that integrating accounting software and digital 
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learning tools, such as simulations and online platforms, into accounting curricula enhances students' engagement, retention, and 
problem-solving skills. According to Merdekawati, Nasrun, and Ferawati (2024), universities that incorporate hands-on software 
training improve students' accessibility, efficiency, and engagement, ultimately producing more industry-ready graduates. Moreover, 
research by Pargmann et al. (2023) suggested that students with prior exposure to accounting software demonstrate higher competency 
in financial reporting, taxation, and auditing tasks, reinforcing the need for digital tools in accounting education.  

While accounting software has become an essential tool in modern accounting education, many BSAIS students have yet to gain 
sufficient hands-on experience with these technologies. Research shows that practical engagement with accounting software improves 
student involvement, problem-solving skills, and competence in critical financial tasks. Despite this, a gap still exists between academic 
learning and industry expectations. To bridge this gap, integrating more digital tools into the curriculum is necessary to equip students 
with the practical skills needed for professional success. 

A study by Jackson et al. (2022) on new technologies in accounting highlights their important role in shaping the skills of recent 
graduates and early-career professionals. It shows how universities, employers, and professional associations each play different roles 
in preparing accountants for new technological demands. The findings revealed a difference in opinions between early-career 
accountants and managers or recruiters. Early-career accountants felt confident in the training provided by their organizations, while 
managers and recruiters believed universities did a better job of equipping graduates with technology-related skills. This view matches 
our study, as both emphasize the key role of academic institutions in building students’ tech skills. While the previous research looks at 
the broader cooperation between various groups in skill development, this study focuses more on how direct experience with 
accounting software at university helps BSAIS students improve their practical skills, providing clear evidence of how education 
prepares students for technology-driven careers. 

In response to the growing pressure on higher education institutions to better prepare students for the workforce, particularly in fields 
like accounting, there is an increasing focus on whether accounting curricula align with labor market demands (Jackson et al, 2022). 
One critical aspect of career preparedness is ensuring students are equipped with the practical skills needed for the profession, with a 
particular emphasis on the use of accounting software, a key tool in modern accounting practices. This connects to the research titled 
“Accounting Software Exposure Among BSAIS Students and Its Influence on Their Practical Skills,” as both approaches recognize that 
a rounded preparation for the profession of accounting goes well beyond the theoretical content of the curriculum, requiring some 
practical work. While the cited paper takes a broader perspective by examining work-integrated learning and preparedness for the 
career, this current research is concerned with the exposure to accounting software and its impact on the practical skills of BSAIS 
students. This study enhances the discussion on WIL by illustrating the ways in which students’ exposure to accounting software 
empowers their application of accounting skills as reality, reinforcing the idea that incorporating technology into the accounting 
curriculum is one effective way to integrate academic preparation with professional expectations. 

Boit, A. K., Ong’eta, J. O., & Biru, S. (2021) highlights the important role of accounting software in keeping up with technology and 
helping businesses make accurate and timely decisions in a competitive market. The study points out three main ideas: how accounting 
practices have evolved with information technology, proof that accounting software boosts business performance, and the need for 
universities to regularly update their curricula so students gain practical skills that meet professional standards. This ties directly to our 
study, since both highlight the importance of teaching students how to use accounting software during their studies. While the previous 
research offers a general guide for adding accounting software to courses, the current study focuses specifically on how using this 
software affects students’ hands-on skills, providing real evidence of how well the curriculum prepares graduates for careers in 
accounting. 

Damayanti et al (2024) analyses how Nigerian professional accountants use emerging technologies such as Social, Mobile, and Cloud 
(SoMoClo) to improve their practices, with an emphasis on the elements that influence adoption, such as training and perception.  The 
study emphasizes how important it is for accountants to remain flexible to disruptive technological innovations, stating that their 
capacity to unlearn, relearn, and adjust to new technologies is critical for being competitive.  The study introduces a new 
framework—willingness, readiness, and ableness (WRA)—to measure the adoption of these technologies and demonstrates that, while 
many accountants report proficient use of SoMoClo tools, training and perception play an important role in their ability to fully 
integrate them. This research is strongly related to our study, since both highlight the significance of exposure to modern accounting 
tools.  Just as Nigerian accountants must adopt new technologies to remain relevant, our research focuses on how BSAIS students 
require more exposure to accounting software to improve their practical skills.  Both studies highlight the importance of providing 
students and professionals with the necessary tools and experiences to ensure they are prepared for the changing demands of the 
accounting business. 

The study conducted by Ihsan et al. (2023) demonstrates that hands-on experience with accounting software significantly enhances 
users’ skills and preparedness for real-world accounting tasks. This finding is closely related to our study because it shows the 
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importance of software exposure in building practical accounting skills. The research reveals that the software’s perceived benefits 
significantly impact users’ willingness to adopt and effectively use it. This finding is closely related to our study because it shows how 
important accounting software is for building users’ skills. While the previous study looks at how the perceived usefulness of the 
software affects adoption, our study goes further by exploring how regular use of accounting software helps BSAIS students improve 
their practical skills. In both cases, the software serves not just as theoretical knowledge but as a useful tool to prepare students for 
real-world accounting challenges. 

3. Methodology 

This study utilized a quantitative descriptive–correlational research design to examine the extent of exposure of Bachelor of Science in 
Accounting Information System (BSAIS) students to accounting software and its influence on their practical accounting skills. 

The descriptive approach assessed students’ knowledge and experience with accounting software such as QuickBooks, SAP, Xero, 
Sage, and Wave, as well as their self-reported proficiency in software navigation, budgeting and financial reporting, auditing and 
internal control, bookkeeping, and data management. The correlational approach determined the relationship between software 
exposure and practical skills. 

The study was conducted at Laguna University in Barangay Bubukal, Sta. Cruz, Laguna. The respondents consisted of third- and 
fourth-year BSAIS students enrolled during the academic year 2025–2026. Using simple random sampling, a total of 120 students were 
selected from a population of 171, with sample size determined through Slovin’s Formula at a 5% margin of error and proportionally 
allocated by year level. 

Data were gathered using a structured survey questionnaire composed of quantitative closed-ended questions, measuring students’ 
knowledge of accounting software and the influence of software exposure on their practical skills 

n = N / (1 + N * (e)^2) 

Where: 

n = sample size         ​ ​    ​ ​ n = 171 / [( 1 + 171 ( 0.05^2)] 

N = population size  ​ ​ ​   ​   = 171 / 1.4275 

   e = margin of error (commonly 0.05 or 5%)            n = 120 

 

4. Results and Discussion 

 
Table 1. Extent of BSAIS Students’ Knowledge in QuickBooks 
 

Indicators Mean SD Verbal Interpretation 

1.I have been introduced to QuickBooks through 
academic lessons, seminars, or training. 

 2.53 0.88 Moderate exposure  

2.I am familiar with the basic functions and features 
of QuickBooks. 

 2.39 0.88 Limited exposure 

3. I have used QuickBooks in a hands-on activity, 
simulation, or practical exercise at least once. 

 2.14 0.88 Limited exposure 

4. I understand the process of generating and 
customizing reports in QuickBooks. 

 2.25 0.89 Limited exposure 

Overall 2.33 0.88 Limited Exposure 
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Table 1 indicates that BSAIS students have generally limited knowledge of QuickBooks, as reflected by an overall mean of 2.33 and a 
standard deviation of 0.88, suggesting moderate but slightly varied responses. While students show some awareness of the software 
through lessons, seminars, or training (highest mean of 2.53), their actual hands-on experience remains low (lowest mean of 2.14), 
indicating that most rely on indirect exposure rather than practical use, largely due to the lack of software integration in the curriculum. 

The results suggest that students’ knowledge of QuickBooks is largely introductory and not based on practice. Although students are 
exposed to the software through academic discussions and training related activities, this exposure remains surface level. The low mean 
scores for hands on usage and report indicates that students have limited opportunities to apply QuickBooks in real life or simulated 
accounting tasks. This shows a gap between awareness of the software and the ability to use it effectively, which may affect students’ 
readiness for practical accounting work. Mor 

Table 2. Extent of BSAIS Students’ Knowledge in SAP 
 

Indicators Mean SD Verbal Interpretation 

1. I have been introduced to SAP through 
academic lessons, seminars, or training. 

 2.38 0.82 Limited exposure 

2. I am familiar with the basic functions and 
features of SAP. 

 2.24 0.79 Limited exposure 

3. I have used SAP in a hands-on activity, 
simulation, or practical exercise at least once. 

 2.07 0.73 Limited exposure 

4. I understand the steps involved in processing 
financial transactions using SAP 

 2.18 0.76 Limited exposure 

Overall 2.22 0.76 Limited Exposure 

Table 2 shows that BSAIS students have limited knowledge of SAP, with an overall mean of 2.22 and a standard deviation of 0.76, 
indicating generally consistent but moderately varied responses. While some students have slight exposure through lessons, seminars, 
or training (highest mean of 2.38), their hands-on experience remains minimal (lowest mean of 2.07), highlighting a lack of practical 
application and overall limited familiarity with the software. 

The results indicate that students' software exposure is mostly theoretical, not practical. Students are being told about SAP through 
lectures, seminars, and demos but the students rarely use the system themselves. The highest mean score which is 2.38, is still within 
the “limited” range, which means awareness exists but depth does not. Hands-on use with a score of 0.73 is weakest which means 
students lack the applied skills needed to navigate real SAP tasks. Moderate SDs across items mean responses cluster around these low 
scores rather than being all over the place and most students share this limited pattern. In short, the curriculum gives introductions but 
doesn’t provide practice. That gap explains the low readiness for industry standard tasks. 

Table3. Extent of BSAIS Students’ Knowledge in Xero 
 

Indicators Mean SD Verbal Interpretation 

1. I have been introduced to Xero through 
academic lessons, seminars, or training. 

2.14 0.83 Limited exposure 

2. I am familiar with the basic functions and 
features of Xero. 

2.08 0.79 Limited exposure 

3. I have used Xero in a hands-on activity, 
simulation, or practical exercise at least once. 

1.98 0.76 Limited exposure 

4. I understand how to access and interpret basic 
reports using Xero. 

2.00 0.71 Limited exposure 

Overall 2.05 0.77 Limited Exposure 
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Table 3 indicates that BSAIS students have limited knowledge of Xero, as shown by an overall mean of 2.05 and a standard deviation 
of 0.77, reflecting moderately consistent responses. While students have some initial awareness through lessons, seminars, or training 
(highest mean of 2.14), their hands-on experience is very minimal (lowest mean of 1.98), suggesting that most have not practically used 
the software and mainly rely on indirect exposure. 

The results indicate that students’ knowledge of Xero is limited to awareness rather than application. While students are introduced to 
the software through lessons or training sessions, this exposure does not extend to actual system use. The lowest mean score for 
hands-on experience suggests that students rarely perform practical tasks using Xero, such as recording transactions or generating 
reports. The moderate variability in responses shows that this lack of practical exposure is consistent among students rather than being 
an isolated issue. Hence, the data suggest that exposure to Xero remains introductory and theoretical, with limited opportunities for skill 
development through real or simulated activities. 

Table 4. Extent of BSAIS Students’ Knowledge in Sage 
 

Indicators Mean SD Verbal Interpretation 

1. I have been introduced to Sage through 
academic lessons, seminars, or training. 

2.17 0.82 Limited exposure 

2. I am familiar with the basic functions and 
features of Sage. 

2.08 0.78 Limited exposure 

3. I have used Sage in a hands-on activity, 
simulation, or practical exercise at least once. 

2.01 0.76 Limited exposure 

4. I understand the use of Sage for recording 
journal entries and tracking account balances. 

2.05 0.73 Limited exposure 

Overall 2.08 0.78 Limited Exposure 

Table 4 shows that BSAIS students have limited knowledge and exposure to Sage, with an overall mean of 2.08 indicating low 
familiarity. While students have some initial awareness through lessons, seminars, or training (highest mean of 2.17), their hands-on 
experience remains minimal (lowest mean of 2.01). The standard deviation values ranging from 0.73 to 0.82 reflect moderate 
variability, suggesting that students’ responses are generally consistent but still show some differences. 

The findings suggest that BSAIS students’ exposure to Sage is primarily theoretical rather than experiential. Although some students 
have encountered Sage in academic discussions or training sessions, this exposure has not translated into familiarity with its basic 
functions or practical applications such as recording journal entries and tracking account balances. The consistently low mean scores 
across all indicators reveal a gap between introductory knowledge and applied use of the software. The moderate variability further 
suggests that this limitation is shared by most students, pointing to insufficient opportunities for hands-on practice within the academic 
program. 

Table 5. Extent of BSAIS Students' Knowledge in Wave 

Indicators Mean SD Verbal Interpretation 

1. I have been introduced to Wave through 
academic lessons, seminars, or training. 

 2.08 
  

0.83 Limited exposure 

2. I am familiar with the basic functions and 
features of Wave. 

 2.10 0.83 Limited exposure 

3. I have used Wave in a hands-on activity, 
simulation, or practical exercise at least once. 

 2.05 0.81 Limited exposure 

4. I understand how the Wave helps organize and 
categorize income and expenses. 

 2.06 0.81 Limited exposure 

Overall 2.07 0.82 Limited Exposure 
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Table 5 shows that BSAIS students have limited knowledge and exposure to Wave, with an overall mean of 2.07 indicating minimal 
familiarity. While some students have basic awareness of its functions (highest mean of 2.10), their hands-on experience remains very 
limited (lowest mean of 2.05). The standard deviation values ranging from 0.81 to 0.83 indicate moderate variability, suggesting that 
students’ responses are generally consistent with slight differences. 

The findings suggest that BSAIS students’ exposure to Wave is largely introductory and theoretical rather than practical. While some 
students may have encountered Wave through lessons, seminars, or self-exploration, this exposure has not sufficiently developed their 
understanding of how the software functions in real accounting tasks. The low mean scores across all indicators reveal a gap between 
awareness and actual application, particularly in hands-on usage and practical exercises. The moderate variability further indicates that 
this limitation is commonly experienced among the respondents. 

Table 6. Influence of Accounting Software Exposure on BSAIS Students’ Practical Skills in Software Navigation 
 

Indicators Mean SD Verbal Interpretation 

1. I can use different features of accounting 
software to complete tasks. 

 2.40 0.79 Disagree 

2. I can follow step-by-step instructions when 
using accounting software to finish activities. 

 2.41 0.87 Disagree 

3. I can follow step-by-step instructions when 
using accounting software to finish activities. 

 2.30 0.86 Disagree 

4. I can spot simple mistakes when entering data 
or information in accounting software. 

 2.30 0.79 Disagree 

Overall 2.35 0.83 Disagree 

Table 6 indicates that accounting software exposure has a limited influence on BSAIS students’ practical skills in software navigation, 
with an overall mean of 2.35 showing that students generally lack confidence in this area. While they can somewhat follow step-by-step 
instructions (highest mean of 2.41), they struggle with independent tasks and error detection (lowest mean of 2.30). The standard 
deviation values ranging from 0.79 to 0.87 indicate moderate variability, suggesting that students’ responses are fairly consistent with 
some differences. 

The findings suggest that while students may manage accounting software tasks when instructions are provided, they struggle when 
required to operate the software independently. The consistently low mean scores across all indicators indicate insufficient mastery of 
basic navigation skills, such as identifying software features, completing tasks without guidance, and detecting input errors. The 
moderate variability in responses suggests differing levels of exposure and experience, but overall points to limited practical 
proficiency among most students. 

Table 7. Influence of Accounting Software Exposure on BSAIS Students’ Practical Skills in Budgeting and Financial Reporting 
 

Indicators Mean SD Verbal Interpretation 

1. I can spot simple mistakes when entering data or 
information in accounting software. 

2.17 0.79   Disagree 

2. I can maintain budgets with attention to detail.  2.23 0.84  Disagree 
3. I can interpret financial data related to budgets  2.20 0.83  Disagree 
4. I can prepare financial reports clearly and 
accurately 

 2.21 0.86  Disagree 

Overall 2.20 0.83 Disagree 

Table 7 indicates that accounting software exposure has a limited influence on BSAIS students’ practical skills in budgeting and 
financial reporting, as shown by an overall mean of 2.20 and a standard deviation of 0.83, reflecting low confidence and competence. 
While students show slightly better familiarity with maintaining budgets (highest mean of 2.23), they struggle more with detecting 
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errors in data entry (lowest mean of 2.17). Overall, the results highlight limited proficiency in these essential skills, with responses 
showing moderate consistency. 

The results suggest that exposure to accounting software has not yet translated into strong practical skills in budgeting and financial 
reporting among BSAIS students. While students may have basic awareness of budgeting procedures, their difficulty in identifying 
errors and performing tasks accurately points to insufficient hands-on experience. The moderate variation in responses further implies 
that students’ exposure to accounting software is uneven, with some gaining more experience than others. Without consistent and 
structured engagement in software-based budgeting and reporting activities, students may develop familiarity with concepts but 
struggle to apply them effectively in practical settings 

Table 8. Influence of Accounting Software Exposure on BSAIS Students’ Practical Skills in Auditing 
 

Indicators Mean SD Verbal Interpretation 

1. I can conduct audit procedures to verify the 
accuracy of financial records. 

2.12 0.79 Disagree  

2. I can identify internal weaknesses in 
accounting processes. 

2.12 0.83 Disagree 

3. I can apply appropriate audit techniques on 
financial transactions. 

2.12 0.78 Disagree 

4. I can communicate audit findings effectively. 2.13 0.78 Disagree 

Overall 2.12 0.79 Disagree 

Table 8 indicates that accounting software exposure has a limited influence on BSAIS students’ practical skills in auditing and internal 
control, as shown by an overall mean of 2.12 and a standard deviation of 0.79, reflecting low confidence in their auditing competencies. 
While students show slightly better ability in communicating audit findings (highest mean of 2.13), they struggle with conducting audit 
procedures, identifying internal weaknesses, and applying audit techniques (lowest mean of 2.12). The results also show moderate 
variability, suggesting generally consistent responses with minor differences. 

These results suggest that limited exposure to accounting software corresponds to low confidence in practical auditing and internal 
control skills. Although students may have slightly better perceived ability in communicating audit findings, technical competencies 
such as verifying financial records, assessing internal weaknesses, and applying audit procedures remain underdeveloped. The 
consistency in mean values implies that most students share similar levels of practical skill, with only slight variation. The moderate 
variability reflects that while some students may have gained exposure through coursework or simulations, hands-on experience with 
accounting software remains insufficient to significantly enhance their auditing capabilities. 

Table 9. Influence of Accounting Software Exposure on BSAIS Students’ Practical Skills in Bookkeeping 
 

Indicators Mean SD Verbal Interpretation 

1. I can record financial transactions accurately. 2.43 0.76 Disagree 

2. I can perform posting of entries as a routine 
bookkeeping task. 

2.43 0.74 Disagree 

3. I can monitor expense accounts accurately. 2.41 0.77 Disagree 
4. I can maintain organized financial records that 
comply with accounting principles. 

2.38 0.78 Disagree 

Overall 2.41 0.76 Disagree 

Table 9 indicates that accounting software exposure has a limited influence on BSAIS students’ practical skills in bookkeeping, with an 
overall mean of 2.41 and a standard deviation of 0.76, reflecting low confidence in performing bookkeeping tasks. While students show 
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slightly better ability in recording financial transactions and posting entries (highest mean of 2.43), they are less confident in 
maintaining organized financial records in line with accounting principles (lowest mean of 2.38). The results also show moderate 
consistency in responses, with only slight variations among students. 

These results suggest that BSAIS students have limited confidence and practical ability in bookkeeping. While they show slightly 
higher perceived competency in recording transactions and posting entries, their overall skill levels remain low, particularly in 
maintaining organized records that comply with accounting standards. The moderate variability in responses reflects that, although 
students’ abilities are generally similar, some students may have slightly better exposure or experience in certain tasks. This indicates 
that limited exposure to accounting software and practical exercises restricts the development of full bookkeeping proficiency 

Table 10. Influence of Accounting Software Exposure on BSAIS Students’ Practical Skills in Data Management 
 

Indicators Mean SD Verbal Interpretation 

1. I can manage large volumes of financial data 
accurately. 

2.35 0.68 Disagree 

2. I can correct data inconsistencies or errors. 2.41 0.74 Disagree 

3. I can prepare data analysis or reporting purposes. 2.41 0.73 Disagree 
4. I can use data management skills to help make 
business decisions. 

2.43 0.73 Disagree 

Overall 2.40 0.72 Disagree 

Table 10 indicates that accounting software exposure has a limited influence on BSAIS students’ practical data management skills, as 
shown by an overall mean of 2.40 and a standard deviation of 0.72, reflecting low confidence and proficiency. While students show 
slightly better ability in applying data management skills to business decisions (highest mean of 2.43), they struggle more with 
accurately managing large volumes of financial data (lowest mean of 2.35). The results also show moderate consistency in responses, 
with only slight variations among students. 

The results suggest that despite exposure to accounting software, students are not yet fully confident or competent in managing and 
using data effectively. Many struggle not only with organizing and handling large sets of financial data but also with applying data 
management skills to support decision-making. The relatively consistent responses suggest that this challenge is common among most 
students rather than limited to a few individuals. Overall, accounting software exposure alone may not be sufficient to develop strong 
practical data management skills without more hands-on training and real-world applications. 

Table 11. Relationship Between the Extent of Knowledge of QuickBooks and the Practical Skills of BSAIS Students 
 

Accounting 
Software 

Practical skills P-stats Strength of 
Relationship 

P-Value Analysis 

  

Quickbooks 

Software Navigation 

Budgeting and Financial Reporting 

Auditing and Internal Control 

Bookkeeping 

Data Management 

-0.070 

-0.059 

-0.191 

-0.117 

-0.125 

Very Weak 

Very Weak 

Weak 

Very Weak 

Very Weak 

0.488 

0.563 

0.059 

0.250 

0.218 

Not Significant 

Not Significant 

Not Significant 

Not Significant 

Not Significant 
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Table 11 presents the relationship between the extent of knowledge of QuickBooks and the practical skills of BSAIS students. The 
results revealed very weak to weak negative relationships across all practical skill areas—software navigation, budgeting and financial 
reporting, auditing and internal control, bookkeeping, and data management—with p-stat values ranging from –0.059 to –0.191. All 
corresponding p-values exceeded 0.05, indicating that none of these relationships were statistically significant. 

The findings suggest that students’ familiarity with QuickBooks does not meaningfully contribute to their practical accounting skills. 
The very weak correlations showed that increases in QuickBooks knowledge do not correspond to competency improvements on 
navigating accounting software, preparing financial reports, assessing internal controls, completing bookkeeping tasks, or managing 
financial data. The lack of significant relationships implies that exposure to QuickBooks alone may not be sufficient to enhance 
students’ practical abilities. 

Table 12. Relationship Between the Extent of Knowledge of SAP and the Practical Skills of BSAIS Students 
 

Accounting 
Software 

Practical skills P-stats Strength of 
Relationship 

P-Value Analysis 

  

SAP 

Software Navigation 

Budgeting and Financial Reporting 

Auditing and Internal Control 

Bookkeeping 

Data Management 

0.264 

0.209 

0.237 

0.225 

0.221 

Weak 

Weak 

Weak 

Weak 

Weak 

0.004 

0.022 

0.009 

0.013 

0.015 

Significant 

Significant 

Significant 

Significant 

Significant 

Table 12 presents the relationship between the extent of knowledge to SAP and the practical skills of BSAIS students. The analysis 
showed weak positive relationships across all practical skills areas—software navigation, budgeting and financial reporting, auditing 
and internal control, bookkeeping, and data management—with p-stat values ranging from 0.209 to 0.264. Despite the weak strength of 
these relationships, all were statistically significant, as indicated by p-values below 0.05. 

These findings suggest that students who possess greater familiarity with SAP tend to show slightly higher levels of competence in 
various accounting-related practical skills. This implies that even limited exposure to SAP contributes positively to students’ abilities in 
navigating software systems, preparing financial reports, understanding internal control processes, performing bookkeeping tasks, and 
managing financial data. 

 
Table 13. Relationship Between the Extent of Knowledge of Xero and the Practical Skills of BSAIS Students 
 

Accounting 
Software 

Practical skills P-stats Strength of 
Relationship 

P-Value Analysis 

  

Xero 

Software Navigation 

Budgeting and Financial Reporting 

Auditing and Internal Control 

Bookkeeping 

Data Management 

0.264 

0.209 

0.237 

 0.225 

0.221 

Weak 

 Weak 

Weak 

Very Weak 

Very Weak 

0.005 

0.005 

0.016 

0.017 

0.038 

 Significant 

 Significant 

 Significant 

 Significant 

 Significant 
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Table 13 shows the relationship between the extent of knowledge of Xero and the practical skills of BSAIS students. The findings 
indicate weak positive relationships between Xero knowledge and software navigation, budgeting and financial reporting, reporting, 
and auditing and internal control, with p-stat values of 0.264, 0.209, 0.237, and 0.225, respectively. These relationships were 
statistically significant, suggesting that higher familiarity with Xero is associated with slightly better performance in these skill areas. 
Bookkeeping also exhibited a very weak yet significant relationship with a p-stat = 0.221. However, the relationship between Xero 
knowledge and data management could not be determined due to the absence of reported values. 

The results suggest that exposure to Xero contributes positively to students’ practical accounting skills, particularly in tasks that 
require system navigation, financial reporting, and internal control processes. Although the relationships are weak, their statistical 
significance indicates that Xero knowledge plays a supportive role in skill development. The weak effect sizes may be attributed to 
limited hands-on exposure, insufficient practice time, or the focus on theoretical instruction rather than applied software use. Without 
consistent and structured engagement with Xero, students may develop familiarity with the software but not achieve a high level of 
practical proficiency. 

Table 14. Relationship Between the Extent of Knowledge of Sage and the Practical Skills of BSAIS Students 
 

Accounting 
Software 

Practical skills P-stats Strength of 
Relationship 

P-Value Analysis 

  

Sage 

Software Navigation 

Budgeting and Financial Reporting 

Auditing and Internal Control 

Bookkeeping 

Data Management 

0.207 

0.222 

0.214 

 0.181 

0.077 

Weak 

 Weak 

Weak 

Very Weak 

Very Weak 

0.023 

0.015 

0.019 

0.048 

0.406 

 Significant 

 Significant 

 Significant 

 Significant 

Not Significant 

Table 14 shows the relationship between students’ level of knowledge of Sage and their practical accounting skills. The results indicate 
weak but positive relationships between familiarity with Sage and several competencies, including software navigation, budgeting and 
financial reporting, and auditing and internal control. Although the strength of these relationships is limited, their statistical 
significance suggests that students who have greater exposure to Sage tend to perform slightly better in these essential accounting 
tasks. Bookkeeping also demonstrated a very weak yet statistically significant relationship, implying that basic bookkeeping skills may 
benefit from Sage familiarity. In contrast, data management did not show a significant relationship, indicating that Sage knowledge 
alone may not be sufficient to enhance students’ data handling capabilities. 

These findings suggest that integrating Sage into the accounting curriculum can contribute positively to the development of practical 
accounting skills, particularly in areas that require system use, financial processing, and internal control functions. However, the 
generally weak relationships indicate that the influence of Sage knowledge on overall skill development remains limited. This may be 
due to restricted hands-on exposure, short practice duration, or the use of Sage primarily for demonstration rather than extensive 
application. As a result, students may acquire conceptual familiarity with Sage without achieving strong proficiency in more advanced 
or technical tasks, such as data management. Furthermore, the results imply that while Sage serves as a useful introductory tool for 
understanding computerized accounting systems, its current level of integration may not be sufficient to significantly enhance 
higher-level competencies. The limited strength of the relationships observed suggests that familiarity with the software alone does not 
necessarily translate into improved performance across all accounting skill areas. This indicates a gap between basic system exposure 
and the development of comprehensive technical expertise, reinforcing the need to examine how accounting software is utilized in the 
learning process. 
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Table 15. Relationship Between the Extent of Knowledge of Wave and the Practical Skills of BSAIS Students 
 

Accounting 
Software 

Practical skills P-stats Strength of 
Relationship 

P-Value Analysis 

  

Wave 

Software Navigation 

Budgeting and Financial Reporting 

Auditing and Internal Control 

Bookkeeping 

Data Management 

0.153 

0.143 

0.124 

0.081 

0.030 

Very Weak 

 Very Weak 

Very Weak 

Very Weak 

Very Weak 

0.096 

0.120 

0.176 

0.378 

0.744 

 Not Significant 

Not Significant 

Not Significant 

Not Significant 

Not Significant 

Table 15 illustrates the relationship between students’ level of knowledge of Wave and their practical accounting skills. The findings 
reveal very weak positive relationships between familiarity with Wave and various skill areas, including software navigation, 
budgeting and financial reporting, auditing and internal control, bookkeeping, and data management. However, none of these 
relationships were statistically significant, indicating that Wave knowledge did not have a measurable effect on students’ practical 
performance in these areas. 

These results suggest that students’ familiarity with Wave contributes minimally to the development of their practical accounting 
skills. Although slight positive trends were observed, the very weak and non-significant relationships imply that exposure to Wave 
does not substantially enhance competencies related to system use, financial reporting, internal control evaluation, bookkeeping, or 
data management. This may be due to limited integration of Wave into classroom instruction, insufficient hands-on practice, or the 
software being used only occasionally rather than as a core instructional tool. As a result, students may have only a basic awareness of 
Wave without developing meaningful operational proficiency. 

Summary, Conclusions and Recommendations 

The following are the relevant findings of the study “Accounting Software Exposure and Its Influence on The Practical Skills of BSAIS 
Students” 

1. Students showed limited exposure to all the accounting software listed, with an overall mean of 2.15 (Limited Exposure). This 
indicates a need for more structured, hands-on learning to ensure BSAIS students can effectively use accounting software in real-world 
tasks. 

2. Respondents generally disagreed that software exposure strengthened their practical skills, with an overall mean of 2.30 (SD = 0.79). 
All skill areas—software navigation, budgeting and financial reporting, auditing and internal control, bookkeeping, and data 
management—were rated in the disagree range, showing insufficient competence. 

3. Correlation analysis revealed mixed results: QuickBooks and Wave showed no significant relationship with practical skills (p > 
0.05), while SAP, Xero, and Sage exhibited weak but significant positive correlations (p < 0.05), suggesting that familiarity with these 
platforms slightly improves practical skills. 

The study established groundwork for better integration of software-based learning to ensure graduates are equipped with the technical 
knowledge and confidence needed for professional accounting tasks. Key conclusions include: 

1. BSAIS students have limited knowledge of QuickBooks, SAP, Xero, Sage, and Wave, with most showing only introductory 
understanding. 
 
2. Current software exposure has not substantially strengthened practical accounting skills due to limited hands-on experience. 
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3. Weak but significant positive relationships exist between SAP, Xero, and Sage knowledge and practical skills, while QuickBooks and 
Wave showed non-significant effects. 
 
4. Enhancing software exposure requires a structured action plan with practical training, lab exercises, industry-partnered sessions, 
certification programs, and inclusion of multiple software platforms to better prepare students for professional accounting practice. 
 

Based on the findings and conclusions presented, the following recommendations are hereby proposed:  

1. It is recommended that Laguna University enhance the accounting software knowledge of BSAIS students by conducting regular 
seminars and workshops, increasing access through laboratory practice sessions, and encouraging the use of credible online tutorials 
and training modules to improve their familiarity, confidence, and overall understanding of software functions and applications. 

2. It is recommended to strengthen BSAIS students’ practical skills by integrating hands-on accounting software activities into subjects, 
introducing progressively challenging tasks across year levels, and using real-world case studies to help students apply their knowledge, 
understand industry standards, and develop workplace-ready competencies. 

3. Future researchers are encouraged to broaden their studies by including a wider range of respondents, exploring additional factors 
such as teaching strategies and student attitudes, and utilizing mixed or qualitative research methods to obtain more comprehensive 
findings and deeper insights into accounting software proficiency and skill development. 
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