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Abstract 

This study aimed to determine the acceptability and validity level of translated self-learning instructional 
materials in Bread and Pastry Production and to investigate if there was a significant difference between the student's 

pretest and post-test scores before and after utilizing the translated self-learning instructional materials. Lastly, it sought to 

find out which of the translated self-learning instructional materials significantly predict students' performance in Bread 

and Pastry Production. The research design used was quantitative experimental design to determine whether changes in 
the independent variable cause changes in the dependent variable. A purposive sampling was done, and three sections 

from Grade 11-TVL-Home Economics track/strand with 38, 37, and 30 students, respectively, for the school year 2024-

2025 were selected as respondents, one section as the control group, and the two sections as the experimental groups. 

Further, thirteen teachers, including TLE master teachers, language experts, and TLE teachers from the Infanta District, 
were selected as respondents in evaluating the translated modules' acceptability and validity. The results of this study 

revealed that, based on the evaluation of both the learners and the teachers, the translated self-learning instructional 

materials were acceptable and highly acceptable, with a mean of 3.80 and 4.63, respectively. When it comes to validity, as 

evaluated by both the learners and teachers, the translated self-learning instructional materials turned out to have a high 
and very high level of validity, with corresponding mean values of 3.80 and 4.65, respectively. The study's findings also 

disclosed no significant difference between the student's pretest scores before using the translated self-learning 

instructional materials. However, there was a substantial difference between the post-test scores of the control and 

experimental groups after utilizing the translated instructional materials. There were also significant differences between 
the pretest and post-test scores of the students before and after utilizing the translated self-learning instructional material. 

Based on Newmark's Translation Models, translated instructional materials using the semantic and communicative 

approach are recommended to increase students' Bread and Pastry Production performance. 
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1. Introduction 

Students typically have trouble learning English, especially in countries where English is not the 

primary language (Souriyavongsa et al., 2013). Hashemi (2011) found that students have trouble learning 

English because of differences in their social and cultural settings, especially when it comes to when they 

study their first, second, or foreign language. Akowuah et al. (2018) say that even though English is the 

language of teaching in Ghana, pupils' scores on the West African Senior High School Examination are still a 

big worry. The leading cause of this problem is the impact of the mother tongue. The results showed a 

significant link between a student's native language and their success in English.   Liman et al. (2017) look at 

how the mother tongue affects the ability of media professionals in Kano State, Nigeria, to communicate. 

They find that the mother tongue is important for kids learning second languages. This finding backs up 

Oluwole's (2008) study, which says that a child's first language significantly affects how well they learn a 

second language (Collier, 1995; Cummins, 2001). The 2030 Agenda for Sustainable Development includes 

education as a UNESCO target (UNESCO, 2017). UNESCO vowed to alleviate poverty, protect the earth, and 

leave no one behind in the 2030 Agenda for Sustainable Development. One of the 17 SDGs is decent 

education.  All individuals in need will have access to superior education, and anyone can achieve this 

through lifelong learning.  By 2030, all students will possess the skills and knowledge required to advance 

sustainable development, as stated by UNESCO.  Culturally-driven sustainable development enhances 

educational accessibility and the relevance of textbooks, curriculum, and pedagogical approaches.  
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Strengthening national education systems by providing inclusive, high-quality, and lifelong education 

contributes to developing inclusive and sustainable cities (Melegrito, 2022). The K–12 curriculum, which was 

implemented to close the gap, consists of Kindergarten and 12 years of basic education. According to DepEd 

(2012b), the aforementioned programs can help students master their knowledge and skills and prepare for 

college, employment, and self-reliance as entrepreneurs. Additionally, it provides Mother Tongue-Based 

Multilingual Education, which promotes teaching in the mother tongue of the area instead of English and 

Filipino. Bridging the gap and improving subject comprehension can be achieved by starting instruction in the 

native tongue. Native language instruction is the most efficient way for students to learn (DepEd, 2012a). The 

bilingual education policy designated English and Filipino as instructional languages in particular subject 

areas and was very close to the bill. Additionally, teaching both languages and using them as educational 

resources at all levels is how English is taught. The efficacy of using the mother tongue as a teaching method 

has been shown in numerous studies.  Brillantes et al. (2019) contend that the TVL course is a fundamental 

element of the Senior High School curriculum, equipping students with essential values, competencies, and 

abilities for their future employment.   Students receive academic knowledge, technical vocational training, 

and skills essential for fulfilling global workplace and community standards supported by highly trained and 

experienced teachers (Ramos, 2021). 

1.1. Statement of the Problem 

This study aims to determine the acceptability and effectiveness of translated self-learning instructional 

materials in Bread and Pastry Production that could help enhance learners' skills and academic performance. 

This research study aims to answer the following questions: 

1. What is the 1acceptability level of the translated self-learning instructional materials in             Bread 

and Pastry Production as evaluated by the language experts, TLE experts, and students in terms of the 

following? 

1.1. Accuracy of Translation; 

1.2. Clarity and Readability; 

1.3. Cultural Appropriateness; 

1.4. Stylistic Consistency; 

1.5. Functional Effectiveness; 

1.6. Technical Quality; 

1.7. Contextualization; 

1.8. Gender Sensitivity; and 

1.9. General Acceptability? 

 

2. What is the validity level of the translated self-learning instructional materials as evaluated by the 

language experts, TLE experts, and students in terms of the following? 

2.1. Contextual Integrity; 

2.2. Usability; 

2.3. Completeness; 

2.4. Quality Assurance; and 

2.5. Professional Standards 

 

3. What is the pretest score of the students in Bread and Pastry production before the utilization of 

translated self-learning instructional materials? 

4. What is the post-test score of the students in Bread and Pastry production after using translated self-

learning instructional materials? 

5. Is there a significant difference between the students' pretest scores before using translated self-learning 

instructional materials? 

6. Is there a significant difference between the students' post-test scores after using translated self-learning 

instructional materials? 
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7. Is there a significant difference between the students' pretest and post-test scores before and after using 

translated self-learning instructional materials? 

8. Based on Newmark's Translation Models, which among the translated self-learning instructional 

materials is the most recommendable in increasing students' performance in Bread and Pastry Production? 

 

1.2. Scope and Limitations 

This study attempts to determine the acceptability and effectiveness of translated self-learning 

instructional materials in Bread and Pastry Production. The respondents include three sections from the Grade 

11-TVL-Home Economics strand, with 38, 37, and 30 students, respectively, for the school year 2024-2025.  

Further, ten senior high school teachers, a head teacher, a master teacher, and a Filipino language expert from 

the junior high school department in Infanta District participated in the study as respondents. They were from 

Infanta National High School, Binulasan Integrated School, Langgas National High School, and Tongohin 

National High School.  One of the challenges, which the researcher believes limited and affected the 

development of the study, was the availability of language experts to accommodate the technical assistance 

needed, primarily during the translation process. Hence, the most challenging part of the study is based on the 

researcher's experience. Limited language experts are present and do not have time to entertain such time-

consuming and technical mentorship since most of them are master teachers from DepEd and have a so much 

workload. Another consideration is that the acceptability and validity of the translated modules were 

evaluated using a single checklist for both. This gives a generalized evaluation result for both the translated 

modules using the semantic and communicative approaches.  The number of class cancellations and 

suspensions due to high heat indexes, adverse shear lines, tropical depressions, and typhoon signal warnings 

limited the maximum utilization of the translated modules. Some of the latter portion of the modules was 

improperly utilized when students were under modular distance learning. 

2. Methodology 

The researcher uses a quantitative-experimental design in this study. Experiments and surveys are the 

principal research designs in quantitative research (Watson, 2015). Quantitative experimental design is a 

research approach that uses numerical data and statistical analysis to investigate cause-and-effect relationships 

between variables. 

Purposive sampling technique is used by the researcher in selecting the respondents for this study. The 

respondents of the study were the one hundred five (105) grade eleven-TVL-Cookery students of Infanta 

National High School this School Year 2024-2025, who were assigned this study to be Control Group E (the 

control group to use the English module) and the two (2) experimental sections/groups – Experimental Group 

– S (the class using the module in semantic translation) and Experimental Group – C (the class using the 

module in communicative translation). Also, thirteen (13) teachers from the Infanta District, including master 

teachers, head teachers, language experts, and TLE teachers, participated in this study to measure the 

acceptability and validity level of the translated self-learning instructional materials. Participating schools 

included Binulasan Integrated School, Infanta National High School, Langgas National High School, and 

Tongohin National High School.  

The researcher also prepared a self-made pretest and post-test based on the module. The tests were crafted 

in English and were translated into Filipino using also semantic and communicative approaches, just like the 

modules.  Other instruments from related studies were also adopted by the researcher, such as the checklist on 

the development, acceptability, and validation of the effectiveness and acceptability of the translated self-

learning instructional materials in Bread and Pastry Production NC II in gathering other important data 

(Salavaria et al., 2014). 

The statistical tools used in the distribution of respondents are frequency and percentage. In order to 

determine the level of acceptability and validity of the translated self-learning instructional materials, the 

researcher used weighted mean and verbal interpretation. Mean, MPS, and verbal interpretation were the 
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statistical tools used to determine students' pretest and post-test scores before and after utilizing the translated 

self-instructional materials. In determining the significant difference between the student's pretest scores 

before utilizing the translated self-learning instructional materials, mean, MPS, analysis of variance 

(ANOVA), and verbal interpretation were used as statistical tools. The same statistical tools were used to 

determine the significant difference between the post-test scores of the students before utilizing the translated 

self-learning instructional materials. However, to determine which paired group has a significant difference, 

the researcher used the LSD and absolute mean difference. To determine the significant difference between 

the students' pretest and post-test scores before and after using translated self-learning instructional materials, 

mean, MPS, Paired T-Test, and verbal interpretation were used as a statistical data treatment. Lastly, to 

determine which translated self-learning materials are most recommended for increasing students' Bread and 

Pastry Production performance, the researcher used mean, MPS, ANOVA, LSD, absolute mean difference, 

and verbal interpretation. 

 

3. Results and Discussions 

 

Table 1.  

Learners’ and Teachers’ Evaluation of the Acceptability of translated self-learning instructional materials 

A. Accuracy of Translation  

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.  Semantic Fidelity  3.95 MA 4.62 HA 

2.  Terminology Consistency  3.93 MA 4.69 HA 

3.  Nuance Preservation  3.77 MA 4.62 HA 

4.  Faithfulness to Source Text 3.93 MA 4.77 HA 

5.  Grammatical and Syntactical Accuracy 3.84 MA 4.77 HA 

AWM 3.89 MA 4.69 HA 

B. Clarity and Readability 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

 1. Linguistic Clarity  3.74 MA 4.85 HA 

 2. Grammatical Correctness 3.75 MA 4.62 HA 

3.   Sentence Construction 3.87 MA 4.77 HA 

4.   Vocabulary  3.79 MA 4.69 HA 

5.  Visual Layout and Formatting  3.69 MA 4.69 HA 

AWM 3.77 MA 4.72 HA 

C. Cultural Appropriateness 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.  Cultural Relevance 4.23 HA 4.85 HA 

2.  Local Adaptations 3.93 MA 4.69 HA 

3.  Adaptation of Local Customs 3.59 MA 4.69 HA 

4.  Sensitivity to Cultural Norms 3.92 MA 4.69 HA 

5.  Sensitivity to audience  3.97 MA 4.69 HA 

AWMp 3.93 MA 4.72 HA 

D. Stylistic Consistency 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 
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1.  Voice and Tone 3.85 MA 4.46 HA 

2.  Formatting and structure 3.66 MA 4.69 HA 

3.  Adherence to Genre Conventions 3.79 MA 4.62 HA 

4.  Consistent Voice and Persona 3.69 MA 4.31 HA 

5.  Harmonized language register 4.21 HA 4.15 MA 

AWM 3.84 MA 4.45 HA 

E. Functional Effectiveness 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.  Content Comprehension 3.93 MA 4.54 HA 

2.  Purpose Fulfillment 3.77 MA 4.62 HA 

3.  Audience Response 3.85 MA 4.62 HA 

4.  Suitability for the target audience 3.79 MA 4.62 HA 

5.  Functional usability 3.85 MA 4.62 HA 

AWM 3.84 MA 4.6 HA 

F. Technical Quality 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.  Error Rate  3.52 MA 4.31 HA 

2.  Consistency in Terminology 3.72 MA 4.38 HA 

3.  Semantic Adequacy  3.75 MA 4.54 HA 

4.  Terminological Adequacy  3.52 MA 4.62 HA 

5.  Grammatical Adequacy 3.8 MA 4.38 HA 

AWM 3.68 MA 4.45 HA 

G, Contextualization 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.  Cultural Relevance 4.18 MA 4.69 HA 

2.  Situational Adaptation 3.84 MA 4.69 HA 

3.  Appropriateness of Tone. 3.89 MA 4.62 HA 

4.  Relevance to Target Audience 3.69 MA 4.77 HA 

5.  Effectiveness of Contextual Information 3.52 MA 4.62 HA 

AWM 3.82 MA 4.68 HA 

H. Gender and Sensitivity 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.  Inclusive Language Use 3.75 MA 4.62 HA 

2.  Representation of Gender Roles 3.56 MA 4.62 HA 

3.  Pronoun Precision 3.72 MA 4.62 HA 

4.   Avoidance of Gender Stereotypes 3.67 MA 4.54 HA 

5.   Cultural Context Consideration 3.87 MA 4.62 HA 

AWM 3.71 MA 4.6 HA 

I. General Acceptability 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

Table 1 continued… 
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1.  Reception at the Target Audience Level 3.69 MA 4.77 HA 

2.  Cultural Sensitivity 3.72 MA 4.92 HA 

3.  Coherence of the Text 3.77 MA 4.69 HA 

4.  Emotional Resonance 3.74 MA 4.69 HA 

5.  Professional Presentation  3.75 MA 4.69 HA 

AWM 3.74 MA 4.75 HA 

AWM 3.80 MA 4.63 HA 

 

       Based on the table, the acceptability level of the translated self-learning instructional materials based on 

the evaluation of the learners and teachers. Generally, based on the evaluation of the learners, all the criteria 

fall under the moderately acceptable category based on their average weighted mean of 3.80. Regarding 

Cultural Appropriateness, particularly the Cultural Relevance indicator, it has gained the highest mean of 

4.23, which can be verbally interpreted as highly acceptable. Under the criteria of Stylistic Consistency, the 

indicator Harmonized Language Register has a weighted mean of 4.21, which is also highly acceptable when 

verbally interpreted. On the other hand, teachers' evaluation of the acceptability level of the translated self-

learning instructional materials revealed that it is highly acceptable, with an average weighted mean of 4.63. 

The indicator Cultural Sensitivity under the General Acceptability criterion attained the highest mean of 4.92, 

giving the criteria an average weighted mean of 4.75. It is followed by Clarity, Readability, and Cultural 

Appropriateness, with an average weighted mean of 4.72. The translation goes beyond just converting words 

from one language to another; it also involves bridging two distinct cultures according to Shri Ninganna T. 

(2021). A good translator must be multilingual and culturally aware, navigating various cultural nuances to 

ensure effective communication. Culture is made up of shared ideas, beliefs, customs, and social habits that 

are passed down through generations. It encompasses everything from traditions and moral values to clothing 

styles, food, and political viewpoints. These cultural specifics can pose challenges during translation, as they 

often carry deep meanings and significance that may not have direct equivalents in the target language. 

Therefore, understanding these cultural elements is essential for a translator to overcome potential barriers 

and convey messages accurately and respectfully. 

 

Table 2.  

Learners’ and Teachers’ Evaluation of the Validity of Translated Self-Learning Instructional Materials 

A. Contextual Integrity 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1. Cultural Appropriateness 4.35 VH 4.69 VH 

2. Intent and Purpose 3.95 H 4.77 VH 

3. Audience Appropriateness 3.88 H 4.69 VH 

4. Contextual Consistency 4.02 H 4.69 VH 

5. Ethics 3.73 H 4.77 VH 

AWM 3.99 H 4.72 VH 

B. Usability 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.  Clarity and Comprehensibility 3.67 H 4.77 VH 

2.  Consistency 3.87 H 4.54 VH 

3.  Navigability 3.87 H 4.62 VH 

4.  Accessibility 3.72 H 4.69 VH 

5.  Relevance to User Needs 3.58 H 4.69 VH 

AWM 3.74 H 4.66 VH 
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C. Completeness 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.   Adequate Content Retention 3.9 H 4.62 VH 

2.   Adherence to Structural Parts 3.98 H 4.54 VH 

3.   Inclusion of Footnotes and References 3.77 H 4.54 VH 

4.   Consistent with Source Purpose  3.88 H 4.62 VH 

5.   Equivalence of Form and Style  3.73 H 4.54 VH 

AWM 3.85 H 4.57 VH 

D. Quality Assurance 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1. Multiple review and edit cycles 3.77 H 4.62 VH 

2.  Consistency Tests 3.75 H 4.54 VH 

3.  Testing and Validation 3.48 H 4.69 VH 

4.  Change Control 3.47 H 4.77 VH 

5.  Quality Metrics and Reporting 3.68 H 4.54 VH 

AWM 3.63 H 4.63 VH 

E. Professional Standards 

Learners' 

Evaluation 

Weighted Mean 

VI 

Teachers' 

Evaluation 

Weighted Mean 

VI 

1.   Use acceptable translation techniques 3.82 H 4.62 VH 

2.  Peer review 3.57 H 4.77 VH 

3.   Protocols for feedback and revision 3.9 H 4.69 VH 

4.  Collaboration with the client and seeking his or 

her feedback 
3.8 H 4.62 VH 

5.  Qualified Translators 3.8 H 4.62 VH 

AWM 3.78 H 4.66 VH 

 

Table 2 shows the learners' and teachers' evaluation of the validity of the translated self-learning instructional 

materials. Based on the learners' evaluation results, all the criteria fall under the high validity category, with 

an average weighted mean of 3.80. Remarkably, the Cultural Appropriateness indicator under the criterion 

Contextual Integrity got the highest weighted mean of 4.35, which is verbally interpreted as very high 

validity. On the other hand, teachers evaluated the translated module to have very high validity based on its 

average weighted mean of 4.65. It can be noted that teachers also gave high regard to the criteria Contextual 

Integrity, particularly the indicators of Intent and Purpose and Ethics, which both have a weighted mean of 

4.77, giving the mentioned criteria an average weighted mean of 4.72. Teacher-respondents' tendency to 

provide favorable evaluation results in academic research can be attributed to response biases, which denote a 

systematic deviation in the reported responses. Bogner and Landrock (2016) define Social Desirable 

Responding, or social desirability bias, as the inclination of respondents to align their answers with the 

interviewer's or other participants' perceived expectations. Teachers may respond to questions in a manner 

they consider socially acceptable or that enhances their positive image among colleagues. This response bias 

is defined by a propensity to provide favorable self-descriptions (Paulhus, 2002; p. 47), as referenced by 

Wetzel et al. (2016). This behavior in responding to research questionnaires can be characterized as courtesy 

bias, as individuals may hesitate to provide negative feedback directed at their peers.  
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Table 3.  

Pretest scores of G11-TVL-Home Economics learners per competency 

RN Comp A (25) Comp B (16) Comp C (9) Total Score (50) 

  E S C E S C E S C E S C 

1 DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

2 DNME S DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

3 FS DNME S DNME DNME DNME FS DNME FS DNME DNME FS 

4 O DNME DNME S DNME DNME FS VS DNME VS DNME DNME 

5 DNME DNME FS DNME DNME DNME DNME FS DNME DNME DNME DNME 

6 DNME FS DNME DNME FS DNME O DNME DNME DNME DNME DNME 

7 DNME VS DNME DNME S DNME FS VS DNME DNME VS DNME 

8 DNME DNME DNME DNME DNME DNME O DNME DNME DNME DNME DNME 

9 VS DNME DNME S DNME DNME O FS DNME VS DNME DNME 

10 DNME FS FS DNME DNME DNME FS DNME DNME DNME FS DNME 

11 S FS DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

12 DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

13 DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

14 DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

15 FS DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

16 DNME FS DNME DNME DNME DNME DNME DNME FS DNME DNME DNME 

17 DNME VS DNME DNME S DNME FS O DNME DNME VS DNME 

18 S VS S FS S DNME DNME O FS FS VS DNME 

19 FS VS DNME S DNME DNME VS VS DNME S S DNME 

20 DNME DNME FS DNME DNME S DNME DNME O DNME DNME S 

21 FS DNME DNME DNME DNME DNME FS FS DNME DNME DNME DNME 

22 DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

23 DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

24 FS DNME DNME DNME DNME DNME FS DNME DNME DNME DNME DNME 

25 DNME DNME FS DNME DNME DNME DNME DNME DNME DNME DNME DNME 

26 DNME VS DNME DNME DNME DNME DNME DNME FS DNME FS DNME 

27 DNME VS FS DNME VS DNME FS VS DNME DNME VS DNME 

28 S S DNME DNME DNME DNME FS DNME FS FS DNME DNME 

29 FS FS DNME DNME DNME DNME DNME FS O DNME DNME DNME 

30 DNME DNME DNME FS DNME DNME DNME DNME FS DNME DNME DNME 

31 DNME FS   DNME DNME   DNME DNME   DNME DNME   

32 DNME DNME   DNME DNME   DNME VS   DNME DNME   

33 FS DNME   DNME DNME   DNME DNME   DNME DNME   

34 DNME DNME   DNME DNME   DNME DNME   DNME DNME   

35 DNME DNME   DNME FS   DNME DNME   DNME DNME   
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36 FS DNME   DNME DNME   DNME FS   FS DNME   

37 S DNME   DNME DNME   DNME DNME   DNME DNME   

38 DNME     DNME     DNME     DNME     

MS 13.08 13.43 12.17 7.11 7.19 5.43 4.50 4.68 4.30 24.68 25.30 21.90 

PS 52.32 53.73 48.67 44.41 44.93 33.96 50.00 51.95 47.78 49.37 50.59 43.80 

Trans 73.00 73.00 72.00 71.00 71.00 68.00 72.00 72.00 71.00 72.00 72.00 70.00 

VI DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

DNME-Did not meet expectation; FS-Fairly Satisfactory; S-Satisfactory; VS-Very Satisfactory; O-

Outstanding 

 

         

 Table 3 presents the pretest scores of G11 TVL-Home Economics learners according to 

competencies. Based on the result, Control Group E (the class using the English module) has an average 

weighted mean of 49.37 with a transmuted grade of 72, while Experimental Group S (the class using the 

translated module in semantic approach) has an average weighted mean of 50.59, also with a transmuted 

grade of 72 and Experimental Group C (the class using the translated module in communicative approach) has 

43.80 equivalent to a transmuted grade of 70. All these results can be verbally interpreted as Did Not Meet 

Expectations (DNME). Learners have higher scores in Competency A (E-13.08-73; S-13.43-73; and C-12.17-

72) while they have the lowest scores in Competency B (E-7.11-71; S-7.19-71; and C-5.43-68). This may be 

so because competency A is easy, and competency B is difficult. 

 

Table 4. 

Pretest scores of students from different groups before using translated self-learning instructional materials. 

 

Source of 

Variation 
SS Df MS F P-value F crit 

Between 

Groups 211.2074 2 105.6036815 2.558179958 0.082407 3.085465 

Within 

Groups 4210.64 102 41.28078682    

       

Total 4421.848 104         

 

Table four (4) shows the difference in pretest scores between groups. Based on the computed P-value 

of 0.0824, which is greater than the alpha level of significance, which is 0.05, there is no significant 

difference between the pretest scores of the students from the different groups. 

 

 

Table 5.  

Pretest scores of students from different groups per competency before utilization of translated self-learning 

instructional materials. 

 

Source of 

Variation SS Df MS F P-value F crit 

Between 

Groups 4037.054 2 2018.527 260.718 <0.001 3.024681 

Within Groups 2415.562 312 7.742186    

       

Total 6452.616 314         
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Table 5, on the other hand, shows significant differences between the students' pretest scores per 

competency before the utilization of translated self-learning instructional materials based on the computed P-

value of <0.001, which is much less than the alpha level of significance 0.05. 

 

 

 
Table 6.  

Significant difference of pretest scores of students per competency 

  

Pairing Mean Difference 
Absolute Mean 

Difference 
LSD Interpretation 

Comp A-Comp B 6.29 6.29 0.76 Significant 

Comp A-Comp C 8.44 8.44 0.76 Significant 

Comp B-Comp C 2.15 2.15 0.76 Significant 

 
 

Table 6 shows the least significant difference among pairs of groups. Students' pretest scores show 

significant differences between Competencies A and B, with an Absolute Mean Difference of 6.29, between 

Competencies A and C, with an Absolute Mean Difference of 8.44, and between Competencies B and C, with 

an Absolute Mean Difference of 2.15. The Absolute Mean Difference between the three competency groups is 

greater than the Least Significant Difference, 0.76. 

 

 

Table 7.  

Post-test scores of G11 TVL-Home Economics learners per competency 

 

RN Comp A (25) Comp B (16) Comp C (9) Total Score (50) 

  E S C E S C E S C E S C 

1 DNME FS DNME DNME DNME DNME DNME DNME VS DNME DNME DNME 

2 DNME FS DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

3 VS FS VS S DNME S DNME O O S S VS 

4 S FS DNME DNME S DNME VS VS DNME S FS DNME 

5 DNME DNME FS DNME O DNME DNME O DNME DNME S DNME 

6 DNME FS DNME DNME DNME DNME DNME DNME VS DNME DNME DNME 

7 DNME FS DNME DNME VS DNME DNME O DNME DNME S DNME 

8 FS FS DNME FS DNME DNME VS FS DNME FS DNME DNME 

9 VS DNME S DNME DNME DNME VS VS DNME S DNME DNME 

10 DNME S FS DNME DNME DNME DNME FS DNME DNME FS DNME 

11 DNME FS DNME DNME DNME DNME DNME O DNME DNME FS DNME 

12 DNME FS DNME DNME DNME DNME DNME DNME DNME DNME DNME DNME 

13 DNME DNME FS DNME S DNME DNME O DNME DNME FS DNME 

14 DNME DNME FS DNME DNME S FS DNME FS DNME DNME FS 

15 DNME DNME S DNME DNME DNME DNME DNME DNME DNME DNME FS 

16 FS DNME FS DNME DNME DNME FS O DNME DNME DNME DNME 
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17 S S S S FS FS O FS DNME S FS FS 

18 S S FS DNME FS S DNME O DNME DNME S FS 

19 FS FS DNME DNME DNME DNME FS DNME DNME DNME FS DNME 

20 DNME DNME VS DNME DNME S DNME FS O DNME DNME VS 

21 DNME DNME S DNME DNME DNME DNME DNME DNME DNME DNME DNME 

22 DNME FS S DNME DNME FS VS DNME DNME DNME DNME FS 

23 DNME DNME FS DNME DNME DNME DNME VS DNME DNME DNME DNME 

24 DNME DNME DNME DNME DNME DNME DNME DNME FS DNME DNME DNME 

25 DNME FS FS DNME DNME DNME DNME DNME VS DNME DNME FS 

26 DNME FS VS DNME DNME DNME DNME FS VS DNME DNME FS 

27 DNME S FS DNME FS DNME DNME FS DNME DNME FS DNME 

28 DNME FS VS DNME DNME DNME DNME FS VS DNME DNME S 

29 DNME S S DNME DNME FS DNME DNME VS DNME DNME S 

30 DNME DNME FS DNME DNME DNME DNME DNME O DNME DNME DNME 

31 FS S   DNME DNME   DNME FS   DNME DNME   

32 S FS   DNME DNME   DNME DNME   DNME DNME   

33 DNME FS   DNME DNME   DNME DNME   DNME DNME   

34 DNME DNME   DNME DNME   DNME FS   DNME DNME   

35 DNME DNME   DNME FS   DNME DNME   DNME DNME   

36 S DNME   FS S   FS FS   FS FS   

37 VS FS   DNME DNME   O DNME   S DNME   

38 DNME    DNME     DNME     DNME     

MS 12.68 14.51 15.27 6.79 7.76 7.63 4.24 5.62 5.10 23.71 27.89 28.00 

PS 50.74 58.05 61.07 42.43 48.48 47.71 47.08 62.46 56.67 47.42 55.78 56.00 

Trans 72.00 74 75 70.00 72.00 71.00 71.00 76.00 74.00 71.00 73.00 74.00 

VI DNME DNME FS DNME DNME DNME DNME FS DNME DNME DNME DNME 

DNME-Did not meet expectation; FS-Fairly Satisfactory; S-Satisfactory; VS-Very Satisfactory; O-

Outstanding 

 

Table 7 shows the post-test scores of the G11-TVL-HE learners per competency. As can be seen in 

the table, there is an increase in scores in experimental groups S and C after utilizing the translated module. 

For experimental group S, an average weighted mean of 27.89 with a percentage score of 55.78, equivalent to 

a transmuted grade of 73, was achieved; experimental group C has an average weighted mean of 28.00 with a 

percentage score of 56, having an equivalent transmuted grade of 74. However, these results remain verbally 

interpreted as Did Not Meet Expectations (DNME). Looking at the competencies, experimental group C 

scored 15.27 in competency A, equivalent to a percentage score of 61.07 with a transmuted grade of 75 and 

verbally interpreted as Fairly Satisfactory (FS). Control group S, on the other hand, scored 5.62 in 

competency C, with a percentage score of 62.46 and a transmuted grade of 76 verbally interpreted as Fairly 

Satisfactory (FS). 

Using the communicative approach, students do not ponder too much on the grammar of the 

translation results, but students can concentrate on conveying the meaning of the source language (Mannahali 

et al., 2020). In addition, the translation results are very readable, easier, and not structural. Further, the results 

of his research highlight that when students are more inclined to prioritize the meaning of the source language 

than the structural element, the communicative approach is the correct option to use rather than other forms of 
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translation methods (Fazal et al., 2017). 

 

Table 8 

Post-test scores of students from different groups after utilization of the translated self-learning instructional 

materials. 

 

Source of 

Variation 
SS Df MS F P-value F crit 

Between Groups 434.01 2 217.00 6.39 0.0024269 3.085465033 

Within Groups 3463.38 102 33.95    

       

Total 3897.39 104         

 

Table 8 reveals the difference in posttest scores between groups after using translated self-learning 

instructional materials. Results show a significant difference between the post-test scores of the students from 

the different groups based on the computed P-value of 0.0024, which is less than the alpha level of 

significance 0.05. 

 

 

Table 9 

Significant difference in post-test scores of students after the utilization of the translated self-learning 

instructional materials 

Pairing 
Mean 

Difference 

Absolute 

Mean 

Difference 

LSD Interpretation 

Control E - Experimental S -4.18 4.18 2.67 Significant 

Control E - Experimental C -4.29 4.29 2.67 Significant 

Experimental S - Experimental C -0.11 0.11 2.67 Not Significant 

 

Table 9 further presents the notable difference in posttest scores of students between Control Group 

E and Experimental Group S and between Control Group E and Experimental Group C based on the 

computed Absolute Mean Difference of 4.18 and 4.29, respectively, which is greater than the LSD value of 

2.67. It was noted that there is no significant difference in post-test scores of students between Experimental 

Group S and Experimental Group C since the computed absolute mean difference, equivalent to 0.11, is less 

than the LSD, which is 2.67. 

 

Table 10 

 

Post-test scores of students per competency after utilization of translated self-learning instructional materials 

Source of Variation SS Df MS F P-value F crit 

Between Groups 4665.83 2 2332.92 333.89 <0.001 3.02 

Within Groups 2179.96 312 6.99    

       

Total 6845.80 314.00         

Table 10, on the other hand, shows the significant differences between the students' pretest scores per 

competency after utilizing the translated self-learning instructional materials based on the computed P-value 

of <0.001, much less than the alpha level of significance of 0.05.  
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Table 11 

 

Significant difference in post-test scores of students per competency after the utilization of the translated self-

learning instructional materials. 

Pairing Mean Difference 
Absolute Mean 

Difference 
LSD Interpretation 

Comp A-Comp B 6.70 6.70 0.72 Significant 

Comp A-Comp C 9.10 9.10 0.72 Significant 

Comp B-Comp C 2.40 2.40 0.72 Significant 

 

Table 11 shows the significant difference among pairs of groups. It can be seen that there are 

significant differences in students' post-test scores between Competencies A and B, with a computed Absolute 

Mean Difference of 6.70, between Competencies A and C, having an Absolute Mean Difference of 9.10, and 

between Competencies B and C, with an Absolute Mean Difference of 2.40. The Absolute Mean Difference 

of all pairs is greater than the Least Significant Difference Value of 0.72, hence a significant difference. 

According to Field (2024), there is strong evidence regarding the efficacy of contextualized validated 

materials. Rogayan and Dollete (2019) and Espiritu and Ogerio (2020) have also developed an effective 

method for improving academic achievement, thus verifying the standing related to content validity. 

Tolentino et al. (2023) expressed that efficient instructional materials enhance self-efficacy among students 

and their learning results and experiences. 

 

Table 12 

 

Pretest-Posttest scores of G11 TVL-Home Economics learners 

Test Mean2 SD T-value P-Value 

  E S C E S C E S C E S C 

Pre 24.68 25.30 21.90 5.98 7.08 6.11 0.70 -2.80 -7.77 0.49 0.0082 <0.001 

Post 23.71 27.89 28.00 6.85 4.89 5.46             

Diff -0.97 2.59 6.10                   

Table 12 shows the pretest and post-test scores of G11 TVL-Home Economics learners from different groups. 

From the result, it can be seen that there is no significant difference between the pretest and post-test scores of 

students in experimental group E based on the computed P-value of 0.49041, which is greater than the alpha 

level of significance 0.05. The pretest and post-test scores of experimental groups S and C have significant 

differences before and after utilizing translated self-learning instructional materials based on computed P-

values of 0.0082 and <0.001, less than the alpha significance level (0.05). A study conducted by Field (2024) 

also revealed that the pretest and post-test mean scores of learners were significantly different, indicating that 

the learners' performance level was affected. The results have shown that the learners' performance improved 

after using the developed localized supplementary instructional materials, as reflected in the differences in 

their pretest and post-test scores. 

 

Table 13 

 

Post-test scores of Experimental Group- S and Experimental Group- C after the utilization of the translated 

self-learning instructional materials  

Source of Variation SS Df MS F P-value F crit 

Between Groups 0.19 1 0.19 0.007285 0.93 3.99 

Within Groups 1727.57 65 26.58    

       

Total 1727.7612 66         
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Table 13 shows no significant difference between the post-test scores of experimental groups S and 

C. Though the average weighted mean result of the posttest scores of students who used the translated module 

in the communicative approach is higher than the post-test scores of the students who used the translated 

module in the semantic method, it can be seen in the table that the computed P-value of 0.93 is more than the 

alpha level of significance of 0.05; hence the difference is not significant. This supports that the translated 

self-learning instructional materials using semantic and communicative approaches are recommended to 

increase students' Bread and Pastry Production performance. Considering the above data on the difference 

between pretest-post-test scores of the students before and after the utilization of the translated self-learning 

instructional materials, this study supports Newmark's view of translation that semantic and communicative 

translation are complementary; optimal translation requires employing both, not choosing one over the other 

(Fengling, 2017). This is also supported by Zu and Dong, 2015, who stated that the best translation technique 

is the mixture and adaptable application of both semantic and communicative approaches. "There is no one 

communicative or one semantic method of translating a text—these are, in fact, widely overlapping bands of 

methods," Newmark stated in A Textbook of Translation. A given piece or sentence may be regarded more 

communicatively or less semantically, and a translation may be more or less communicative. 

4.  Conclusion 

 Based on the findings of the study, it was found that the translated self-learning instructional 

materials were highly acceptable and valid, with experts providing very high evaluations of their quality and 

effectiveness. Results revealed that all student groups initially performed below expectations in Bread and 

Pastry Production during the pretest, indicating similar levels of low proficiency before the intervention. 

However, post-test findings showed that the experimental groups who used the translated instructional 

materials significantly improved their performance, while the control group showed little to no improvement. 

Statistical analysis confirmed no significant differences in pretest scores among groups, but significant 

differences were observed in post-test results, highlighting the positive impact of the instructional 

interventions. Furthermore, both translation models used in the experimental groups—Newmark’s semantic 

and communicative approaches—were found to be equally effective in enhancing students’ learning outcomes 

and performance in Bread and Pastry Production. 

5. Recommendations 

 

Based on the findings and conclusions, it is recommended that. 

1. While the materials are functional, there may still be areas for improvement to enhance learner 

engagement and comprehension. The gap between the learners' and experts' evaluation ratings 

indicates the need for learner feedback and expert assessment to improve the acceptability of the 

translated instructional materials. Addressing learners' concerns is essential to bridge the gap 

between their views and the experts' perceptions. 

2. Although indicating generally high validity, the difference between the validation results of students 

and experts deserves to be further explored in finding out the particular aspects where learner 

perception and expert judgment deviate. The research should explore potential reasons for the 

discrepancy and inform revisions to the materials to enhance their usability and effectiveness for 

learners. 

3. Effective instructional strategies, such as the translated self-learning materials, are necessary to 

enhance students' understanding and performance in Bread and Pastry Production. Before 

introducing the translated self-learning instructional materials, a foundational skills assessment 

should be implemented to identify specific learning gaps within the curriculum. Developing 

instructional materials should address the identified weaknesses and ensure students possess the 

necessary prerequisite knowledge before engaging with the primary instructional materials. 

4. It is recommended that the translated self-learning instructional materials be integrated into the 

regular Bread and Pastry Production curriculum and used by learners from informal educational 

settings like the ALS and Open High School. Further research should also explore the long-term 

impact of these materials on student learning and retention and assess their effectiveness across 
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diverse learner populations. 

5. Future studies utilizing similar experimental designs should incorporate a larger sample size to 

increase statistical power and reveal subtle differences in pretest scores that may not have been 

detected in this study. This will allow for a more robust analysis of the effectiveness of the translated 

self-learning instructional materials. 

6. Future research is recommended to explore the specific components of the translated self-learning 

instructional materials that contributed most significantly to the improved posttest scores in the 

experimental groups to develop an even more impactful instructional resource. Further research is 

also recommended to investigate the factors contributing to the ineffectiveness of the English 

module. This could involve qualitative studies exploring student perceptions of the module's content, 

language, and pedagogical approach to inform the development of more effective English-language 

instructional materials for this specific learner population. 

7. It is recommended that educational institutions consider the potential benefits of developing and 

implementing the utilization of translated learning materials for students whose first language is not 

English to meet the needs of diverse learners better and ultimately improve educational outcomes. 

8. Other research enthusiasts are encouraged to conduct a similar study with a broader scope to validate 

the present study's results and findings. Likewise, they are encouraged to investigate the acceptability 

and effectiveness of other translation approaches better suited to TVL students' learning styles. 
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